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Teacher policies

The past swdentinciusion 1 N€ MOsSt effective  systems

Some students learn at high levels

Curriculum, instruction and assessment

Routine cognitive skills for lifetime jobs

Teacher qualit

Taught to teach established content

Work organisation

dayloristic 6, hi erarchi cal

Teacher evaluation and accountability

Primarily to authorities



How teachers are recruited into the
profession and educated

Great systems attract great teachers
Last year Finland had over 6000 applicants for 600 jobs.
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Great systems prioritize t
eover the size of cl ass ecs

Sal ari es matter é

ébut career prospects, career diver si
professionals and leaders of reform are equally important.
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eacher salaries
relative to workers with college degrees
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High performing systems often prioritize the
guality of teachers over the size of classes

Contribution of various factors to upper secondary teacher compensation costs
per student as a percentage of GDP per capita (2004)
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Percentage of OECD countries
In which the following factors shape teacher pay

Years of experience as a teacher

Additional management responsibilities

Teaching in a disadvantaged, remote or high
cost area
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Special tasks (career guidance, counselling)

Teaching courses in a particular field

A higher initial educational qualification

New York, 16-17 March 2011

A higher certification or training obtained
during professional life

International Summit on the Teaching Profession

Outstanding performance in teaching

®>> Source: OECD, Education at a Glance 2010. (Fig 3.6 0 20 40 60 80 10
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The status of teaching I s nol
ebut has, Il n some countries, C
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Top-down Initiatives alone were often insufficient to
achieve deep and lasting changes
(You can mandate compliance but you need to unleash excellence).
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School autonomy, accountability

and student performance

Impact of s chool autonomy on performance in systems with and without
, _ accountability arrangements
PISA score in reading
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School autonomy in resource
allocation
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Schools with more autonomy

Schools with less autonomy

International Summit on the Teaching Profession

Systems with more
accountability

Systems with less
accountability

SystemdOs accountability arrangement s



Interesting practices to bring in a wider
background of teachers

Opening the teaching profession to individuals with relevant
experience outside education

Building a High-Quality Teaching Professi

énot just in vocational progr
g Recognizing the skills and exper
U eéand reflecting those in start.

Enabling appropriately qualified entrants, including mature student
teacher traineese

éto start working and earning a salary
gualifications.
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Of fering more flexible approac

ét hat provi de o0 pp etime siudyiandidistanceflearning,paadrthiat give
credits for relevant qualifications and experience .
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How teachers are developed in service
and supported

No matter how good the pre -service education for teachers is
it cannot prepare teachers for rapidly c

High-per f or mi ng systems rely on
eupdate individual s6 knowledge of a s

eupdate skills and approaches in |ight of
and new research
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éenable teachers to apply changes made

éenable schools to develop and apply new
teaching practice
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éexchange information and expertise

éehel p weaker teachers become mor

International Summit on the Teaching Profession

Effective professional developmentison -goi ng é

@» éincludes training, practice and f-egpesupboe c
OECD
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OECD Teaching and Learning
International Study (TALIS)
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Relatively few teachers participate in the kinds of professional

Comparison of teachers participating in professional
development activities and teachers reporting
moderate or high level impact by types of activity

TALIS Average

development which they find has the largest impact on their work
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OECD Teaching and Learning
International Study (TALIS)

Creating Effective Teaching
and Learning Environments

S

100
90
80
70
60
50
40
30
20
10

Relatively few teachers participate in the kinds of professional
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Teacher demand for professional development is often not met,
sometimes for lack of time, sometimes for lack of opportunity

Among those teachers who wanted more development than
they received (TALIS averages)

Building a High-Quality Teaching Profession
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Employment conditions

The predomi nant empl oy me nbta smeodd
eébut some countries halwesadhtgydtuecmgdé p
émany countries have probationary

eéand an increasing number require per
Li mited but 1 ncreasing cal
éboth horizontally and vertica
Some efforts to I mprove

ébet ween schools and with ot her 0

Countries struggle with transpa

ebut some have all vacancies posted, and provic
establish a network of agencies to co -ordinate and foster recruitment activities .

Schools have become more involved in personnel management.
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Some teachers are left alone

o

E Teachers who received no appraisal or feedback and teachers in

c:t; schools that had no school evaluation in the previous five years
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Slovak Republic

Countries are ranked in descending order of  the percentage of teachers who have received no appraisal or feedback.

@>> Source: OECD. Table 5.1 and 5.3
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How teachers are evaluated and
compensated

Criteri a used to evalwuate t

éteacher qualifications, including teach
certifications and relevant professional development

éhow teachers operate iIin the classroom se
personal characteristics, as well as strategies, methods and actions employed in their
interaction with students; and

émeasures of teacher effectiveness, based
to studentsd | earning outcomes as wel |l
pedagogical practice

|l N most countri es, t eachers valu

éand report that 1t I mproves their job sa
their repertoire of pedagogical practices and improves their effectiveness.

|l n many countries, appraisal anc

eéon public recognition, professional de



Building a High-Quality Teaching Profession

Andres Schleicher

New York, 16-17 March 2011

International Summit on the Teaching Profession

@)

OECD

Does appraisal and feedback
make a difference for the job?

100

W Opportunities for professional development activities
MW A change in the likelihood of career advancement
Public recognition from the principal and/or colleagues
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Source: OECD. Table 5.5.






