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Encouraging Quality in  
Early Childhood Education and Care (ECEC)  

STRATEGIES TO TACKLE CHALLENGES IN DESIGNING AND IMPLEMENTING 
CURRICULUM 

Challenge 5: Systematic evaluation and assessment 

Determining a curriculum’s effectiveness and relevance is challenging for many countries due to 
a lack of capacity at the policy level for conducting evaluations, collecting valid, informative, 
credible information and data, and assessment procedures and instruments that combine 
efficiency and being informative. 

Integrating “curriculum” as part of the monitoring process 

 Slovenia has developed a quality assessment model, taking into account system and 
process quality as well as curriculum quality. The model examined three levels of quality 
in preschool care and education: 1) structural quality (space, structure of activities, etc.); 
2) process quality (co-operation among staff, parental involvement, professional 
development, satisfaction of staff, co-operation with other preschools, etc.); and 3) 
curriculum quality (design, implementation, routine activities, etc.). Monitoring results are 
presented in annual reports and serve as a form of assistance to preschool teachers 
and preschools. They also provide opportunities for changes in educational practice. 

 In Norway, the municipal authorities are obliged to supervise/monitor kindergartens to 
see if the institution’s practice is in accordance with legislation and the Framework Plan 
for the Content and Tasks of Kindergartens. A recent study by PricewaterhouseCoopers 
shows that 55% of the municipal authorities have developed local criteria for monitoring 
kindergarten content aligned with this legislation and framework. Municipalities report 
that they base monitoring activities on the following aspects: report of concern from 
parents and the public, advice from national authorities, the annual pedagogical plan 
produced by each kindergarten, and parents’ responses to surveys on the quality of 
kindergarten.  

 In Flanders (Belgium), regular assessments/evaluations are undertaken by the 
Inspectorate. Based on these audits, the government can retain, either in part or in full, 
funding or grants if the funded or grant-aided provider does not pursue the cross-
curricular targets or developmental objectives. Operating budgets are at the disposal of 
kindergartens, enabling them to achieve attainment targets and developmental 
objectives for as many pupils as possible and to fund obligatory activities in the 
curriculum framework. Additionally, a process-oriented Self-evaluation Instrument for 
Care Settings (SICS) has been developed. It serves as a tool for self-assessment for 
staff in care settings, and it takes the child’s experience in the care environment as the 
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main focus when looking at quality. The instrument has been developed by a team 
based at the Research Centre for Experiential Education at Leuven University. SICS is 
designed to help settings gain awareness of their strengths and weaknesses when it 
comes to creating the best possible conditions for child development. The procedure for 
self-evaluation contains three steps. First, the actual levels of well-being and 
involvement are assessed. Second, the observations are analysed. Third, actions to 
improve quality are selected and implemented. A manual is designed to help users 
become familiar with SICS.  

 Portugal has undertaken Monitorisation and Supervision of Curriculum Development in 
Preschool Education (2006). The Directorate General for Innovation and Curriculum 
Development hired the University of Oporto to carry out a case study with 20 
kindergartens to collect data on the quality of actual practices of how curriculum 
guidelines have been used. The results of the study are practical: they call for more 
support materials; teacher training sessions on the assessment methods of children and 
their learning environments; more documentation; strategies to facilitate transition to the 
first cycle of primary education; and they identify target areas as experimental science, 
writing skills and maths.  

 In Australia, from July to November 2010, a new assessment and ratings process was 
developed and implemented within around 200 education and care services across 
Australia. These will be assessed against the National Quality Standards and will be 
given a provisional rating. Communications and support materials have been developed 
for the sector and staff to support implementation of the new assessment and ratings 
process, including training manuals and operational guidelines. Self-evaluation kits for 
ECEC staff members have also been developed and distributed to all centres.  

 In Scotland (United Kingdom), assessment is one of the strands of work in 
implementing Curriculum for Excellence and Pre-Birth to Three. As part of assessment, 
self-evaluations have been set up in centres as well as monitoring standards and 
outcomes over time. The framework of quality indicators set out in How Good is Our 
School? and Child at the Centre provides a focus for self-reflecting on professional 
practice and curriculum for improvement in schools and centres. Additionally, external 
inspections are organised to monitor curriculum and practices. The government is 
working with education authorities and other partners to develop processes for sharing 
assessment information so that education authorities can use the data to learn about the 
work of their schools and centres and, where appropriate, support changes in curriculum.  

 Slovak Republic intensified co-operation with the State School Inspectorate, who is 
mandated to monitor the implementation of the school educational programmes. 
Inspections are now conducted on a regular, yearly basis. Slovak Republic also 
developed self-evaluation kits for staff, so teachers and carers can assess their own 
knowledge and skills.  

 New Zealand implemented Kei Tua o te Pae, Assessment for Learning, in which 
teachers are expected to develop effective assessment practices that meet the 
aspirations of the curriculum Te Whāriki. The national government offers training on this 
assessment practice to ECEC staff. The curriculum programme is also evaluated in 
terms of its capacity to provide activities and relationships that stimulate early 
development. Children and parents can help in deciding what should be included in the 
process of assessing the programme and the curriculum.  
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 In England (United Kingdom), Ireland1, Italy, Mexico and Sweden, self-evaluation 
kits have been developed so that ECEC professionals can evaluate their knowledge of 
the curriculum framework and their implementation of the framework.  

Evaluating/reviewing the curriculum framework linked to quality improvement 

 In Luxembourg, all ECEC professionals are required by law to co-operate in teams and 
consult each other during regular team meetings. The law prescribes a minimum 
number of hours for team consultation. During these meetings, practices and 
implementation are evaluated and assessed, and experiences and advice are shared. 
The consultation teams and meetings are regarded as very useful by ECEC staff. 
Additionally, a national review of the revised curriculum for the four cycles of basic 
education is planned for the near future.  

 Vestfold University College in Norway has conducted an evaluation of how the 
framework plan is implemented, used and experienced. The evaluation was 
commissioned by the Ministry of Education and Research. It consists of two quantitative 
and two qualitative investigations among groups involved in the work: children, parents, 
preschool teachers, assistants, head-teachers, municipalities as local kindergarten 
authorities and county governors. The report shows many positive results concerning 
the implementation, but it also points out some challenges, such as the understanding of 
documentation and the mapping of children’s development and learning, the need for 
competence in the sector and limited resources for implementation. 

 In Australia, a planned baseline study will establish a baseline of data on ECEC 
practice prior to the requirement to use the Early Years Learning Framework under the 
National Quality Framework from 1 January 2012. Evaluation of the Early Years 
Learning Framework will occur in 2014 with an aim to determine its effectiveness in 
raising the quality of ECEC.    

 When an ECEC institution in the Netherlands develops a curriculum framework, these 
can be voluntarily screened and assessed by the National Youth Institute (NJI), a private 
organisation. The institute assesses whether the framework is suitable for young 
children and whether it stimulates quality early learning 

 Ireland’s National Council for Curriculum and Assessment has prioritised a review of the 
Infant Curriculum in light of the publication of the Early Childhood Curriculum Framework 
(Aistear).  

 England (United Kingdom) carried out an independent review of the Early Years 
Foundation Stage (EYFS) in 2011. The government then consulted on its proposals for 
a revised EYFS and plans to implement in September 2012. The revised EYFS is 
simpler, clearer and less prescriptive. It will also reflect the latest evidence on child 
development. The government also proposes to improve the framework’s accessibility to 
parents and to promote action to respond to children progressing slower than expected.  

 Luxembourg has planned an assessment of its framework after three years of 
implementation.  

                                                      
1
 Only in place for the Infant Curriculum.  
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 In Slovenia, the implementation of the new curriculum includes an evaluation of 
introduced changes.    


