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Policy Area 2: Teaching and Learning Environments 

Country 
Types of 
intervention 

Description and evaluation results (if available) Source 

TEACHER TRAINING FOR DIVERSITY 

Denmark Diversity training in 
initial teacher 
education /  

In-service diversity 
training 

Aspects of intercultural education, i.e. being aware of students' language needs and adapting 

teaching accordingly, are now part of the mandatory initial teacher training. Student teachers can 
also choose Danish as a Second Language (DSL) as one of their main subjects of specialisation 
in initial teacher training. An evaluation report concludes that pre- or in-service training of 
teachers in these areas improves the everyday teaching practice at schools. 
Additionally, a number of resource centres offer in-service training in intercultural pedagogy and 
second language development that can be ordered by schools or municipalities and be tailored 
to their needs. Schools or municipalities can make it mandatory for their teachers to attend. In 
the municipality of Copenhagen, about half of the teachers have now taken training related to 
teaching in diverse classrooms. Shorter courses for subject teachers focus on integrating 
language and content learning throughout the curriculum. Longer courses may lead to a 
pedagogical diploma degree and include training related to formative assessment, intercultural 
pedagogy and second language acquisition. An evaluation report concludes that pre- or in-
service training of teachers in these areas improves the everyday teaching practice at schools. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 
EVA (Denmark Evaluation Institute) (2007), 
Undervisning af Tosprogede Elever I 
Folkeskolen (Education of Bilingual Pupils in 
Primary School), EVA, Copenhagen. 

Norway Diversity training in 
initial teacher 
education 

The national strategy plan Equal Education in Practice! (2007-09) focuses on strengthening 

multicultural and inclusive teaching. Norway has introduced multicultural education and cultural 
diversity as a mandatory part of all four-year teacher education programmes. Most universities 
and university colleges in Norway also provide optional, in-service, supplementary education 
programmes (ranging from short, one-to-five day training courses to a full Master’s degree) in 
multicultural understanding and multicultural pedagogy. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 
www.oecd.org/dataoecd/8/44/42485380.pdf. 

Sweden Diversity training in 
initial teacher 
education /  

In-service diversity 
training 

Diversity training in teacher education institute: Diversity is built in through teacher initial training 

in a teacher education institute within the context of the democratic traditions in the Swedish 
society as a whole and the organisation of the Swedish education system. 
A boost for teachers: The programme is available for teachers who have already passed a 
teacher’s exam, and who want to deepen their knowledge in different subjects to offer a chance 
to study at a higher education institution for next few years. The state finances the programme 
by offering a government grant to municipalities, so that teachers who participate in the pro-
gramme can still receive 80 percent of their salary. At the same time, the Government is putting 
SEK 1 billion into supplementary education for teachers who are not fully qualified, continuing 
professional education for teachers for Swedish for immigrants (SFI) and training for teachers. 

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

United 
States 
(California) 

Teacher training for 
English Learner 
instruction 

The English Learner (EL) Authorization requires all California K-12 teachers with at least one EL 
student to be able to provide English language development (ELD) and specially designed 
academic instruction in English (SDAIE). The authorization can be obtained by 1) completing 
coursework for the Cross-cultural Language and Academic Development (CLAD) Certificate or 
2) the California Teachers of English Learners (CTEL) Examination. 

California Commission on Teacher Credentialing 
website: www.ctc.ca.gov. 
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United 
States 
(California) 

In-service diversity 
training for teachers 

Multicultural/Multilingual (M/M) Teacher Preparation Center: specifically designed to prepare 

future teachers to work in multicultural and multilingual settings. Emphasis on teachers who are 
committed to increasing social justice and educational equity for low income and culturally and 
linguistically diverse groups. 

Sacramento State College of Education website: 
edweb.csus.edu/bmed/credential_gen.html.  

 

United 
States 

Summer workshops 
for teachers on 
Inclusive Curriculum 

SEED Project on Inclusive Curriculum: annual Summer Leaders' Workshop to educate teachers 

about multicultural pedagogy, curriculum, and institutional change. Teachers return home to local 
schools and hold meetings throughout the school year with other teachers to discuss strategies 
for making multiculturally equitable curricula. 

National SEED Project website: 
www.ncrel.org/sdrs/areas/issues/educatrs/presrv
ce/pe300.htm. 

PRIORITISING FORMATIVE ASSESSMENT AND DIFFERENTIATED TEACHING ON THE POLICY AGENDA 

Denmark; 
Italy 

Legislation for 
formative 
assessment 

Formative assessment receives high visibility in central legislation. OECD (2005), Formative Assessment: 
Improving Learning in Secondary Classrooms, 
Centre for Educational Research and Innovation 
(CERI), OECD, Paris. 

Finland Training to deal with 
heterogeneity and 
mixed ability 
classes 

Teachers are trained early in initial training to deal with heterogeneity, using a broad spectrum of 
methods to differentiate instruction and respond to the needs of each student. Finnish schools 
tend to group students more according to their interest in certain subjects than to their intellectual 
potential. Only a small number of children attend special schools, and Finnish classrooms are 
heterogeneous in terms of students’ abilities and backgrounds. This demands efficient learning 
in small groups, with teachers ready to arrange new groups where necessary. Research appears 
to indicate that in Finland mixed ability classes have greatly benefitted lower-achieving students, 
while higher-achieving students are not negatively affected by changes in the composition of a 
learning group. 

OECD (2004), What Makes School Systems 
Perform? Seeing School Systems Through the 
Prism of PISA, OECD, Paris.   

 

United 
Kingdom 

Raising visibility of 
existing formative 
assessment tools 

A web-based library of guidelines, tools and case studies on “assessment for learning” has been 
made available by the Department for Children, Schools and Families to help school leaders and 
teachers guide and implement formative assessment. 

OECD (2005), Formative Assessment: 
Improving Learning in Secondary Classrooms, 
Centre for Educational Research and Innovation 
(CERI), OECD, Paris. 

Various 
(Australia, 
Canada, 
Finland, 
Scotland, 
New 
Zealand) 

Use of summative 
assessment 

Australia, Canada, Finland, Scotland and New Zealand encourage the use of summative data for 
formative purposes. Scotland is moving towards a more teaching and learning oriented system 
of formative assessment, where external tests are only used occasionally (where pupils need a 
summative record of achievement). 

OECD (2005), Formative Assessment: 
Improving Learning in Secondary Classrooms, 
Centre for Educational Research and Innovation 
(CERI), OECD, Paris. 

Various 
(Australia, 
Canada, 
New 
Zealand, 
United 
Kingdom) 

Developing 
guidelines on 
formative 
assessment 

Guidelines on formative assessment have been embedded in the national curriculum and other 
materials. 

OECD (2005), Formative Assessment: 
Improving Learning in Secondary Classrooms, 
Centre for Educational Research and Innovation 
(CERI), OECD, Paris. 
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PERSONALISED SUPPORT AND LEARNING PATHWAYS 

Sweden Personalised 
support and 
learning pathways 

All students have the right to receive academic and career guidance prior to selecting an 
educational program or occupation in compulsory school. In upper secondary school, guidance 
counsellors usually offer personal counselling sessions about educational programs and 
occupations. They may also assist with study planning, changes and transfers. Some immigrant 
students are old enough to start in upper secondary education but without the necessary 
qualifications for the national programmes. Such students are able to study in an “individual” 
program. The aim of the programme is for the student to acquire the necessary qualifications to 
be entitled to a national upper secondary education programme. 

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

HIRING MORE TEACHERS TO REDUCE CLASS SIZE / PROVIDE MORE PERSONALISED SUPPORT 

Austria Smaller classes 
with personalized 
support 

“25 plus” initiative aims to reduce the maximum number of students per class to 25 while at the 
same time strengthening the capacity of teachers to personalise teaching and learning. 

Wroblewski, A. and B. Herzog-Punzenberger 
(2009), OECD Review of Migrant Education – 
Country Background Report for Austria, 
www.oecd.org/dataoecd/8/26/42485003.pdf. 

Ireland Additional teaching 
staff and materials 
for English 
language support 

The English Language Resource Teachers programme targets schools with a certain number of 

immigrant students who speak English as a second language. Additional resources include 
additional teaching staff (i.e. teachers for English as additional language) and teaching materials. 
The number of additional English teacher resources allocated to schools is determined by the 
number of students enrolled for whom English is a second language. Since summer 2007, the 
minimum number of students with English as second language in the school is 14. However, 
schools with less than 14 students for whom English is a second language may have financial 
resources based on the number of students and their needs. The number of language support 
teachers available to schools with English as a Second Language students has been reduced 
from September 2009 due to recent budgetary constraints. 

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland,  
www.oecd.org/dataoecd/8/22/42485332.pdf. 

 

United 
States 
(Ten-
nessee) 

Smaller classes for 
disadvantaged 
students 

Tennessee’s Project STAR (Student/Teacher Achievement Ratio Study), which was based on a 
randomised experiment involving 11 000 students, found that class size reductions had a 
significant (positive) effect on test scores, especially for students from less advantaged socio-
economic backgrounds. 

Dee, T.S. (2004), “Teachers, Race, and Student 
Achievement in a Randomized Experiment”, The 
Review of Economics and Statistics, Vol. 86, 
No.1, pp. 195-210. 

ATTRACTING IMMIGRANT-ORIGIN STUDENTS TO TEAHCER TRAINING 

Canada 
(Toronto) 

Cross-cultural 
community-based 
teacher training 

The York University Urban Diversity Teacher Education Programme recruits teacher candidates 

from widely diverse racial, ethnic, linguistic, religious and social class backgrounds; and to pre-
pare teachers through experiences that link schools, university, and urban communities, candi-
dates are required to take part in community-based projects. Teacher interviews indicate wide 
variation of results and experiences: some came to see the community as a valuable partner in 
education and were challenged in their assumptions about urban, inner-city communities. 

Soriano, E. and N. Ejbari (2006), “La pratica de 
la mediacion intercultural”, In E. Soriano Ayala, 
A. J. Gonzalez Jimenez, and M.M. Osorio 
Mendez (eds). Conviviencia y mediacion 
intercultural. Almeria Spain, Editorial 
Universidad de Almeria, pp. 157-162.  
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Denmark Recruiting teachers 
with immigrant 
background 

A national campaign to attract immigrant-origin teachers included targeted advertisement, flyers, 
a website, conferences and other events where 'role models' provided information about the 
career pathway of teachers. The campaign has not been formally evaluated, but one teacher 
training college, which already had an above average share of immigrant students (21% in 
2006), reported an important increase of new students with an immigrant background following 
the campaign: in 2008, 50% of the newly enrolled students had an immigrant background. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

 

United 
Kingdom  

Recruiting teachers 
with immigrant 
background  

In England and Wales, the Teacher Training Agency (TTA) has introduced measures to attract 
more visible ethnic minority entrants to the teaching profession. These measures have included 
targeted advertising, mentoring schemes, taster courses, training bursaries, and the setting of 
recruitment targets for initial teacher training institutions. 
In England, a PR campaign was launched, targeted to under-represented workforce (men, black, 
minority ethnic groups, career changers) promoting professionalism and status of childcare 
careers. 

Carrington, B. and C. Skelton (2003), “Re-think-
ing 'Role Models': Equal Opportunities in Teach-
er Recruitment in England and Wales”, Journal 
of Education Policy, Vol. 18, No. 3, pp. 253-265. 
Questionnaire response for the OECD ECEC 
Network. 

INCREASED EMPLOYMENT OF BILINGUAL TEACHERS 

Denmark Employing bilingual 
teachers 

In another to recruit teachers with immigrant background, the Ministry of Education 
recommended that municipalities should employ bilingual teachers in schools with a high 
proportion of immigrant students. In the municipality of Copenhagen, the school authorities have 
created a wage structure that recognises the mother tongue and cultural competences of 
immigrant-origin teachers as a qualification that makes them eligible for a higher salary in the 
same way as formal qualifications. This reflects the view of the school authorities that teachers' 
familiarity with the language and culture of immigrant children is considered a professional asset. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

 

FLEXIBLE RECOGNITION OF FOREIGN TEACHER TRAINING QUALIFICATIONS 

Norway Recognition of 
foreign teacher 
training 
qualifications 

Persons with bilingual/multicultural backgrounds who have basic teacher training from their 
native countries and who wish to become formally recognized teachers in Norway are eligible for 
stipends/grants so that they can acquire the supplementary education they need to qualify as 
teachers. In 2004, nine university colleges in Norway developed a common framework for a net-
based three-year teacher education programme for mother-tongue teachers, bilingual teachers 
and bilingual assistants who wished to complete their competence. The aim was to provide a 
Bachelor’s degree in bilingual education to participants who successfully completed the three-
year programme. The programme has been successful. Today, eight university colleges are 
offering the programme. In 2007, seven teacher education colleges and universities received 
financial support from the government fir a project running from 2007 to 2010 that is developing 
and testing a Bachelor’s degree for multilingual early childhood education and care teachers. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway,  

www.oecd.org/dataoecd/8/44/42485380.pdf. 

STRENGTHENING SCHOOL LEADERSHIP THROUGH GUIDELINES AND TRAINING 

Australia 
(Victoria) 

Management of 
cultural and 
linguistic diversity 

Guidelines for managing cultural and linguistic diversity were developed for school principals to 
affirm cultural and linguistic diversity and uphold the rights and responsibilities of individuals and 
groups in the education system. 

Victoria Department of Education, Employment 
and Training, 2001. 
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Ireland Guidelines on 
intercultural 
education for the 
whole school team 

The National Council for Curriculum and Assessment (NCCA) distributes “Guidelines on 
Intercultural Education” which take a whole-school, cross-curricular approach and provide advice 
to the whole school team. A cross-border “Toolkit for Diversity” has also been developed and 
sent to all primary schools on the island.  

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 

United 
Kingdom 
(England) 

Guidelines on 
achieving equality 
and diversity in 
school leadership 

In England, the National College for School Leadership (NCSL) has developed a "Guide to 
Achieving Equality and Diversity in School Leadership”. The guide highlights the need for a clear 
diversity policy at the school level and outlines key equality and diversity actions for school 
leaders to follow, along with case studies and examples.  

NCSL website: www.ncsl.org.uk/achieving-
equality-and-diversity. 

United 
Kingdom 

Guidelines and 
training for 
educational 
authorities 

The New Arrivals Excellence Programme (NAEP) was launched by the government in July 2007 
to provide knowledge and resources to local authorities and schools on how to most effectively 
welcome students to school and offer the most effective provision for learning English as an 
additional language. NAEP offers advice, guidance and training as well as a comprehensive list 
of websites and resources. 

UK Department for Children, Schools and 
Families, National Strategies website: 
http://nationalstrategies.standards.dcsf.gov.uk/n
ode/97335. 

WHOLE-SCHOOL APPROACH TO SCHOOL CAPACITY DEVELOPMENT 

Switzer-
land 

Whole-school 
quality development  

Quality in Multicultural Schools (QUIMS): statutory support programme for multicultural schools 
in Canton Zurich; schools with at least 40% foreign-language students receive additional funding 
from the Education Directorate to provide: language support (promoting literacy for all students);  
attainment support (holistic guidance; parent and community involvement); and integration sup-
port (building a culture of appreciation and equity). Started in 1997 as a pilot project and after 10 
years of success, it was implemented as an integral part of the Volksschule (elementary school) 
in 2008; winner of 2008 Carl Bertelsmann Prize '”Integration through education - Fairness for all”. 

OECD Equity Country Analytical Report, 
www.bertelsmann-stiftung.de/cps/rde/xchg/SID-
0A000F0A-
9426E6BF/bst_engl/hs.xsl/85815_89271.htm. 

 

 

United 
Kingdom 
(England) 

Whole-school 
professional 
development 

Raising the Achievement of Bilingual Learners aimed to raise the confidence of teachers and 

supported their bilingual students. The programme involved the following elements: support with 
building school leadership teams and creating an inclusive school culture, appointment of an 
English as an Additional Language consultant within the schools, diagnostic visit by a specialist, 
development of a migrant achievement plan, professional development for teachers, and addi-
tional support in the classroom. Qualitative case study evidence shows that the confidence of 
teachers and teaching assistants had been enhanced, and that the effect of the pilot activity had 
encouraged bilingual students to have higher expectations of themselves, to be more confident, 
to ask more questions and be more focused. The statistical evaluation using multilevel modeling 
finds that over the duration of the pilot (2004-06), Key Stage 2 results in English had improved 
more for programme schools than for similar non-programme schools. In 2006, the pilot became 
a national strategy programme and schools were provided with professional development 
materials to share best practice between schools. 

White, K., K. Lewis, and F. Fletcher-Campbell 
(2006), “Raising the Achievement of Bilingual 
Learners in Primary Schools: Evaluation of the 
Pilot/Programme”, DfES Research report No. 
758, Department for Education and Skills, UK, 
www.dfes.gov.uk/research/data/uploadfiles/RR7
58.pdf.  
Benton, T. and K. White (2007), “Raising the 
Achievement of Bilingual Learners in Primary 
Schools: Statistical Analysis”, Research Report 
No. DCSF-RR006, National Foundation for 
Educational Research, Department for Children, 
Schools and Families, Nottingham. 
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United 
Kingdom 
(England) 

Professional 
development 
focussing on local 
initiatives 

The “Ethnic Minority Achievement Grant” supports whole-school change to narrow the achieve-
ment gaps between underachieving minority groups and native students. The programme 
provides additional funding to local authorities and schools with students from nationally under-
achieving ethnic minority groups and English language learners. The local authorities that were 
successful in raising student performance provided good practice guidelines and advisory ser-
vices for schools. Many also offered professional development opportunities to train school man-
agers and governors, with a focus on disseminating good practice, addressing the need of ethnic 
minority students, and monitoring progress in the education outcomes of immigrant students. 

UK Qualifications and Curriculum Development 
Agency website: www.qcda.gov.uk/7278.aspx. 

“EXTENDED SCHOOLS” CO-OPERATING WITH THE SCHOOLS’ ENVIRONMENT 

Nether-
lands 

Co-operation 
between schools 
and local agencies 
for youth 

Community schools are set up – often with support of municipalities – to enhance development 

opportunity for students, in particular students with disadvantaged backgrounds in various ways 
through creating a network with other local agencies for youth such as school boards, welfare 
services, health care, spots and cultural institutions. Each community school may provide 
different activities to help disadvantaged students develop their potentials based on the 
characteristics of students in the community school. An estimated 1 000 of the more than 7 000 
primary schools and 350 of the 1 200 secondary schools were community schools in 2007. 
These are present in more than half the municipalities. Almost all primary schools in Amsterdam 
now offer extended services. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 

 

Spain (pilot 
project)  

Outreach to 
immigrant 
communities 

Multicultural schools provide for organised discussions between immigrant associations and 

primary and secondary school teachers that serve students represented by the associations to 
build dialogue and collaboration between schools, teachers and immigrant communities. 
Results included improved communication with and teaching of immigrant students and 
improved attitudes of native Spanish students toward immigrants. 

 

Soriano, E. and N. Ejbari (2006), “La pratica de 
la mediacion intercultural”, In E. Soriano Ayala, 
A. J. Gonzalez Jimenez, and M.M. Osorio 
Mendez (eds). Conviviencia y mediacion 
intercultural. Almeria Spain, Editorial 
Universidad de Almeria, pp. 157-162.  

United 
Kingdom 
(England) 

Co-operation 
between schools, 
families and local 
agencies 

Full Service Extended Schools were developed in every local area to provide comprehensive 

services such as health care, adult learning, community activities, study support and childcare. 
These extended schools aim to address social, health and other concerns of students and their 
families while always highlighting education as the pathway to achievement, employment and 
inclusion. The final evaluation of the initiative found that the approach positively affects pupils' 
attainment and that these results are clearest for pupils facing difficulties. The initiative also had 
a positive impact on engagement with learning, family stability, adult learning and employment.  

Brind, T., C. Harper, K. Moore (2008), Education 
for Migrant, Minority and Marginalised Children 
in Europe, a report commissioned by the Open 
Society Institute's Education Support 
Programme. 

DISSEMINATION OF GOOD PRACTICE 

Ireland Information portal 
on the internet 

The government has recently developed an information portal, Accessing Intercultural Materials 

(AIM) to bring together and share existing information with practitioners and stakeholders, so as 
to assist with the education of immigrant students. 

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 
AIM is accessible at www.integration.ie, the 
website of the Office of the Minister for 
Integration or via www.education.ie.   
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Nether-
lands 

Dissemination of 
advice and good 
practice 

There are national centres for pedagogical research disseminating advice and good practice for 
schools and teachers. For example, the National Centre for School Improvement (APS) has 
published a selection of pedagogical theories, strategies and tools for learning and education. It 
covers areas such as adaptive learning, cooperative learning, language learning, and learning as 
a group. Each of the 22 pedagogical theories gives a brief description of the pedagogical theory, 
describes how it can be applied along with examples of applications in schools, reflections on the 
educational practice, references to Dutch or international sources, and contacts at the National 
Centre for School Improvement who can give further advice to interested teachers.  

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 
The Handbook is available in English at: 
www.apsinternational.nl. 

New 
Zealand 

Newsletter on 
migrant education 
issues 

English for Speakers of Other Languages (ESOL) Newsletter: Regular news updates are 

produced by the Migrant, Refugee and International Education Team and are distributed to all 
schools with ESOL funded students to provide schools with current information and news 
updates about ESOL related issues and to give links and contact details for further information.  

New Zealand Ministry of Education ESOL 
website: www.minedu.govt.nz/goto/esol.  

 

EVALUATION OF SCHOOL PROJECTS FOR IMMIGRANT STUDENTS 

Denmark  Funding 
development 
projects to evaluate 
good practice 

The Taskforce for Bilingual Pupils enters into partnerships with municipalities and schools to 

fund specific development projects based on existing knowledge about good practice in order to 
create more robust information on different methods through testing them out in different 
settings.  

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

SHARING OF GOOD PRACTICE BETWEEN SCHOOLS 

Denmark Sharing of good 
practice through a 
website 

The initiative This Works at Our School, examined schools with well performing immigrant 

students, identified elements of good practice and disseminated them through a website along 
with contact details of the schools. This allowed teachers and school leaders to get in contact 
with other schools and exchange information on relevant practice. The project was very well 
received by teachers. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 
The results can be accessed in Danish at: 
www.dettevirker.dk.  

Sweden Sharing of good 
practice through 
school visits, 
networks, websites, 
and role-modelling  

Through the project Idea Schools for Multiculturalism the National Agency for School 

Improvement selected a number of successful schools that had a high proportion of pupils with a 
different ethnic, social, linguistic and cultural background. The selected schools served as role 
models for other schools, participated in school networks, received visits from other schools, 
answered questions and presented their work on the project’s web site. In the evaluation report it 
is noted that the project has benefited the "idea schools" themselves the most, through the act of 
describing the work to others, and the contact with other "idea schools". The in-service training 
offered to participating schools has also been of benefit to the methods used at the schools. 

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

 


