
 

 

Teacher Education for Diversity 

Introduction 

 
Teacher Education for Diversity looks at how teachers are being prepared for the increasing 
diversity of their classrooms.  Although the challenges of increased diversity are shared by 
almost all OECD countries, the contexts in which they are addressed are quite different. In 
OECD countries with native populations as well as long histories of immigration (e.g. Canada, the 
United States, Australia and New Zealand), classroom diversity reflects the long-standing 
diversity of the population as well as new arrivals to the country. In other OECD countries, 
classroom diversity linked to international migration is a relatively new phenomenon. Across 
almost all OECD countries however, ongoing changes in social and economic patterns have 
generally increased diversity within schools, where students with different religions, languages, 
socioeconomic status and cultural values interact every day.  

 

Increasingly multicultural societies have an impact on education and student achievement. Data 

from PISA 2003 and 2006 indicate that the educational challenges posed by family background,  

socioeconomic context, and migration status are strongly linked to student performance. A key 

argument is that schools can do better in building on the capital of all students and benefit from 

diversity as a driving source for enhancing learning. One way in which they can do this is to use 

the strength and flexibility of their teachers, but of course for this to be effective teachers need to 

be given appropriate support and training. 

 

Our Focus 

What are the best ways to prepare teachers to deal with highly diverse classrooms while at the 

same time improve students’ learning achievements? What education and training programmes 

for teachers have been demonstrated to be most effective?  

This study focuses specifically on: 

 Pre-Service Teacher Education  

 In Service Teacher Education  

 Training for Teacher Educators 

 

The goals of this project are to: 

 Identify common challenges and benefits countries are currently experiencing in their 

teacher education in response to increasing cultural diversity and the effectiveness of the 

solutions that have been proposed. 
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 Share experiences and examples of good teacher education and classroom practice and 

develop an analytic framework to further explore these issues. The study will focus on: 

 Develop a toolkit that provides specific teaching or education strategies with proven 

effectiveness at addressing various themes. 

The project aims to do this through identifying rigorous international research on effective teacher 

education for diversity strategies and challenges identified in their implementation, surveying 

practitioner views and experiences, and examining emerging issues relevant to particular 

contexts and traditions in participating countries through thematic seminars.  

 

Project Outcomes 

2008  

The project began with analytical work on current research findings regarding effective teacher 

education for diversity strategies and the main challenges and benefits. It focused on issues such 

as the role of expectations and aspirations among/between communities, intercultural 

communication, linguistic barriers, and the values underpinning teacher education and how they 

are reflected in teacher education practice and policy.  

The analytic work was complemented with an electronic consultation exercise with teachers, 

student teachers and teachers educators. The goal of this exercise was to hear the voice of 

those in the field regarding definitions of diversity, key challenges, best solutions, and creative 

practices. This consultation was undertaken in consultation with colleagues of the OECD TALIS 

project as well as teacher union representatives. 

Output Educating Teachers for Diversity: Meeting the Challenge 

2009- 2010 

Following the previous step, interested countries/regions will be invited to take part in a series of 
thematic workshops that will allow for in-depth discussion of emerging issues relevant to 
particular contexts and traditions. Examples of possible themes include (e.g. attracting and 
retaining more minority student teachers, keeping the best teachers in schools that need them 
most, and working with teacher educators to increase their sensitivity to diversity. The TED team 
is currently actively searching for hosts for these meetings.  

 

See the Calendar of Activities (p. 4) for more precise information on the timing and stages of the 

work.  

 

Why get involved? 

This project offers a number of benefits for the participating countries/regions and institutions. 

Among the most relevant are the following: 

 Involvement in an international initiative to identify good practices on teacher education 

for diversity from a research and empirical perspective, with a strong, practical focus on 

educational policy making and practice; 
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 Participation in the collection of evidence, to provide strong analytical insights on teacher 

education and diversity within the classrooms; 

 Access to international and comparative analyses to complement what countries/regions 

do in their own systems.; 

 Linkage to similar work in progress of the national/regional research teams, innovators in 

other OECD countries, which offers opportunities for networking and dissemination, thus 

enhancing the value of already ongoing work; 

 Increased impact of national initiatives and research work via the broad dissemination of 

CERI’s publications in both printed and digital formats in all OECD countries and non-

member economies. We also aim at translating the publication into other languages.  

 

How to get involved 

The successful functioning of the project depends on the active participation of countries/regions, 

institutions and foundations concerned with preparing teachers for culturally diverse schools, 

classrooms and societies. Each of these stakeholders is encouraged to enrich the work of the 

project by sharing their own perspective.  

… as a country/region 

The active involvement of as many countries/regions as possible from the outset is essential for 

our project. All countries are invited to participate in the project and the implementation of the 

work will be facilitated by certain countries who will take a lead role.  

The participation of countries may include proposing potential cases; identifying researchers, 

innovators and practitioners who might play a wider role in the project; supporting one or more 

case studies; hosting expert meetings or conferences, and participating in different meetings, 

seminars and conferences.  

… as an institution or foundation 

We welcome other partners to share their expertise with us and to support the project.  

 

All OECD countries are invited to participate in the project and no specific financial contribution is 

required for participation. However, in order to achieve all the goals of the project, 

countries/regions, foundations and other institutions are invited to lead and finance, together with 

CERI, certain key areas of the project. See Annex 1 for more details. 

 

Calendar of Activities 

2008- 2009  
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 Expert meeting to discuss project design (Brussels, 17-18 December 2007)  

 Review of literature, development and piloting of online consultation 

 Online consultation with practitioners (17 November – 17 December 2008) 

 Expert meeting to discuss results of the online consultation and key analytic themes 
(Genoa, Italy, 28-29 May 2009) 

 Preparation of analytical volume, which explores the evidence base that can be used to 
allow initial and continuing teacher education to prepare teachers for their changing 
classrooms.  

 

 

Output: Educating Teachers for Diversity: Meeting the Challenge  

 

2010  

 Dissemination of Educating Teachers for Diversity: Meeting the Challenge  

 Call for interest in thematic seminars  

 Thematic seminars on key issues (dates and locations TBA) 

 Development of a toolkit providing specific teaching or education strategies with proven 
effectiveness at addressing various themes. 

 Final closing conference and continuing dissemination work 

 

Contacts 

 Tracey Burns, Head of the Project (Tracey.BURNS@oecd.org) 

 Vanessa Shadoian, Junior Analyst (Vanessa.Shadoian@oecd.org) 

 James Bouch, Secretariat Assistant (James.BOUCH@oecd.org) 

file:///C:/Documents%20and%20Settings/Burns_T/Local%20Settings/Temporary%20Internet%20Files/Content.Outlook/TTAOHZ21/Tracey.BURNS@oecd.org
mailto:Vanessa.Shadoian@oecd.org
mailto:James.BOUCH@oecd.org
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Annex 1 

Opportunities for co-operation and funding 

All OECD countries/regions are invited to participate in this project. No specific financial 

contribution to the OECD is required. However, in order to achieve all the goals of the project, 

countries/regions, foundations and other institutions are invited to lead and finance, together with 

CERI, certain key areas of the project. 

Main areas for co-operation 

1. Literature and research reviews 

2. Electronic consultation  

3. Expert meetings 

4. Thematic seminars  

5. International conferences 

6. Secondments 

For all of these options there are costing estimates available (please contact Secretariat).  

In 2008/9: 

1. Literature and research reviews 

CERI engages with top researchers and practitioners in order to develop the analytic report 

Educating Teachers for Diversity: Meeting the Challenge. This will include research published in 

a number of regional/language areas.  

2. Online Consultation  

The online consultation with teachers, student teachers and teachers educators regarding 

diversity and their education practices aims to have their views on key challenges, best solutions, 

and creative practices. This survey will be undertaken in consultation with the OECD TALIS 

project as well as teacher union (TUAC) delegates.  

In 2009/10 

3. International expert and participant countries/regions meetings 

International expert meetings mainly concern technical issues and a number of international 

experts from a variety of countries, usually with a multi-disciplinary approach, are invited to 

participate on an ad-hoc basis. Participant countries/regions meetings aim to guide the 

implementation of the project, responding to the countries’ needs and main concerns.  

4. Thematic seminars 

The second phase of the TED project will involve the organization of a series of thematic 

workshops, which will allow for in-depth discussion of issues relevant to particular contexts and 

traditions. These workshops could be organized either on a national or international basis, with 

the purpose of emphasizing interaction and exchange of information among the participants. The 
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goal is to bring together researchers, policy makers and local actors to discuss which practices 

are most effective in preparing teachers and student teachers for diverse classrooms, as well as 

the most effective classroom practices for responding to diversity.  

5. International conferences  

International conferences are foreseen in order to contribute to the dissemination of the 

publication from the project (see Calendar of Activities, p. 4). The scale of these conferences 

varies, but they usually attract researchers and representatives from the majority, if not all, of the 

30 OECD countries. 

6. Secondments/scholarships 

CERI welcomes secondments (staff from your organisation to work temporarily with OECD) or 

financial support for academic researchers for specified time periods (minimum of six months). 

Candidates will be selected on the basis of standard OECD criteria for the selection of analysts 

and will work under the responsibility of the Head of the project. Indicative tasks, which may be 

tailored according to the level of seniority and expertise of the candidate, include the following: 

 Managing the research reviews process and drafting syntheses on relevant topics. 

 Co-ordinating teams of experts  

 Assisting with the preparation of expert meetings and international conferences. 


