PROGRAMME FOR INTERNATIONAL
STUDENT ASSESSMENT (PISA)
RESULTS FROM PISA 2015

COLOMBIA

Key findings

1  While Colombiaperforms below th©ECD average in sciencés mean performance increased
28 score points since 2006, the second largest improvement amongethecaflon systems with
comparable data

9 Students in Colombia score 425 pointsaading on averagé below the OECD average atite
mean score iiChile (459 points)comparable witlthat of Mexico, andabovethe mean score of
Brazil (407 points) and Per(398 points)

9 Students in Colombiacore390 points in mathematicen averagé below the OECD average,
and the mean score Ghile (423 points) and Mexico (408 points), comparable thisth of Peru,
and abovehe mean score ®razil (377 points)

1 As in many other countries, soedg@onomically disadvantaged studentsCalombiaare less
likely to succeed at school than their more advantaged pgaetalombig equity in education
outcomes isimilar to the OECD averagas 146 of the variation insdence performance is
attributed to difoemomosatils i n studentsd socio

1 Boysoutperformgirls in science but more girls (42%) than boys (37%jn Colombiaexpect to
work in a scienceelated occupatian

1 As in many countries, science departrseirt Co | o mladvantaged schoolare better
resourced and staffdlanthosein disadvantaged schodlsand by a wider margin than in most
otherPISA-participating countries and economies.

1 The percentage of studerits Colombiawho had repeated a gradetlie second largeshbehind
only Algeria,among allthecountries and economidésat participated in PISA 2015.

1 There is nearly one computer for every studer@afombiai a higher ratio than observed across
OECD countries, on average, higher than obskiweChile and Peru, and higher than would be
expectedyi ven Col ombi a 6os educatwore | of spending

1 In Colombia, students enrolled in precational or vocational programmes score 27 points
higher in sciencethan students in general programmes, after accounting for-scarmmic
status.



Colombia Country Note z Results from PISA 2015

Student performance in science

T

Students inColombiascore416 points in scienceon averagé below he OECD averagendthe
mean score ofChile (447 points), comparable withthat of Costa Rica,Georgia Mexico,
Montenegro,Qatar andThailand,and abovehat of Brazil (410 points)and Peru (397 points)
(Figure 1.2.13)

Colombidd s me an p e rimpoovethhyA8seore pantsince 2006the second largest
improvementamong the 52 education systems with comparable défable 1.2.4a) The
improvement iseven more remarkablgiven that the percentage of-¢8arolds in Colombia
who areeligible to sit the PISA assessmérthat is, those who are enrolled is@hool at grade 7
or above has increased from 60to 75% between 2006 and 2015.

On averag across OECD countries, just 0% of students do not reach the baseline level of
proficiency in science, Level 2. At this level, students can draw on their &dge/lof basic
science content and procedures to identify an appropriate explanation, interpret data, and identify
the question being addressed in a simple experiment. All students should be expected to attain
Level 2 by the time they leave compulsory ediaca In Colombig 49% of students are low
achievers in sciencéFigure 1.2.15) This share shrank b$l percentage pointsince 2006
(Tablel.2.2a)

Boys outperformgirls in science by an average I score pointgTable 1.2.8a)and this gender
gap hasemained stablsince2006(Table 1.2.8d)

Student performance in reading

T

Students in Colombia sco#5 points inreading on averagé below the OECD averagendthe
mean score ofChile (459 points), comparable witlihat of Bulgaria, Costa Rica, Mexi¢o
Montenegro, Romanidrinidad and Tobagaand Turkey, and abovéhat of Brazil (407 points)
andPeru B98points)(Figure 1.4.1)

Colombidds mean per f or mdhscoee phindissincei20@p theofoudhdlargest
improvement among the Btucatiorsystemswith comparablalata(Table 1.4.4a)

About 20% of students in OECD countries, on average, do not attain the baseline level of
proficiency in reading, considered the level of proficiency at which students begin to demonstrate
the reading skills trawill enable them to participate effectively and productively in life. In
Colombiag 43% of studentsare low achievers ireading(Figure 1.48), a decrease of gercentage
pointssince2009(Table 1.423).

Girls outperform boys imeadingby an average df6 scorepoints(Table 1.4.8a)and this gender
gapwidenedby 6 score points since 20090t a significant chang@ able 1.4.8d)

Student performance in mathematics

1

Studentsn Colombiad s  s380@ainksin mathematicson averagé below theOECD average
and the mean score @hile (423 points) and Mexico (408 pointgpmparable withthat of
Indonesia, Lebanon and Peru, and alibe¢ of Brazil (377 points)Figure 1.5.1)

Colombidd s mean per f or masoe pdintssince 2006pthesaventhlargest
improvemeniamong the 8 education systems with comparable ddtable 1.5.4a)

Nearly 236 of students in OECD countries, on average, do not attain the baseline level of
proficiency inmathematicsconsidered the level of proficiencyvahich students start solvirige
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kinds of problems that are routinely faced by adults in their daily live€olombig 66% of
studentsare low achievers in mathemati@Sgure 1.58), and this share shrank Hypercentage
pointssince2009(Table 1.5.2).

1 Boys outperformgirls in mathematicsby an average oll scorepoints (Table 1.5.8a) This
gender gap in performance narrowsdl5 score points since 20{Rable 1.5.&).

Studentsdé engagement with science
Dispasition towards the scientific method of enquiry

PISA 2015 asked students about their beliefs about the nature of science knowledge and the validity
of scientific methods of enquiry (collectively known as epistemic beliefs). Students whose epistemic
beliefsare in agreement with current views about the nature of science can be said to value scientific
approaches to enquiry.

In Colombig students were less likely than students across OECD countries to agree with current
views about the nature of science, particularly those about how scientific ideas evolve. For instance,
about sevenin ten studentsin Colombia agreed with the statemetttat ideas inscience books
sometimes change, compangith eight in tenstudents across OECD countrigko agreed with that
statemen(Table 1.212a).

Student sé expectations of a career in science

PISA 2015 asked students what occupation they expee veotking in when they are 30 years old.
Even though many 1$earolds are undecided about their future, almost one in four students across
OECD countries and nearly one in two students (44%) in Colonibizported that they expect to

work in an occupatin that requires further science training beyond compulsory eduddiade
1.3.10a) In almost all countries/economies, the expectation of pursuing a career in science is strongly
related to proficiency in science. On average across OECD countrie4,38algf students who score
below PISA proficiency Leve? in science hold such expectatiphsit that percentage more than
triplesto 41%among top performers in science (those who score at or aboveS)elrelColombig

37% of low achieverand 47% of togperforming studentexpect to pursue a sciencdated career
(Table 1.3.10b)

Gendefr el ated differences in studentsd engagement

Even wherequalshares of boys and girls expect a sciemdated career, boys and girls tend to think

of working in different fields of science. In all countries, girls envisage themselves as health
professionals more than boys do; and in almost all countries, boys see themselves as becoming ICT
professionals, scientists or engineers more than girls do.@&ey®ore than twice as likely as girls to
expect to work as engineers, scientists or architects (science and engineering professionals), on
average across OECD couaf; only 0.4% of girls, but 498 of boys, expect tavork as ICT
professionals. Girls ar@most three times as likely as boys to expect to work as doctors, veterinarians
or nurses (health professionals)dolombig 42% of girls reportedhat they expect to pursue a career

in science, comparealith 37% of boys(Table 1.3.10b)Whereadwo outof three of theegirls expect

to work as a health professiondd% of Colombiarboys with sciencerelated career expectations
expect topursue a careén engineerindTables 1.3.11)

When a student is confident in his or her ability to accomplisticpbar goals in the context of
science, he or she is said to have a greater sersadfefficacy in science. Better performance in
science leads to a greater sense ofedéifacy, through positive feedback received from teachers,
peers and parents, and the positive emotions associated with that feedback.
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In 39 countries and economies, boys shaynificantly greater seléfficacy than girlsHowever, in
Colombig there are no gender differences in this resp&csimilar percentage of girls and boys
reported t hat xplanevhlyeartbquakes oceus marel frgqueitly in some areas than in
other® , ntefpret the scientific information provided on the labelling of food itemsadentiffi the
better of two explanations for the formation of acid é4ifable 1.3.4c)

PISA distinguishes between two forms of motivation to learn science: studety learn science
because they enjoy iinfrinsic motivation) and/or because they perceive learning science to be
useful for their future plansnstrumental motivation).

A majority of students who participated in PISA 2015 reported that they ergoyirlg science, but

boys tended to report so more than ginsColombia, boys and girlsere equallylikely to agreehat

t h egenerélly have fun whefl] am learningsciencetopic® o r likefireading abous ci enc e 0
(Tablel.3.1c). Boys and girlan Colombiaare alscequallyl i kel y to report that v
school sciencwill helpt hem t o (Tpkle1.3%&). | ob 0

Context for student achievement

In 2014,Co | ombi a 6 s GDP evas almuatgnethirc the OECD averageper capita GDP
10%higher tharthat of Peru, and almost half of Chdeper capitaGDP. Colombia spends about one
quarter of the OECD average expenditure per student between the ages of 62089 hbrethan
Peruspends and 6 0 % cumdlativ€expgendieude § all PISA-participating countries and
economies had the same per capita GDd*ombiawould have scored 461 points in science

Some23% of 3544 yearolds are tertiaryeducatedapproximatelythe sameproportionas in Chile,
and lower than the OECD awagjeshareof 37 (Table 1.2.11)

Some75% of 15yearoldsin Colombiaare covered by the PISA samplen a par with Peru (7446)

but below Chile (8®%) (Table 1.6.1) This is a large improvement since 2006 when 60% efeks
olds were covered by the PISA sampRISA results need to be carefully interpreted when
considering countries/economies witfow coveragebecause PISA cannot fully represent the target
populatbn of 15yearolds inthese countries

The impact of socieeconomic status on performance

i Canada, Estoni&inland andJapan achieve high levels of performance and equity in education
outcomes as assessed in PISA 2015, with 10% or less of the vamastudéent performance
attributed to dif feeonomin status, comparadtht 13% of the varidtiors o c i o
across OECD countries.

1 In Colombig equity in education outcomes ssmilar to the OECD averageas 14% of the

variation inscienceperfd mance i s attri buted t-econamicfstatesr enc e s
(Table 1.6.3a)
9 Across OECD countries, 29% of dikantaged students r eesili@nto |, meaning that t

the socieeconomic odds against them gretform among the top 25% of sturie worldwide In
Hong Kong (China), Macao (China) and Viet Nam, more than one in twovdisidjed students
are resilientSome 11% oflisadvantagedtudents in Colombia are resilient, a share considerably
larger than that observed in Peru (3%), but ssnéiian the share in Chile (15%) (Table 1.6.7).
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Education policies and practices
Opportunity to learn science at school

Inequalities in opportunities to learn are mainly reflected in the time education systems, schools and
teachers allocate to learning. If time is a necessary condition for learning, students who do not attend
science lessons are probably those who enjoyfalvest opportunities to acquire competencies in
science.

On average across OECD countries, 94% of students reported that they attend at least one science
course per week. But that means that at least one millieyedold students are not required to

attend any science lesson. @olombig 6% of studentseportedthat they are natequired to attend

any science lessdifable 11.2.3)

Moreover, students who reportdtat they danot attend school science classes are more likely to be
in schools that arsociceconomically disadvantaged. Golombig students in disadvantaged sclsool
are three percentage pointmore likely than students in advantaged schauds to be required to
attend sciencdessons(Table 11.2.4) Being deprived of science courses dohool will not help
disadvantaged students close the performance gap with their advantaged peers.

Extracurricular science activities

On average across OECD countries, students in schools thatsofé:ce competitions score
36 points higher in science drare 55% more likely to expect to work in a scierelated occupation
than students in schools that do not offer such activiagientsn schools offering a science club
score 21 score points higher and are 30% more likely to expect to pursuer ancscemce.

Sciencerelated e&tracurricular activities such as science clubs and competitionelp students
understand scientific concepts, raise interest in science and even nurture future scientists. Across
OECD countries, 39% of students are emalin schools that offer a science club and 66% attend
schools that offer science competitiol®cience clubs are most commonly offered intEesian
countries and economies, while science competittwasmost frequently offered in several Eastern
Europea countriesIn Colombig one in three students enrolled in schools where a science club is
offered as a school activity, andore than two in three studen®#8@o are in schooldhat offer

science competition@able 11.2.11)

In Colombig advantaged schools offer science cluland science competitionwore often than
disadvantaged schools d@rable 11.2.12) For example, whilel8% of students enrolled in
disadvantaged schools are offegedcience clulb4% of students in advantagedhsols are offered
this activity.

Teaching strategies

How teachers teach science is more strongly as
expectations of working in a scienpgated career than the material and human resources of science
departmets, including the qualifications of teachers or the kinds of extracurricular science activities
offered to students.

Almost everywhere students whaeportedthat their teachers explain scientific idelsmonstrate an
ideaor di scuss s tmord Faguestly scajeuhglset in sciersbe. Colombia, students
who reported that thie science teachedi s cus s st u dnenarty fedsonsg awerylésson n s
score 32 points higher after accounting for their secionomic status (Table 11.2.18).

In amost every school systeratudents whaeportedthat theirscienceteachersaadaptthe lesson to
s t u d eeeds and knowledgeore frequently score higher in sciente Colombia, studentscore
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19 points higher when thegported thatin many lessoner every lessorther science teacheedapt
the lessonts t u d meeads and knowledd@&able 11.2.24.

School resources

Compared t@rincipals inother school systemsjoreprincipals inColombiaareconcerned about the
quality and the lack of matetiaesources at their schools. For instan2&6 of students attend
schoolswhoseprincipal considers that the capacity to provide instruction is hindered a lot by the lack
of educational materialfhe OECD average is 6%, while in Chile, only 1% of studatiend such
schoolgTable 11.6.1)

Equitable resource allocation means that the schools attended yesoc@nmically disadvantaged
students are at least as wedjuipped as the schools attended by advantaged students, to compensate
for inequalitesm t he home environment. Based on school
economies, advantaged schools are better equipped than disadvantaged schools.

With the exception o€iudad Autbnoma de Buenos Aires (Argentinayl Macao (China), all school
systems where principalsf disadvantaged schools are considerably more concerned about the
material resources at their school than principdladvantaged schools score below 450 points in
scienceColombia is one such education sysi@mable 11.6.3)

There is nearly one computer (0.95) for every stude@dlombiai a higher ratio than the OECD
averag€g0.77),than inChile (0.65) andn Peru (0.41), an@articularlysogi ven Col ombi ads
spendingon educatior{Table 11.6.4)

Sciencespecificresources

PI SA asked school principals to provide infor ma
science department. Compared with msistdentsin OECD countries whattend schools whose

principal reported that the science department is-@gllipped andstaffed,one in two students in

Colombia or fewenttend schoolswhoseprincipal reportedthadi c o mpar ed t o ot her de|
schoofs science department is wellgui ppeddpared to similar- schoo
equipped laboratgroo r endugh laboratory material that all courses can regularly use it
(Tablell.2.5).

As in many countries, irColombig the science departmerd better resourced and stafféal
advantagednd urbarschools thann disadvantagednd ruralschools(Table 11.2.6). The difference
between advantaged and disadvantaged schinolSolombiais the 12th largest among PISA
participating countries and economibat thedifference between urban and rural schi®milar to
the OECD average

About82%of Colonb i a 6 s s c i lkauea enivarsgyadeghee angd a major in scierai®ve the
OECD averagéTablell.2.8).

The learning environment

Principals in Colombia reporteslightly more than principals across OECD counttieg student or
teacher behaviounindess learning. For instanceé,1% of studentsn Colombiaattend schoolsvhose
principal reported thastudent truancyhinders learning a lot, compared %6 of studentsacross
OECD countriesvho attend such schoof$able 11.3.12) About 5% of students Colombiaare in
schoolswhoseprincipal reported that teacher absenteeism hinders learning a lot, compareafto 1%
studentsacross OECD countriegho attend such schod[able 11.3.17).
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Selectingand sorting students

On average across OECD countries, school systems begin selecting students for different programmes

at the age of 14. Some OECD countries, including Austria and Germany, start selecting students as
early as age 10. I6@olombig schools start selecting stunde at agels, later than the OECD average

(Table 11.5.27) The later students are selected into different academic programmes/schools, the
greater the equity in science performance, eve,
science and the viation in student performance.

In Colombig 21% of students are enrolled in precational or vocational programmes
(Tablell.5.14). In countriesand economies with large enrolments in {w@&cational or vocational
programmes, these enrolments vary markeglg c or di ng t oecosanlt profiles.®n soci o
average across OECD countries, the proportion gfebB#old students enrolled in a vocational track

is 21 percentage points smaller among students in advantaged schools than among students in
disadvantagedchoolsBut in Colombiathereis no differencen this proportiorbetween advantaged

and disadvantaged schoglable 11.5.17) In fact, enrolment in these programmes is largest among
studentf average soci@conomicstatus

When considering the performance of students enrolled in general and vocational programmes,
students in general programmes score 22 points higlseiencepn average across OECD countries
after accounting f or -ewromid waiet Hodevear, ramongscountdes brel 6 s o ¢
economies where enrolment rates in vocational programmes are higher than 10%, these performance
differences can amount to as much as 91 score points, as in the Netharamadt0 score points,

as in Greece, or betweef 4nd 50 score points, as in Belgium, France, Portugal and Tdrkese

are also several education systemsluding those inBrazil, Colombia, Costa Rica, the Dominican
Republic, Japan, Luxembourg, Mexico and Switzerlamthere students in pre&ocationd or
vocational programmes score higher in science than students in general or academic progmammes.
Colombia, for instance, students enrolled in these programmes score 27 point$nhégiemcethan

students in general programmes, after accountingoticeconomic statuélable 11.5.17)

Grade repetition

Grade repetition is more prevalent in school systems where students score lower on the PISA science
assessment and wé&cenomic situsuisl most strangly sassociated with science
perfamance. Students might have been kept back to repeat course content that they had not fully
mastered; or they might have been invited to skip a grade when their teachers felt they were capable
of taking on more challenging schoolwork. In 13 countries axmh@mes, at least 30% of students
hadrepeated a grade at least oncgiiimary or secondary education. Thercentage of studeniis
Colombiawho hadrepeated a grad@3% of students)s the second largest among all countries and
economies participating in PISA 2Q16nly Algeria has a larger proportion of these students
(Tablell.5.9).

Students in disadvantaged sctzoate more likely to have repeated a grade almost everywhere,
including in Colombia, where 8% of students enrolled in disadvantaged schbal$ repeated a
grade, compared to 320of students in advantaged schddlable 11.5.12)

One promising finding is that, across OECD countries, the percentage of students whd tbporte

they had repeated a grade at least once decreased bythieepercentage points between 2009 and
2015.But in Colombia the percentage of students who reported that they had repeated a grade at least
onceincreasedby five percentage pointbetween 2009 and 201fhe largestincreaseamong all
PISA-participating countries and econom{é@sble 11.5.11)
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School governance

About 24% of studentsn Colombiaare enrolled in a private schoalbhovethe OECD averagbut
smaller than the proportioim Chile (63%) and Peru (31%])able 11.4.6) As in most othePPISA-
participating school systemsincluding those inChile and Perusociceconomically advantaged
students inColombia are more likelythan disadvantaged studentts attend private schools
(Tablell.4.10). Colombian sudents in publicand privateschoolsperform similarly in sciencegfter
accounting for soci@conomic status.

In education systems where school principals hold greater responsibility for school governance,
students score high in science; and this relationship is strongerongschool systems where the
percentage of students whose achievement data are tracked over time and posted publicly is higher
than the OECD average

In Colombig schools havéessautonomy tharthe average school @ECD countries(Table 11.4.1)

For instance, inColombia principals and teachers hoR¥% of the responsibility foresources,
compared to 42%f that responsibilityacross OECD countries; @il of the responsibility fothe

curriculum compared to 6% across OECD countries; a®d% of the responsibility forstudent
assessments, compared t@©8cross OECD countri¢gable 11.4.2)
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Snapshot of performance in science, reading and mathematics

l:l Countries/economies with a mean performance/share of top performers above the OECD average
Countries/economies with a share of low achievers below the OECD average

[ 1 Countries/economies with a mean performance/share of top performers/
share of low achievers not significantly different from the OECD average

I:l Countries/economies with a mean performance/share of top performers below the OECD average
Countries/economies with a share of low achievers above the OECD average

Science Readi Matt ic: Science, reading and h

Share of top Share of low

performers in at | achievers in all

Mean score Average Mean score Average Mean score Average least one subject | three subjects

in PISA 2015 three-year trend in PISA 2015 three-year trend in PISA 2015 three-year trend (Level 5 or 6) (below Level 2)
Mean Score dif. Mean Score dif. Mean Score dif. % %
OECD average 493 -1 493 -1 490 -1 15.3 13.0
Singapore 556 7 535 5 564 1 39.1 4.8
_Japan 538 3 516 -2 532 1 25.8 5.6
Estonia 534 2 519 9 520 2 20.4 4.7
Chinese Taipei 532 0 497 1 542 0 288 8.3
Finland 531 -11 526 -5 511 -10 21.4 6.3
Macao (China) 529 6 509 11 544 5 23.9 3.5
Canada 528 -2 527 1 516 -4 22.7 5.9
Viet Nam 525 -4 487 -21 495 -17 12.0 4.5
Hong Kong (China) 523 -5 527 -3 548 1 29.3 4.5
B-5-J-G (China) 518 m 494 m 531 m 27.7 10.9
Korea 516 -2 517 -11 524 -3 25.6 7.7
New Zealand 513 -7 509 -6 495 -8 20.5 10.6
Slovenia 513 -2 505 11 510 2 18.1 8.2
Australia 510 -6 503 -6 494 -8 18.4 11.1
United Kingdom 509 -1 498 2 492 -1 16.9 10.1
Germany 509 -2 509 6 506 2 19.2 9.8
Netherlands 509 -5 503 -3 512 -6 20.0 10.9
Switzerland 506 -2 492 -4 521 -1 22.2 10.1
Ireland 503 0 521 13 504 0 15.5 6.8
Belgium 502 -3 499 -4 507 -5 19.7 12.7
Denmark 502 2 500 3 511 -2 14.9 7.5
Poland 501 3 506 3 504 5 15.8 8.3
Portugal 501 8 498 4 492 7 15.6 10.7
Norway 498 3 513 5 502 1 17.6 8.9
United States 496 2 497 -1 470 -2 13.3 13.6
Austria 495 -5 485 -5 497 -2 16.2 13.5
France 495 0 499 2 493 -4 18.4 14.8
Sweden 493 -4 500 1 494 -5 16.7 11.4
Czech Republic 493 -5 487 5 492 -6 14.0 13.7
Spain 493 2 496 7 486 1 10.9 10.3
Latvia 490 1 488 2 482 0 8.3 10.5
Russia 487 3 495 17 494 6 13.0 7.7
Luxembourg 483 0 481 5 486 -2 14.1 17.0
Italy 481 2 485 0 490 7 13.5 12.2
Hungary 477 -9 470 -12 477 -4 10.3 18.5
Lithuania 475 -3 472 2 478 -2 9.5 153
Croatia 475 -5 487 5 464 0 9.3 14.5
CABA (Argentina) 475 51 475 46 456 38 7.5 14.5
Iceland 473 -7 482 -9 488 -7 13.2 13.2
Israel 467 5 479 2 470 10 13.9 20.2
Malta 465 2 447 3 479 9 15.3 21.9
Slovak Republic 461 -10 453 -12 475 -6 9.7 20.1
Greece 455 -6 467 -8 454 1 6.8 20.7
Chile 447 2 459 5 423 4 3.3 233
Bulgaria 446 4 432 1 441 9 6.9 29.6
United Arab Emirates 437 -12 434 -8 427 -7 5.8 313
Uruguay 435 1 437 5 418 -3 3.6 30.8
Romania 435 6 434 4 444 10 4.3 24.3
Cyprus' 433 -5 443 -6 437 -3 5.6 26.1
Moldova 428 9 416 17 420 13 2.8 30.1
Albania 427 18 405 10 413 18 2.0 31.1
Turkey 425 2 428 -18 420 2 1.6 31.2
Trinidad and Tobago 425 7 427 5 417 2 4.2 32.9
Thailand 421 2 409 -6 415 1 1.7 35.8
Costa Rica 420 -7 427 -9 400 -6 0.9 330
Qatar 418 21 402 15 402 26 3.4 42.0
Colombia 416 8 425 6 390 5 12 38.2
Mexico 416 2 423 -1 408 5 0.6 33.8
Montenegro 411 1 427 10 418 6 2.5 33.0
Georgia 411 23 401 16 404 15 2.6 36.3
Jordan 409 -5 408 2 380 -1 0.6 35.7
Indonesia 403 3 397 -2 386 4 0.8 42.3
Brazil 401 3 407 -2 377 6 2.2 44.1
Peru 397 14 398 14 387 10 0.6 46.7
Lebanon 386 m 347 m 396 m A5 50.7
Tunisia 386 0 361 -21 367 4 0.6 57.3
FYROM 384 m 352 m 371 m 1.0 52.2
Kosovo 378 m 347 m 362 m 0.0 60.4
Algeria 376 m 350 m 360 m 0.1 61.1
Dominican Republic 332 m 358 m 328 m 0.1 70.7

1. Note by Turkey: The information in this document with reference to “Cyprus” relates to the southern part of the Island. There is no single authority representing both Turkish and
Greek Cypriot people on the Island. Turkey recognises the Turkish Republic of Northern Cyprus (TRNC). Until a lasting and equitable solution is found within the context of the
United Nations, Turkey shall preserve its position concerning the “Cyprus issue”.

Note by all the European Union Member States of the OECD and the European Union: The Republic of Cyprus is recognised by all members of the United Nations with the exception
of Turkey. The information in this document relates to the area under the effective control of the Government of the Republic of Cyprus.

Notes: Values that are statistically significant are marked in bold (see Annex A3).

The average trend is reported for the longest available period since PISA 2006 for science, PISA 2009 for reading, and PISA 2003 for mathematics.

Countries and economies are ranked in descending order of the mean science score in PISA 2015.

Source: OECD, PISA 2015 Database, Tables 1.2.4a, 1.2.6, 1.2.7, 1.4.4a and |.5.4a.

StatLink %= http://dx.doi.org/10.1787/888933431961
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