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Key findings

1 Mexico performs below th®©ECD average in seince(416 score points)reading(423 score
points) and mathematicé408 score points)in all three domains,eks than 1% of students in
Mexico are top performers

1 The averagascienceperformance of 1fyearold students irMexico did not change significantly
since 2006, when science was thain domainassessedn reading,performanceéhasremained
stable since AB. Mathematicsperfomance improvedy 5 score points every three yeans
averagebetween 2003 an2015.

1 MexicospenddJSD 27848 per studenbetween age6 to 15years Thislevel of expenditurds
31% of the OECD averagevhereasMe x is@ar @apita GDP (USD 1315) is 44% of the
OECD average

1 In Mexico, boys perform better in science than giols average, i similar percentagof boys
and girls ardow and top performers in science. About 45% of boys and 36% of girls expect to
work in a scienceelated occupation at age 80n both casessignificantly above the OECD
average

1 Students in Mexico repatl high levels of engagement with science compareitid peers in
other OECD countrie$ whether measureds expectations of a scieacelated careertheir
beliefs in the value of scientific enqujrgr their motivation to learn sciencéut theseoositive
dispositions are weakly associated with student performarsmence

1 In Mexico, 11% of the variation in student performancederge is attributed to differences in
st ud e n tesoBomis status, ardisadvantaged students atsout tweanda-half times more
likely than their more advantaged petrsde low performers in science. By both indicators, the
relationship between simeeconomic status and performance is weaker in Mexico than on
average across OECD countries

Student performance in science

1 Students irViexico score416 points in science, on averaEable 1.2.3a)Mean performance in
Mexico lies below the OECD averagé 496 pointsand is comparable with that @folombia,
Costa Rica, Georgia, Montenegro, Qatar and Thailslrel x i @&5eyé@asold students score more
than 70points below students iRortugaland Spain and betweer20 and 60 points below
students inChile and Uruguay but above students Brazil, the Dominican Republic anéeru
(Figurel.2.13).
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Me x i onead performancim sciencehas remained unchanged since 2086en science was
the main domairassessedHowever, among lowperforming students, performance improved by
7 score points every three years, on average, between 2006 and&0i232.4b).

On average across OECD countriest over20% of studentsn 2015do not reach the baseline
level of proficiency in sciencd,evel 2. At this level, students can draw on their knowledge of
basic science content and procedures to identify an appropriate explanation, iat@igreind
identify the question being addressed in a simple experiment. All students should be expected t
attain Level 2 by the time they leave compulsory education. The share gfeféovming
students inMexico is 48%, the highest among OECD countrigfis sharehas decreased by

3 percentage pointsince2006, not a significarthanggTable 1.2.2

Some 8% of students across OECD countries are top performers in science, meaning that they are
proficient at Level 5 or 6. At these levels, students can creatively and autonomously apply their
scientific knowledge and skills to a wide variety of situatiansluding unfamiliar ones. The

share of togperforming students iMexico, 0.1% has not changedignificantly since 2006

(Table 1.2.2a)

Gender differences in science performance

T

Boys outperform girls in science by an averag@ etorepoints, above th OECD average. The
gender gap in science is not significant among-daWieving students, but it is larger, 20 score
points, among the higheathieving studenfandabove the OECD averag€he averaggender
gap hasemained unchanged since 2({Tablesl.2.8a and 1.2.8d)

In Mexico, the shars of top and lowperformersare similar amongpoysand girls and havenot
changed significantly since 20Q®ables 1.2.6and 1.2.6d)

Student performance in reading

T

Students in Mexicoscore 423 pointsin reading on averagge below the OECD averagef
493points (Table 1.4.3) and comparable with the mean performance of students in Bulgaria,
Colombia, Costa Rica, Moldova, Montenegro, Trinidad and Tobag Turkey(Figure 1.4.1).

Me x i c eyéasold $tddents scormore than 7@oints below students in Portugahd Spain,

and between 15 and 35 points below students in Chile and Uruguay, but above stuslers in

the Dominican Republic arféeru (Figure 1.4.1).

Mexicod s me a n pieneddiogs oi@aentatieabbserved in 2000 (422 points) and in 2009
(425 points), when reading was last assessed as a major domain inbRtS#gnificantly higher
than in 2003 (400 pointgYable 1.4.4a).

About 20% of students in OECD countries, on average, do not attain tledinbakevel of
proficiency in reading, considered the level of proficiency at which students begin to demonstrate
the reading skills that will enable them to participate effectively pradiuctively in life. In
Mexico, 42% of students perform below Leveli readingsignificantly above the percentage in
Chile, similar to the percentage in Colombia, Costa Rica and Uruguagnaiiér than the share

in Brazil and Peruln Mexico, the share of low performers in reading has remained unchanged
since2009(Tale 1.4.23.

Across OECD countries, 8.3% of students are top performers in reading, meaning that they are
proficient at Level 5 or 6. At these levels students can find information in texts that are unfamiliar
in form or content, demonstrate detailed un@erding, and infer which information is relevant to

the task. They are also able to critically evaluate such texts and build hypotheses about them,
drawing on specialised knowledge and accommodating concepts that may be contrary to
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expectations.Only 0.3% & students in Mexicoare top performersn reading below the
percentage in Brazil, Chile, Colombia, Costa Rica and Urugmajexico, the share afop
performers in reading has remained uncharsyeck2009 Table 1.4.23

Gender differences in readingerformance

1 In Mexico, grls outperform boysn reading by an average 6 scorepoints,below the OECD
average of 27 points.Hls gender gapn reading shrank by 9 poinsince 2009 a reduction
similarto the OECD averaggecreas¢Tables 14.8a and 4.80).

1 As a reflection of gender differences in average performance, a larger share of boys (46%) than
of girls (37%) are low performers in readjrgndthis gender gap has not changsgdce 2009
(I.4.6a and 1.4.6d).

Student performance in mathematics

1 Stucdents in Mexicoscore408 pointsin mathematics, on averageelow the OECD averagef
490 points (Table 1.8) and comparable with the mean performance of studerttbamia and
Georgia(see Figue 1 . 5. 1) .-yedMadsiudemsissore Aliput BOints below students in
Portugaland Spain, and between 10 and 15 points below students in @mdé&ruguay, but
above students in Brazil, Colombthe Dominican Republic arféeru (Figure 1.5.1).

T Mexicobdbs mean perfor mance ione pomastevery thred yeacsson h a s i
average, between 2003 and 2015. However, in2d¥%x i co6s mean score is |«
attained in 2009 (419 point§jable 1.5.43

1 On average across OECD countries, almost one in four stu@@@®s does not reaclhe
baseline Level 2 of proficiency. In mathematics, students who do not reach this level can
sometimes carry out a routine procedure, such as an arithmetic operation, in situations where all
the instructions are given to them, but have difficulty recagai$iow a (simple) realorld
situation can be represented mathematically (e.g. comparing the total distance across two
alternative routes, or converting prices into a different curremcylexico, 57% of students are
low achieversabove the level in Gle and Uruguay, and below the level in Brazil, Colombia,
Dominican Republic an&eru.In Mexico, the share of low achievers in mathematics remained
stablebetween 2003 and 20{%ables 1.5.2a)

1 Around one in ten students in OECD countries (10.7%)tigpgperfamer in mathematics, on
average In Mexico, 0.3% of students are top performebglow the percentages in Brazil, Chile
and Uruguayln 2015, Mexicohasa similar sharef top performersn mathematics as in 2003,
but asmallershare than in 2002009 and 201gTables 1.5.2a)

Gender differences in mathematigerformance

1 In Mexico, oysoutperformgirls in mathematics by an average7$core points; this difference
is larger, 16 score points, among hi@thieving students. At both levels, thender gap in
mathematics isimilar to the OECD averagd herewasno significant change in the size of the
gender gapn mathematicperformancédetween 2003 and 20{bables 1.5.8a antd5.8d).

1 Some59% of girls and 54% of boydo not reach the baseline levelmbficiency(Level 2) in

mathematics At the other end of the performance specirdinere are no significant gender
differences in the share of top perform@rable 1.5.6a)
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Studentsdé engagement with science
Dispositiontowards the scientific method of enquiry

PISA 2015 asked students about their beliefs about the nature of science knowledge and the validity
of scientific methods of enquiry (collectively known as epistemic beliefs). Students whose epistemic
beliefs are iragreement with current views about the nature of science can be said to value scientific
approaches to enquiry.

In Mexico,s t u d dispdsisods towards the scientific method of enquagesomewhat less positive
thanthose observed, on average, acroBCD countriesFor instance, ® of studentgeported that
scientistssometimeshange theiminds about what is true in science, compared to an OECD average
of 80%; and 80% of students in Mexico agreed théng experiments more than onisea good way

toc h e c k findimgg dospared to an OECD average of 86Pable 1.2.12a)As in all countries, in
Mexico, strongeragreement with these and similar stateméntssociated withbetterperformance

on the PISA science test (Figurg.34).

St u d expdctatidns of a career in science

PISA 2015 asked students what occupation they expect to be working in when they are 30 years old.
Even though many 1$earolds are undecided about their future, almost one in four stu(iz4¥s)

across OECD countriesgported that they expect to work in an occupation that requires further
science traimg beyond compulsory education. In Mexi@d,% of students hold such expectations,
thelargest sharamong OECD countrie§ his contrass with the smallshare of studentsho scoreat

or above proficiency Level 4 in science. Even among studeintsscore below PISAroficiency

Level 2 in science, 36%old such expectationgompared tahe OECD average of 13%among
students at that level of performar(€égures 1.3.2 and3.3).

Between 2006 and 2015, the share of studentdexico who expect to be working in a science
related occupation at age B&reasedy 9 percentag pointsi largely because of an incredsethe
share of students who expect to be workinpeathprofessionalsfrom 12% t019%. The shares of
students who expect to be workingiassciencerelated occupations grew more among bfiys 11
percentage pointghan girls(by 7 percentage points), and mamonglow achievers in science (by
12 percentage jats) than among students with higher levels of proficie(itables 1.3.10a and
1.3.10e).

Genderr el ated di fferences in studentsd engagement

Even wherequalshares of boys and girls expect a sciemdated career, boys and girls tend to think

of working in different fields of science. In all countries, girls envisage themselves as health
professionals more than boys do; and in almost all countries, boys see themselves as becoming ICT
professionals, scientists or engineers more than girls@gs Bre more than twice as likely as girls to
expect to work as engineers, scientists or architects (science and engineering professionals), on
average acrossELLD countries: by contrastirly are almost three times as likely as boys to expect to
work asdoctors, veterinarians or nurses (health professionals).

In Mexico, gender differences asimilar to thoseobserved on average across OECD countries, with
28% of boys reporting that they expect to pursue a casescience and engineering professignals
compared with9% of girls and with 26%0f girls reporting that they expect to pursue a caseer
health professionalg€ompared witli 3% of boys(Tables 1.3.11a).

When a student is confident in his or her ability to accomplish particular goals irortextcof
science, he or she is said to have a greater sersadfefficacy in science. Better performance in
science leads to a greater sense ofed@ifacy, through positive feedback received from teachers,
peers and parents, and the positive emstassociated with that feedba&tudents irMexico report
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some of the highest levels of selfficacy across all OECD countrié§able 1.3.4a). And whilen
manycountries and economies, bagportedsignificantly greater sekéfficacy than girlsMexicois
one of the five OECD countries where there are no significamiiey differences in sedffficacy.In
Mexico, ¢ u d e n tefidacy g1 ediehce increased significantly between 2006 and. 2012906,
only 15% of students reported that they could gasiplain the role of antibiotics in the treatment of
disease; by 2015, that share had increased to 20% (Figure 1.3.20 and Tables &3¥¥4a,

PISA distinguishes between two forms of motivation to learn science: students may learn science
because thegnjoy it (ntrinsic motivation) and/or because they perceive learning science to be
useful for their future plansnstrumental motivation).

A majority of students who participated in PISA 2015 reported that they enjoy and are interested in
learning sciace, but boys tended to report so more than,gnsaverage across OECD countries
Mexico, by contrast, there is no significant gender difference in levels of enjogingsience, which

are the highest among OECD countrigalfle 1.3.4,c). Similarly thereis no difference between

boys and girls in their levels of instrumental motivation to learn science, \ahiciso thehighest
among OECD countries (Table 1.3.3a,c).

Despitethe high levels of motivation to learn science reportechdmh girls and boysn Mexico,
comparedto their peers in other OECD countries, both enjoymehtscience and instrumental
motivation to learn science are weakly associated with student performance ¢e.dé@rnstance,
the dfference in science perforance between studeniho enjoy science the most and those who
enjoy science the least 83 score points in Mexico, comparedttee OECD average of 75 score
points; and there is ndfference in science performance between studenkdexico who reported
the most and the least instrumental motivation to learn scievitde on average across OECD
countries there is performancalifference of 25 score poin(Fables 1.3.1b and 1.3.3p

Student truancy

On average across OECD countries 20% of studentsteepibiat they had skipped a day of school or
more in the wo weeks prior to the PISA tesivhile in Mexico, 26% of students so reported.
Moreover, inMexico, 4% of students reported having arrived late for school over the same period
while 44% of studentso reported across OECD countri&able 11.3.1)

Students who arrive late or play truant miss learning opportunities. They also disrupt class, creating a
disciplinary climate that is not conducive to learning for their fellow studentsndst PISA-
participating countries and economiascluding Mexico,skipping a whole day of school is more
common in disadvantaged schools than in advantages schools.

On average across OECD countries, students who had skipped a whole day of school at least once in
the two weeks priorto the PISA assessment score @8nts lower in the science assessment than
students who had not skipped a day of schaftér accounting for the soeegxonomicprofile of

students and schools. This represdéimsequivalent of ahost one fil year of schoolingIn Mexico,

students who reported skipping days of schemare 23 points lower in science than students who
reported that they had not skipped sch@alble 11.3.4)

Between 2012 and 2015, the percentage of studeMsxico who had skipped a day of school in the
two weeks prior to the PISA tesicreasedby 5 percentage pointssimilar to the OECD average,

signalling that st udent s 6 engagement seomewhhtdursng lthe qpériodd et er |
(Tablell.3.3).

Context for student achievement

In 2014,Me xi c o 6 s GDE wasUSB p7 35 od4% of the OECD averagdhec ount r y 6 s
cumulative expenditure per studdmtweenthe ages o6 and 15wasUSD 27848, or 31% of the
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OECD averageThe ratio of the cumulativex pendi t ur e t o ¢ lbwerincMexicot r y d s
(1.6) than in many other Latin American countries, including Costa Rica (3.1), Brazil (2.4), Chile
(1.8), Colombia (1.8), the Dominican Republic (1.7) and Peru (1.7), but highethtétan Uruguay
(1.5)(Table 1.2.11).

In Mexico, 1846 of 3544 yearolds havecompletedtertiary educationcompared to 38% on average
across OECD countries, 24% in Chile, 23% in Colombia, 18% in Costa Rica, and 14% in Brazil
(Tablel.2.11).

In Mexico, 62% of the national population of 4®arolds are represented inh e c oRISAt r y 6 s
sample, compared to 80% in Chile, 75% in ColomB#2b in Peru, 72% in Uruguay, 71% ime&il

and 63% in Costa Rica. Thimpliesthat a smaller share of 4&arolds in Mexico than in other Latin
American countries arenrolled in schooln grade 7 or abovend eligible to take the PISA test
(Tablel.6.1). PISA results need to be carefully interpreted when considering countries/economies
wherePISA samples cover a limitggercentage athe target population of ¥earolds. However, f

students are not covered by PISA, it does not nedlgsezean they are not enrolled.céording to
UNESCO,in 2014the ret school enrolment rate for youth tdwer secondanage in Mexico was

81%.

The impact of socigeconomic status on performanand immigration flows

1 Canada, Estoni&inland andlapan achieve high levels of performance and equity in education
outcomes as assessed in PISA 2015, with 10% or less of the variation in seeidemhance
attributed to di f feeonanitstetss, compares withd2mdadcresd OECBc i o
countries. InMexico, sociceconomic status accounts for 11% of the variation in student
performance in sciencetatistically comparable tthe OECD aerageof 13% (Figure 1.6.6 and
Table 1.6.3a).

1 Across OECD countries, a more seeiconomically advantaged student scores 38 points higher
in science the equivalent of more than one year of schodlitijan a lessadvantaged student.
In Mexico, the difference isl9 score points the smallestamong OECD countries while in
other Latin American countries it ranges between 25 and 35 score ({d@ibts 1.6.33

1 Across OECD countries, 29% of disadvantaged studmmtse considerei r e s i rheanggn t 0 ,
that they beat the socgEronomic odds against them gmelformamong the top 25% aftudents
with the same socteconomic status acroal countriesIn Hong Kong (China), Macao (China)
and Viet Nam, more than one in two disadvantaged studenteslient In Mexico, 13% of
disadvantaged students are resilient, similar to the percentages in Chile (15%), Uru@tiay (14
and Colombia (11%), and above the percentages in Costa Rita Feru (3%) and the
Dominican Republic (0.4%). Themasno signifiant change in the share of resilient students in
Mexico between 2006 and 2015 (Figure 1.6.10 &able 1.6.7).

1 The share of immigrant students in OECD countrieseased from 9% in 2006 to %3in 2015.
In Mexico, theproportion of students with an immigrabackgroundiecreasedrom 2% to 1%
over this periodFigure 1.7.13).

Education policies and practices
Opportunity to learn science at school

Inequalities in opportunities to learn are mainly reflected in the time education systems, schools and
teachersllocate to learning. If time is a necessary condition for learning, students who do not attend
science lessons are probably those who enjoy the fewest opportunities to acquire competencies in
science. On\&erage across OECD countrie$p ®f students reported that thaye not required to

attend at least one science course per wEeik.means that at least one million-§&arold students
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in OECD countriesare not required totnd any science lessdn. Mexico, 4% of studentsn 2015
werenot requiredo attend any science lessdiigble 11.2.3.

Students who reported not attending school science classes are more likely techeols that are
sociceconomically disadvantagednd in schools located in rural are@s averageacross @&CD

countries, students who are not required to attend science lessons score lower in science than students
who take at least one science lesson per wedlkwever, in Mexicothere are no differences in the
percentage of students taking at least one seieotrse per weeketween schools of different

profiles. And there areno significant differences in performance betwstrdents who take at least

once science course per week and those who déigotre I1.2.5and Table I1.2.3

PISA asked school pringial s t o provide information about t he
science departmenin Mexico, 39% of students attends schowtsoseprincipals repoed that the

science department is watjuippedcompared to other departmerftbe OECD averagy is 74%)

50% of students attend schoe¥boseprincipals agreed thahe material for handsn activities for

science is in good shapsompared to an OECD average of 7&¥d 36% of students attend schools
whose principals reported thahough laboratgr materialwas available fomll coursego regularly

use it compared to an OECD average of 66% (Table Il.drb)addition, advantagedirban and

private schoolén Mexicotend to have better scienspecific resources thatisadvantagedural and

public schoolsThese differences are among the largest aabhg9ECD countries, although their
association with student science performance and attitudes towards science are similar to the OECD
average (Table 11.2.6).

Teaching strategies

How teachers each science is more strongly associat e
expectations of working in a scienpgated career than the material and human resources of science
departments, including the qualifications of teachers or the kinds afcaxrticular science activities

offered to students.

Almost everywhere students whaeportedthat their teachers explaamd demonstratscientific ideas
and di scuss st pad@mostefGheitpss@ssdore bigher in aceench Mexico,and
after accounting for their sociEconomic statustudents whaeported that theteacherexplainand
demonstratscientific ideasn many or every lessoscore 26and 21 points higher, respectively, than
studentsvho reporédthat their teachers eagein these practices less frequer(fiable 11.2.18).

Resource allocation

Equitable resource allocation means that the schools attended yesora@mically disadvantaged

students are at least as wedjuipped as the schools attended by advantageenssiido compensate

for inequalities in the home environment. Based
economies, advantaged schools are better equipped than disadvantaged schools.

Principals in disadvantaged schgotaral schools angublic schoolsn Mexico are moreconcerned

about the material resourcestheir schoolghantheir peersin advantagedurban and privatschools

I n Mexico, the relati-eacsehomi bepwekthnl scaondl pdi sBoO
educatimal materials in their schools is the second strongest among all countries and ecdretmies t
participated in PISA 2015And the relationship between the shortage of educational materials and
student performance is also strong. A-omé increaseon the PISA index of shortage of educational

materials is associatedth a 15-point drop inscience scores, comparedhe OECD averagerop of

6 points; afteraccounting forsocioceconomic statusscores decrease by 3 poifables 11.6.2 and

11.6.3).
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Selecting and sorting students

On average across OECD countriebe tlater students are selected into different academic
programmes/schools and the lower the percentage of students who had repeated a grade, the greater
thelevel of equity inperformance, eyn af ter accounting for school sé
variation in student performance (Figure 5.13).

The most common age at whislchool system®&f OECD countriesdbegin selecting students for
different programmeis 14; in Mexico, at first seledbn in the education system takes place one year
later. In PISA 2015, about 75% of-$®arold students in Mexico were enrolledpnogrammes with

a generalcurriculum and the remaining 25%vere enrolled in programmes with \@cational
curriculum as compred OECD averages of 84% and 14%, respectilélgpercentage of students
enrolled invocational programmes in Mexico grew by 3 percentage points between 2009 and 2015;
by contrast, across OECD countries it decreased by 2 percentage points, on average.

In countriesandeconomies with large enrolments in m@cational or vocational programmes, these
enrolmentgend tovarymar ked|l y ac c or di-enogomic profiess @noaveragedacras® c i 0
OECD countries, the proportion of 4®arold students entled in a vocationalprogrammeis

21 percentage points smaller among students in advantaged schools than among students in
disadvantaged schoolslowever, n Mexico, there is no significant difference in the propensiy

enrol in a vocational trackbetween different types of schoollthough enrolment in vocational
programmes is much more common among students in urban and public schools than among their
peers in rural and private schools (Table 11.5.17).

When considering the performance of studesnirolled in general and vocational programnoes,

average across OECD countrisgjdents in general programmes score 22 points higheredrl8A

2015 science assessment af t er ac c o un tsicrhg ofl eecdnosioprafilehnosgd and
countries and economies where enrolment rates in vocational programmes are higher than 10%, these
performance differences cdie up to four timedarger However, Mexico is one of the countries

where the opposite association is observaiter accounting for studet s 6 s amaol s 6 soci
economic profilestudents invocational programmescore20 points highein sciencethan students

in academic programmeA. positive associatiois also observed in other Latin American countries
including Brazil, Colombia, Cost&ica andthe Dominican Republidhut also in OECD countries

Japan, Luxembourgnd SwitzerlandTable 11.5.17).

Grade repetition

Grade repetition is more prevalent in school systetitis a lower mearscoreon the PISA science
assessment and wé&cenomic sgtusuisl maostt strangly sassociated with science
performance. Students might have been kept back to repeat course content that they had not fully
mastered; or they might have been invitedkip & grade when their teachers felt they were capable

of taking on more challenging schoolwofBn average across OECD countries, 11% of students had
repeated a grade in either primary or secondary school by the time they sat the PISA 2015 test; in
Mexico, 16% of students had repeated a grddewever, the percentage of-§&arolds who had
repeated a gradghrankby 11 points between 2009 and 2015, wheezasss OECD countrigshis
sharedecreased bgnly 3 points, on average.

Meanwhile, after accouimg for socieeconomic statustudents in Mexico who had repeated a grade
score45 points lowelin science, on averag&an thosevho had not repeated a graide smaller
differencethan theOECDaverage of 63 points.
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Snapshot of performance in science, reading and mathematics

I:l Countries/economies with a mean performance/share of top performers above the OECD average
Countries/economies with a share of low achievers below the OECD average

I:l Countries/economies with a mean performance/share of top performers/
share of low achievers not significantly different from the OECD average

I:l Countries/economies with a mean performance/share of top performers below the OECD average
Countries/economies with a share of low achievers above the OECD average

Science Readi Matt ics Science, reading and I ics
Share of top Share of low

performers in at | achievers in all

Mean score Average Mean score Average Mean score Average least one subject | three subjects

in PISA 2015 three-year trend in PISA 2015 three-year trend in PISA 2015 three-year trend (Level 5 or 6) (below Level 2)
Mean Score dif. Mean Score dif. Mean Score dif. % %
OECD average 493 -1 493 -1 490 -1 15.3 13.0
Singapore 556 7 535 5 564 1 39.1 4.8
Japan 538 3 516 -2 532 1 25.8 5.6
Estonia 534 2 519 9 520 2 20.4 4.7
Chinese Taipei 532 0 497 1 542 0 29.9 8.3
Finland 531 -11 526 -5 511 -10 21.4 6.3
Macao (China) 529 6 509 11 544 5 23.9 3.5
Canada 528 -2 527 1 516 -4 22.7 59
Viet Nam 525 -4 487 -21 495 -17 12.0 4.5
Hong Kong (China) 523 -5 527 -3 548 1 29.3 4.5
B-S-J-G (China) 518 m 494 m 531 m 27.7 10.9
Korea 516 -2 517 -11 524 -3 25.6 7.7
New Zealand 513 -7 509 -6 495 -8 20.5 10.6
Slovenia 513 -2 505 11 510 2 18.1 8.2
Australia 510 -6 503 -6 494 -8 18.4 11.1
United Kingdom 509 -1 498 2 492 -1 16.9 10.1
Germany 509 -2 509 6 506 2 19.2 9.8
Netherlands 509 -5 503 -3 512 -6 20.0 10.9
Switzerland 506 -2 492 -4 521 -1 22.2 10.1
Ireland 503 0 521 13 504 0 15.5 6.8
Belgium 502 -3 499 -4 507 -5 19.7 12.7
Denmark 502 2 500 3 511 -2 14.9 7.5
Poland 501 3 506 3 504 5 15.8 8.3
Portugal 501 8 498 4 492 7 15.6 10.7
Norway 498 3 513 5 502 1 17.6 8.9
United States 496 2 497 -1 470 -2 13.3 13.6
Austria 495 -5 485 -5 497 -2 16.2 13.5
France 495 0 499 2 493 -4 18.4 14.8
Sweden 493 -4 500 1 494 -5 16.7 11.4
Czech Republic 493 -5 487 5 492 -6 14.0 13.7
Spain 493 2 496 7 486 1 10.9 10.3
Latvia 490 1 488 2 482 0 8.3 10.5
Russia 487 3 495 17 494 6 13.0 7.7
Luxembourg 483 0 481 5 486 -2 14.1 17.0
Italy 481 2 485 0 490 7 13.5 12.2
Hungary 477 -9 470 -12 477 -4 10.3 18.5
Lithuania 475 -3 472 2 478 -2 9.5 153
Croatia 475 -5 487 5 464 0 9.3 14.5
CABA (Argentina) 475 51 475 46 456 38 7.5 14.5
Iceland 473 -7 482 -9 488 -7 13.2 13.2
Israel 467 5 479 2 470 10 13.9 20.2
Malta 465 2 447 3 479 9 15.3 21.9
Slovak Republic 461 -10 453 -12 475 -6 9.7 20.1
Greece 455 -6 467 -8 454 1 6.8 20.7
Chile 447 2 459 5 423 4 3.3 233
Bulgaria 446 4 432 1 441 9 6.9 29.6
United Arab Emirates 437 -12 434 -8 427 -7 5.8 31.3
Uruguay 435 1 437 5 418 -3 3.6 30.8
Romania 435 6 434 4 444 10 4.3 24.3
Cyprus' 433 -5 443 -6 437 -3 5.6 26.1
Moldova 428 9 416 17 420 13 2.8 30.1
Albania 427 18 405 10 413 18 2.0 31.1
Turkey 425 2 428 -18 420 2 1.6 31.2
Trinidad and Tobago 425 7 427 5 417 2 4.2 329
Thailand 421 2 409 -6 415 1 1.7 35.8
Costa Rica 420 -7 427 -9 400 -6 0.9 33.0
Qatar 418 21 402 15 402 26 3.4 42.0
Colombia 416 8 425 6 390 5 1.2 38.2
Mexico 416 2 423 -1 408 5 0.6 33.8
Montenegro 411 1 427 10 418 6 25 33.0
Georgia 411 23 401 16 404 15 2.6 36.3
Jordan 409 -5 408 2 380 -1 0.6 35.7
Indonesia 403 3 397 -2 386 4 0.8 42.3
Brazil 401 3 407 -2 377 6 2.2 44.1
Peru 397 14 398 14 387 10 0.6 46.7
Lebanon 386 m 347 m 396 m 2.5 50.7
Tunisia 386 0 361 -21 367 4 0.6 57.3
FYROM 384 m 352 m 371 m 1.0 52.2
Kosovo 378 m 347 m 362 m 0.0 60.4
Algeria 376 m 350 m 360 m 0.1 61.1
Dominican Republic 332 m 358 m 328 m 0.1 70.7

1. Note by Turkey: The information in this document with reference to “Cyprus” relates to the southern part of the Island. There is no sm§|e authority representing both Turkish and
Greek Cypriot people on the Island. Turkey recognises the Turkish Republic of Northern Cyprus (TRNC). Until a lasting and equitable solution is found within the context of the
United Nations, Turkey shall preserve its position concerning the “Cyprus issue”

Note by all the European Union Member States of the OECD and the European Union: The Republic of Cyprus is recognised by all members of the United Nations with the exception
of Turkey. The information in this document relates to the area under the effective control of the Government of the Republic of Cyprus.

Notes: Values that are statistically significant are marked in bold (see Annex A3).

The average trend is reported for the longest available period since PISA 2006 for science, PISA 2009 for reading, and PISA 2003 for mathematics.

Countries and economies are ranked in descending order of the mean science score in PISA 2015

Source: OECD, PISA 2015 Database, Tables 1.2.4a, 1.2.6, 1.2.7, .4.4a and 1.5.4a.

StatLink &P http://dx.doi.org/10. 1787/888933431961
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