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Policy Area 3: Parental and Community Involvement 

Country Types of 
intervention 

Description and evaluation results (if available) Source 

PROVIDING ADEQUATE INFORMATION THROUGH VARIOUS COMMUNICATION CHANNELS 

Austria Information DVD 
for parents 

The Ministry of Education, the Arts and Culture developed a DVD for migrant parents showing 
information on the Austrian education system. It will be available in German, 
Bosnian/Croatian/Serbian, Turkish and English and is intended for parents who cannot be 
reached by printed information material (e.g. leaflets, brochures).  

Wroblewski, A. and B. Herzog-Punzenberger 
(2009), OECD Review of Migrant Education – 
Country Background Report for Austria, 
www.oecd.org/dataoecd/8/26/42485003.pdf. 

Denmark Communication 
with immigrant 
parents 

Some schools have “hot lines” for parents to help them if they have queries, others organise 
father/ son or mother/ daughter/ son clubs. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

Ireland Information DVD 
for parents 

The National Council for Curriculum and Assessment‟s DVD The What, Why and How of 
Children’s Learning in Primary School is an example of an information resource for parents. It 
is available in English with language subtitles in four other languages/ 

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 
NCCA website: www.ncca.ie. 

New 
Zealand 

 

Information on 
school system for 
parents  

Families Learning Together booklet: A series of booklets in English, Arabic, Somali, Amharic, 

Farsi, Khmer, Chinese, Korean and Hindi with information on various aspects of schooling in 
New Zealand. Intended to be an effective way of offering guidance to families in how they can 
assist their children to become better students. Also includes information on levels of 
schooling, how schools are managed, the rights and responsibilities of caregivers, attendance, 
fees, dealing with problems, uniforms, discipline, homework, school terms and holidays and 
how parents can support their children's learning in the home. 

New Zealand Ministry of Education ESOL 
website: www.minedu.govt.nz/goto/esol. 

United 
Kingdom  
(Northern 
Ireland) 

Information web-
site for newcomers 
and their parents  

Education Support for Northern Ireland: a multilingual website for newcomers and their parents 
has been set up by the five Education and Library Boards; currently in 13 languages. 

Education Support for Northern Ireland 
website: www.education-support.org.uk. 

United 
States 
(California) 

Mentoring for 
students and their 
parents 

Through the Puente Project, high school students are mentored individually as well as with 

their parents by mentors who are professionals of similar ethnic background. The results have 
been improved academic achievement and truancy rates; better parent and peer relationships; 
improved parent-child relationships. 

Gándara, P. and J.F. Moreno (2002), 
“Introduction: The Puente Project: Issues and 
Perspectives on Preparing Latino Youth for 
Higher Education”, Educational Policy, Vol. 16 
Issue 4, Corwin Press, pp. 463-473. 
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United 
States 
(New York) 

Communication 
with immigrant 
parents 

The Parent Outreach Initiative: Annual conferences to meet school key officials and policy-

makers and attend informational workshops; literacy and math training for parents; translation 
services (see below); training for staff who work with English Language Learner (ELL) parents. 
Native Language Forums: Monthly forums covering various topics provide a way for parents to 
obtain important school information in their native language. In 2007/08, there were 60 Native 
Language Forums in 8 of the major minority languages. 

NYC Department of Education website: 
www.schools.nyc.edu. 

 

United 
States 
(New York) 

Translation and 
interpretation ser-
vices for parents 

Translation and Interpretation Unit: Each school and office provides free translation and 
interpretation services to all Limited English Proficient (LEP) parents. 

NYC Department of Education website: 
www.schools.nyc.edu. 

ESTABLISHING PARTNERSHIPS BETWEEN SCHOOLS AND PARENTS 

Ireland Home-school-
community liaison 

The Home School Community Liaison (HSCL) scheme has established collaboration between 

parents and schools. The HSCL scheme targets schools in disadvantaged areas, and works 
with disadvantaged parents, rather than just immigrant parents per se. Immigrant status is not a 

criteria used to determine disadvantage. The Scheme provides various supports for parents to 
become more involved in their children‟s education. The examples include courses and training 
in parenting skills, a parent room that is used to support parent activities and parental 
development and regular home visits by HSCL coordinators.  

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland. 

Available at: 
www.oecd.org/dataoecd/8/22/42485332.pdf. 

 

New 
Zealand 

School-home co-
operation 

Regional Migrant Education Coordinators help schools work with students from an immigrant 

background, help promote a partnership between schools, families and communities and 
provide education information to immigrant communities. 

New Zealand Ministry of Education ESOL 
website: www.minedu.govt.nz/goto/esol.  

United 
States 

Funding from 
central government 

Schools receiving federal funding through Title I of the Elementary and Secondary Education 
Act are required to establish partnerships with parents to support students‟ success in 
education. 

U.S. Department of Education website: 
www2.ed.gov/policy/elsec/leg/esea02/index.ht
ml. 

NATIONAL PLATFORM FOR IMMIGRANT PARENTS 

Nether-
lands 

National platform 
for immigrant 
parents 

Platform for Ethnic Minority Parents and Education (Platform Allochtone Ouders en Onderwijs, 

PAOO): established in 2006 in addition to the general parents‟ association, which takes a 
leading role in promoting parental involvement among immigrant parents throughout the 
country. The Government has financed the platform. There are local platforms in 30 large 
municipalities, which carry out their own activities supported by the national platform. The 
activities of platforms include: helping immigrant parents understand the Dutch school system 
and the importance of parental involvement in their children‟s education; supporting training 
programmes through which teachers better understand the social and cultural context of 
immigrant families; participating in home visits; providing homework supervision; and 
supporting mixed school initiatives to mitigate segregation in education. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for 
the Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 
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INVOLVING PARENTS IN PRE-SCHOOL EDUCATION 

Nether-
lands 

Improving 
parenting skills 
through home 
visits 

Opstapje is a home visiting programme for parents of children aged 2 to 4 to prepare immigrant 
children for primary school. It trains mothers to improve the mother-child interaction and initiate 
systematic learning processes. Trainers are from the same ethnic group as the visited family. 
Aims at strengthening cognitive, social and physical capacities of the child and supports 
learning of Dutch.  

European Commission (2008), Commission 
Staff Working Document accompanying the 
Green Paper Migration and Mobility: 
Challenges and Opportunities for EU 
Education Systems, ec.europa.eu/education/ 
school21/sec2173_en.pdf. 

Norway Improving 
parenting skills  

The Family Learning project aims to develop a model for the education of linguistic minority 

children, pupils and participants. The model has been developed to try out six pilots: 1) open 
kindergarten, 2) mother-child group, to support language stimulation for 5-year-olds with no 
kindergarten offer; 3) youth-course; 4) help with homework by offering courses in maths; 5) 
women-class and kindergarten, to be offered at the same venue; and 6) collaboration between 
library, kindergarten and school for them to share books on several languages. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway,  

www.oecd.org/dataoecd/8/44/42485380.pdf. 

Sweden Open pre-school Open pre-school activities are a drop-in form of activity that children and their parents can 
attend for social and educational stimulus. Open pre-school is primarily designed for children 
who do not attend any other form of pre-schooling. 

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

Various 
(Australia, 
Chile, 
Germany, 
Israel, 
Mexico, 
Nether-
lands, New 
Zealand, 
Turkey, 
United 
States) 

Improving 
parenting skills 

Home Instruction for Preschool Youngsters (HIPPY) is targeted at disadvantaged families 

including low-income, immigrant and ethnic minority parents. It includes home visits every 2 
weeks by tutors from the same community; teach parents to facilitate their children's learning 
using structured workbook activities. Evaluation/results: Significant performance advantages in 
the cognitive abilities of participating versus control group children.  

Lombard, A.D. (1994), Success Begins at 
Home: The Past, Present and Future of the 
Home Instruction Program for Preschool 
Youngsters (2nd edition), Dushkin Publishing 
Group, Guilford, CN. 
Alder, C. (1995), “Research on the Home 
Instruction Program for Preschool Youngsters”, 
Paper presented at the Second Research 
Seminar of HIPPY International, 29-31 May 
1995, Jerusalem, Israel. 
Burgon, J. (1997), "Appendix F: The HIPPY 
programme in family service centres", Final 
Report Family Service Centres Evaluation, 
Department of Social Welfare Wellington. 

INVOLVING PARENTS IN CLASSROOM INSTRUCTION 

Austria  Involving parents 
in mother language 
support 

The Backpack Parents Project aims to empower mothers as the experts in their mother tongue. 

Parents are invited to school to learn how their children are taught in school and receive 
materials to teach their own children in their mother tongue. There was no quantitative 
evaluation. But interviews with teachers, parents and children showed that they were happy 
and felt the children were learning.  

Wroblewski, A. and B. Herzog-Punzenberger 
(2009), OECD Review of Migrant Education – 
Country Background Report for Austria, 
www.oecd.org/dataoecd/8/26/42485003.pdf. 
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Norway Developing 
different models for 
family learning 

The Family Learning project aims to develop different models for the education of linguistic 
minority children, students and participants. Examples of models in Family Learning project 
include: Open kindergartens with Library: Better School Start for Children and Families, among 

other goals, aiming to stimulate children‟s language learning and increase parents‟ participation 
in language stimulation and homework; Family Learning including Norwegian Education for 
Early Childhood Education and Care Children and Their Mothers aiming to offer Norwegian 
language stimulation to four- to five-year-old immigrant children who do not attend kindergarten 
with more active involvement by their mothers to their children‟s education; and Reading 
Friends: Collaboration between Kindergarten, School and Library aiming to develop both 
children‟s mother language and Norwegian, strengthen the multicultural perspective in school 
and kindergarten and increase the use of the local library among family members.  

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway,   

www.oecd.org/dataoecd/8/44/42485380.pdf. 

United 
Kingdom 
(Birming-
ham) 

Parental 
involvement in 
school instruction 

In Birmingham (United Kingdom), Involving School Parents in Reading and Mathematics 
(INSPIRE) aims to encourage the involvement of parents in their children‟s literacy and 

numeracy in all of Birmingham‟s 370 primary and nursery schools. Networking is a key element 
of the programme building partnership between schools and various local agencies such as 
health agencies, libraries and social services Through the programme, in one class per school, 
each child brings a “special” adult from home to work alongside the teacher on activities related 
to the curriculum. The programme evaluation shows positive results. Over 40,000 parents 
become involved every year including those who have been hard to engage such as ethnic 
minority parents. Staff and parents reported a 70% increase in educational activity at home. 
60% of teachers reported increased achievement among involved students. 

Brind, T., C. Harper, K. Moore (2008), 
Education for Migrant, Minority and 
Marginalised Children in Europe, a report 
commissioned by the Open Society Institute's 
Education Support Programme. 
Desforges, C. and A. Abouchaar (2003), “The 
Impact of Parental Involvement, Parental 
Support and Family Education on Pupil 
Achievements and Adjustment: A Literature 
Review”, Research Report No. 433, 
Department for Education and Skills, London, 
www.dfes.gov.uk/research/data/ 
uploadfiles/RR433.pdf. 

ASSISTING AND UPSKILLING IMMIGRANT PARENTS 

Canada 

 

Language 
instruction for 
newcomer adults 

Language Instruction for Newcomers to Canada (LINC): free English and French language 
services (as well as basic information about Canadian society, culture, history) for up to 3 years 
for adult permanent residents. Child-care services are available at many SPOs (Service 
Provider Organizations). Main successes identified in 2004 evaluation are: appropriate 
placement of clients for training at the appropriate language level and in a reasonably timely 
fashion;  newcomers are more confident in independently accessing community resources;  
improved newcomers‟ language abilities, their knowledge of Canada and Canadian civics, and 
their skills for interacting in a culturally diverse environment (multicultural classes). Further 
needs include: need for higher level language training (occupation-specific, gain employment); 
need for more French training (those who settle in bilingual settings); though effective language 
assessments exist (CLBA, CLBPT), delivery to clients is inconsistent. 

Citizenship and Immigration Canada (CIC) 
website: 
www.cic.gc.ca/english/resources/evaluation/lin
c/exec-summary.asp. 

 



5 

 

 

France Opening schools to 
parents to achieve 
integration 

The pilot project Opening schools to parents to achieve integration (Ouvrir l'école aux parents 
pour réussir l'intégration) was launched in 2008. It supports immigrant parents in learning 
French and understanding the French school system. The programme comprises French as a 
Second Language instruction to facilitate professional integration; a presentation of the values 
of the Republic to facilitate social integration; and information on the French school system 
including rights and responsibilities of students and parents. Participation in the programme is 
voluntary and free of charge. The courses may last up to 120 hours and the balance between 
the different modules is decided at the local level based on an analysis of parents' needs.  

French Ministry of Education, « Opération 
expérimentale „Ouvrir l'École aux parents pour 
réussir l'intégration‟ », Circulaire nr. 2008-102 
du 25-7-2008.  

Norway Language support 
and basic 
education for 
immigrant adults 

Adult immigrants with a residence permit have the right and an obligation to attend free Norwe-
gian language courses. In 2007/08, about 23 000 immigrants took part in Norwegian language 
courses. Municipalities are responsible for disseminating information of Norwegian language 
courses available for adult immigrants. Moreover, all adults (including adult immigrants with a 
residence permit) without primary and lower secondary education have the right to basic edu-
cation. In 2007/08, 4 128 adults participated in basic education programmes, of which 70% 
spoke a minority language. Around 95% of participants in basic education programmes for 
adults were immigrants. Municipalities are responsible for disseminating information of Norwe-
gian language courses available for adult immigrants and adults‟ rights to basic education. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway,   

www.oecd.org/dataoecd/8/44/42485380.pdf. 

Sweden Upskilling and 
support for 
immigrant adults 

Language training, Swedish for Immigrants (SFI) comprises an essential part of the introduction 

programme for newly arrived immigrants. The training is to help immigrants find employment 
and, therefore, the training is focused on raising Swedish proficiency for occupational purposes 
and is combined with work experience. The length varies between 18 and 36 months. 
Language proficiency is assessed through a national standardised test. Based on the test 
results, labour offices decide if the applicant is 'ready' for the labour market or can continue 
taking the language training. Recently, the Swedish government has introduced Swedish for 
Immigrants (SFI) initiative – better quality and tougher requirements, focuses on strengthening 
the incentives and means for achieving better quality and outcomes of the programme.  

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

United 
States 
(California) 

Local authority 
language support 

Community-based English Tutoring (CBET): Local education authorities (LEAs) provide English 
instruction to parents and other adult community members who pledge to tutor English 
learners.  

California Department of Education website: 
www.cde.ca.gov/sp/el/cb/. 

 

SETTING UP “ETHNIC MENTORING / ROLE MODELS” PROGRAMMES 

Denmark Positive immigrant 
role models 

We Need All Youngsters (Brug for alle unge) campaign, started by the Ministry of Refugee, 

Immigration and Integration in 2002. Among other initiatives of the campaign, role models with 
immigrant background are used to motivate and retain immigrant students in VET. The role 
models are immigrants themselves, and they inform and share experiences with the young 
immigrants about learning the Danish language and general aspects of the education system. 
According to the evaluation done by LPX Consulting (2008), half the students of the target 
group found that the role models have inspired them to enrol in or complete an education. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 
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Germany Mentoring provided 
by students in 
teacher training 

Educational Support for Children and Youth with a Migration Background project: developed by 
the Mercator Foundation, it does not only aim to support the participating immigrant 
participants, but also the mentors who are students in teacher training. Through the project, 
mentors have experience in teaching immigrant children and are thus better prepared for their 
future role as teachers who will have to work with a student population that increasingly has a 
migration background. 

Heckmann, F. (2008), Education and the 
Integration of Migrants, NESSE Analytical 
Report 1 for EU Commission DG Education 
and Culture, EFMS, Bamberg. 

Nether-
lands  

Ethnic mentoring  Ethnic minority secondary school students receive support from a mentor, often a college 
student, who provides counselling in choosing further courses and acts as a role model. 
Municipalities with a high proportion of immigrant students have practiced mentoring projects. 
For instance, the Moroccan Coaching Project in The Hague, financed by the city council and 

schools, aims particularly at youngsters of Moroccan descent in a risk situation. The experience 
of mentoring projects indicate a positive effect on social skills and behaviour of ethnic minority 
“risk students” (i.e. students in the lowest tracks of pre-vocational secondary education) and 
preventing school drop-out. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for 
the Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf.  

Brind, T., C. Harper, K. Moore (2008), 
Education for Migrant, Minority and 
Marginalised Children in Europe, a report 
commissioned by the Open Society Institute's 
Education Support Programme. 

United 
Kingdom 
(Leeds) 

Ethnic mentoring The Leeds Black and Ethnic Minority Mentoring Programme provides mentoring for ethnic 
minority students with the potential to move to higher education but at risk of leaving due to 
lack of motivation / academic support. Ethnic minority mentors recruited from local universities, 
receive training; induction sessions; a handbook; mentor group reviews; one to one interviews 
with professional mentoring staff. In a cohort study to establish the added value of mentors in 
raising achievement, 83% of ethnic minority students met or surpassed their “value added” 
target in national tests. The programme was found to benefit mentees, mentors and teachers. 
Teaching staff learned additional ways of considering people of ethnic minority backgrounds.  

Brind, T., C. Harper, K. Moore (2008), 
Education for Migrant, Minority and 
Marginalised Children in Europe, a report 
commissioned by the Open Society Institute's 
Education Support Programme. 

ENCOURAGING COMMUNITY INVOLVEMENT IN PROVIDING OPPORTUNITIES FOR YOUNG IMMIGRANTS 

Germany 

 

Community 
involvement in 
social integration 
of young migrants  

As part of the National Integration Plan, local authorities have initiated a number of voluntary 
programmes. Some examples: The nationwide network SCHULEWIRTSCHAFT (SCHOOL-
BUSINESS) arranges for partner companies for schools for a better aptitude of immigrant 
students for vocational training; The Turkish Community in Germany (Türkische Gemeinde in 
Deutschland, TDG) organizes an education campaign for parents of Turkish origin;  establishes 
academies for parents and appoints100 education ambassadors; Public broadcasters ARD, 
ZDF and the commercial broadcasters consider migration issues more sensitively in all 
programming and broadcasting; more hiring and promotion of immigrant employees.  

Böhmer, M.  The National Integration Plan – A 
Contribution of Germany Towards Shaping a 
European Integration Policy, www.coe.int.  

Germany 

 

Funding for 
immigrant 
organizations to 
support young 
immigrants 

Integration of Young Migrants (Integration junger Migranten) is a programme run by Robert 
Bosch Foundation that supports promising project ideas from organizations for integrating 
young migrants in kindergartens, schools, and community activities. A prerequisite for support 
is that migrants are actively involved in the planning and implementation of the project 
programme. Special consideration given to projects that 1) are implemented jointly by local 
people and migrants (including migrants from different backgrounds); 2) include voluntary work; 
3) involve the parents of young migrants in their activities.  

Robert Bosch Stiftung website:  
www.bosch-
stiftung.de/content/language2/html/4581.asp. 
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PROVIDING ADDITIONAL LEARNING TIME AND AFTER-SCHOOL SUPPORT 

France After-school 
support 

The voluntary programme accompagnement éducatif provides an offer of after-school support 
and activities to students in lower secondary education (collèges). It includes homework 
support, sports practice, artistic and cultural activities as well as support in English as a second 
language. In addition, the dispositif de réussite scolaire prolongs this offer into upper secondary 
schools (lycées), providing individualised support based on each student‟s needs both during 
the school year and during the school holidays.  

French Ministry of Education, Bulletin official 
nr. 21 du 21 mai 2009.  

Germany 
(Saarland) 

Summer school : 
language support 
during school 
holidays 

The summer school Migrant children learn German during the holidays offers a three-week 

intensive language support and social experience. The summer school systematically 
combines German as a Second Language support and language related theatre workshops. It 
is also aimed to help build intercultural and social contacts and further self-esteem, self-
confidence and understanding.  

German Federal Agency for Migrants and 
Refugees (2009), Nationaler Integrationsplan, 
Erster Fortschrittsbericht, 
www.bundesregierung.de/Content/DE/Publikati
on/IB/Anlagen/nationaler-integrationsplan-
fortschrittsbericht,property=publicationFile.pdf. 

Sweden  After school care School-age childcare for school children up to 12 years old is open before and after school and 
during all school breaks. After school centres are mainly located in close proximity to the 
schools and co-operation between the teachers and the staff at the after school centre is 
important to enable the children to combine with recreational activities. After school centres 
have the same curriculum as the early childhood education and care classes and the 
compulsory school. At school-age childcare, teachers can for example help students with 
homework.  

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

United 
States 
(Massachu-
setts) 

 

Expanded learning 
time 

The Massachusetts Department of Education and Mass 2020, a Boston-based “action tank” 
began an experiment to lengthen the school day in 10 schools in 5 districts in 2006. The 
Expanded Learning Time initiative (ELT) has grown markedly since then and today 26 public 
schools, serving a total of 13 500 students in 12 districts are participating in the ELT initiative. 
The Massachusetts state government provides extra funding to schools that participate in the 
ELT. The initiative includes more project-based and experiential learning, afterschool activities 
and community-based partnership for students. It also provides for regular professional 
development and common planning time for teachers. Preliminary results from the 
Massachusetts experiment suggest that the longer school day has positive effects on students‟ 
achievement in English, mathematics and science. Furthermore, ELT appears to help mitigate 
the achievement gap between white and minority students, in part by providing enrichment 
activities for minority students with disadvantaged home learning environment.  

Massachusetts 2020 Foundation (2009), “Time 
for a New Day: Broadening Opportunities for 
Massachusetts Schoolchildren”, Expanding 
Learning Time Initiative 2006-2007 Annual 
Report. 

 

 

 

 


