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The aim of the speech is to contribute to the current debate about knowledge management linked to

discussions orientated towards the continuous development and reconfiguration of the educational

sector. This is done not be presenting answers but in a form of formulating challenging themes and

some hypotheses, and thus maybe identify future research arenas. Issues considered are for example

how the educational sector seriously can take part in activities of generation of knowledge

management internally in the sector as well as through supporting students and staff to become

knowledge workers.

Education is here understood as an intangible good and that the education system produces both

private benefits and public goods.

The presentation contains subjects of interest briefly outlined in the ten points below:

The point of the presentation is consequently to be a position paper where we outline some specific

issues that concern the relations between knowledge management, competence and education.

1. The forms and practices of the educational system have grown organically and spontaneously

over a long period of time. There are thus many institutions, norms and routines that are basically

implicit and at least not the result of design. Of course certain organizational forms in the sector are

designed, but the basic forms are not. Therefore, the reflexivity of the system is to a large degree
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implicit, and has the form of tacit knowledge. At the same time the categories of self-reflection of

the system has very much been shaped by psychological and pedagogical thinking, which has

focused on teaching and learning as either individual processes or processes essentially connected

with the interaction of two persons in a dialogue. The classical example is to be found in Plato’s

”Menon”.

2. The present situation of education where learning is a more and more essential aspect of the

function of the economy – although in a sense it has always been essential – creates new demands

on/to the educational systems. The condition for an adequate response is that the degree of

reflexivity in the system is raised (and in a human or technologically system collected/gathered in

an active and useful format). An essential tool and technique for this is found in knowledge

management. Here knowledge management is recognized simply as the making explicit of what is –

not essentially – tacit knowledge in the system.

3. The evolutionary direction of the knowledge production system has been characterized as moving

from Modus 1 to Modus 2. Modus 2 involves among other things a change in the relation between

knowledge and learning, so that they are no longer to be understood as connected to two different

processes, but are rather different aspects of the same process. In the same way the relation between

contexts of production and contexts of use are changing, formulated in the claim that knowledge is

produced in the context of application and use, rather than outside it. Connected to this change we

can observe emerging a Mode 2 type of learning, where learning is a form of knowledge

production, in the sense that relevant experience is gained through a learning process.

4. The issue of knowledge accounting is to a large degree dependent upon the phenomenon of

intellectual capital seen as the difference between the value of a company as stated or computed as

the value of its assets and the actual market-value of the company. In the case of education this is of

course not a possible construction. The input of value to the educational system is the cost of its

operation, the value of its output the competence of the product, the graduates. Thus we can state

that the intellectual capital of the educational system is the competence-base of the actual economy.

5. Competence can be viewed as the relation between the output of a person acting in a given

problem-solving situation, the learning taking place in the situation and the input consisting in what
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it is necessary to learn to handle that type of situation. The learning gives a person a qualification -

that is the ability to handle a certain type of situation - competence on the other hand makes change

in qualification possible, that is learning in the situation, and thus a potential for change. It is this

potential which can be viewed as the added value – or to use a more loaded term, the surplus value.

6. The situation in the case of labour is that the division of labour increases its productivity. In the

case of knowledge we can say that the division of production of knowledge, increases productivity

of knowledge, whereas knowledge has to be shared to make possible increase in the productivity of

the labour associated with the use of knowledge. This sharing of knowledge is essential in the

educational system. Division of labour implies an essential task for management. The division of

knowledge-production and the sharing of knowledge implies two things: that knowledge is made

available in an dynamic way – we can say that it circulates in networks and communities of praxis’s

and that management is performed. But the form of management is not that of control, formalized,

but rather that of informal – but not anarchic – enabling, understood as the creation of a ”culture”

of reflexivity. This again can be said to be the creation of a culture for knowledge management.

7. Knowledge management concerns various forms of knowledge. Being clear about these in a

knowledge management perspective is an essential task. Sometimes knowledge management is said

to be making possible or furthering the transformation between different forms of knowledge - tacit

and explicit - know-that, know-why, know-how etc. In the educational system all forms of

knowledge are present. Education has to do with transmitting, transforming or maybe really

translating various forms of knowledge. Knowledge found in the forms of skills, qualifications or

competencies. We can say that the knowledge management task in the educational system is

concerning with the planned meeting between forms of knowledge. To have a system rather than

individual processes we can see learning and knowledge as located in communities of practice. But

it is also essential to see that knowledge and learning is concerned not only with processes inside

such communities but also and maybe even more importantly with the relation between different

communities of practice – in the dynamic process when individuals move from one community of

praxis to another. The phenomena of abstraction and conceptualisation thus concern the movement

from one community of practice to another.
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8. Normally communities of practice are seen as in a sense horizontal, concerned with a practice

understood as a common approach the a given type of problem-solving which demands a sharing of

routines, experiences and contains a set of common institutions. But education also concerns a type

of practice that is in a sense vertical. This of course has to do with the fact that education is

development, change and growth. It is a different type of practice in the sense that for instance

teaching different age groups has different forms, but shares the quality of being teaching (e.g.

pedagogical topics). If there is in education ”only” a set of horizontal practices we do not get an

educational system. Organizationally speaking we can state that education essentially involves a

sort of matrix. Where the ”industrial” form of organization is matrix-like in the team, and the

intellectual and craftsman-like forms are ”pure” horizontal forms of communities of practice, then

education is to be conceptualised as a matrix-structure at the system level.

9. In the educational system we need at least to distinguish between two different types of

knowledge each connected to different communities and forms of practice. One is the knowledge in

the system and the other the knowledge about the system. All knowledge -using and producing

systems have these two aspects of knowledge. There are also two different types of competence

connected to this. One is the competence in using and producing the knowledge in the system. The

second is the competence using and producing the knowledge about the system. The two are related

in the case of education in the way that a reflexive situation is the one where a person, an

organization or the system as a whole, can justify and legitimate the knowledge in the system

through the knowledge about the system. One could phrase this point in the way that one is only

educated if one not only knows something or has a certain ability, but also knows why and how one

has that knowledge and ability.

10. This in a way is a reflection principle that relates the external and internal aspects of the

educational system. Referring to the history of education thought we can say that it is a knowledge

management version of the old Comenius principle that education and learning concerns the

relation between a macro- and a microcosm.


