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5)  Name of the HEI 
    VU University Amsterdam 
    Centre for Education Training and Research 
    De Boelelaan 1105 
    1081 HV Amsterdam 
    Phone +31 20 5985327/25.  
    E-mail a.verkleij@ond.vu.nl 

6)  Person completing the questionnaire, position and contact details 
Please add any other staff (position) who help you completing the questionnaire. 
    Adrian C.L. Verkleij, Phone +31 20 5985327/25, E-mail a.verkleij@ond.vu.nl 
    Quality Initiative 1: Wim van Os, Phone +31 20 5985480, E-mail w.vanos@ond.vu.nl 
    Quality Initiative 2: Carmen Peters, Phone +31 20 5988221, E-mail c.peters@ond.vu.nl 
    Quality initiative 3: Gert Jan Los, Phone +31 20 5985493, E-mail g.los@ond.vu.nl 
     

7)  Number of students of the institution (full time equivalent students) 
    18.970 fte students (2007-2008) 

8)  Proportion of Bachelor/Masters/Doctoral degress/ Other degrees offered (use figures and %) 
    Bachelor degrees 1577 
    Masters degrees 1927 
    Doctoral degrees 1339 
    Postmaster degrees 320 
    PhD 262 
    Remark: Doctoral degrees are relicts of the pre bachelor-master era. A doctoral degree is the equivalent of a master 
degree. 
     

9)  Full time equivalent number of teaching staff and number of teacher-to-student ratio 
    Teaching staff 1077 fte (excluding .junior teaching assistants (mostly students) 
    Student : teacher 17 : 1 
    Remark: This number counts for the netto time faculty members spent on teaching, .  
     

10)  In major teaching fields, can you please show the breakdown using the list below, of the students bodies 
(figures or percentage of students enrolled). 
Humanities (philosophy, history, literature, linguistic, sociology..) : 
    Students (Ba, Ma and PhD)Humanities 1.702 

11)  Science: 
    Natural Sciences 2.326 

12)  Health/Medicine: 

    Health/Medicine 5.182 

13)  Law: 
    Law 2.163 

14)  Economics: 

    Economics 2.550 

15)  Business/management: 
    Business/management 830 

16)  Art: 

    Art 276 



17)  Engineering: 
    Engineering - 

18)  Education: 

    Education 96 

19)  In case the list above is irrelevant to your institution, please use the comment box below to show specific 
breakdown of students using your own classification. 
    Social Sciences 4.592 

20)  Does your institution select the students? 
Please specify at which level 
    8 By law undergraduate programmes (bachelor programmes) are non-selective. Each graduated Dutch bachelor student 
has a legal right to be admitted in to at least one master programme. So most VU graduate (master) programmes are non 
selective. Which means that every student that fulfils the entry requirements is will be accepted. However, the number of 
selective master programmes aiming at selecting only the best students, increases gradually. 
    All PhD tracks are selective. 
     

21)  What are the main commitments of the institution aimed at enhancing the quality of its teaching? 

 1 is high 4 is 
low 

Initial recruitment process of teaching staff 3  

Continuing education for faculty 2  

Institutional policy design, monitoring and implementation 2  

Programme design, programme monitoring and implementation 4  

Student evaluation (i.e. evaluation, achieved by the students, of the programmes or of their learning 
experience or of the learning environment) 

1  

Professional development to pedagogy (pedagogical tools, teachers behaviour and attitudes) 3  

Funds to promote motivative teaching 1  

Prize endowment for 'good' teachers or remarkable QT initiated by teachers 3  

Support to organisations, management of programmes at teachers level 3  

Support to organisation, management of programmes at institutional level (departmental or institutional level)  3  

Support to teaching and learning environment (libraries, computing facilities, virtual learning environment...) 1  

Support to students(eg. councelling service, career advice, mentoring, students associations...) 1  

Feedback loop of the QT initiatives on the teaching experience 3  

Support to student learning (initiatives helping students to work efficiently) 3  
 

22)  IMPORTANT: What is (are) the specific QT initiative(s) your institution woud like to address particularly 
through this questionnaire (1 to 3 QT initiatives): 
Please specify: 
    1 Student feedback on teaching (Supervisor: Wim van Os) 
    2 Improving the Professional Quality of Teachers (Supervisor Carmen Peters) 
    3 Inquiry Based Learning in a Community of Learners (Supervisor Gert Jan Los) 
     

23)  Is your institution accredited or externally adjudged in relation to quality assurance or enhancement at 
institutional level? 
    No (0)  

24)  Additional comments? 

    No, institutional accreditation does not yet exist in the Netherlands. 
    In the Dutch system individual programmes (undergraduate and graduate ) are accredited by the Dutch-Flemish 
Accreditation organisation (NVAO). All our programmes are accredited 
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25)  When has the most recent accreditation or evaluation occured at institutional level and at programme 
level? 

    Programme level. In the sixth year of the continuous cycle of 6 years, the following programmes were accredited in January 
2008: Lifestyle and Chronic Disorders (research master); Criminology; Anthropology; Culture and Art.  

26)  Other additional bodies? 

    None.  
    The next accreditation round will consist both of programme accreditations and institutional accreditation. If institutional 
accreditation becomes possible, it will be done by (b) an external agency (NVAO). 
     

27)  What are the main methods used to accreditate or to adjudge the institution in relation to quality 
assurance or engagement? 

1) Self-evaluation + peer review: 
    At programme level (a). If institutional accreditation becomes possible, self-evaluation and audit will probably become the 
chosen method. 

28)  2) External Agency  
    External agency (b)> NVAO  

29)  What are the main methods used to accreditate programmes? 

1) Self-evaluation + peer review: 
    Self-evaluation + peer review (a) 

30)  What is the scope covered by the accreditation or the process in relation to quality assurance or 
enhancement (on teaching aspects only)? 

 1 is high 4 is low 

Academic content of programmes 1  

Recruitment process of teaching staff 4  

Human resources policy 2  

Pedagogy 2  

Facilities for teaching and learning 1  

Quality assurance set up by the institution to support quality teaching 1  

Impact of student experience 3  
 

31)  Additional scopes covered? 
    1 Results: level of the graduates, completion rates, time to degree: both quantitative and qualitative 

32)  Additional consequences? 

    not applicable 

33)  What reforms has your institution engaged in after the evaluation, in order to obtain full accreditation 
and/or to take into account the recommendations of the evaluators? 
    not applicable. VU university Amsterdam is preparing itself for institutional accreditation (if it is introduced in the 
Netherlands 

34)  If the programme is not accredited or if the evaluation reveals poor or bad results, what are the 
consequences for the programme? 

 1 is high 4 is low 

No funding or less funding received 1  

The programme cannot operate 1  

The institution is obliged to undertake corrective actions to make the programme operate 2  

No consequence 4  
 



35)  Has your institution recently required a private accreditation or evaluation (labelisation, etc) at which 
level? 
    No. Professional accreditation is not required 

36)  In your country, to what extent does your institution have the freedom or the autonomy to.... 

 1 is high 4 is low 

Design the programmes 1  

Implement the programmes 4  

Assess the outcomes of the programme 1  

Recruit teachers 1  

Discretion to reward the teachers 2  

Assess the teachers 1  
 

37)  Any addtional comments to add? 

    Dutch universities are autonomous in programme design. A programme needs to be accredited of the programme (basic 
quality by the NVAO) and licensed (by the state government in order to regulate the efficiency of the national higher education 
system). Assessing outcomes is part of the accreditation system. Teachers are hired by the university and paid according to 
nationals awarding schemes. 

38)  Does your institution (or part thereof) assign certain teachers to specific classes or specific levels (eg. at 
an introductory level)? 
    23 No, all teaching staff is authorized to teach at all levels. Deans of faculty /head of the departments assign teaching tasks 
to faculty members 

39)  Do external regulations/guidelines oblige or expect new recruited teachers to be trained initially or on 
continuing education? 
    24 Since 2008 newly appointed tenured faculty members need a basic qualification for university teachers. Courses to 
obtain the basic qualification are offered by each university.  

40)  If you have external regulations or guidelines, how are they organised and impact on your institution?  
    Quality of teachers is one aspect of the national accreditation process. A PhD and being actively involved in research are 
major requirements for tenured positions 

41)  If you have internal regulations or guidelines, how are they organised? 
    The basic qualification of newly appointed tenured faculty members are mutually recognised by all Dutch universities. 
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42)   
    * Introduction: profile and context of the institution 
    * Origin and initial steps of the QT initiative 
    * Functioning of the QT initiative 
    * Extension and sustainability of the QT initiative 
    * Progress monitoring and assessment of the QT initiative 
    * Synergy of the QT initiative 
    * Additional comments (optional) 
    * Confidentiality and further issues 
     
     

43)  What is the initiative? 
Describe the QT initiative and give examples: 
    For more than 20 years all university teachers are systematically evaluated by means of standardized student 
questionnaires. In some departments this happens every year and with every course in which the teacher participates, but in 
most cases a scheme is handled in which a teacher/course is evaluated at least once in every three years (or more often if 
the course has changed or the evaluation results are bad). The evaluation of each particular teacher is compared with the 
mean results of his or her colleagues within the own department, and with the mean results of all university teachers. We are 
able to do that, because we use most instruments (the questionnaires) for more then 20 years and have built up a massive 
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database consisting of the outcomes.  
    The use of the results of other teachers as reference scores is important in two ways: 
    it is very helpful in the interpretation of the results; 
    it stimulates teachers (or is thought to do so) in improving their performance, because in this way it can be shown that the 
colleagues are doing much better on this or that aspect of their teaching behaviour. 
     

44)  What was the origin of the QT Initiative? 

    Internal (stragtegy, new types of teaching) (0)  

45)  Comments 
    Comment: since about 1980 the regular evaluation of teachers was promoted by the Centre for Educational Training, 
Assessment and Research, and more in particular the Unit Educational Evaluation and Quality Control. In the end, definite 
acceptance by the departments was very much helped by external forces, more in particular the introduction of a system of 
external quality assurance in which systematic evaluation of the teaching process is required (1985). 

46)  Who prompted the QT initiative within the institution? 
    Decision-making bodies (0)  

47)  Additional comments? 
    The Executive Board of our university. The unit Educational Evaluation and Quality Control takes care of the development 
of the instruments, the development, management and control of the database mentioned in question 27, and of the feedback 
given to the departments concerning the evaluation outcomes. At the moment each year about 1500 evaluation reports are 
made (that is to say of some 1500 different courses/teachers). 

48)  Has the QT initiative... 
    Been implemented for more than 3 years (0)  

49)  How would you describe the QT initiative? 

Experimental 
 

Established yes  
 

50)  Does it aim at: 
    Enhancing the quality of the teaching (0)  
    Assessing the quality of the teaching (0)  
    Helping teachers to teach efficiently (0)  
    Promoting scholarship and research on teachers (0)  

51)  What is the level of concern regarding the objectives of the QT initiative? 

 1 is high 4 is low 

For the Institution 2  

For teachers 2  

For students 2  
 

52)  Is the QT initiative locally implemented(within a faculty or a department or at lower level)?  
    Locally in the sense that the department is responsible for the evaluation process and, also very important, for the 
improvement actions that have to take place after having received the evaluation reports from the Unit Educational Evaluation 
and Quality Control. These reports are sent to the program committee of each department and/or the faculty dean, who are 
expected to discuss the outcomes with the teacher (at the moment if necessary, and/or as part of the yearly discussions with 
teachers about their functioning as a teacher and researcher; see also question 48 and 54). 

53)  Is the QT initiative disseminated (over several departments, faculties or concerns the whole institution)?  
    At the moment all departments evaluate their teachers in the manner described in question 27 

54)  What is the exact timeline of the QT initiative? 
    We are talking here about a widely accepted and continuous process which is not expected to stop. It will a basic 
requirement of any future quality assurance system.. 



55)  Who is dedicated to the project (position, type, number of staff concerned) and how is it done? 
    In each department at least one person is involved with the evaluation activities described above, and in most instances 
administrative support is also needed. Besides, as we saw in question 33 each department has a program committee 
dedicated to the quality of the instructional process, in which the outcomes of evaluations are discussed (or at least should 
be). 

56)  Does your institution have a specific body/committee/postholder that centalises or monitors or 
coordinates the support to the QT initiative? 
    The Unit Educational Evaluation and Quality Control which is apart of CETAR handles the evaluation of university teachers 
(see question 29). 

57)  What is the target audience of the QT initiative? 
The target audience represent the beneficiaries, those who are directly concerned and involved by the QT initiative 

 1 is high 4 is low 

New teachers 1  

Current teachers 1  

Bachelor students 2  

Master students 2  

Doctoral students 4  

Administrative staff 4  

Leaders of the institution 3  

Employers 4  
 

58)  How many people have attended and which departments have participated (as beneficiaries) in the QT 
initiative so far? 
    All university teachers (since 1980) and all departments 

59)  If individual teachers have been launching their own QT initiative, to what extent does the institution 
support, monitor and/or reward these initiatives? 
    Individual teachers are free to evaluate their courses too, even in a more specific way. If they want to, they can also ask for 
help from the Unit Educational Evaluation and Quality Control. But this is an other way of evaluating than, the continuous 
process of evaluating the teaching process by means of standardized instruments, developed by experts in educational 
testing, and of proven quality with respect to reliability and validity 

60)  If your institution or department has launched the QT initiative, what are the tools and procedures used to 
make such initiatives attractive to a potential audience? 
    It is a standard and widely accepted procedure 

61)  To what extent the QT initiative has enhanced or clarified the linkage between research activities and 
teaching activities in the institution? 
    It is focussed on teaching only 

62)  Is there a willingness of the institution to extend the QT initiative? 
    Yes; especially the feedback given to teachers 

63)  How has the institution extended, disseminated or permeated the QT initiative in-house? 
    The Executive Board promoted the initiative substantially  

64)  What are the major challenges the QT initiative promoters will have to anticipate, or had to anticipate, in 
order to succeed? 
    In the beginning, much depended on the willingness of departments to evaluate systematically the quality of the teaching 
process. After some years, it became an exception if teachers were not evaluated because departments realized it was a 
useful approach to the departmental problem: how are we doing? As said before (question 28), in the mid 1980‟s faculties 
were more or less obliged by law to evaluate their teachers and study programmes and since then all departments do 
cooperate 
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65)  In what ways, does your institution encourage discussion of the impacts and the appraisal of the 
efficiency of the QT initiative? 
    The evaluation of teachers forms part of the internal quality system of our university (and other universities in The 
Netherlands as well). Departments are obliged by law to use student evaluations of teacher behaviour in one way or another, 
and the university is expected to see to it (and even more so in the future; see also question 50). 

66)  How is the QT initiative funded? 

special external money, internal resource, amount... 
    Departments pay for it partly by themselves. The Unit of Educational Evaluation and Quality Control is funded by CETAR 
and, in that way, by the institution (question 44). The costs are circa 2½ fte a year, plus 1 fte administrative support. 

67)  How does your institution foresee the next steps for the future of the QT initiative? 
    The results of the evaluation are meant to become more important with respect to the career of teachers: in the future they 
will play a more decisive role in decisions concerning tenure and promotion.  

68)  Additionally, what could be done to lead the QT initiative to greater success? 
    In the future more attention should be given to the way evaluation outcomes are handled within the department, not – at 
least not only – regarding career aspects mentioned above, but especially regarding the improvement of teaching. 

69)  What are the mechanisms/indicators implemented by the institution to follow-up on the progress of the 
QT intiative? 
    Educational evaluation as described before, forms part of the institutional Handbook of Educational Quality. In the 
Handbook rules and recommendations are given about the educational process (not only evaluation, but for instance also 
educational testing, counselling and so on). The Handbook has been put on the website of the university, be it not entirely up 
to date. In the years to come, the Handbook will be partly rewritten as a result of changes in the Dutch system of Higher 
Education or changing insights. Apart from that, it will also be translated into English. 

70)  What is measured when assessing or monitoring the QT initiative? 

    Monitoring and assessing the initiative is now directed to improving the use of the results by the faculty and department 
leadership. The way teachers are evaluated within this institution plays an important role in the accreditation of study 
programmes. 

71)  The people who are in charge of the implementation of the QT intiative, who are they accountable to? 
    People within the department are accountable to their department, just as the Unit of Educational Evaluation and Quality 
Control is accountable to the Centre of Educational Training, Assessment and Research (CETAR). CETAR is held 
accountable by the Executive Board of the University 

72)  5) Others? 

    Within the department the dean and/or the educational program committee. 

73)  What criteria did your institution chose to evaluate the success of the QT intiative? 
Please give examples of the criteria. 
    Within the institution educational evaluation is seen as an important tool, and in many faculties the outcomes play a role in 
yearly discussions with teachers about his or her performance (not only in research, but also in teaching; see question 48). 

74)  To date, what are the main consequences for the teachers and the students of the QT initiative? 
    Consequences for the teachers: see previous question. Evaluation has no consequences for the students, apart from the 
fact that they are expected to answer the questionnaires (expected, not forced!). So far this has never been a problem: the 
mean response rate at our university is about 70%.  

75)  3) Staff development policies? 
    low scoring teachers are stimulated, either by the Unit Educational Evaluation and Quality Control or by the faculty dean or 
program committee, to attend didactic courses at CETAR. In our opinion more use should be made of this opportunity (by the 
departments) 

76)  Could you give examples of tools or practices that ensure the coherence amongst the various QT 
intiatives that many occur simultaneously? 



    The initiative is part of the quality assurance procedures at our university. 

77)  Could you give examples of impact of the QT intiatives that concern other domains than solely teaching 
(eg. on teachers mobility, on research activities...)? 

    See question 56 

78)  Within the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    See previous questions, more in particular 53, 54 and 57 

79)  Outside the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    The initiative is limited to our institution. However, the way we approach the evaluation process has been described in 
many articles in Dutch and foreign journals, congress papers and a PhD study, and has inspired many colleagues.  

80)  Could you give examples of how your institution makes sure that the QT initiative is articulated with the 
strategy or the key objectives of the institution? 
    The Handbook of Educational Quality mentioned in question 50 is a good example of the articulation of educational 
evaluation with the key objectives of the institution.  

81)  Is the QT initiative part of, or, an incentive, to build a 'quality culture' in your institution? 
    The fact that for almost 20 years, long before many other Dutch institutions did so, this systematic approach of evaluating 
the teaching process has taken place, proofs in itself that it forms part of a „quality culture‟ in our institution. 
     
     

82)  To some extent, is the QT initiative bound to a specific identity of your institution? 
    The initiative is not bound to the specific identity of our institution, apart from the fact that educational quality itself is part of 
that identity (see previous question). 

83)  Is the QT initiative part of the promotion of the institution? 
    Not by the institution. However, as mentioned in question 60, some members of the Unit Educational Evaluation and 
Quality Control regularly spend time on publishing regarding problems and possibilities connected to educational evaluation, 
and on questions about reliability, validity and effectiveness of student questionnaires. Those members can be seen as 
experts on these subjects, at least nationally spoken. 
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84)  What is the initiative? 
Describe the QT initiative and give examples: 
    The Centre for Educational Training, Assessment & Research ( CETAR) of the VU university Amsterdam offers a variety of 
educational courses for university teachers , which varies from didactical training, course-design, assessment and evaluation 
methods unto integrating ICT –tools in courses (tests and assessments on the computer, peer-review by computer regulated 
randomization). We are now moving from a situation in which improving teaching quality was optional for each professional 
towards a situation in which further development of teaching qualities becomes an integrated part of a university career. 

85)  What was the origin of the QT Initiative? 

    Internal (stragtegy, new types of teaching) (0)  
    External (law, regulation, quality assurance process, accountability...) (0)  
    Contextual (environment, demography, types of students...) (0)  

86)  Other examples? 
    a. Internal (strategy, new types of teaching…):  
    More than 10 years ago the VU University Amsterdam adopted a policy for more active learning as one of the teaching 
methods of the university. Since that policy started a differentiated offer of shorter and more profound courses was developed. 
All teaching staff can choose of a selection of about twelve different courses on teaching and course development.  
     
    b. External (law, regulation, quality assurance process, accountability…):  
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    At the beginning of 2008 all universities in the Netherlands signed an agreement that all (new) teaching staff require –
proven- professional teaching skills. To acquire these basic skills each newly appointed teacher has to attend a professional 
course dedicated to teaching skills and designing abilities (A programmes of about 200 hours). 
    The Vrije Universiteit was one in four universities that took the initiative to this agreement. 
    There was definitely a breakthrough thanks to critical questions from national student bodies about the quality of teaching in 
universities. The attention to quality of teaching was put on the agenda of the government.  
     

87)  Who prompted the QT initiative with the institution? 
    Decision-making bodies (0)  

88)  Additional comments? 

     
    e. Decision-making bodies:  
    Additional Comments?…Although there has always been teachers who individually were working on improving their own 
teaching methods and courses, an important impulse was given by decision makers on the highest level. They facilitated a 
small staff and additional funding to develop a selection of courses and to run these courses several times a year. They also 
reacted on the increasing criticism by student unions. ………………………  
     

89)  Additional comments? 
    Every now and then there are major changes in the selection and in the courses themselves. This is often a result of a 
more thorough evaluation every three years. There are new subjects/courses added and other courses are not scheduled 
anymore. More recently the selection of courses and training programmes become more connected to the strategic plan of 
the university. A new teaching approach (inquiry based learning/ community of learners) is introduced and new topics are 
added to the university agenda (diversity, intercultural education, internationalization, language skills, etc). 

90)  What is the level of concern regarding the objectives of the QT initiative? 

 1 is high 4 is low 

For the Institution 1  

For teachers 3  

For students 1  
 

91)  Additional concerns? 
    11 

92)  Is the QT initiative locally implemented(within a faculty or a department or at lower level)?  
    In the Dutch university system there is a major concern about low graduation rates and the long time students need to 
finish their studies in most academic fields. The university board decided on a dual approach: one was to bring more rigor in 
the undergraduate programmes, the other was to invest in the professionalization of university teachers. So it started on the 
highest level. There is a difference in the way this policy has been worked out on the local level (faculty). 

93)  Is the QT initiative disseminated (over several departments, faculties or concerns the whole institution)?  
    Yes: enthusiasm and participation levels differ among departments. 

94)  What is the exact timeline of the QT initiative? 
    At the end of 2010 all teaching staff of the university has to gain a certificate of teaching competences on the basic level. 
This is one of the courses in the whole range of teaching courses. 

95)  Who is dedicated to the project (position, type, number of staff concerned) and how is it done? 
    There are four staff members ( 4 fte) specially involved in developing and giving courses. The 4 fte is just a part of the 
totally 12 staff members that are involved .The total of 12 fte is for all the 10 -12 different courses. They are also developing 
more tailor made support and coaching on educational questions of the 12 departments of the University. Often special 
projects are designed for individual departments. 
    The staff involved consists of experts in Higher Education. Some have a PhD in Education. 
     

96)  Does your institution have a specific body/committee/postholder that centalises or monitors or 
coordinates the support to the QT initiative? 



    It is all organized in one department. Work programmes are discussed with the deans of faculties and with the vice deans 
for education in each faculty. 

97)  What is the target audience (beneficiaries) of the QT initiative? 

 1 is high 4 is low 

New teachers 1  

Current teachers 2  

Bachelor students 1  

Master students 3  

Doctoral students 4  

Administrative staff 4  

Leaders of the institution 1  

Employers 4  
 

98)  How many people have attended and which departments have participated (as beneficiaries) in the QT 
initiative so far? 
    The specific course ( the longer course of 200 hours) is attended over the years by about 400 people. 
    All faculties participate, except the Faculty of Medicine and the Faculty of Dentistry. They have their own training facilities 
and staff . 
    The participation rate of the faculty varies from 70 % to 5 % of the new teachers.  
     

99)  If individual teachers have been launching their own QT initiative, to what extent does the institution 
support, monitor and/or reward these initiatives? 
    Individual teachers wanting to take their own initiatives are stimulated to contact the central unite Participation in the central 
initiatives is promoted.  

100)  If your institution or department has launched the QT initiative, what are the tools and procedures used 
to make such initiatives attractive to a potential audience? 
    Until this year each individual teacher received an financial reward (gratification) after completion of the course. This reward 
has been skipped, because the course has now become obligatory for every new staff member. 
    The teacher receives a certificate that is accepted and recognised by all other Dutch universities. 
    To some extend a certificate/ completed course is necessary for a professional upgrading. 
     

101)  To what extent the QT initiative has enhanced or clarified the linkage between the research activities and 
the teaching activities in the institution? 
    These activities still compete. Research activities are more valued in the faculties themselves. 

102)  Is there a willingness of the institution to extend the QT initiative? 
    Yes. On the highest level (University Board) it is an (top down) accepted policy. 

103)  How has the institution extended, disseminated or permeated the QT initiative in-house? 
    It is has been regulated and in the formal handbooks and procedures. 
    There is commitment of the Board of Deans. 
    Participation figures are reported to and monitored by the Executive Board of the University  
     

104)  What are the major challenges the QT initiative promoters will have to anticipate, or had to anticipate, in 
order to succeed? 
    The major challenge is to find ways to deal with the complaint of teachers and faculty that they cannot find the time to 
spend on the courses, which is a serious complaint. This issue is still not solved due to work load and pressure from research 
duties. 

105)  In what ways, does your institution encourage discussion of the impacts and the appraisal of the 
efficiency of the QT initiative? 

    We discuss with the directors of education of the faculties how to improve the participation of their teachers in the courses. 
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We are looking for solutions to overcome their practical objections. 

106)  How is the QT initiative funded? 
special external money, internal resource, amount... 
    Internal resources ( 300.000 euro)  

107)  How does your institution foresee the next steps for the future of the QT initiative? 
    Next step is to incorporate the professionalization of teachers as an integrated part of the quality culture in our institution. 

108)  Additionally, what could be done to lead the QT initiative to greater success? 
    Further support by the top management level, advocating that teaching is as important as research for the university and 
for an academic career at the university .Teaching demands professional skills that are not given by nature but can be 
learned!  

109)  What are the mechanisms/indicators implemented by the institution to follow-up on the progress of the 
QT intiative? 
    Regular progress report to the executive Board of the University and to the Board of Deans 

110)  What is measured when assessing or monitoring the QT intiative? 
    Participation rates of staff by faculty 

111)  The people who are in charge of the implementation of the QT intiative, who are they accountable to? 

    People within the department are accountable to their head of department, just as the Unit of Educational Evaluation and 
Quality Control is accountable to the Centre of Educational Training, Assessment and Research (CETAR). CETAR is held 
accountable to the Executive Board of the University 

112)  Who are responsible for taking stock of the QT intiative's progression and of it's outputs? 
The people in charge of QT implementation? 
    yes 

113)  Others? 
    Others: the Exucutive Board of the University 

114)  What criteria did your institution chose to evaluate the success of the QT intiative? 
Please give examples of the criteria. 
    Participation rate for newly appointed teachers must become 100 % 
    Participation rate per faculty for other voluntary courses 
     

115)  To date, what are the main consequences for the teachers and the students of the QT intiative? 
    Improved teaching skills. Better teaching may lead to better learning by students 

116)  Others? 
    The initiative is part of a wider programme to increase teaching quality at our university 

117)  Could you give examples of tools or practices that ensure the coherence amongst the various QT 
intiatives that many occur simultaneously? 

    See other initiatives described in this questionnaire 

118)  Could you give examples of impact of the QT intiatives that concern other domains than solely teaching 
(eg. on teachers mobility, on research activities...)? 
    See 56 

119)  Within the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    All initiatives are part of the strategic plan of the university and the annual policy plans set up by faculties and service 



departments, which are widely discussed within our university before decided upon by the Board. 

120)  Outside the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 

    The requirements for newly appointed teachers are part of the common policy coordinated by the Dutch Association of 
Universities (VSNU) 

121)  Could you give examples of how your institution makes sure that the QT initiative is articulated with the 
strategy or the key objectives of the institution? 
    See 59 

122)  Is the QT initiative part of, or, an incentive, to build a 'quality culture' in your institution? 
    yes 

123)  Is the QT initiative part of the promotion of the institution? 
    No, but the reputation of theVU University Amsterdam is based on well organised teaching programmes.Of course 
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124)  What is the initiative? 
Describe the QT initiative and give examples: 
    In 2006 the Board of the VU University Amsterdam has formulated a new institution-wide policy on education for our 
university. The policy remains to improve the quality of teaching and learning. A new point of view is to establish the university 
as a community of learners. The university promotes inquiry and collaborative learning by increasing the interaction between 
researchers, teachers and students, and between students. One other important aspect of the policy is attention for the 
individual ambition of a student and to support critical thinking and independent learning by implementing activating 
pedagogies strategies.  

125)  What was the origin of the QT Initiative? 
    Internal (stragtegy, new types of teaching) (0)  

126)  Other examples? 
    Internal (see 27 

127)  Additional comments? 
    Although there have always been teachers who individually tried to improve their own teaching methods and courses and 
attempted to relate the courses more to research, an important impulse was given by policy makers on the highest level. They 
facilitated a small staff and additional funding 

128)  Has the QT initiative... 
    Been implemented for less than 3 years (0)  

129)  Another description? 
    partly experimental, partly established. Some departments are taking the first steps to become community of learners. In 
other departments it has been established.  

130)  Does it aim at: 
    Enhancing the quality of the teaching (0)  
    Assessing the quality of the teaching (0)  
    Helping teachers to teach efficiently (0)  
    Rewarding teachers that commit themselves to QT (0)  
    Affecting teachers career progression (0)  
    Promoting scholarship and research on teachers (0)  

131)  What is the level of concern regarding the objectives of the QT initiative? 

 1 is high 4 is low 
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For the Institution 2  

For teachers 2  

For students 2  
 

132)  Is the QT initiative locally implemented(within a faculty or a department or at lower level)?  
    yes 

133)  Is the QT initiative disseminated (over several departments, faculties or concerns the whole institution)?  
    yes 

134)  What is the exact timeline of the QT initiative? 

    started in 2006, project ends in 2011 

135)  Who is dedicated to the project (position, type, number of staff concerned) and how is it done? 
    There are five staff members ( 5 fte) specially involved in this project 
    The persons involved are all experts in Higher Education. Some have there Phd on educational research. The experts 
initiate and facilitate teachers and boards of the department in translating the institution-wide policy into a tailor-made policy 
for the specific department or specific course. 
     

136)  Does your institution have a specific body/committee/postholder that centalises or monitors or 
coordinates the support to the QT initiative? 
    Within the Centre for Educational Training, Assessment and Research the department of Higher Education coordinates this 
project. A Steering Committee of experts and members from faculties monitors the project. 

137)  What is the target audience (beneficiaries) of the QT initiative? 

 1 is high 4 is low 

New teachers 1  

Current teachers 1  

Bachelor students 2  

Master students 2  

Doctoral students 2  

Administrative staff 4  

Leaders of the institution 2  

Employers 4  
 

138)  How many people have attended and which departments have participated (as beneficiaries) in the QT 
initiative so far? 
    All departments. Level of participation differs from faculty to faculty 

139)  If individual teachers have been launching their own QT initiative, to what extent does the institution 
support, monitor and/or reward these initiatives? 
    That depends. If it is relevant or new, related to other projects, there is a possibility to support, monitor and reward it. We 
served about 10 individual teachers up to now.  

140)  If your institution or department has launched the QT initiative, what are the tools and procedures used 
to make such initiatives attractive to a potential audience? 
    We have a PR-communication strategy to support participation. We have a website, a digital newsletter, brochures, 
gadgets, posters. But we also organise lunches for teachers to stimulate exchange of ideas and good practice. 

141)  To what extent the QT initiative has enhanced or clarified the linkage between the research activities and 
the teaching activities in the institution? 

    That‟s one of the key-aspects: to rediscover the link between research and teaching. The enthusiasm of teachers for 
research-activities should and could be equal to the enthusiasm for teaching-activities 

142)  Is there a willingness of the institution to extend the QT initiative? 



    Yes, compared to last year, when 3 departments were involved, this year all 12 departments are involved. The 
implementation-project is (also) financially supported by the Executive Board 

143)  How has the institution extended, disseminated or permeated the QT initiative in-house? 

    The CETAR) has a initiating role in extending this initiative.  

144)  What are the major challenges the QT initiative promoters will have to anticipate, or had to anticipate, in 
order to succeed? 

    Some say our university is a Community of learners already (so we don‟t have to change), others say we‟ll never come to 
that (so we won‟t change). The real challenge is to really realise qualitative educational changes 

145)  In what ways, does your institution encourage discussion of the impacts and the appraisal of the 
efficiency of the QT initiative? 

    Very much, by the university-newspaper, by discussion lunches, by seminars in departments. 

146)  How is the QT initiative funded? 
special external money, internal resource, amount... 
    Internal resource of about 400.000 euro per year. 

147)  How does your institution foresee the next steps for the future of the QT initiative? 
    The funding will decrease down to zero in 2012. The goal is that the initiative is fully incorporated in all departments by 
then. 

148)  Additionally, what could be done to lead the QT initiative to greater success? 
    A greater success than formulated in 48 is not possible 

149)  What are the mechanisms/indicators implemented by the institution to follow-up on the progress of the 
QT intiative? 
    We plan to evaluate the initiative with the help of the Unit of Educational Evaluation and Quality Control, part of CETAR. 

150)  What is measured when assessing or monitoring the QT intiative? 

    The impact on teaching methods of the educational staff and the impact on student performances  

151)  The people who are in charge of the implementation of the QT intiative, who are they accountable to? 
    A Steering group set up by the Executive Board of the University 

152)  Who are responsible for taking stock of the QT intiative's progression and of it's outputs? 

The people in charge of QT implementation? 
    yes 

153)  The beneficiaries themselves? 

    yes 

154)  What criteria did your institution chose to evaluate the success of the QT intiative? 
Please give examples of the criteria. 
    Criteria: in every semester at least one bachelor course must be based on inquiry based learning/ in a community of 
learner. 
    Every department must have formulated an implementation plan. 
     

155)  To date, what are the main consequences for the teachers and the students of the QT intiative? 
    Teachers and students learn more with and from each other in a community of learners, where new knowledge can be 
developed in teachers research area.  

156)  Others? 
    Yes, the initiative is part of a wider plan to enhance the quality of teaching and learning at our university together with plans 
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such as “Study success in the bachelor phase”, “Diversity”, Professionalization of Teachers and monitoring  

157)  Could you give examples of tools or practices that ensure the coherence amongst the various QT 
intiatives that many occur simultaneously? 

    Most initiatives are supported by CETAR. By yearly activity plans coordination is secured.  

158)  Could you give examples of impact of the QT intiatives that concern other domains than solely teaching 
(eg. on teachers mobility, on research activities...)? 
    Teaching and research are closer related than some teachers think. That‟s one of the key-aspects of this initiative.  

159)  Within the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    See 56 

160)  Outside the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    This is a typical initiative of our own university. With other universities we have contacts and share ideas about content and 
procedures, with senior decision making bodies.  

161)  Could you give examples of how your institution makes sure that the QT initiative is articulated with the 
strategy or the key objectives of the institution? 
    It is formulated in the institution-plan 2007-2011 

162)  Is the QT initiative part of, or, an incentive, to build a 'quality culture' in your institution? 

    Yes 

163)  To some extent, is the QT initiative bound to a specific identity of your institution? 
    Yes, the community of learners is VU-Amsterdam-specific 

164)  Is the QT initiative part of the promotion of the institution? 

    Of course 
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165)  Would you permit reference to your institutional illustrations in the report? 
    Yes (0)  

166)  Would you allow the institutional illustrations to be quoted in the report or in an annex? 
    Yes (0)  

167)  Would you like the institutional illustrations to be part of the annex of the report on the IMHE-OECD 
website? 

    Yes (0)  

168)  Would you like to be contacted to have further discussions on the topic? 
    Yes (0)  

169)  Would you like to participate in the in-depth analysis for the second phase of this project? 

    Yes (0)  

 


