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5)  Name of the HEI 
    Freie University of Berlin 

6)  Person completing the questionnaire, position and contact details 

Please add any other staff (position) who help you completing the questionnaire. 
    - Vicepresident: Prof. Dr. C. Keitel-Kreidt;  
    - Director of University Administration for Studies and Teaching: Beate Hammers;  
    - Department of Education & Psychology: Evaluation experts Prof. Dr. Betina Hannover/Dr. Edith Braun. 
     

7)  Number of students of the institution (full time equivalent students) 
    32 600 full time equivalent students 

8)  Proportion of Bachelor/Masters/Doctoral degress/ Other degrees offered (use figures and %) 
    Bachelor: 5891 (18,1 %) 
    Master: 772 (2,4 %) 
    Doctoral degree 2621 (8 %) 
    State-exam: 4480 (13,7 %) 
    (Pharmacy, Veterinary Medicine, Law) 
    Running out courses of study : 18829 (57,8 %) 
     
    Since academic year 2004/2005, Freie Universität Berlin has been converting its teaching program across the board to 
modular courses leading to bachelor and master degrees. Students already enrolled in traditional courses that are now being 
phased out are entitled to complete their studies within a defined timeframe. 
     

9)  Full time equivalent number of teaching staff and number of teacher-to-student ratio 

    The teacher-to-student ratio amounts 1 : 26,35 

10)  In major teaching fields, can you please show the breakdown using the list below, of the students bodies 
(figures or percentage of students enrolled). 
Humanities (philosophy, history, literature, linguistic, sociology..) : 
    a) 15482 students 

11)  Science: 
    b) 7445 

12)  Health/Medicine: 
    c) 1301 (Veterinary Medicine) 

13)  Law: 
    d) 2891 

14)  Economics: 
    e) 1230 

15)  Business/management: 
    f) 1644 

16)  Art: 
    g) –  

17)  Engineering: 

    h) –  

18)  Education: 



    i) 1386 

19)  In case the list above is irrelevant to your institution, please use the comment box below to show specific 
breakdown of students using your own classification. 
    j) 1190 (Psychology) 
     
    Subdivision after German statistics: 
    Medicine: 1301 
    Social Sciences: 13065 
    Humanities: 10782 
    Sciences: 7445 
     

20)  Does your institution select the students? 
Please specify at which level 
    All course programs at Freie Universität Berlin are subject to admission restrictions, since there are always more applicants 
than available places. Admissions are subject to detailed legal regulation. The decisions of universities can be appealed in 
court. 
    Applicants for bachelor programs (as well as state examination and diploma programs) are selected based on their 
qualification (average grade in the Abitur exam), waiting period and additional selection criteria. Applicants for master 
programs are selected for master course programs by reference to their academic qualifications (specific first degree), 
qualification (average grade in the bachelor, diploma or state exam) and other selection criteria (e.g. outcome of a selection 
interview). 
     

21)  What are the main commitments of the institution aimed at enhancing the quality of its teaching? 

 1 is high 4 is 
low 

Initial recruitment process of teaching staff 1  

Continuing education for faculty 3  

Institutional policy design, monitoring and implementation 1  

Programme design, programme monitoring and implementation 1  

Student evaluation (i.e. evaluation, achieved by the students, of the programmes or of their learning 
experience or of the learning environment) 

1  

Professional development to pedagogy (pedagogical tools, teachers behaviour and attitudes) 2  

Funds to promote motivative teaching 2  

Prize endowment for 'good' teachers or remarkable QT initiated by teachers 2  

Support to organisations, management of programmes at teachers level 2  

Support to organisation, management of programmes at institutional level (departmental or institutional level)  2  

Support to teaching and learning environment (libraries, computing facilities, virtual learning environment...) 1  

Support to students(eg. councelling service, career advice, mentoring, students associations...) 2  

Feedback loop of the QT initiatives on the teaching experience 1  

Support to student learning (initiatives helping students to work efficiently) 
  

22)  Additional comments? 
    9. a) 1, b) 3, c) 1, d) 1, e) 1,(on all levels of evaluation: focus is students‟ evaluation of their courses, 
     
     f) 2, g) 2, h) 2 (Price for teaching), i) 2, j) both levels 2 by goal-oriented mutual agreements by negotiation for financial 
support, 
     
     k) 1, l) counselling 2, career advice 3, mentoring 1, m) 1, n) by developing general professional competencies 
     

23)  Is your institution accredited or externally adjudged in relation to quality assurance or enhancement at 
institutional level? 
    No (0)  
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24)  Additional comments? 
    FUB is not yet accredited besides for very few subject areas, but aims at system-accreditation in the next two years. 

25)  When has the most recent accreditation or evaluation occured at institutional level and at programme 
level? 
    The last evaluation at the institutional level has occured in 2002 („Evaluation des Erprobungsmodells“: evaluation of the 
new model as a probe) 
    - The last accreditation at the programme level has occured in 2007. At least the FUB had 17 Bachelor- und master 
programs in accreditation. 
     

26)  2) External Agency  
    b) external agency 

27)  What body carries out the accreditation or the external assurance or enhancement process at programme 
level? 
1) Ministry? 
    a) Ministry 

28)  What is the scope covered by the accreditation or the process in relation to quality assurance or 
enhancement (on teaching aspects only)? 

 1 is high 4 is low 

Academic content of programmes 1  

Recruitment process of teaching staff 1  

Human resources policy 1  

Pedagogy 1  

Facilities for teaching and learning 1  

Quality assurance set up by the institution to support quality teaching 1  

Impact of student experience 1  
 

29)  If case the institution is not accredited in your coutnry or in your region, what can be the consequences? 

 1 is high 4 is low 

No funding or less funding received 4  

The institution cannot operate 4  

The institution is obliged to undertake corrective actions 4  

No consequence 2  
 

30)  If the programme is not accredited or if the evaluation reveals poor or bad results, what are the 
consequences for the programme? 

 1 is high 4 is low 

No funding or less funding received 4  

The programme cannot operate 4  

The institution is obliged to undertake corrective actions to make the programme operate 3  

No consequence 1  
 

31)  Has your institution recently required a private accreditation or evaluation (labelisation, etc) at which 
level? 
    no 

32)  In your country, to what extent does your institution have the freedom or the autonomy to.... 

 1 is high 4 is low 

Design the programmes 1  

Implement the programmes 1  

Assess the outcomes of the programme 1  

Recruit teachers 1  



Discretion to reward the teachers 1  

Assess the teachers 1  
 

33)  Does your institution (or part thereof) assign certain teachers to specific classes or specific levels (eg. at 
an introductory level)? 

    It is done by agreement among professors and voluntary, only teacher assistants are assigned to specific classes by their 
heads 

34)  Do external regulations/guidelines oblige or expect new recruited teachers to be trained initially or on 
continuing education? 
    not yet, may be in the future 

35)  If you have external regulations or guidelines, how are they organised and impact on your institution?  
    There is a general university-frame of laws (HRG) for all universities that describes a frame with general rules. Further the 
state of Berlin has ist own admission law: All studies that are foramlly established at Freie University Berlin and at other 
universities in Germany have to follow „statewide common structural requirements „(„Ländergemeinamen Strukturvorgaben“ ) 
of the Standing Conference of Ministers for Cultural affairs of all German states (KMK). These requirements determine teh 
basic structure of bacherlo and master study orders.  

36)  If you have internal regulations or guidelines, how are they organised? 

    The Faculties are responsible for designing study orders and regulations for teaching and learning that have to pass and be 
recognized by the Academic Senate of the university, the Presidency can formulate special recommendations to be followed 
within negotiations with departments etc., that also have to pass the Academic Senate. Central instruments provide structural 
and conceptional frames, which are oriented at the structural demands of KMK and requested for all faculties of the 
universities. By these structural demands preconditions are set which guarantee a unified structure of study orders as well as 
an orientation by qualification goals. Comprehensive and extensive processes of controlling by the central departments for 
teaching and study orders within the university presidency secure the general quality of the study programs. 
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37)   
    * Introduction: profile and context of the institution 
    * Origin and initial steps of the QT initiative 
    * Functioning of the QT initiative 
    * Extension and sustainability of the QT initiative 
    * Progress monitoring and assessment of the QT initiative 
    * Synergy of the QT initiative 
    * Additional comments (optional) 
    * Confidentiality and further issues 
     
     

38)  What is the initiative? 
Describe the QT initiative and give examples: 
    The Bologna Process emphasises education aimed towards vocationally oriented competences and demands the 
certification of acquired competences. Furthermore, a qualitiy assurance might be implemented.  
    At the Freie Universiät an evaluation tool for academic courses has been developed, which meets the criteria of the 
Bologna Process: HEsaCom (the Higher Education: self-assessment of competences – in German: Berlin Evaluation-
instrument for self-reported student competences‟ BEvaKomp) measures the personal acquisition of competences from a 
specific course as assessed by the students themselves. It is the students‟ benefits from the course that is important, rather 
than how much they liked the lecturer. The students are asked to rate the impact of each course on their gain in 
competences, and these ratings – on aggregated level – will be used to evaluate each course. 
     
    We aim at a theoretical and empirical distinction of the lecturer‟s behaviour, which is rather indirectly important for learn ing 
outcomes, and self-reported acquisition of competences. By showing that satisfaction with teaching behaviour and 
competence acquirements can be assessed in a distinct way, we advocate a new understanding of quality of higher education 
in terms of (outcome-oriented) competence acquisition rather than (process-oriented) satisfaction with teaching behaviour. 
    With HEsaCom, we evaluate the following competences: a) knowledge processing, b) systematic competence, c) 
presentational competence, d) communi¬cation competence, e) cooperation competence, f) personal competence (Braun, 
Gusy, Leidner, Hannover, 2008). 
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    The evaluation of academic courses is carried out each semester – all courses are online available to be estimated by 
students. The lectures getting the feedback, inclusive qualitative comments and are asked to discuss the results with their 
students. The evaluation started in the department of educational science and psychology in the year 2003, and since then it 
has been expanded over several departments. In 2009 the whole Freie Universität Berlin will use this evaluation approach.  
    The development of HEsaCom is regarded as a first step towards an outcome- and competence-oriented academic course 
evaluation. One of our main goals is to implement such an orientation, to invite the lecturers to think more about students‟ 
outcome than about their own behaviour. The Freie Universität Berlin will use this reform tool to change lecturers‟ orientation, 
in relation to the shift from teaching to learning. The Freie Universität Berlin implements an evaluation culture, regarding the 
new challenges of Higher Education reform. 
    The instrument can be transferred to other universities as well, as we have experienced.  
     
    Knowledge processing refers to students‟ skills in applying their knowledge, and their skills in analyzing their applications  of 
what they have learnt (Dochy & Alexander, 1995; Bloom, 1956). Systematic competence constitutes an individual‟s skill in 
effectively planning his or her work as well as the mastery of relevant techniques. Presentational competence refers to 
students learning to speak in front of others, and consequently improve their oral presentation skills. Social competence is 
defined as the achievement of a balance between the development of positive outcomes for oneself on the one hand and 
adherence to context-specific expectations for behaviour by others on the other (Wentzel, 1999). Some authors differentiate 
social competence in communication and cooperation competence. A cooperative-competent person is capable of working 
with others effectively. Communication competence is describing the ability to verbally assert one‟s own opinion and to 
productively discuss it with others. In comparison, presentation competence is a technique, staying in front of a group and 
„present‟ facts in a comprehensible way. Personal competence refers to an individual‟s positive attitude towards learning and 
development of the self. It shows similarity to the construct „interest‟, and is meant to be acquirable. Students will develop a 
reflective and optimistic learning attitude in consequence of attending a course. Therefore, it is not a stable characteristic, 
which already exists beforehand, but the outcome of high quality education (Braun et al., 2006). 
     

39)  What was the origin of the QT Initiative? 
    Internal (stragtegy, new types of teaching) (0)  
    External (law, regulation, quality assurance process, accountability...) (0)  
    Contextual (environment, demography, types of students...) (0)  

40)  Comments 

    a. Internal (strategy, new types of teaching…):  
     
    The theoretical background is based on ideas of constructivist learning: emphasise of the social and active learning. Self-
assessment is also realised.  
    The whole evaluation is anchored in the “shift from teaching to learning”.  
     
    b. External (law, regulation, quality assurance process, accountability…):  
     
    Simultaneously, the political demands of the Bologna Process are taken into accounts: the vocational qualifications of the 
students are accentuated.  
     
     
    c. Contextual (environment, demography, types of students…)  
     
    At the moment, the questionnaire will be progressed to account for a new area of competence: equality of intercultural and 
gender aspects will be asked in future.  
     

41)  Who prompted the QT initiative within the institution? 
    Teachers individually (0)  
    Leadership at school or faculty level (0)  

42)  Additional comments? 
    a. Teachers individually:  
    It has been an initiative of a small group of scientist, who considered evaluation as important. 
     
    c. Leadership at school or faculty level:  
    The initiative of competence-orientated evaluation is undergoing several committees‟ decision.  
     



43)  Has the QT initiative... 
    Been implemented for more than 3 years (0)  

44)  Additional comments? 

    Yes, at least at one department (educational science and psychology). 

45)  How would you describe the QT initiative? 

Experimental yes  

Established yes  
 

46)  Comments 
    a. Experimental: Yes/ No  
    yes, it is currently proofed for other departments.  
      
    b. Established: Yes/ No  
    Yes, it is established for four years in one department.  
     

47)  Does it aim at: 
    Enhancing the quality of the teaching (0)  
    Assessing the quality of the teaching (0)  
    Helping teachers to teach efficiently (0)  

48)  What is the level of concern regarding the objectives of the QT initiative? 

 1 is high 4 is low 

For the Institution 3  

For teachers 4  

For students 3  
 

49)  Additional concerns? 

    a. Enhancing the quality of the teaching:  
    Yes, by reflecting on the outcome of Higher Education.  
     
    b. Assessing the quality of the teaching  
    Yes.  
     
    yes 
     
    c. Helping teachers to teach efficiently  
     
    yes 
     
    d. Rewarding teachers that commit themselves to QT  
     
    e. Rewarding excellence of teaching  
    Yes. Good evaluation results are part of the criteria for the “price of good teaching”.  
     
     
    f. Affecting teachers‟ career progression  
     
    g. Promoting scholarship and research on teachers:  
     

50)  Is the QT initiative locally implemented(within a faculty or a department or at lower level)?  
    Yes, in Educational science and Psychology.  

51)  Is the QT initiative disseminated (over several departments, faculties or concerns the whole institution)?  
    It has been and will be disseminated over the whole university.  
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52)  What is the exact timeline of the QT initiative? 
    Start: 2003 - 2009 

53)  Who is dedicated to the project (position, type, number of staff concerned) and how is it done? 

    Theoretical concept:  
    Dr. Edith Braun und Prof. Bettina Hannover  
    Lehrstuhl Schul- und Unterrichtsforschung  
    Freie Universität Berlin  
     
    Plus one acadmic staff (Immanuel Ulrich) and three students co-workers.  
     
    The evaluation of academic courses is carried out each semester – all courses are online available to be estimated by 
students. The lectures getting the feedback, inclusive qualitative comments and are asked to discuss the results with their 
students. 
     
     

54)  Does your institution have a specific body/committee/postholder that centalises or monitors or 
coordinates the support to the QT initiative? 
    1.Vice-Chancelor: Professor Christine Keitel 
    2. PINU – spezial unit of staff members that work on planning and controlling activities directly attached to the presidency in 
the context of the development of an International Network University and within excellency competition  
    Dean of respectively the Faculty for Education and Psychology  
     

55)  What is the target audience of the QT initiative? 

The target audience represent the beneficiaries, those who are directly concerned and involved by the QT initiative 

 1 is high 4 is low 

New teachers 3  

Current teachers 4  

Bachelor students 3  

Master students 3  

Doctoral students 1  

Administrative staff 1  

Leaders of the institution 1  

Employers 1  
 

56)  How many people have attended and which departments have participated (as beneficiaries) in the QT 
initiative so far? 
    There are 15.246 students who have answered teh QT.  
    The Department of Educational Science & Psychology has been the first to apply the instrument for several years, later 
were followed by the Department for Computer Science, and for Languages. 
     

57)  If individual teachers have been launching their own QT initiative, to what extent does the institution 
support, monitor and/or reward these initiatives? 
    They are still allowed to do so, but in a long term perspective, they should replace their own instrument by focussing on the 
QT 

58)  If your institution or department has launched the QT initiative, what are the tools and procedures used to 
make such initiatives attractive to a potential audience? 
    A price for good teaching has been established.  

59)  To what extent the QT initiative has enhanced or clarified the linkage between research activities and 
teaching activities in the institution? 
    There are about 15 scientific publications within this QT initiative.  
    Some of the evaluated lecturers are bringing their results to their talks with the department leaders. All lectures have to 
have such a talk, regarding a target agreement.  



     

60)  Is there a willingness of the institution to extend the QT initiative? 
    Yes 

61)  How has the institution extended, disseminated or permeated the QT initiative in-house? 
    Some faculties started and others followed by agreement 

62)  What are the major challenges the QT initiative promoters will have to anticipate, or had to anticipate, in 
order to succeed? 

    Evaluation in general might be frightening since it is seen as a controlling instrument. Therefore, a regularly communication 
with lectures are necessary.  
    Another point of view is that a standardised questionnaire will be used. In consequence, some individual teaching goals 
can‟t be assessed. Again, it will be necessary to communicate the aims of the initiative.  
     
    Most lecturers have got an identity as an academic or scientist. The promotion of vocational competencies is not yet seen 
as a major task of teaching. The implementation of competence-orientated evaluation will be of help to transport the new idea 
of teaching. 
     
     

63)  In what ways, does your institution encourage discussion of the impacts and the appraisal of the 
efficiency of the QT initiative? 
    Two times a year, there is a “Department” day, where students, lecturers and leaders discuss the aims and the results of 
the competency based/oriented evaluation. At the level of the whole university, the “Studiendekanrunde” Deans responsible 
for teaching and studies discuss the aims und the results of the competency-oriented evaluation 

64)  How is the QT initiative funded? 
special external money, internal resource, amount... 
    internal resource. The evaluation is financed by proper ressources of Freie University Berlin. 

65)  How does your institution foresee the next steps for the future of the QT initiative? 
    Enlarging and extending the instrument to the whole university in large 

66)  Additionally, what could be done to lead the QT initiative to greater success? 
    More discussion and more convincing arguments, more support for implementation 

67)  What are the mechanisms/indicators implemented by the institution to follow-up on the progress of the 
QT intiative? 
    Regular positive feedback and more measures of scientific evaluation of the instrument as well as its applications 

68)  What is measured when assessing or monitoring the QT initiative? 

    The instrument pretends to measure competencies developed and reached by teaching and learning at university 

69)  The people who are in charge of the implementation of the QT intiative, who are they accountable to? 
    So far, it is a small research team of one professor. It is in close contact to university administration in general as well as to 
all Vice- presidents and the President of the university.  

70)  Who are responsible for taking stock of the QT intiative's progression and of it's outputs? 
1) The people in charge of QT implementation? 
    yes 

71)  3) The administration support? 
    yes 

72)  What criteria did your institution chose to evaluate the success of the QT intiative? 

Please give examples of the criteria. 
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    grade of acceptance by faculties and colleagues, percentage of feedback by students and teachers is rather high, but still a 
bit controversally discussed 
     
     

73)  To date, what are the main consequences for the teachers and the students of the QT initiative? 

    no consequences beyond general discussion and encouragement for teachers to improve their teaching according to 
students‟ comments and results  

74)  Has the QT intiative been designed and implemented to be linked to other policies of the institution? If so, 
could you please specify by giving examples. 
1) IT strategy? 
    IT-Strategie: The QT initiatve is linked to the web-based evaluation software „unizensus“ 

75)  2) Student services? 
    no 

76)  3) Staff development policies? 
    no 

77)  4) Estate, space and building strategies? 
    no 

78)  Could you give examples of tools or practices that ensure the coherence amongst the various QT 
intiatives that many occur simultaneously? 

    There is not yet a general policy to combine or care for coherence among still existing various evaluation instruments, but 
we strive for a single one 
     
     

79)  Could you give examples of impact of the QT intiatives that concern other domains than solely teaching 
(eg. on teachers mobility, on research activities...)? 
    not yet investigated 

80)  Within the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 

    by Deans and Vice-dDans for Teaching and Studying encouraged by Presidency 
     
     

81)  Outside the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    see next question 

82)  Could you give examples of how your institution makes sure that the QT initiative is articulated with the 
strategy or the key objectives of the institution? 
    VP for teaching and study orders has represented a comprehensive paper on „Erfahrungen der Berliner Hochschulen mit 
der Qualitätssicherung in der Lehre“ ( „Experiences of Berlin Universities with measures of quality assurance for teaching and 
studying at university level“ ) to the deputies of the Berlin Parlament. 

83)  Is the QT initiative part of, or, an incentive, to build a 'quality culture' in your institution? 
    yes, indeed this is a strong goal 

84)  To some extent, is the QT initiative bound to a specific identity of your institution? 
    yes. 

85)  Is the QT initiative part of the promotion of the institution? 



    yes, indeed. 
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86)  Would you permit reference to your institutional illustrations in the report? 
    Yes (0)  

87)  Would you allow the institutional illustrations to be quoted in the report or in an annex? 

    Yes (0)  

88)  Would you like the institutional illustrations to be part of the annex of the report on the IMHE-OECD 
website? 
    Yes (0)  

89)  Would you like to be contacted to have further discussions on the topic? 
    Yes (0)  

90)  Would you like to participate in the in-depth analysis for the second phase of this project? 
    Yes (0)  

 


