
 

 

Skills beyond School 
OECD Review of Postsecondary Vocational Education and 

Training 

 

Background Report from Sweden 

February 2013 

 

 

 

 

 

 

 

 

 

 

 

This report was prepared by the Swedish National Agency for Higher Vocational Education, the 
Swedish National Agency for Higher Education and the Ministry of Education and Research as an 
input to the OECD Review of Postsecondary Vocational Education and Training, Skills beyond 
School. The document was prepared in response to guidelines the OECD provided to all 
countries. The opinions expressed are not necessarily those of the national authority, the OECD 
or its member countries. Further information about the OECD review is available at: 
www.oecd.org/education/vet 
 

http://www.oecd.org/education/vet


 

 

 



 

 

 

 

Ministry of Education and Research Sweden 

 

1 (74) 

2013-01-29 

 

 

Introduction 

This background report is a contribution to the OECD project Skills beyond school 

and serve as an input to the thematic review of post-secondary vocational 

education and training. The background report provides a description of the 

Swedish system for post-secondary vocational education and training, relevant 

statistics and a self-assessment according to the criteria specified in document 

EDU/EDPC/CERI(2010)11. 

Post-secondary vocational education and training in Sweden is provided within 

Higher Education and within Higher Vocational Education. Higher Vocational 

Education was introduced into the public education system in 2009. There are 

clear differences between Higher Education and Higher Vocational Education. 

Whereas higher education programmes are explicitly linked to research and 

based on scientific and artistic foundations, higher vocational education 

programmes build more on knowledge that has emerged in the production of 

goods and provision of services. They shall respond to the labour market’s needs 

for applied and practical vocational skills and competence. For the sake of clarity 

and transparency the answers to the questions are given separately for the two 

different providers throughout the report. The answers are somewhat more 

elaborated for Higher Vocational Education due to the fact that this is a recent 

and innovative part of the Swedish education system. 

The information in this report was compiled by the Swedish National Agency for 

Higher Vocational Education and the Swedish National Agency for Higher 

Education. The content has thereafter been further elaborated by the Ministry of 

Education and Research who has been responsible for finalizing the background 

report.  
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1 Introduction to the Swedish Education System 

 Compulsory school 1.1

The compulsory school in Sweden includes school for learning disabilities, Sami school 

and the special school. Compulsory school and compulsory school for learning 

disabilities consist of nine years of schooling. A school year is divided into two terms, 

autumn and spring. Children start school at the age of 7. It is also possible that children 

start when they reach the age of 6 and in special cases 8. 

 Upper secondary education 1.2

Those who have completed compulsory school are entitled to a three-year upper 

secondary school education. Upper secondary education, including upper secondary 

school for learning disabilities, provides a foundation for vocational activities and further 

studies. Upper secondary school consists of different types of study programmes: 

 National programmes, each lasting three years. They are divided into upper 

secondary foundation subjects, subjects common to a programme, orientations, 

programme specialisations and a diploma project. 

 Introductory programmes for pupils who are not eligible for a national 

programme.  

 Education that deviates from the national programme structures; special 

variants, programmes based on national recruitment and nationally approved 

sports programmes. 

 Post-secondary education 1.3

Swedish post-secondary education includes a variety of courses and programmes with a 

focus on vocational education, as well as higher education. These have changed 

significantly in the last four decades. Secondary education has changed, also, affecting 

post-secondary education. 
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 Folk high schools 1.4

There are approximately 150 folk high schools - independent adult education colleges - 

in Sweden. A majority are owned by non-governmental and non-profit organisations, or 

foundations. Each folk high school decides independently what courses it provides, and 

freely designs its teaching. There are several types of courses, and some correspond to 

and provide the same eligibility as compulsory comprehensive school or upper 

secondary school, while others are post-secondary. Courses vary in length between one 

and three years. Some courses are vocational. They may prepare the student for work as 

e.g. journalist, sign language interpreter or recreation leader. Folk high school education 

is not included in this report. 

 Education within sections of the civil service 1.5

Certain public authorities, e.g. the Armed Forces, the Civil Contingencies Agency, the 

Police and Customs have their own specific training. Some may be considered to be 

tertiary, while others are not. This type of education is not included in this report. 

 Higher vocational education and higher education 1.6

The two types of post-secondary vocational education discussed in this report, higher 

vocational education and professional qualifications within higher education, 

respectively, comprise the greater part of post-secondary vocational education. They are 

considered to be tertiary education in the Swedish education system. The entry 

requirement in both cases is a finished upper secondary education. Also, it is under 

certain conditions possible for students to transfer from higher vocational education to 

higher education or vice versa. See chapter 3.1.1. 

 Supplementary Education 1.7

Post-secondary education includes also Supplementary Education.  This form of 

education is a supplement to the public education system. It helps adults develop 

knowledge and skills in specific occupational fields and aims to preserve traditional 

trade skills, among other things. The courses are primarily in arts, crafts and culture, 

which are provided by private institutions. Some of the courses are publicly funded.    
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Table 1 Summarizing table of participants in different forms of vocational education, 

autumn term 2001-2011, according to gender (percentage)1 

 
First and second cycle 

higher education
2
 

AVET/HVE
3
 Folk high school

4
 

Supplementary 

education
5
 

Autumn 

term 
total females males total females males total females males total females males 

2001 130 165 58 42 10 349 46 54 11 466 66 34 6 747 60 40 

2002 136 337 60 40 10 730 46 54 11 492 66 34 7 103 51 49 

2003 141 313 61 39 14 211 48 52 12 208 67 33 5 882 64 36 

2004 142 774 61 39 15 811 51 49 12 554 66 34 5 696 69 31 

2005 140 836 61 39 19 119 52 48 12 919 67 33 5 310 68 32 

2006 136 140 61 39 18 520 55 45 13 265 68 32 5 631 69 31 

2007 131 992 62 38 25 423 54 46 13 966 67 33 5 358 67 33 

2008 129 731 63 37 31 645 55 45 15 098 67 33 5 171 66 34 

2009 136 340 62 38 28 250 53 47 16 650 66 34 5 386 69 31 

2010 139 043 61 39 29 690 51 49 15 833 66 34 5 576 69 31 

2011 139 527 61 39 31 100 51 49 16 095 66 34 6 088 69 31 

Source: Statistics Sweden unless otherwise stated 

2 Central governance of the education sector 

The Swedish Government has the overall responsibility for public sector education in 

Sweden but there are several public authorities, responsible for various issues. In 

addition to the existing system of rules on financial control and the powers and 

obligations of public authorities, the Government sets the preconditions for the 

individual authority's operations. This is on one hand affected in the annual 

appropriation directions and, on the other hand, by ordinances. 

For primary and secondary school, there are two authorities: the Swedish National 

Agency for Education and the Swedish Schools Inspectorate. There is a separate agency 

for Sami schools. The National Agency for Special Needs Education and Schools 

                                                           

1 2013 Prop. 2012/13:1 Utgiftsområde 16 

2 Regarding enrolled in vocational programmes in HE 

3 Source 2011: The Swedish Agency of Higher Vocational Education 

4 Regarding special long courses regardless of field of study 

5 Source: The Swedish National Agency for Education,  includes all courses regarding 

field of study 
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coordinates the Government’s support for special needs education.  The Swedish 

National Agency for Higher Vocational Education and the Swedish National Agency for 

Higher Education are the authorities devoted to higher vocational education and higher 

education, respectively. There is also a separate authority, the Swedish Agency for 

Higher Education Services that provides services to universities and university colleges, 

primarily with the admissions process. Financial aid to students is handled by the 

Swedish National Board for Student Aid, while the International Programme Office for 

Education and Training promotes academic exchanges and cooperation across national 

borders. 

 The Swedish National Agency for Higher Vocational Education  2.1

The operations of the Swedish National Agency for Higher Vocational Education are 

subject to instructions from the Swedish Government. The Government's annual 

appropriation direction stipulates the direct government funding allocated to the 

Agency for HVE as well as the targets to be reached, specific tasks to be undertaken and 

how the results of activities must be reported. There is a specific law and an ordinance 

regulating the Agency´s operations and of providers of HVE. 

2.1.1 Principal mission and tasks 

The Swedish National Agency for Higher Vocational Education is responsible for all 

matters concerning higher vocational education (HVE) throughout the country. The 

Swedish National Agency for AVET was replaced in July 2009. The new Agency, The 

Swedish National Agency for Higher Education, is responsible for questions regarding 

HVE programmes, Supplementary Education and over a transitional period, AVET. AVET 

programmes will continue to exist until the end of 2013.  

The principal mission as a central authority is to analyses the demand for qualified 

workforce in the labour market, decide which programmes are to be provided as higher 

vocational education and allocate public funding to education providers. In addition, the 

Agency for HVE administrates Supplementary Education. The Agency is also responsible 

for coordinating the national framework for prior learning and validation and serving as 

the national coordinator for the EQF - the European Qualifications Framework. 

2.1.2 Relationship to education providers 

The higher vocational education (HVE) providers are autonomous to some extent, as the 

providers decide what kind of programmes they submit grants applications for. 

However, there are ordinances which regulate both provider obligations and 

programme design. For example, a steering group must be established for each 

programme and the group must include social partner representatives, such as 

employers.  

The education providers are not governed by regional or local authorities, except when 

a local authority is the actual education provider. Local authorities and regions are 
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natural stakeholders, as they are responsible for regional development. Education and 

supplying competence are two central aspects of their ambition for a sustainable 

regional and local development.  

 The Agency for HVE approves applications submitted by prospective education 

providers. Total public funding is determined by the Government, but it is the Agency 

which allocates funds to the education providers. The Agency inspects and audits the 

quality of the programmes, does follow ups on outcomes, assesses needs for skilled 

competence and analyses demands for HVE programmes.  

2.1.3 Funding 

HVE programmes are partially financed through public funding and partially from 

employers. (2012 was the first year that the Swedish National Agency for Higher 

Vocational Education asked the education providers for a preliminary budget estimate 

where this partial funding is presented.) The Agency receives an annual government 

grant which is allocated to education providers with on-going programmes or who are 

starting new programmes.  

 The Swedish National Agency for Higher Education 2.2

The operations of the Swedish National Agency for Higher Education6 also are subject to 

Government instruction and the Agency for HE receives an annual appropriation 

direction. The Higher Education Act and Higher Education Ordinance govern the 

operations of higher education institutions, HEIs. There is an instruction governing the 

Agency´s operations. 

2.2.1 Principal mission and tasks 

The Swedish National Agency for Higher Education is the public authority that oversees 

higher education institutions in Sweden. This is performed through ensuring that HEIs 

comply with relevant legislation and regulations and through reviewing the quality of 

higher education.  The Agency for HE also monitoring trends and developments in higher 

education, as well as gathering and analyses data from HEIs and is responsible for 

compiling official statistics for the higher education sector. In addition, the Agency 

provides information about higher education, and recognises qualifications from abroad. 

                                                           

6 From 1 January 2013, the Swedish National Agency for Higher Education will cease to 

exist as a public authority. Its operations will be transferred to two new public 

authorities: the Swedish Higher Education Authority (Universitetskanslersämbetet) and 

the Swedish Council for Higher Education (Universitets- och högskolerådet). 
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2.2.2 Relationship to education providers 

Higher education institutions are public authorities, with a few exceptions. They have 

considerable autonomy, but ultimately the Government sets the preconditions through 

a funding cap and by issuing an annual appropriation direction. There is no regional 

control over higher education. 

HEIs have full autonomy over education offer, with the restriction that they must be 

granted degree-awarding powers before they can award professional qualifications. HEIs 

also design courses and study programmes, and decide the number of students 

accepted. 

The Swedish National Agency for Higher Education is not responsible for the activities or 

performance of the HEIs. 

2.2.3 Funding 

Universities and university colleges receive government funding directly, the Swedish 

National Agency for Higher Education is not involved in funding. 

3 Description 

 i) Scope: Programmes 3.1

3.1.1 Which programmes would you define as post-secondary VET in your 
country? 

See 1.3 

Below, the main VET-programmes, Higher Vocational Education (HVE) and Higher 

Education (HE) are presented in more detail. 

 Higher Vocational Education  

Higher Vocational Education programmes may be organised by state higher 

education institutions, municipalities, county councils and private natural or legal 

persons. Education programmes are to be characterised by a strong link to 

workplaces and grounding in theory. 

In addition, programmes are to be developed and run in cooperation with 

employers and industry and education providers. After applying to the National 

Agency for Higher Vocational Education, a provider is to be eligible for central 

government grants or special funds for the programme.  

HVE supplies the labour market with qualified labour. HVE integrates workplace 

learning and school based learning. Programmes are offered in specific fields where 

there is an explicit demand for competence. HVE is delivered in cooperation 

between education providers and those employers and industries affected by the 

programme. All programmes therefore have a strong emphasis on work place 
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learning, normally as several periods. Employers and industry contribute to and 

influence the programme content by taking part as lecturers, joining in projects, 

welcoming study visits and by offering work placements. They also play a significant 

role in the planning of an HVE programme and influence on its content. 

Programme length 

Programmes are normally 2 years in duration, about 70 per cent of all programmes 

are at least 2 years. Less frequently, a programme may be between six months and 

one year. 

Credit system 

Duration is specified through HVE-credits, where 5 credits correspond to one week 

of full-time studies. 100 HVE-credits correspond to six months of full-time studies, 

200 HVE-credits to one year of full-time studies etc.  

Entry requirements 

HVE programmes require a completed upper secondary education. Many of the 

programmes also require specific entry qualifications and professional experience.  

An education provider may also declare an applicant eligible for entry to an HVE 

programme after a so-called open assessment of qualifications. The applicant has 

then been considered capable enough to fulfil the requirements of the programme 

and to practise the profession for which the programme prepares, despite not 

fulfilling the general entry requirements and/or special entry requirements. 

Graduation 

In order for an HVE programme to result in a qualification on graduation, it must 

have a minimum duration of one year. The following qualifications exist: 

Diploma in Higher Vocational Education: In order to award this diploma, the 

programme must comprise a minimum of 200 HVE-credits (one year of full-time 

studies). 

Advanced Diploma in Higher Vocational Education: In order to award this diploma, 

the programme must comprise a minimum of 400 HVE-credits (two years of full-

time studies). Time spent in work placement (LIA) must be at least 25 per cent of 

total programme hours. The programme must also comprise an independent work 

project. 

 Higher Education 

Sweden has 51 higher education institutions (HEIs), of which the majority are public 

authorities. They are divided into universities (14) and university colleges (20), the 

main difference being the right to award doctorate degrees. Seventeen HEIs are self-

governing and independent. They operate on the basis of an agreement with the 

Government but are, to a large extent, obliged to follow regulations relevant to the 

higher education sector. HEIs enjoy a great deal of freedom within the framework of 

the statutes, ordinances and regulations laid down by the Government. They can 
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make decisions about e.g. their organisation, design of courses and study 

programmes and quality assurance procedures.  

Courses and programmes 

Higher education is offered in three cycles: first, second and third. 

All higher education must have an academic or artistic basis and be grounded in best 

practice. Students may apply to study self-contained courses or a full study 

programme. Students are awarded a qualification after accumulating the applicable 

number of credits in applicable combinations.  

Qualification descriptors 

All course and programme specifications must state the intended learning outcomes 

in terms of mastery of intellectual skills, mastery of knowledge and conceptual 

understanding, and must give details about e.g. methods of assessment. 

Credits  

On completing their studies, students are awarded higher education (HE) credits. 

Full-time study is 30 HE-credits per term/60 HE-credits per year. HEIs have the right 

to decide whether they recognize credits from other institutions. This includes 

recognizing HVE-credits. 

Entry requirements 

Everyone studying at a higher education institution must fulfil the general entry 

requirements, normally a successful completion of upper secondary education. For 

some courses and study programmes there are specific entry requirements. 

Qualifications  

HEIs award first, second and third cycle qualifications. Qualifications are either 

general, professional or in the performing arts.  

First cycle qualifications: A university diploma may be awarded on completion of 120 

HE-credits and a Bachelor's degree on completion of 180 HE-credits (a few 

professional Bachelor’s degrees are 210 HE-credits).  

Second cycle qualifications: A one-year Master's degree may be awarded on 

completion of 60 HE-credits. A two-year Master's degree may be awarded on 

completion of 120 HE-credits. A professional Master's degree may be awarded on 

completion of between 240 and 330 HE-credits depending on the professional area. 

A professional graduate diploma may be awarded on completion of between 60 and 

90 HE-credits.  

Third cycle qualifications: A licentiate degree may be awarded on completion of 120 

HE-credits and a doctorate on completion of 240 HE-credits.  

 Vocational education in higher education 

At the beginning of the twentieth century, specialised institutions were founded, for 

example, for teacher training, social work and journalism. Since then, there have 
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been considerable changes. The past decades have seen three major reforms of 

higher education: in 1977, 1993 and 2007. 

In the 1977 reform, several large degree programmes were included in higher 

education for the first time. These were teacher training programmes and health 

sciences programmes (e.g. nursing and physiotherapy) as well as programmes for 

fine, applied and performing arts. This meant a large increase in the number of 

students, especially female students. It also meant a different academic status 

conferred on some vocational programmes, like nursing. 

In 1993, the organisation of higher education into strictly, centrally defined 

programmes was abolished. Instead, centrally defined final qualifications are the 

only form of government regulation. These qualifications are listed in the Higher 

Education Ordinance and are of two types: general and professional. They differ in 

focus, not in academic status, and are offered by universities and university colleges 

alike. A list of higher education professional qualifications can be found in Appendix 

5.3. Some of these professional qualifications correspond to professional training 

that was included in higher education in 1977, e.g. training to be a teacher or nurse. 

Higher education institutions were given considerable autonomy over the type and 

contents of courses and programmes offered. This means that HEIs are free to offer 

e.g. bridging courses or other types of post-secondary education, not considered to 

be higher education. Therefore, “higher education” is not entirely synonymous with 

education provided by an HEI. “Higher education”, instead, is defined by its link to 

research. 

In 2007, the degree structure was reformed, with the introduction of three cycles. 

Depending on the length of study, the qualifications awarded are Bachelor, Master 

or Doctorate. Bachelor of Science in Engineering and Master of Science in Medicine 

are two examples of professional qualifications. 

3.1.2 Which fields of study do they cover and what types of career do they 
lead to? 

HVE: Higher Vocational Education programmes are designed for a number of different 

professional roles (several hundred), but could be described more perspicuously with 

the aid of 16 different fields of study. The fields of study are presented in Table 1 below.  
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Table 1 - Fields of study according to SUN classification7 for Higher Vocational 

Education. 

Field of study within HVE and 
AVET 

SUN classification 

IT 48 IT 

Economics, Administration and 
Sales 

34 Business Economics, Commerce and Administration 

Health, Fitness and Body Care 813 Physical Education, Health and Fitness, 815 Hair and Beauty 
Care 

Hospitality and Tourism 811 Hospitality and Catering, 812 Leisure and Tourism 

Healthcare and Nursing and Social 
Work 

72 Healthcare and Nursing, 76 Social Work and Social Care 

Journalism and Information 32 Journalism and Information 

Law 38 Law and Jurisprudence 

Culture, Media and Design 21 Arts and Media 

Agriculture, Animal Care, 
Horticulture, Forestry, Fisheries 

62 Agriculture, Horticulture, Forestry and Fisheries, 64 Veterinary 
Nursing 

Environmental Protection 85 Environmental Protection 

Teaching 14 Teaching 

Construction Engineering 58 Construction Engineering 

Security Services 86 Security Services 

Technology and Manufacturing 52 Technology and Industrial Engineering, 54 Manufacturing 

Transport Services 84 Transport Services 

Other 814 Housekeeping Services and Office Cleaning 

The programmes are generally specialised in terms of content and they prepare for a 

hands-on professional role. There are programmes designed to lead to employment and 

programmes primarily designed to lead to self-employment. Some programmes could 

be considered first-cycle programmes within their fields, others second-cycle specialist 

programmes. Some programmes focus on leadership within a specific industry or trade, 

where the graduate can expect to take leadership positions in immediate connection to 

completing the programme. Regardless of programme specialisation, the objective is to 

prepare the graduates to go straight into the target profession after their HVE studies, 

without any further training or workplace experience.   

                                                           

7 The Swedish nomenclature for education (SUN) serves as a standard for classification 

of education and as a system for aggregation of education into larger groups. See 

Appendix 5.1. 
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HE: The HE professional qualifications in Degree Ordinance correspond to the list of 

qualifications in Table K, Appendix 5.3. For each, there is a number of learning outcomes 

that have to be met by the graduate. In their design of the programmes, the HEIs are 

free to include fields of study, as long as students meet the learning outcomes. 

Presumably, programmes cover those fields of study deemed important for the 

graduate to be able to carry out the work expected by the profession/labour market. 

 ii) Scope: Institutions 3.2

3.2.1 What types of institutions provide these programmes? 

3.2.2 What is the mix of private vs. public institutions? 

HVE: A responsible education provider is a legal or natural person responsible for one or 

several Higher Vocational Education programmes or Advanced Vocational Education and 

Training (AVET) programmes. A responsible education provider is registered with a 

corporate identity number. In HVE and AVET, there are mainly two types of provider: 

Public (national, regional or local authorities) and private (single legal or natural 

persons).  

Private education providers may be organisations such as public limited companies, 

trading companies, business associations, non-profit associations, foundations or natural 

persons. 

In 2011, 242 education providers had running HVE or AVET programmes.  123 of these 

were private (51 per cent), 109 were local authorities (45 per cent), 8 were regional (3 

per cent) and 2 were public (1 per cent). 

Private education providers have seen a marginal increase in provider percentage. In 

2011, private education provider percentage was 51 percent, which is an increase by 1 

percentage point in comparison to 2008. See Table A in Appendix 3.2. Tables HVE. 

 HE: Universities and university colleges and to a minor extent, independent education 

providers are granted degree-awarding powers. 

Independent education providers contribute approximately 8.1 per cent of the total 

student full time equivalent (a measure used to describe student volume). Of the 

independent education providers, two have a size that is comparable to the state HEIs, 

while the remainder are very small (together they contribute 1.3 percent of the total 

student full time equivalent). The latter mainly offer courses /programmes leading to 

qualifications in nursing or psychotherapy. 

 iii) Statistical overview  3.3

HVE: The earliest reliable data of Advanced Vocational Education programmes (AVET) 

and students are available from 2008. Statistics of Higher Vocational Education (HVE) 

programmes and students are available from 2009 when the new Agency for HVE was 
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established. The figures below include both AVET and HVE. In 2010 the share of 

examined in HVE was 6 per cent and in 2011 the share was 26 per cent. In 2013 the last 

AVET programmes are completed and in 2014 there will only be programmes in HVE. 

3.3.1 Student numbers in different post-secondary VET programs/fields  

HVE: The number of students enrolled in HVE increased from 38 600 in 2008 to 44 300 

in 2011. This was an increase by 5 800, corresponding to 15 per cent. The greatest 

increase in student numbers was by 2 200 in the field of Technology and Manufacturing, 

followed by 1 800 in Economics, Administration and Sales. These two fields of study 

have remained the greatest by student numbers since 2008. 

A comparison between 2008 and 2011 shows minor changes in distribution between the 

fields of study. Engineering and Manufacturing has seen an increase from 15 to 18 per 

cent. Culture, Media and Design has seen a decrease in numbers from 7 to 5 per cent. In 

other fields of study, the changes were less than two percentage points. 

The number of female students increased from 21 300 in 2008 to 22 600 in 2011. The 

number of male students increased from 17 300 to 21 700. Female student percentage 

decreased from 55 to 51 per cent during this period. Male student percentage increased 

from 45 to 49 per cent, mainly due to the male student percentage increase from 75 to 

80 per cent in the two biggest fields of study Technology and Manufacturing and 

Construction Engineering. 

Gender representation in 2011 was on a total scale evenly distributed. However, 

distribution was uneven in the six biggest fields of study.  These fields had a combined 

81 per cent of all HVE students. Female student percentage was in majority in the fields 

of Economics, Administration and Sales, Healthcare and Nursing and in Hospitality and 

Tourism, with a total 70, 80 and 75 per cent of the students. Male student percentage 

was in majority in Engineering and Manufacturing, IT and in Construction and 

Engineering, with a total 80, 82 and 80 per cent of the students. See Table B in Appendix 

3.2 Tables HVE. 

HE: In higher education, students are registered as new entrants in programmes leading 

to a professional qualification. The qualifications are also registered. Obviously, the 

former is a larger number. The number of new entrants and qualifications, respectively, 

are given in Table K and L in Appendix 5.3 Tables HE (N.B. that the two sets of data do 

not refer to the same individual). Since the qualification structure was changed in 2007, 

only data from 2006/07 are given to show the trend. 

3.3.2 The share of students enrolled in postsecondary VET programmes 

HVE:  2.7 per cent of students entering upper secondary school 2006/07 had started 

HVE within two years after finishing upper secondary school. Se Table C in Appendix 5.3 

Tables HVE. 
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HE: The number of Swedish students enrolled in higher education for the first time was 

76 000 in 2010/11. Sixteen thousands of them enrolled in a programme leading to a HE 

professional qualification. Out of 93 580 students leaving upper secondary school in 

2007/08, 41 115 (44 percent) had started HE no later than 2010/11. Of these, 45 percent 

enrolled in study programmes leading to the major professional qualifications. Since 

data is given for transition within three years of leaving secondary school, the most 

recent figures are from 2007/08. See Table N in Appendix 5.3 Tables HE. 

3.3.3 The make-up of the student population in terms of age/gender, 
educational background and field of study, and social background 

HVE: The average age of entrant HVE students in 2011 was 29 years. The average age for 

female students was 30.4 years and 27.4 years for male students. Compared to 2008, 

the average age has increased by 0.5 years. For female students, the average age has 

increased by 0.7 years and 0.3 years for male students. 

The percentage of students aged over 39 was 15 per cent. For female students, the 

corresponding percentage was 19 per cent and 10 per cent for male students. The 

percentage of students under the age of 25 was 41 per cent. For female students, the 

corresponding percentage was 35 per cent and 47 per cent for male students. The 

percentage of entrant students under the age of 25 had decreased by 3 percentage 

points in comparison to 2008. See Table D in Appendix 3.2 Tables HVE. 

There are no available statistics on completed upper secondary education for just over a 

fifth of entrant students.  These entrant students may have achieved completed upper 

secondary education through an equivalent, older upper secondary education, adult 

education at upper secondary level, education from a different country, work-integrated 

learning programmes, transcript of all secondary-level courses and grades or through an 

independent adult education college.  Due to these uncertainties, no reliable 

conclusions can be drawn about the possible differences in the upper secondary 

educational backgrounds of female or male students, or changes thereof over time. 

For 77 per cent of entrant students in 2011 statistics on completed upper secondary 

education was available. 47 percentage points of those 77 percent had completed a 

vocational upper secondary school programme. The corresponding statistics for female 

students were 76 and 42 percentage points respectively. For male students, the 

corresponding statistics were 79 and 51 percentage points respectively. See Table E in 

Appendix 3.2 Tables HVE. 

8 per cent of entrant students in 2011 held a post-secondary qualification from Higher 

Education of a minimum duration of three years. The female student quotient 

corresponded to 10 per cent and 6 per cent for male students. The average age for male 

students was three years less than the equivalent for women, which explains some of 

the differences. There are considerably fewer entrant students under the age of 30 with 

this level of qualification than those over the age of 30. The number of entrant students 

under the age of 30 is considerably higher among male students than among female 
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students. However, this is not the only explanation to the difference. Women under 30 

also hold qualifications at this level to a greater extent than men under 30. 

The percentage of students with an upper secondary qualification as their highest level 

of education was 72 per cent. The corresponding percentage for female students was 70 

per cent and 75 per cent for male students. In comparison to 2008, the level of 

qualifications held by entrant students has only changed marginally for women and 

men. See Table F in Appendix 3.2 Tables HVE. 

In 2011, 22 per cent of all entrant students had a foreign background, either by a foreign 

country of origin (16 per cent) or born in Sweden with both parents born in a foreign 

country. The gender differences were small. A somewhat greater percentage of male 

students had a foreign background (23 per cent) compared to female students (21 per 

cent). The percentage born in a foreign country was equal for both genders.  Students 

with a foreign background had an increased percentage by two points, from 20 to 22 per 

cent in 2011. See table G in Appendix 3.2 Tables HVE. 

84 per cent of the entrant students in 2011 were born in Sweden. The group non-EU 

countries followed with 12 per cent of the entrant students. There was a marginal 

difference between female and male representation. In comparison to 2008, the 

number of students born in Sweden has decreased by one percentage point and the 

group non-EU country has increased by one percentage point. See table H in Appendix 

3.2 Tables HVE. 

HE: There is a wide age distribution among HE students, from late teens to past 

retirement age. In the autumn of 2011, approximately half the student population was 

24 years or younger, while slightly more than a quarter was 30 years or older. Median 

age of new entrants was 22.0 years. Students studying for a professional qualification 

tend to be slightly older than students aiming for a general qualification. The average 

age of HE women students is considerably higher than of male students, and the 

percentage of women has been stable at 60 percent for the past decade. There is 

considerable variation between programmes, however, health science and teacher 

education programmes attracting a majority of women, while engineering programs 

attract men.  

The upper secondary school background of students enrolling in study programmes 

leading to a HE professional qualification may be found in Table N in Appendix 3.5 

Tables HE. 

Students whose parents have advanced educational qualifications pursue HE to a higher 

extent than students who have parents with low educational attainments. The Swedish 

National Agency for Higher Education, in collaboration with Statistics Sweden, regularly 

publishes data on parental background of HE entrants. Students who enter programmes 

leading to an HE professional qualification vary in social background, according to the 

type of programme. The proportion of students whose parents have advanced 
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educational qualifications is highest in programmes where very good final grades are 

needed to be accepted (medicine, architecture). Some programmes, on the other hand 

(teacher education, dental hygienist, occupational therapist) attract students with a 

lower average social background than the total HE student population. 

In the entire population of first and second cycle HE students, the proportion of entrants 

of foreign descent (defined as either being born in a different country or having parents 

who are both born in a different country) was 18 per cent in 2010/11. There is no overall 

difference between students studying for a general qualification and students studying 

for a professional qualification. Between programmes, however, the difference is 

considerable. Programmes with a high proportion of students of foreign descent (more 

than 30 per cent) are Bachelor and Master of Science in Pharmacy, Bachelor of Science 

in Biomedical Laboratory Science, Bachelor of Science in Dental Hygiene, Master of 

Science in Dental Surgery, Bachelor of Science in Dental Technology and Bachelor of 

Science in Diagnostic Radiology Nursing. Looking at some of the largest programmes, the 

proportion of students of foreign descent is considerably smaller: Bachelor/Master of 

Arts/Science in Education (6 per cent), Master of Science of Engineering (6 per cent), 

Bachelor of Science of Nursing (4 per cent), Bachelor of Science of Engineering (9 per 

cent), Master of Science in Business and Economics, Master of Law and Master of 

Science in Medicine (7 per cent). 

3.3.4 Drop out or completion rates (and how these are defined) 

HVE: The number of graduates in 2011 was just over 12 000, of which 6 500 were female 

and 5 500 were male. In comparison to 2008, the number had increased by nearly 3 100. 

The numbers of female and male graduates have both increased, but the percentage of 

female students has declined. In 2011, 54 per cent of the graduates were female, which 

is a decline by six percentage points in comparison to 2008. 

The field of Economics, Administration and Sales had the greatest number of graduates 

in 2011 with just over 3 300, followed by Engineering and Manufacturing with just over 

2 000. These two fields of study have had the greatest number of graduates each year 

from 2008 to 2011. Engineering and Manufacturing has however had a lower 

percentage of graduates than average. See Table I in Appendix 3.2 Tables HVE. 

The percentage of graduates among all entrants of students was 68 per cent in 2011. 

There were great differences between the different fields of study. The field of Teaching 

had the highest percentage of graduates with 85 per cent, followed by Health, Fitness 

and Body Care with 78 per cent. However, these are minor fields of study. Of a total of 

nine medium to large scale fields of study, Culture, Media and Design hade the highest 

percentage of graduates at 77 per cent. Hospitality and Tourism followed with 73 per 

cent. IT only had 58 per cent, which was a big increase in comparison to 2008, when the 

percentage of graduates was at 40 per cent. In total, the percentage of graduates has 

increased by three percentage points from 65 per cent in 2008 to 68 per cent in 2011. 
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The percentage of graduates was on a total scale eight percentage points higher for 

female students than for male students in 2011. The percentage of graduates was higher 

for female students in nine out of thirteen fields of study. See Table J in Appendix 3.3 

Tables HVE. 

HE: The number of qualifications awarded, compared to the number of new entrants 

the requisite number of years before (i.e. at the start of the study) is a completion rate 

of sorts. However, Swedish HE is traditionally used by many students only intending to 

study a limited time, making it a poor measure of success. Also, students do not 

necessarily apply for a qualification, since little importance is attached to the difference 

between having a qualification and simply having fulfilled the requirements for a 

qualification in large parts of the labour market, where professions are not regulated. 

For professional programmes the difference between number of entrants and number 

of qualifications is probably smaller than for general qualifications. Students following a 

professional programme may be assumed to be intent on a specific study outcome. In 

addition, some regulated professions (e.g. nurse) require a qualification for registration. 

3.3.5 Labour market outcomes from postsecondary VET programmes 

HVE: The Swedish National Agency for Higher Vocational Education carries out an annual 

survey addressing the current work situation of Higher Vocational Education graduates 

one year after graduation. 

The percentage of graduates, whom in the autumn of 2011 stated employment or self-

employment to be their main occupation, varies between the different fields of study. 

Just over 9 out of 10 graduates in the field of Construction Engineering are employed, 

followed by graduates in Healthcare, Nursing and Social Work and Economics, 

Administration and Sales, where a near 9 out of 10 are employed one year after 

graduating.  

In total, the percentage of employed students one year after graduation has increased 

by about five percentage points between 2008 and 2010. This increase is particularly 

evident among graduates in the fields of Technology and Manufacturing and Transport 

Services. A contributing factor could be the improved labour market situation in the 

autumn of 2011 compared to the autumn of 2010.  



Ministry of Education and Research Sweden  22 (74) 

2013-01-29 

 

 

Table 2 Percentage of students one year after graduation stating employment or self-

employment to be their main occupation 

Field of study Graduation year 

  2008 2009 2010 

Construction Engineering 88 91 92 

Healthcare, Nursing and Social Work 86 88 89 

Economics, Administration and Sales 84 87 87 

Technology and Manufacturing 76 76 85 

Hospitality and Tourism 84 85 85 

Transport Services 77 83 84 

Health, Fitness and Body Care 82 78 83 

Culture, Media and Design 75 82 81 

Agriculture, Animal Care, Horticulture, Forestry and 
Fisheries 

83 80 81 

IT 79 76 80 

Security Services 79 76 80 

Total 81 83 86 

The stated  value in the table has a 95 per cent accuracy  rate w ithin an interval.  

The greatest interval is +-7 percentage points around the estim ated value. 

HE: The most recent follow up of students awarded a HE professional qualification was 

made in 2009 and referred to students graduating in 2007/08. The result is presented in 

Table M in Appendix 5.3. HE and refers to graduates who are “established” on the 

labour market. To be established, the following criteria have to be met: gainful 

employment in November of the year in question, gaining a minimum of 195 800 SEK a 

year, no period of unemployment, and not being a student. As the table shows, the 

average percentage established was 81 per cent in 2009. The corresponding figure for 

general qualifications was 74 per cent and for qualifications in the performing arts, 37 

per cent.  

3.3.6 Trends in demand and supply for different skills (disaggregated by 
level and type of study (postsecondary, tertiary, VET vs. general 
education) and field of study 

Several Swedish public authorities describe and publish data on demand and supply of 

skills. 

 Statistics Sweden describes trends and forecasts. The most recent (Trends and 

Forecasts – population, education and labour market in Sweden - outlook to year 



Ministry of Education and Research Sweden  23 (74) 

2013-01-29 

 

 

2030) was published in 2012[1]. Previous publications date back to 1972. Trends are 

given for different skills, corresponding to vocational study programmes in upper 

secondary school and/or post-secondary, on the one hand, and higher education 

professional programmes, on the other. In addition to national forecasts, the latest 

edition contains forecasts for Sweden’s three metropolitan regions. A summary in 

English is included in the report. Link to the report:  

http://www.scb.se/statistik/_publikationer/UF0515_2012A01_BR_AM85BR1201.pdf 

 

 Statistics Sweden also publishes a Labour Market Tendency Survey8. It has been 

published annually since 1959. It provides information about the labour market 

situation and an outlook for 72 educational and training categories. Of these, 58 are 

higher education categories. The results are based on a questionnaire which is sent 

to a sample of Swedish employers. A summary in English is included in the report. 

Link to the report: 

http://www.scb.se/statistik/_publikationer/UF0505_2011A01_BR_AM78BR1103.pdf 

 The National Board of Health and Welfare makes yearly assessments of the supply 

and demand for certain health professions (dentists, dental hygienists, midwives, 

nurses and physicians)9.  The latest edition contains data from 2009 and shows that 

the supply of dental hygienists (+77 per cent), midwives (+19 per cent), nurses (+20 

per cent), physicians (+39 per cent) and specialised physicians (+34 per cent) 

increased over the period 1995-2009, while the number of dentists (- 3 per cent) 

and specialised nurses (-12 per cent) decreased. The National Board uses several 

indicators to measure demand and they all point to the demand being equal, or 

greater, than the supply of all these professions. There is no summary in English in 

the report. 

 The Swedish National Agency for Higher Education publishes reports that largely rely 

on labour market trends predicted by Statistics Sweden, but are limited to higher 

education professions. These reports aim to serve as a help to the HEIs in their 

planning the number of students to accept, and are published every second year. 

                                                           

[1] http://www.scb.se/statistik/_publikationer/UF0515_2012A01_BR_AM85BR1201.pdf 

8 http://www.scb.se/statistik/_publikationer/UF0505_2011A01_BR_AM78BR1103.pdf 

9 http://www.socialstyrelsen.se/publikationer2012/2012-1-36 

http://www.scb.se/statistik/_publikationer/UF0515_2012A01_BR_AM85BR1201.pdf
http://www.scb.se/statistik/_publikationer/UF0505_2011A01_BR_AM78BR1103.pdf
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3.3.7 Transitions into other educational programmes including academic 
tertiary programmes 

HVE: Around six per cent of the 2009 graduates stated studies to be their main 

occupation in the autumn of 2010. Approximately two thirds are studying at a university 

or university college. About two out of ten are studying other Vocational Education and 

Training and approximately one out of ten is studying upper secondary education, at an 

independent adult education college or adult education at upper secondary level.10  

Table 3 Percentage of students in 2009 who stated studies to be their main occupation 

one year after graduation by form of education 

Form of education Percentage 

Upper secondary education, independent adult education college or adult 
education at upper secondary level 

10 

University/university college 65 

HVE or AVET 18 

Other 5 

No statistics available 2 

The stated  value in the table has a 95 per cent accuracy  rate w ithin an interval.  

The greatest interval is +-7 percentage points around the estim ated value. 

 iv) Mix of provision 3.4

3.4.1 How do you determine the mix of provision of post-secondary VET 
(which programmes, how many places in each programme)? What 
role does evidence on labour market needs play in determining the 
mix of provision and how is this information acquired? 

3.4.2 Which stakeholders are involved in determining the mix of 
provision? Through which institutions are their views expressed?  

HVE: The mix of provision of post-secondary Higher Vocational Education programmes is 

determined by several factors. The Swedish National Agency for Higher Vocational 

Education has established networks with employers, industries and organisations for 

employers and employees.  The Agency for HVE also has the joint responsibility with 

other central authorities to supply qualifications at a national as well as a regional level. 

These partnerships allow the Agency for HVE to access information from employers and 

industries about the need for post-secondary Higher Vocational Education programmes 

in different fields and trades.  

                                                           

10 Questionnaire autumn of 2010 to all graduates in 2009 
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The qualification demands of employers and industries determine which programmes 

are chosen, where in Sweden they are to happen and how many places of study each 

programme is allocated. In the assessment process, compilations of information from 

different sources are weighted together. A key source of information is the application 

submitted by the education provider to start an HVE programme. The application shall 

contain an objective description of employer and trade demand for the specific 

qualification to which the programme leads, including an explanation to why there is a 

specific need for HVE. Moreover, the application shall contain information on how 

target employers and industries will support the programme and contribute to its 

development and quality assurance.  

Aided by the information submitted by the education provider during the application 

process, the Agency for HVE also carries out analyses on the demand for different 

professions and qualifications. These so-called occupational analyses summarise and 

estimate whether a profession or a qualification is in demand by employers and 

industries. The analysis also assesses to what extent HVE is needed in order to meet the 

demand. As a complement to the occupational analyses, the Agency also carries out 

labour market analyses, focusing on fields where there is a need for Higher Vocational 

Education.  

All indicators and evidence pointing to a need for HVE are taken into account in the 

analyses and in the assessing of submitted applications to start an HVE programme. The 

same applies where there are clear indicators of a decreased demand and a surplus of 

qualified labour, such as reports received from employers and industries.  

In accordance with law and ordinance and within the restrictions of funding allocations 

for HVE programmes the Agency for HVE independently decides which programmes are 

to be included as Higher Vocational Education and how the different fields of study are 

to be designed. External stakeholders such as employers and industry organisations, as 

well as central and regional authorities do however play an important contributory role 

in supplying the information and material needed in the assessment and decision 

making processes.  

 In conclusion, the Agency for HVE collates analysis information and material from 

central authorities such as the Swedish Public Employment Service, Statistics 

Sweden, the Swedish National Agency for Education, the Swedish National Agency 

for Higher Education, Growth Analysis and the Swedish Agency for Economic and 

Regional Growth. Those regional authorities that submit information to the Agency 

for HVE are regional autonomous bodies, cooperative bodies and county 

administrative boards with a mission assigned by the government to establish 

regional platforms for competence.  Examples of stakeholders collaborating with the 

Swedish Association of Local Authorities and Regions, employee and employer 

organisations such as TCO, LO, Swedish Federation of Business Owners and the 

Confederation of Swedish Enterprise and the Swedish Public Employment Service. 
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HE: Deciding the mix of provision of HE, including professional programmes, is almost 

entirely a matter for the HEIs. The decisions are based on a mix of student demand, 

labour market demand and internal forces (research strategies and teacher 

availabilities). HEIs are not required to make their reasoning public. 

 v) Workplace training 3.5

3.5.1 What role does workplace training play in the delivery of these 
programmes? 

HVE: Workplace training is one of the key success factors in HVE. Within these 

programmes exists a necessary cooperation between education providers, employers 

and other primary stakeholders leading to the realisation of workplace training. The 

concept of workplace training constitutes a minimum of approximately one quarter of 

the total education time in HVE programmes at least 2 years in duration. The workplace 

training must be organised as an integrated part of the programme and its main purpose 

is to make it possible for the student to connect theoretical and practical knowledge by 

creating a “real life” educational setting. Active, personal development through work 

and problem solving are part of the educational process. 

For employers, workplace training means extra input from the very latest, specially 

tailored qualified workforce to meet needs and demands. Training also offers an 

opportunity to try out and to establish contact with potential employees – without any 

direct salary costs or major financial risk. Many employers state that students from 

these programmes are very skilled, thanks to workplace training, and that they know a 

great deal about the job content from day one. This provides a short introductory period 

and a high level of productivity for the employer. 

Workplace training gives the student the opportunity – even during their studies – to 

learn a great deal about the profession they are aiming for. Training also provides 

excellent opportunities to build up a network of contacts with potential employers. This 

is useful when the time comes to start job seeking.  

It is the Agency for HVE´s experience that workplace training makes the VET 

programmes even more interesting to the labour market, to society in general and to 

the individual student. 

HE: Workplace training plays an important role in HE professional education. The 

Government in no way decides the actual content of any HE course or programme. 

Instead, the final qualification is contingent on the fulfilment of goals formulated by the 

Government, and these may necessitate workplace training11. Precisely how this is 

achieved is entirely a matter for the HEIs to decide, however. 

                                                           

11 In the case of degrees in education, workplace training is specifically ordered. 



Ministry of Education and Research Sweden  27 (74) 

2013-01-29 

 

 

3.5.2 Are there any forms of quality assurance in workplace training? 

HVE: The Swedish National Agency for Higher Vocational Education is responsible for the 

inspection of each programme within the system. Quality assurance of workplace 

training is especially important and the fact that this part of the programme is 

conducted beyond the education providers’ direct control makes it even more difficult 

to implement. 

The Agency for HVE´s overall experience in terms of quality assurance in workplace 

training suggests that the education provider takes the following actions in order to 

achieve good quality of the workplace training courses: 

1. Before the workplace training period 

Coaching and student support – this activity may include information to the 

student at an early stage about workplace training, specific course content, 

syllabus or specific objectives. Coaching and support may also include suggesting 

workplace training providers, setting up meetings with workplace training 

provider representatives or giving support in the CV writing process. 

The education provider is responsible for quality assurance of the selected 

workplace before approval. Many education providers choose to appoint a 

placement coordinator within their organisation to facilitate the process. 

Another action to achieve good quality within this field is to have written 

agreements with the different companies. The agreement states the objectives 

to be achieved and who is responsible.  Usually, the education provider has 

information material on workplace training, the different roles of student and 

tutor and procedures for assessing skills or changing workplace. Finally, it is 

usually fruitful to provide a half-day course for potential tutors in order to 

provide an in-depth view of what is expected.  

2. During the workplace training period 

The most common approach to monitor and assure quality during the workplace 

training period is through personal contact between education providers, 

students and tutors. Many education providers endeavour to make personal site 

visits a regular feature in their work. A common purpose is to follow up and 

make an assessment of the student's performance. Another aim is to ensure 

that the conditions for achieving the learning outcomes are given in conjunction 

with workplace training. The tutor’s perspective is valuable in examining the 

contents of the training. Another way to provide support and assure quality in 

workplace training is to use tools such as study guides, weekly reports, log books 

or assessment forms. 

3. After the workplace training period 

After the workplace training period, most education providers choose to follow 

up through a course evaluation form. The objective is to evaluate the overall 
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process, course effectiveness, content and tutor teaching ability. Workplace 

training periods are also typically followed up with a questionnaire addressed to 

the tutor. 

One of the Agency for HVE´s surveys also shows that positive feedback from 

students and tutors proves a valuable source of information to the education 

provider. 

It is relatively common that students are given an opportunity to report on the 

training period in written or oral presentations. A report within the whole group 

of students provides an opportunity to reflect together and to compare 

experiences of the workplace training periods. 

4. Final reflections 

The Agency for HVE experience is that most of the deficiencies identified in 

connection with Regular Inspection consist mainly of vague syllabi or course 

objectives, unclear grading criteria or lack of teaching abilities among tutors. 

HE: HEIs are responsible for the design of workplace training, including assuring the 

quality. 

 vi) Access routes, second chance opportunity and equity 3.6

3.6.1 Do barriers exist preventing students from moving between levels of 
education? 

HVE: When a student applies to study at a university, their prior knowledge is taken into 

account, as long as she or he fulfils the entry requirements. If the student holds a Higher 

Vocational Education Diploma, the university may be able to offer the student a 

shortened programme. However, there is no automatic transfer of credits between HVE 

and university studies; it is up to each university or HVE provider to decide how to 

handle previous studies from another form of education than their own. 

In practice, transitions between universities and HVE are modest in numbers, see 

chapter 3.3.3.  

Part of the recruitment base for HVE is upper secondary VET programmes, especially 

within certain fields such as electricity and energy. In the last two years, the number of 

applicants for vocational programmes in upper secondary school has decreased. This 

could lead to difficulties with getting students to HVE with the right knowledge.  

There is also a problem for students coming from the upper secondary preparatory 

programmes for higher education if they wish to study e.g. electricity and energy in HVE. 

Their options for studying preparatory courses such as electricity and energy are very 

limited. 

HE: There are few formal barriers within HE. Also, HEIs have far-reaching rights to 

recognize merits from non-HE education. 
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3.6.2 What role does the post-secondary VET system play in providing 
second chance opportunities to students who want to re-enter the 
system? 

HVE: Many who choose to study HVE have either long work experience or previous 

studies behind them. Through HVE, a new chance is given to either deepen or broaden 

their knowledge in their professional field, or to switch careers. Upper secondary VET is 

an important recruiting base for HVE. The number of places in upper-secondary VET is 

governed by student choice, while the design of the programmes and the number of 

places in HVE is governed by the needs of employers and industry.  There is an existing 

problem that the number of students coming into upper secondary VET has decreased. 

To address this problem, adult education needs to be better adapted to HVE than today. 

HE: Swedish HE plays a part in life-long learning, largely by being based on courses 

rather than on programmes. Since what courses are offered is decided by each HEI, 

there is every chance of adapting HE provision to local and regional needs. As a 

consequence, the age of the students often differs from the age when graduating from 

secondary school. Also, the Swedish Scholastic Aptitude Test provides an opportunity for 

students with low final school grades to compete in the selection between applicants. 

3.6.3 What kind of equity function does post-secondary VET play with 
regards to integrating disadvantaged groups? 

HVE: The Swedish National Agency for Higher Vocational Education may, at its allocation 

of government grants or special funds take into account the special needs that students 

with disabilities may have. The Agency for HVE was according to the Appropriation for 

2012, to prepare and implement a pilot project to improve access to HVE for persons 

with disabilities. Five programmes are included in the project. The programmes offer 

various forms of extended support to people with disabilities, such as teaching in small 

groups, extended learning time or individual examination arrangements. The HVE 

providers must also make sure that the physical settings for teaching and learning 

ensure accessibility. The same applies to the physical settings for work placements. This 

is an example of how HVE seeks to find ways to enable vulnerable groups to obtain a 

post-secondary VET qualification. HVE also offers courses in professional Swedish to 

those whose first language is other than Swedish. About 60 per cent of all HVE 

programmes currently offer their students courses in professional Swedish. 

HE: HEIs are free to target certain groups in their marketing, but there is no room for 

positive discrimination in the rules regulating admission of students. However, the 

Higher Education Act states that In the course of their operations, higher education 

institutions shall promote sustainable development to assure for present and future 

generations a sound and healthy environment, economic and social welfare, and justice. 

Equality between women and men shall always be taken into account and promoted in 

the operations of higher education institutions. Higher education institutions shall also 

actively promote and widen recruitment to higher education. 
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 vii) Transitions to the labour market  3.7

See chapter 3.3 iii) Labour market outcomes from post-secondary VET programmes 

 viii) Steering and governance 3.8

See chapter 2 

 ix) Funding and incentives 3.9

 See also chapter 2 

3.9.1 What is the balance between public funding, employer-provided and 
individually purchased post-secondary VET? 

HVE programmes are partially financed through public funding and partially by 

employers.12 Higher Vocational Education programmes receiving public funding must 

not charge tuition fees from students.  

The partial funding from employers may take the form of tutoring during work 

placement, programme steering group contribution, provision of teaching resources for 

specific modules, sponsorship in purchasing machines, equipment etc. It will be possible 

to give further and more specific information on the proportion of employer-provided 

programmes after this year’s applications session has come to a close. 

There is a small number of Supplementary Education courses, primarily in arts, crafts 

and culture. Some of the courses are funded with state grant. All of the courses are 

provided by private institutions. 

Higher education is almost entirely publically funded. The Government issues public 

service agreements on an annual basis detailing the obligations of the higher education 

institutions. The funding for first and second cycle courses and study programmes is 

based on the number of full-time equivalent students and the annual performance 

equivalent. The amount of funding varies depending on the disciplinary domain. There is 

also a funding cap that limits the size of funding an HEI may receive. There are no tuition 

fees for Swedish citizens or for citizens of the EU/EEA countries and Switzerland. State-

owned HEIs can charge money for education in only two cases: tuition fees for students 

from other countries than those mentioned, and contract education. Contract education 

refers to education, paid for by a client and provided to individuals selected by the 

client. These individuals must not be charged a fee in their turn. HEIs are free to 

                                                           

12 2012 was the first year that the Swedish National Agency for Higher Vocational 

Education asked the education providers for a preliminary budget estimate where this 

partial funding is presented. 



Ministry of Education and Research Sweden  31 (74) 

2013-01-29 

 

 

determine the fees and price, respectively, as long as the costs to the HEI are fully 

covered. 

3.9.2 Is there a difference in government funding of post-secondary 
vocational as opposed to academic programmes? 

Universities and university colleges receive government funding directly from the 

Government, while the Swedish National Agency for Higher Vocational Education 

receives an annual government grant which is allocated to education providers with on-

going programmes or who are starting new programmes. Other sources of co-funding 

HVE are assumed. The social partners provide such co-funding. 

3.9.3 What financial incentive mechanisms encourage individuals, 
employers and providers to engage in post-secondary VET? 

Individuals may be encouraged by the hope of higher future earnings. The loss of 

income during studies is partially compensated for by financial aid. In addition, the 

programmes offer, through close cooperation with social partners, networking and 

future employment opportunities for students.  

Employer engagement in the programmes is dependent on the labour market need for a 

particular profession or qualification.  

Education provider engagement is partially dependent on the interest in providing 

Sweden with qualified HVE that matches labour market needs. Engagement is also 

dependent on the existing opportunity to run a profitable business with the funds that 

have been granted.  

3.9.4 What kind of student funding arrangements are in place? Are 
student fees subsidised? 

Financial aid for studies includes grants and loans for those who attend a college, 

university, adult secondary education programme (Komvux), folk high school or upper 

secondary school. Students attending upper secondary school receive a study allowance, 

which may be increased, depending on the financial situation of the individual. Upper 

secondary school students may also receive a boarding supplement, if they live and 

study away from their home town. Post-secondary students receive student aid, which 

may be increased (extra child allowance as well as supplementary or additional loans).  

At present, student aid is approximately 9000 SEK per month, of which the allowance is 

approximately 30 per cent. Certain groups (adults who have not finished upper 

secondary school and those who are unemployed and attend secondary vocational 

training) may receive a higher grant. People with disabilities may receive a special study 

allowance when attending certain schools. Studies abroad may also qualify for student 

aid. Foreign citizens studying in Sweden are normally only entitled to financial aid if they 

have moved to Sweden for another reason than to study, and meet certain criteria. 

The length of time that a student may receive financial aid is limited: 240 weeks (12 

terms) for studies at a college or university, 80-120 weeks at the upper secondary level 
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(depending on whether you have completed upper secondary school) and 40-100 weeks 

at the compulsory school level (depending on whether you have completed compulsory 

school and need practice in reading, writing and arithmetic). 

 x) Social partners 3.10

3.10.1 What roles do social partners (employers and trade unions) play in 
the system? Through which institutions? 

 

HVE: Social partners such as employers and industry representatives play an important 

role and participate in various contexts in Higher Vocational Education. 

 In order for an HVE programme to start, the social partners must take a contributory 

role throughout the programme. 

 Social partners are important to the Swedish National Agency for Higher Vocational 

Education in enabling the Agency for HVE to provide as accurate a picture as 

possible of the labour market demand for HVE. The Agency for HVE has established 

different networks in different sectors where social partners are included. 

 The Agency for HVE also has a council (Arbetsmarknadsråd) which advises the 

Agency about needs of programmes and future skills. The council consists of social 

partners as the Swedish Association of Local Authorities and Regions, employee and 

employer organisations such as TCO, LO, Swedish Federation of Business Owners 

and the Confederation of Swedish Enterprise and the Swedish Public Employment 

Service. 

HE: Future employers have some influence over HE professional training, through 

workplace training. They may also exert influence by being represented on various 

boards. 

 xi) Qualifications framework 3.11

3.11.1 Does a national qualifications framework exist? If yes, how is it 
structured and how does it bear on these programmes? 

On 23 December 2009, the Swedish government gave the Swedish National Agency for 

Higher Vocational Education, who is the National Coordination Point (NCP)13 for the 

European Qualifications Framework (EQF) in Sweden, mandated to give a proposal for a 

comprehensive national qualifications framework covering all areas of public education 

                                                           

13 Each country appoints a NCP, National Coordination Point, responsible for the development of the EQF in 

their own country. See www. Seqf.se 
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and training. The proposal for the Swedish national qualifications framework, NQF, has 

been developed in such a way that it makes it possible for stakeholders outside the 

public system, in the labour market and in sectors, to link their qualifications to the 

framework. Based on the involvement of a broad range of stakeholders and experts, the 

proposal was presented to the government in October 2010. This proposal, outlining an 

eight-level framework closely aligned to the EQF-descriptors, has been used as a basis 

for further, extensive work during 2011 and 2012. A government decision on the 

framework is expected by spring of 2013 and a final report on the referencing of the 

Swedish NQF to the EQF are planned to be presented to the government in autumn 

2013. http://www.seqf.se/  

  xii) Teaching 3.12

3.12.1 What are the qualification requirements for teachers and trainers in 
postsecondary VET programmes and institutions? How are they 
prepared for the job? What kinds of teacher quality assurance 
mechanisms are in place? 

HVE: There are no formal teaching degree requirements for teachers in Higher 

Vocational Education. The teachers must however possess good or very good knowledge 

and experience in their given field. The Act of Higher Vocational Education § 12 sets out 

the requirements: 

“The persons engaged by the education provider for teaching or supervision shall, 

by training or experiences have the skills for the training they will conduct.” 

Many teachers are recruited directly from the workplace. Some of them have long 

experience of teaching; others have little or no experience of teaching. It is the 

responsibility of the education provider and the steering group to give teachers the 

support they need to teach. 

Standards for quality assurance are regulated in the Act of Higher Vocational Education. 

Also, the students have great expectations on teaching standards. If the teachers do not 

deliver in their subject area, the students will point this out to the teacher and to the 

programme steering group. 

HE: Each HEI decides which categories of teachers, apart from professors and senior 

lecturers, it shall employ and the qualifications and assessment criteria to apply to such 

appointments. The Higher Education Ordinance only prescribes requirements for 

professors and senior lecturers. However, there is a general requirement that teachers 

keep abreast of developments within their own subject areas and in the wider 

community that are significant for their teaching roles. Assuring the quality of teachers 

is the responsibility of the individual HEI, and will vary between HEIs. The quality 

assurance (QA) system of the Swedish National Agency for Higher Education does not 

include evaluating HE internal QA.  
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3.12.2 Are there problems of teacher/trainer shortage (data)? If yes, how 
are they tackled? 

HVE: There have been some minor problems in different areas with recruiting qualified 

teachers; more specifically, in construction and technology in metropolitan areas. 

The programme steering group, in which a social partner takes part, is responsible for 

ensuring that the teacher has the competence required by the programme.  

The skills and abilities of the teachers are examined through supervision and quality 

inspection carried out by the Swedish National Agency for HVE. If the Agency for HVE 

finds shortcomings in this area, the responsible provider must correct those 

shortcomings. 

HE: There may be problems recruiting teachers in certain fields or in certain parts of the 

country, but by far the more frequent complaint is that teachers are over-worked and 

have little time for research or improving their professional skills. Lack of funding often 

precludes hiring more teachers, however. 

 xiii) Career guidance  3.13

3.13.1 Please describe arrangements for career guidance for students in 
the course of their postsecondary VET programmes, and for those 
potentially choosing such programmes. 

HVE: The fact that the responsibility for career guidance primarily lies with education 

providers and/or local authorities (responsible for compulsory and upper secondary 

school), means that there is no central body responsible for career guidance for 

potential students. Activities in relation to career guidance are beyond the scope of the 

Agency for HVE´s mandate and will only be performed if and when funding permits. Job 

seekers and potential students interested in finding out prospects for different 

professions may use the interactive “compass” on the website of the Swedish Public 

Employment Service. 

Legislative regulations for Higher Vocational Education14 prescribes that each education 

provider make career guidance available to their own students throughout the course of 

their programmes. In accordance with the Education Act15, schools must provide career 

guidance, which means that secondary school pupils as well as students in adult 

education typically have access to career guidance. 

HE: The Swedish National Agency for Higher Education evaluated career guidance in the 

HEIs in 2007. Career guidance was then a relatively new feature. It had grown to 

                                                           

14 2 chapter 3 § (2009:130) Higher Vocational Education Ordinance 

15 Education Act (2010:800) 
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encompass half of the HEIs, as compared to a third in 2004. Target groups were not only 

students; there were examples of HEIs that catered to unemployed former students or 

to employers. The career guidance was frequently offered at “work centres”. Other 

actors, e.g. local industry, were usually involved, as financiers or board members. It was 

felt that students increasingly demanded such guidance, and that the demand was not 

met at that time. However, in a national survey of student opinion on various matters, 

published the same year, a great majority of the students surveyed (78 percent) could 

give no opinion on career guidance.  

3.13.2 How are the career guidance professionals prepared and trained for 
their work? 

HVE: The Swedish National Agency for Higher Vocational Education is a member of 

various networks conjointly with other public authorities, where different issues 

concerning career guidance are discussed. Through these networks, we have the 

opportunity to spread information about HVE. During 2012, members of our staff will 

participate in network meetings and education fairs.  

HE: Swedish universities or university colleges offer three year programmes leading to a 

Bachelor of Arts in Study and Career Guidance. A number of shorter, specialised courses 

are also available. To what extent career guidance professionals have this training is not 

known. 

3.13.3  What career information base is available to students and career 
counsellors? 

HVE: General information about HVE is available through the web site of the Swedish 

National Agency for Higher Vocational Education16. The web site also contains 

information directed specifically at career guidance professionals. The Agency for HVE 

produces pamphlets and other information material intended for career guidance 

counsellors to use in their work. 

The Agency for HVE also provides a web site intended for potential students17. Besides 

general information about HVE, this web site contains information about current HVE 

programmes and links to the different web sites of the education providers, where 

potential students may find more detailed information about individual programmes as 

well as instructions for submitting applications. 

Students in HVE programmes provided by local authorities will typically have access to 

the same type of career guidance offered to pupils in secondary schools and students in 

adult education. The Swedish Schools Inspectorate is currently conducting a quality 
                                                           

16 www.yhmyndigheten.se 

17 www.yrkeshogskolan.se 
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audit on career guidance services offered by local authorities in accordance with the 

Education Act. Results from the audit will be published in 2013.   

HE: The Swedish National Agency for Higher Education supplies the website studera.nu 

which provides information on studying abroad, student life, student finances, student 

accommodation and much more. The website is primarily in Swedish, although some 

information is available in other languages. A new feature at studera.nu, “Sök och 

jämför utbildning" (“Search and compare education choices"), allows students to 

compare Swedish courses and programmes and higher education institutions, to get an 

idea of the labour market and to see the results of the future quality audits conducted 

by the Swedish National Agency for Higher Education. Information in English about 

studying in Sweden as an international student is available at studyinsweden.se and 

universityadmissions.se. The Agency  for HE also publishes reports on trends in supply 

and demand for certain qualifications, as well as reports describing to what extent 

graduates are established in the labour market. 

  xiv) Quality assurance 3.14

3.14.1 Please describe how quality is assured in postsecondary VET 
programs (other than in workplace training) 

HVE: The Agency for HVE’s inspection and quality assurance methods are currently 

under development and as from 2013, a new inspection strategy is to be implemented. 

The focus is on clearly distinguishing between inspection and quality assurance. The 

intention is to assess only whether the programme complies with law and ordinance in 

one process and in another process value the programmes according to quality criteria 

and indicators.  The current inspection and quality assurance methods are described 

below. 

Once a programme has started, the Swedish National Agency for Higher Vocational 

Education is responsible for conducting inspections and quality assurance to ensure that 

the programmes are in compliance with law and ordinance. 

Inspection is the sharpest tool for quality control on-going programmes. The purpose of 

inspection and quality control is primarily to ensure that regulations are followed and 

that the programme delivers the expected result. Higher Vocational Education 

programmes that do not meet the requirements imposed by the government must be 

altered or face exclusion from the HVE system.  

Inspection and quality assurance also aim to contribute to the continuous improvement 

of HVE. An integral part of supervision is to identify areas where development is 

required and then provide the relevant guidance by describing and clarifying any 

shortcomings and areas for improvement in individual programmes. 

 HVE regulations are based on real world expectations of what can be achieved. The 

regulations are not detailed, allowing for flexibility in the implementation of 
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programmes. The scope for solution finding is an important contributing factor in the 

positive results that have been seen so far. But it also creates a greater need for 

diligence on the Agency for HVE part in the performance of supervision and quality 

control. A fair and effective review and evaluation of programmes with such diverse 

design and prerequisites demands a clear quality assurance strategy and continuous 

development of work methods. 

The Agency for HVE uses six different quality criteria in the supervisory and quality 

assurance work. The criteria are intended to cover all areas of quality (results/outcome, 

relative worth and legislation) 

1. Professional role and programme concept 

2. Relevance to labour market 

3. Social partnership 

4. Steering and administration 

5. Teaching methods 

6. Systematic quality assurance  

There is no strict correlation between quality areas (results/outcome, relative worth and 

legislation) and the various quality criteria. Assessments related to outcomes, relative 

worth and legislation are made under each quality objective. It should be noted that the 

first three quality objectives place greater emphasis on performance related quality. This 

gives information on whether the programme is meeting the requirements placed upon 

it. In the latter three quality objectives of steering and administration, teaching methods 

and systematic quality assurance work are emphasised to a greater extent. These 

criteria are specifically related to relative worth and legal requirements. 

In order to facilitate the evaluation process, there are a number of indicators connected 

to each quality objective with different strengths that can be measured, described and 

evaluated. In HVE, the percentage of students who have gained employment after 

graduation serves as one indicator of performance related education quality. An overall 

assessment of the indicators is an aid in assessing whether an objective has been met 

and if so, to what degree. A rating system of four levels for each quality objective (very 

good, good, not good enough, poor) is used. Continuous development work is used to 

find relevant and accurate indicators for each quality objective and level. 

A wheel model (see Figure 1) illustrates the six quality criteria and their 

interrelationship. Five quality areas are in different coloured sections and they combine 

to achieve the whole. The sixth objective, systematic quality assurance, entails the 

method through which we achieve pass-level quality. It lies at the centre of the entire 

education process and is the core from which the rest of the quality objectives are 

enabled.  
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Figure 1 “The Quality Indicators” 

 

In Swedish public administration, inspection is usually defined as an independent review 

of the supervised entities designed to check whether a supervised entity meets the 

requirements and conditions provided by law, EU regulation or other provision 

(Regulatory investigation, SOU 2004:100). The main objective is that inspection leads to 

overall compliance and that decisions made by us lead to appropriate actions taken by 

the education provider. 

The desired effect of supervision is to improve quality in HVE programmes.  Efficient 

supervision will lead to enhancements in areas where the standard of education is 

already satisfactory and that programmes where development is required are identified. 

In extreme cases, the authority exists to discontinue programmes. 

Inspection and quality assurance of programmes is conducted in the following ways: 

Initial Inspection, Regular Inspection, In-depth Quality Review, Economic Review, Early 

Warning System and Inspection Where Warranted. 

Initial Inspection includes all starting programmes. Inspection usually takes place about 

a month after the programme has started. The overall objective is that the education 

provider is proceeding in accordance with the stated guidelines. Control methods 

include making sure that selection and admission are in compliance with the guidelines, 

that the programme steering group is made up of qualified individuals, that there are 

opportunities for students to influence the programme and that the education provider 

has acquired government funds correctly. Inspection also provides useful information to 

education providers to help them better fulfil their obligations. 

Regular Inspection is conducted about six months after the first class of students has 

graduated from the programme. The inspection includes a visit to the education 
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provider where the inspectors carry out interviews with head teachers, teachers, tutors, 

students and the steering group, whom are ultimately responsible for onsite quality. The 

programme steering group consists of social partner representatives, students and 

representatives from the public education system. 

The inspectors collect data for assessment prior to the inspection. The aim is to have as 

good a general view as possible. This knowledge is important in order to be able to ask 

the right questions and to discuss the main issues. Information from the education 

provider is acquired primarily through written documentation. Information from 

students is primarily gathered from student surveys and by interviewing social partner 

representatives from the programme steering group. 

The overall assessment is included the inspection report. The assessment is based on a 

holistic appraisal of how well the requirements are met within the various quality 

criteria. At a more detailed level, it is noted how well the detailed provisions are met 

and if they are found in the law and ordinance regulating HVE. The regulatory decision 

requires that every notable deviation from the current regulatory framework should be 

addressed.  The Agency for HVE expresses measure requirements in two ways: 

1. Official notes on deviations that are less serious, not considered to require reporting 

2. Correction of the deviation if it is of a serious nature and requires that the education 

provider takes action and reports back to us.  

Discrepancies between what the inspector has been led to expect and what has been 

found onsite are taken into account when forming the summary assessment. There is, 

however, no absolute correlation between number of deviations and the assessment of 

a given quality objective. It is important to take into account how many and how serious 

the discrepancies are and especially important to consider what implications the 

deviations may have on result, relative worth and legislation. 

The inspection reports may also include recommendations in order to enhance or 

improve the quality of the specific programme. These recommendations are more 

informative and advisory and not binding. 

HE: The quality of HE is the responsibility of the HEIs. It probably takes different forms. It 

is the responsibility of the National Agency for Higher Education to evaluate higher 

education by evaluating the results. The system of evaluation is described in the report 

The Swedish National Agency for Higher Education’s quality evaluation system 2011–

2014 (report 2011:3 R). Briefly, the Agency  for HE evaluates the results of courses and 

programmes, ‘results’ referring to how well the specific courses and programmes 

comply with the requirements laid down in the Higher Education Act and the 

qualification descriptors in the ordinances that are linked to it. The Agency assesses to 

what extent students’ achieved learning outcomes correspond to the intended learning 

outcomes.  
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The evaluations are carried out by external assessment panels that include subject 

experts, students and practitioners. Their appraisals are based on the students’ 

independent projects (degree projects), the higher education institution’s own self-

evaluations, questionnaires sent to previous students and the students’ impression of 

the outcomes of their study programmes in relationship to the outcomes laid down in 

the qualification descriptors. The students’ independent projects together with the 

learning outcomes accounted for in the self-evaluations provide the main basis for the 

overall assessments. A three-level scale is used for these overall assessments and a small 

proportion of the funding allocated by the government will be based on them. Courses 

and programmes that fail to meet the quality requirements for higher education may 

receive conditional extension of their entitlement to award a qualification. After one 

year the Agency for HE will conduct a review of this conditional extension and then 

decide whether or not this entitlement should be revoked completely. 

The Agency for HE  also grants the right to award professional degrees. External 

assessment panels are used to evaluate applications from HEIs. Approval mainly hinges 

on there being sufficient teaching competence and a programme design that will make it 

possible for students to achieve learning outcomes. Workplace training is one of the 

most important aspects to cover. The decision about the entitlement to award a degree 

may be revised. This usually happens as a result of the Agency's evaluations of subject 

areas and study programmes that take place on a cyclical basis. 

Previously, the Agency for HE has evaluated QA systems in HEIs. The latest round of 

evaluations was published in 2009 and covered 14 HEIs. They were found to have 

adequate or good institution-level systems of quality assurance. 

 xv) Policy development and initiatives 3.15

3.15.1 Please briefly describe how policy in this field has evolved over the 
last ten years. 

Advanced Vocational Education and Training (AVET) and Higher Vocational 
Education (HVE) 
Advanced Vocational Education and Training (AVET) was an applied research project 

running from 1996 to 2001. In 2002, AVET became a recognised form of education 

within the Swedish education system. AVET was established as a recognised form of 

education with a purpose of supplying labour market demands with a broader and 

deeper vocational competence than offered by upper secondary education through a 

strong social partnership. The Swedish National Agency for AVET was formed in 2002, 

serving as a central Swedish public authority.  

Post-secondary VET outside of university has been provided by a number of different 

institutions, public and private alike. They were formally governed by several different 

sets of regulations. The government judged that an organisation was required for 

handling this diverse group of programmes and then introduced a set of regulations 
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called Higher Vocational Education in order to ensure quality in the programmes, to 

simplify the sets of regulations, to clarify and to improve the information available to 

students and labour market. While outlining the new set of regulations, the government 

maintained in the annual appropriation that the education sector needed a post-

secondary form of education where knowledge generated from workplace experience is 

a main component.  HVE aims to enable post-secondary VET that responds to the 

demands of employers and industries. This means that programme content and 

specialisation varies due to the changing labour market demands over time. 

The Swedish National Agency for AVET was consequently replaced in July 2009. The new 

Agency, The Swedish National Agency for Higher Education, is responsible for questions 

regarding HVE programmes, Supplementary Education and over a transitional period, 

AVET. AVET programmes will continue to exist until the end of 2013.  

Higher education 

The importance of higher education for the labour market as well as for  society at large                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

has been increasingly stressed in recent years. In 2009, a requirement that HEIs 

cooperate with the rest of society was introduced in the Higher Education Act. This is 

often referred to as third stream activities. In addition, the Swedish Government has 

actively promoted the “Knowledge triangle”, not least when presiding over the 

European Union. In the Knowledge triangle, the scientific basis of higher education and 

the industrial and societal utility of research join to produce the competent individual. 

The stress on utility affects higher education, not least the design of programmes 

leading to professional qualifications. 

The link between higher education and labour market has been important in the 

adaptation of the Swedish higher education structure to the Bologna process as well as 

in the design of the national quality assurance model.  This applies to general and 

professional qualifications alike. Professional qualifications, in particular, have learning 

outcomes of relevance to future professional life. 

Supplementary Education 
Supplementary Education was administrated by the government until 1999. In the year 

of 2000, the Swedish National Agency for Education took charge of the administration 

until June 2009. From July 2009, the Swedish National Agency for Higher Vocational 

Education is responsible for Supplementary Education.  

During 2010, Supplementary Education was investigated by the Swedish National 

Agency for Higher Vocational Education. In November 2010, the Agency for HVE 

submitted the investigation to the government, suggesting that vocational oriented 

courses should be included as HVE, while courses with an artistic specialisation skewing 

towards conserving or renewing cultural heritage should be regulated in a new 

ordinance for single-subject courses in arts and cultural studies.  
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A memorandum submitted for comments followed the investigation: “Courses in arts 

and cultural studies and the new Higher Vocational Education programmes - an adapted 

set of regulations for Supplementary Education (Diary no. U2011/3561/SV)”, dated 1 

June 2011. The government submitted their proposals and assessments on how courses 

according to the Public Funding of Supplementary Education Ordinance (2000:521) can 

be classified as HVE and receive public funding according to the Higher Vocational 

Education Ordinance (2009:130). Proposals and assessments were also made by the 

Government on how courses in arts and cultural studies under the Agency for HVE´s 

administration can receive public funding according to a new ordinance.  

The proposals in short are as follows: 

 All Supplementary Education classified as post-secondary VET may be transformed 

into HVE and are referred to the fixed applications sessions of the Swedish National 

Agency for Higher Vocational Education. 

 A special quotient for specialised VET programmes should be established in Higher 

Vocational Education. 

 With regards to public funding under the administration of the Swedish National 

Agency for Higher Vocational Education, a new ordinance is proposed be made for 

post-secondary courses in arts and cultural studies and for non-university courses in 

the cultural heritage category. Regulations applicable to short-term courses in the 

cultural heritage category will also be added to the new ordinance. 

Given the background of the situation in the labour market, the Government considered 

these changes should not be given priority at this time. The current set of regulations for 

Supplementary Education is therefore left unchanged until further notice.  

3.15.2 What developments and initiatives have taken place recently – or are 
in planning 

The Government has focused on strengthening the link between education and the 

labour market in secondary as well as in post- secondary vocational education and 

training. Vocational education and training is of great importance to the national supply 

of qualified labour according to the government. Two priority areas for the development 

of Swedish VET is the quality of programmes and a structured interaction between 

education providers and labour market in the designing of programmes. The 

Government is committed to strengthening VET in the coming years. 

In the Budget Bill for 2013, the Government marks a number of areas within post-

secondary VET where there is a reason for taking action. Among other things, HVE is 

strengthened in its efforts to attract students born abroad to the programmes and to 

incorporate students with disabilities. The Government will also transfer approx. 40 

million SEK of funds used in teacher education programmes, to strengthen work place 
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training.  In addition, resources are reallocated to better meet labour market needs, 

through increases education in medicine and technology. 

4 Self-assessment:  

 A checklist 4.1

4.1.1 Do the programmes on offer reflect labour market needs 
sufficiently? 

HVE: The programmes are developed in cooperation between education providers and 

employers, and should by design reflect the market needs for qualified labour. 

HE: In general, supply is in balance with labour market demand. More than 80 % of 

students with degrees in higher education have established themselves on the labour 

market within a two year period after finishing their education. However, for certain 

professions, supply is not in balance with labour market demand.  To some extent these 

imbalances are due to a greater or smaller number of graduates than the estimated 

demand. However, it is not self-evident that the needs of the labour market can simply 

be met by HEIs increasing or decreasing the number of entrants, since student demand 

may not match the provision of higher education. 

4.1.2 Is high quality workplace learning sufficiently well-integrated into 
the programmes on offer? 

HVE:  Workplace learning is compulsory in HVE programmes of at least 2 years in 

duration.  Every stakeholder in Higher Vocational Education knows that workplace 

training is the key success factor within these programmes. The programmes are built 

on a necessary cooperation between education providers and employers and other 

primary stakeholders, leading to the realisation of workplace learning. The concept of 

workplace learning constitutes a minimum of one quarter of total education time in any 

HVE programme. Workplace learning must be organised as an integrated part of the 

programme with a specific syllabus and training goals. The main purpose of workplace 

training is to make possible for the student to connect theoretical and practical 

knowledge by creating a “real life” educational setting.  

HE: Within the professional education programmes (e.g. programmes in health care, 

teaching) , there is well-integrated workplace learning. Although the workplace learning 

in itself is not compulsory in HE, the qualitative targets make it necessary in most cases. 

Although there is always an on-going discussion whether the amount is sufficient in 

individual programmes, the amount has so far been deemed sufficient in general.  
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4.1.3 Is there evidence of mismatch between the labour market skills 
provided by the education system and those required by the labour 
market? Could postsecondary VET programmes do more to fill the 
gaps? 

HVE: The biggest challenge facing Higher Vocational Education as a form of education is 

that employer and industry demand for places of study in HVE is significantly greater 

than the capital available to the government for allocation to HVE. According to the 

Swedish National Agency for HVE, the current situation allows for just about half of all 

applications meeting the criteria for high level quality to be included as HVE. Thus, there 

exists a resource shortage rather than a lack of employer demand limiting the provision 

of HVE graduates. 

HE: See 4.1.1 

4.1.4 Are career guidance arrangements adequate? 

HVE: The fact that the responsibility for career guidance primarily lies with education 

providers and/or local authorities (responsible for compulsory and upper secondary 

school), means that there is no central body responsible for career guidance for 

potential students Information on post-secondary education is currently provided by 

many different institutions, government authorities as well as private organisations. The 

Agency for HVE has observed that the information provided by other institutions is not 

always correct. From a public perspective, it is important to meet this with correct, 

collated information. In order to enable production of correct information, a functioning 

cooperation between the concerned authorities is required. 

Clear information about HVE from a student’s perspective is also important, allowing the 

students to fully understand the specific conditions for HVE. The flexibility in the mix of 

provision, due to the changing demands in the labour market, has practical 

consequences for students. It implies issues such as limited options for leave, e.g. gap 

year. The education provider has a great responsibility in producing and publishing 

information. The Agency for HVE must however be especially responsible for providing 

basic data to education providers. 

HE: A recent report (2012) from the National Agency of Higher Education stated that all 

HE institutions have career guidance arrangements, often career centres. Most 

institutions have from one to four full time employees. The career guidance 

arrangements have increased in recent years, although at present time there is no 

evidence as to whether this is adequate or insufficient.  

4.1.5 Do funding arrangements provide the right incentives for the 
different stakeholders? 

HVE: The funding arrangements applied in post-secondary VET are based on a joined 

stakeholder gain from engaging in the programmes. Employers are given the 

opportunity to influence content and structure through co-funding. Gaining the desired 

competence and qualifications in employees is thereby made possible. Company 
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recruitment costs decrease, which provides yet another incentive to contribute to an 

HVE programme. 

The employers are however in competition over the HVE graduates, which disfavours 

smaller businesses. In the event that the employer is unsuccessful in finding new recruits 

from a programme, it may affect their interest in engaging in the programme.  

HVE as a form of education is highly sought after and needs, from a labour market 

perspective, to expand its student receiving capacity. This would in turn result in an 

increased employer contribution to the programmes. 

HE: Government funding of HE normally does not differentiate between studies for a 

professional and studies for a general qualification. However, the recent transfer of 

funds to work place training in teacher education programmes is an exception. 

4.1.6 Are teachers and trainers in postsecondary VET sufficiently well-
prepared, both in terms of pedagogical skills and practical industry 
experience? 

HVE: According to law and ordinance, teachers and trainers in post-secondary VET do 

not need to have a formal degree within the pedagogical field. However, they must 

possess the necessary skills and knowledge. In the quality assurance work, the Agency 

conducts surveys among the students and asks them to assess if the teachers and 

trainers have the right competence and sufficient pedagogical skills. Last year, 1 445 

students answered the survey. The students value the specific statement to a 4.6 

average on a six-grade scale. 

A majority of the teachers and trainers work part time and gain valuable industry 

experience. 

HE: As described in part 3.14.1 the Agency evaluates the quality of study-programmes 

both by granting the right to award degrees and by evaluating how well the  study-

programmes comply with the requirements for the qualification in question. When 

carrying out these evaluations the HE institutions submit a self-evaluation in which they 

account for and explain circumstances that have significance for the result of a study-

programme. One circumstance comprises the teaching resources and therefore the 

institutions present information about the qualifications of the teachers and their 

availability and also analyse this information in relation to the outcomes that apply for 

the award of the qualification in question. A lack of teaching resources is probably the 

most common reason for why a programme does not meet the quality standards 

required for higher education. 

4.1.7 Do the programmes grant sufficient access to all those who could 
benefit? 

HVE: In order to engage all types of employers in post-secondary VET, economic 

compensation could become an incentive for smaller companies to allocate resources to 

the programmes and together with the education providers ensure that the 
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programmes meet the future demands on qualified professional roles. The current 

shortage of  public funding grants compared to the estimated demand from the 

employers limits the access to the programmes and the provision of HVE graduates. 

HE: HEIs are free to accept the number of students they wish.  Since funding is restricted 

by a funding cap, the number of students accepted to a specific programme will depend 

on internal allocation of funds and other priorities of the HEI. Therefore the demand 

may sometimes exceed the number of available study places. Student demand will 

affect provision and access to higher education, especially when HEIs need to attract 

students to fulfil the demands of the funding cap. 

4.1.8 Are employers and unions sufficiently engaged, nationally, locally 
and sectorally, in the planning and delivery of provision? 

HVE: Social partners are important to the Swedish National Agency for Higher 

Vocational Education in enabling to provide as accurate a picture as possible of the 

labour market demand for HVE.  The Agency for HVE has established different networks 

in different sectors where the social partners are included. The main employer 

organisation and the main union organisation are engaged on a national level and are 

part of a council that advises the Agency for HVE about needs of programmes and future 

skills. Sectorally, the different industries are engaged in delivering input to us regarding 

their future competence needs. They are also invited to comment on the different 

analyses on specific competence needs, published by the Agency for HVE. 

The unions are rarely engaged in planning and delivery on a local basis. However, 

employers from different industries are often deeply engaged in the planning of 

different programmes, and through the steering groups also engaged in the delivery of 

provision specifically through their responsibility for quality assurance.   When it comes 

to employer engagement, there is room for improvement. The challenge for the VET 

system is to handle the entrepreneurs’ lack of time and to provide the labour market 

with attractive partnerships in order to solve the companies’ problems with specific 

competency shortages. Through surveys among students carried out in connection with 

inspection of each programme, the Agency for HVE measuring if the employers are 

engaged in the programme.  The students value this statement to a 4.1 average on a six-

point scale. N.B. One fifth of the students have given no opinion. 

HE: There are representatives from employers within the boards of the HE institutions, 

as well as in faculty boards and education programme boards within the institutions. 

The representatives are especially frequent on education programme level within 

smaller and middle sized institutions. 

4.1.9 Are data regularly used by stakeholders to evaluate programmes? 

HVE: The Agency  for HVE and the Government are using data regularly to evaluate 

programmes focusing on the effect of the programmes - what percentage of students 

get jobs in their field of study, statistics showing number of students entrants, 
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completion rates, mix of programmes etc. The Agency for HVE is also publishing general 

results from inspections on the website. These results are also used by the Government, 

the Agency and in some extent by education providers and potential students. 

The education providers conduct evaluations of their own, both according to teaching 

methods and learning objectives and what percentage of students get jobs in general 

and in their field of study in particular.  

HE: The Government and the Swedish National Agency for Higher Education are using 

data regularly to evaluate programmes. The HE institutions also use data regularly, most 

notably from alumni surveys or national data provided by the Agency. There are also 

several unions and employer associations that regularly evaluate programmes, using 

official data as well as conducting their own surveys.  

 Self-assessment in summary 4.2

4.2.1 What in your view are the most important strengths of the post-
secondary VET system?  

HVE: Workplace training is the key success factors within the HVE system. Within these 

programmes, there is a necessary cooperation between education providers and 

employers and other primary stakeholders leading to workplace learning. Workplace 

learning is an integrated part of the programme and it makes possible for the student to 

connect theoretical and practical knowledge by creating a “real life” educational setting.  

For employers, this means extra input from the very latest, specially designed 

competence to meet needs and desires. It is also an opportunity to try out and gain 

contact with potential employees – without any direct salary costs or major financial 

risk.  

HE: We have many professional qualifications within higher education. They all includes 

traditional academic outcomes such as critical thinking etc. which has led to highly 

qualified students with an advanced education that is sustainable over time, not just 

suitable for the working life of today. 

4.2.2 Are there examples of particularly good practice or innovative 
approaches worth sharing with other countries? 

HVE: An innovative approach is that the creation of an HVE programme is a process that 

builds from the source. If representatives from the labour market have a specific 

competence need, they can apply, together with an education provider, to the Swedish 

National Agency for Higher Vocational Education for a grant to start up an HVE 

programme. Thus, it is not the Agency for HVE that decides which competence needs 

are particularly important to fulfil. Each HVE programme has a steering group that 

consist of representatives from the labour market, universities and students among 

others. The steering group has the ultimate responsibility for the quality assurance of 
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the programme. The group is also responsible for the curriculum and has therefore 

direct influence on the content of a specific programme. 

HE: There are HEI:s which have made special efforts to secure well-integrated workplace 

learning. One example is Kristianstad University Sweden, where all education 

programmes include placements, whether the education programme is aimed towards a 

specific profession or is of a more general nature. Another example is Karlstad 

University, which gives special strategic attention to placements and other working life 

related activities on all levels within the institution.  

4.2.3 What are the main challenges confronting the post-secondary VET 
systems? What lines of policy development are needed? 

HVE: The biggest challenge facing Higher Vocational Education as a form of education is 

that employer and industry demand for places of study in HVE is significantly greater 

than the capital available to the government for allocation to HVE.  

There is a risk that employer, industry and education provider engagement declines over 

time if they perceive the chances of being permitted to start an HVE programme too 

small for putting in the effort required on their part. Many resources are required when 

creating a programme and applying to be included as HVE.  

It is also an urgent matter to investigate which demands for competence supply the 

government should be prepared to finance and which demands employers and 

industries must meet on their own. 

It is important that HVE students are given better opportunities to have their knowledge 

accredited in connection with university studies.  

Although HVE programmes are not designed specifically for the unemployed, the 

opportunity exists for young people to establish themselves in the labour market by 

changing direction in their education, or for professionals to switch careers. They also 

create opportunities for the unemployed to find ways into the labour market. The 

individual and the society may benefit from more available choices in the education 

system in order to supplement previous education for change of educational direction 

or career path. 

Collaboration between social partners and educational institutions is of great 

importance throughout the Swedish education system. This leads to a situation where 

each institution competes for the companies’ time. The challenge for the VET system is 

to handle the entrepreneurs’ lack of time and to provide the labour market with 

attractive partnerships in order to solve the companies’ problems with specific 

competency shortages. 

Another challenge is to assure good quality within the workplace learning. Most of the 

deficiencies identified in connection with regular inspection consist mainly of vague 
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syllabi and curriculum objectives, unclear grading criteria and lack of teaching abilities 

among tutors. 

A characteristic of the HVE programmes is that they have work related and labour 

market relevance. A prerequisite for this is that the workplace offers locations for 

workplace learning and ensures that there is quality assurance. It remains an important 

task for the Swedish National Agency for Higher Vocational Education to closely monitor 

workplace learning, giving the students the opportunity to develop an advanced 

proficiency. 

Furthermore, the HVE system is focused on the labour market demand in the short 

term. The possibilities to take better care of needs and demands that may be present  

for longer terms as in e.g. public welfare should be overseen . 

HE: One challenge, as mentioned above, is that supply is not in complete balance with 

labour market demand for certain professions. Therefore, the Government has made 

some adjustments in the volume of certain professional educations, such as educational 

programmes in health care and engineering.   

Another challenge is for some professional programmes to make sure that the 

workplace learning part of a programme fulfils the requirements of an academic degree. 

In the meanwhile they sometimes have to take into consideration the, often more short-

termed, requirements from the labour market. In that perspective you also have to 

reflect on the responsibility of the labour market for introduction and further learning 

for their employers.  

5 Appendix 

 Definitions and keys for AVET and HVE 5.1

Responsible education provider 

A responsible education provider is a legal or natural person, responsible for one or 

several HVE or AVET programmes. A responsible education provider is registered with a 

corporate identity number. There are mainly two types of HVE and AVET providers: 

Public (national, regional or local authorities) and private (single legal or natural 

persons). 

Entrant students 

Entrant students from all programmes that have started during a calendar year. Entrant 

students also include those students who have joined a programme after its normal 

starting date. 

Percentage of graduates 

The number of graduates in relation to the total number of entrant students. 

Graduates 
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Graduates who have completed their programmes in the respective graduation year. 

Those students who have graduated after normal programme graduation date are also 

included, which results in some trailing behind of the statistics. 

Students 

Enrolled students on all programmes during a calendar year (starting, ending and 

running programmes during the entire calendar year). Non-completions are also 

included, irrespective of when the drop out occurred. 

Fields of study in HVE and AVET according to SUN-classification 

The Swedish nomenclature for education (SUN) serves as a standard for classification of 

education and as a system for aggregation of education into larger groups.  

SUN is used for managing public statistics records, by authorities like Statistics Sweden 

that maintains records on population education. Statistics Sweden categorises all HVE 

and AVET programmes into 16 fields of study. The distribution is made according to the 

SUN system, mainly to two or three positions. The most detailed classification is made 

into four positions. 

Table 4 Definitions of fields of study in HVE and AVET according to SUN 

Fields of study in HVE and AVET SUN classification 

IT 48 IT 

Economics, Administration and Sales 38 Business Economics, Commerce and Administration 

Health, Fitness and Body Care 813 Physical Education, Health and Fitness 815 Hair and Beauty 
Care 

Hospitality and Tourism 811 Hospitality and Catering, 812 Leisure and Tourism 

Healthcare, Nursing and Social Work 72 Healthcare and Nursing, 76 Social Work and Social Care 

Journalism and Information 32 Journalism and Information 

Law 38 Law and Jurisprudence 

Culture, Media and Design 21 Arts and Media 

Agriculture, Animal Care, 
Horticulture, Forestry, Fisheries 

62 Agriculture, Horticulture, Forestry and Fisheries, 64 
Veterinary Nursing  

Environmental Protection 85 Environmental Protection 

Teaching 14 Teaching 

Construction Engineering 58 Construction Engineering 

Security Services 86 Security Services 

Technology and Manufacturing 52 Technology and Industrial Engineering, 54 Manufacturing 
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 Tables AVET and HVE 5.2

Table A. Number and share of education providers with running HVE or AVET programmes 2008-2011  

Number 2011 2010 2009 2008  Share 2011 2010 2009 2008 

Public 

(national) 

2 2 1 2  Public 

(national) 

1 % 1 % 0 % 1 % 

Local 

authorities 

109 111 100 105  Local 

authorities 

45 % 46 % 44 % 45 % 

Regional 8 8 9 9  Regional 3 % 3 % 4 % 4 % 

Private 123 119 118 116  Private 51 % 50 % 52 % 50 % 

Total 242 240 228 232       
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Table B. Number of HVE and AVET students in relation to field of study 2008-2011  

Field of study 2011 
Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 44 343 22 623 21 720 43 482 22 765 20 717 41 364 22 145 19 219 38 572 21 273 17 299 

IT 4 002 728 3 274 3 854 688 3 166 3 673 646 3 027 3 563 611 2 952 

Economics, Administration and 

Sales 
12 490 8 729 3 761 12 326 8 640 3 686 11 733 8 233 3 500 10 671 7 548 3 123 

Health and Body Care 628 525 103 898 758 140 1 020 883 137 1 033 910 123 

Hospitality and Tourism 2 970 2 219 751 2 980 2 228 752 3 089 2 339 750 3 199 2 452 747 

Healthcare, Nursing and Social 

Work 
4 832 4 247 585 4 670 4 058 612 4 253 3 627 626 4 131 3 577 554 

Journalism and Information 278 171 107 260 166 94 215 118 97 160 87 73 

Law 181 160 21 176 161 15 170 160 10 163 147 16 

Culture, Media and Design 2 097 1 047 1 050 2 384 1 245 1 139 2 639 1 361 1 278 2 767 1 386 1 381 

Agriculture, Animal Care, 

Horticulture, Forestry, Fisheries 
1 771 1 100 671 1 766 1 138 628 1 679 1 099 580 1 569 1 043 526 

Environmental Care 168 72 96 324 147 177 407 202 205 389 194 195 

Teaching 743 387 356 474 285 189 264 235 29 268 239 29 

Construction Engineering 3 675 727 2 948 3 416 731 2 685 3 143 701 2 442 2 600 651 1 949 

Security Services 407 101 306 500 113 387 559 133 426 526 133 393 

Technology and Manufacturing 8 056 1 572 6 484 7 370 1 492 5 878 6 664 1 522 5 142 5 817 1 456 4 361 

Transport Services 1 986 787 1 199 2 024 865 1 159 1 797 835 962 1 687 812 875 
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Other 59 51 8 60 50 10 59 51 8 29 27 2 
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Table C. Transition to AVET and HVE within 2 years after completed upper secondary 

education. Report on upper secondary first year students in autumn 2006 after completed 

education according to programme and gender. 

 
Number of entrants 2006 

Share of entrants 2006 enrolled in 
AVET/HVE within 2 years after completed 

upper secondary school 

Programme Total Male 
student 

Female 
students 

Percentage Percentage, 
male 
students 

Percentage, 
females 
students 

Total 128 
251    

65 418    62 833    2,7 3,1 2,2 

Electricity 5 612    207    4 382    8,7 8,7 9,2 

Food 476    116    360    6,9 4,3 7,8 

Technology 5 559    4 542    1 017    5,9 6,2 4,3 

Industry 2 431    2 144    287    5,7 5,7 5,2 

Natural resource use 2 918    959    1 959    5,4 6,8 4,8 

Energy 974    943    31    5,0 5,0 6,5 

Business and 
administration 

4 868    1 464    3 404    4,7 4,4 4,8 

Media 4 502    1 823    2 679    4,4 5,6 3,6 

Handicraft 2 593    345    2 248    3,0 4,1 2,9 

Social Science 26 631    10 206    16 425    2,7 3,2 2,4 

Vehicle 4 007    3 723    284    2,7 2,7 2,8 

Arts 6 273    1 893    4 380    2,6 2,2 2,8 

Hotel and restaurant 3 913    1 316    2 597    1,9 2,3 1,8 

Health care 3 325    572    2 753    1,8 2,6 1,6 

Child and Recreation 284    6 273    3 723    1,7 2,3 1,5 

Natural science 13 057    6 761    6 296    1,3 1,6 1,1 

Construction 4 868    1 464    3 404    1,2 1,1 2,3 

Int. Baccalaureate 586    208    378    0,7 0,0 1,1 

Waldorf 207    79    128    1,4 1,3 1,6 

Individual 172    100    72    1,2 1,0 1,4 

Without specific study 
path 

1 879    963    916    2,9 3,0 2,7 

National recruitment 386    173    213    3,9 1,7 5,6 

Non-completions 29 144    16 359    12 785    0,7 0,8 0,6 
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Table D. Number of HVE and AVET entrants in relation to age group and average age 2008-2011  

Age group 2011 
Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 16 564 8 493 8 071 16 745 8 564 8 181 16 585 8 590 7 995 15 293 8 514 6 779 

24 years or younger 6 787 3 002 3 785 7 096 3 136 3 960 7 189 3 319 3 870 6 752 3 337 3 415 

25-29 3 677 1 786 1 891 3 521 1 714 1 807 3 522 1 756 1 766 3 196 1 724 1 472 

30-34 2 045 1 062 983 2 014 1 105 909 1 936 1 077 859 1 746 1 027 719 

35-39 1 636 1 013 623 1 550 944 606 1 595 933 662 1 403 910 493 

40-44 1 190 794 396 1 261 822 439 1 190 755 435 1 173 834 339 

45 years or older 1 229 836 393 1 303 843 460 1 153 750 403 1 023 682 341 

Average age 29,0 30,4 27,4 28,9 30,4 27,4 28,7 29,8 27,4 28,5 29,7 27,1 
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Table E. Number of HVE and AVET entrants in relation to upper secondary background 2008-2011 

Upper secondary background 
2011 

Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 16 564 8 493 8 071 16 745 8 564 8 181 16 585 8 590 7 995 15 293 8 514 6 779 

3 to 4 years of introductory upper 

secondary education 
4 718 2 606 2 112 4 892 2 722 2 170 5 074 2 873 2 201 4 743 2 731 2 012 

2 years of theoretical upper 

secondary education 
347 256 91 386 265 121 413 273 140 393 287 106 

2 to 3 years of vocational upper 

secondary education 
7 731 3 603 4 128 7 852 3 610 4 242 7 742 3 549 4 193 6 629 3 470 3 159 

Other upper secondary education
18

 19 7 12 28 8 20 15 5 10 18 9 9 

No statistics available
19

 3 749 2 021 1 728 3 587 1 959 1 628 3 341 1 890 1 451 3 510 2 017 1 493 

Sources: The Sw edish N ational A gency  for Higher Vocational Education, Statistics Sw eden  

  

                                                           

18 The group “other upper secondary education” primarily includes the individual programme. 

19 No statistics available on completed upper secondary education. These entrant students may have achieved completed upper secondary education through 

an equivalent, older upper secondary education, adult education at upper secondary level, education from a different country, work-integrated learning 

programmes, transcript of all secondary-level courses and grades or through an independent adult education college. 
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Table F. Number of HVE and AVET entrants in relation to level of qualification 2008-2011  

Level of qualification 2011 
Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 16 564 8 493 8 071 16 745 8 564 8 181 16 585 8 590 7 995 15 293 8 514 6 779 

Post-secondary education, 

minimum of 3 years 

1 344 823 521 1 346 846 500 1 371 925 446 1 201 809 392 

Post-secondary education, less than 

3 years 

2 727 1 522 1 205 2 807 1 499 1 308 2 777 1 503 1 274 2 556 1 492 1 064 

Upper secondary education 11 958 5 933 6 025 12 086 5 980 6 106 11 900 5 917 5 983 10 954 5 926 5 028 

Primary and secondary education 405 158 247 400 167 233 419 163 256 483 225 258 

No statistics available 130 57 73 106 72 34 118 82 36 99 62 37 

Sources: The Sw edish N ational A gency  for Higher Vocational Education, Statistics Sw eden. Level of education also includes foreign education. 
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Table G. Number of HVE and AVET entrants in 2008-2011 in relation to Swedish versus foreign background and Swedish born versus those born abroad  

Country of birth and type of 

background 
2011 

Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 16 464 8 450 8 014 16 555 8 466 8 089 16 489 8 517 7 972 15 210 8 456 6 754 

             

born abroad 2 602 1 320 1 282 2 391 1 196 1 195 2 178 1 156 1 022 2 225 1 199 1 026 

born in Sweden 13 862 7 130 6 732 14 164 7 270 6 894 14 311 7 361 6 950 12 985 7 257 5 728 

             

foreign background 3 617 1 785 1 832 3 337 1 633 1 704 3 002 1 543 1 459 3 014 1 591 1 423 

Swedish background 12 847 6 665 6 182 13 218 6 833 6 385 13 487 6 974 6 513 12 196 6 865 5 331 

Sources: The Sw edish N ational A gency  for Higher Vocational Education, Statistics Sw eden.  
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Table H. Number of HVE and AVET entrants in relation to native country 2008-2011  

Native country 
2011 

Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 16 564 8 493 8 071 16 745 8 564 8 181 16 585 8 590 7 995 15 293 8 514 6 779 

Sweden 13 862 7 130 6 732 14 255 7 305 6 950 14 316 7 365 6 951 12 997 7 262 5 735 

Other Nordic countries  171 99 72 181 117 64 196 118 78 191 127 64 

Non-Nordic EU countries 385 231 154 362 213 149 318 203 115 314 193 121 

Non-EU countries 2 045 990 1 055 1 861 871 990 1 664 835 829 1 723 880 843 

No statistics available 101 43 58 86 58 28 91 69 22 68 52 16 

Sources: The Sw edish N ational A gency  for Higher Vocational Education, Statistics Sw eden  
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Table I. Number of HVE and AVET graduates in relation to field of study 2008-2011  

Field of study 
Preliminary 

2011 

Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 12 040 6 543 5 497 10 499 6 104 4 395 9 917 5 784 4 133 8 966 5 426 3 540 

IT 852 127 724 679 128 551 589 97 492 493 69 424 

Economics, Administration and 

Sales 
3 348 2 411 937 3 232 2 410 822 2 991 2 176 815 2 682 1 970 712 

Health and Body Care 287 238 49 304 267 37 303 274 29 304 268 36 

Hospitality and Tourism 875 672 203 744 591 153 832 671 161 897 705 192 

Healthcare, Nursing and Social 

Work 
1 417 1 266 151 1 253 1 121 132 1 093 962 131 1 125 1 014 111 

Journalism and Information 67 44 23 66 45 21 43 16 27 22 16 6 

Law 26 26 0 50 49 1 54 50 4 42 36 6 

Culture, Media and Design 721 372 349 658 368 290 699 351 348 705 368 337 

Agriculture, Animal Care, 

Horticulture, Forestry, Fisheries 
459 308 151 368 235 133 462 292 170 389 251 138 

Environmental Care 57 29 28 66 34 32 52 33 19 44 26 18 

Teaching 322 170 153 48 44 4 69 64 5 57 53 4 

Construction Engineering 782 185 597 778 179 599 625 118 507 435 124 311 

Security Services 128 30 98 145 32 113 150 42 108 97 26 71 

Technology and Manufacturing 2 041 412 1 629 1 611 359 1 252 1 477 395 1 082 1 205 301 904 

Transport Services 630 229 401 469 220 249 456 223 233 469 199 270 
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Other 27 23 4 28 22 6 22 20 2 0 0 0 
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Table J. Share of HVE and AVET graduates in relation to field of study 2008-2011  

Field of study 
Preliminary 

2011 

Female 

students 

Male 

students 
2010 

Female 

students 

Male 

students 
2009 

Female 

students 

Male 

students 
2008 

Female 

students 

Male 

students 

Total 68% 72% 64% 66% 70% 62% 67% 72% 61% 65% 69% 58% 

IT 58% 53% 59% 52% 50% 53% 47% 44% 47% 40% 34% 41% 

Economics, Administration and 

Sales 

72% 75% 65% 69% 72% 62% 72% 74% 67% 69% 72% 62% 

Health and Body Care 78% 78% 78% 75% 77% 65% 80% 83% 60% 79% 81% 71% 

Hospitality and Tourism 73% 76% 64% 70% 75% 56% 69% 73% 56% 69% 72% 61% 

Healthcare, Nursing and Social 

Work 

68% 70% 54% 69% 71% 61% 72% 74% 58% 71% 72% 63% 

Journalism and Information 72% 74% 70% 69% 76% 58% 65% 52% 77% 49% 52% 43% 

Law 69% 75% 0% 76% 77% 50% 81% 82% 67% 68% 67% 75% 

Culture, Media and Design 77% 79% 75% 70% 71% 69% 72% 73% 71% 70% 74% 66% 

Agriculture, Animal Care, 

Horticulture, Forestry, Fisheries 

58% 60% 53% 71% 69% 74% 67% 67% 67% 66% 66% 66% 

Environmental Care 49% 53% 45% 41% 45% 37% 48% 57% 38% 36% 43% 29% 

Teaching 85% 82% 88% 58% 59% 50% 70% 73% 45% 64% 67% 40% 

Construction Engineering 62% 72% 59% 62% 60% 63% 63% 59% 64% 57% 62% 55% 

Security Services 75% 77% 74% 70% 76% 68% 65% 68% 64% 68% 67% 68% 

Technology and Manufacturing 65% 68% 64% 64% 65% 64% 62% 67% 60% 61% 63% 61% 

Transport Services 67% 65% 68% 65% 67% 64% 73% 71% 75% 67% 65% 70% 



Ministry of Education and Research Sweden  63 (74) 

2013-01-29 

 

 

Other 90% 89% 100% 93% 92% 100% 76% 74% 100% . . . 
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 Tables HE 5.3

Table K. Professional qualification programme entrants 2006/07 - 2010/11 

  2006/07 2007/08 2008/09 2009/10 2010/11 

First cycle programme entrants 14 666 15 336 15 251 16 344 15 907 

Bachelor of Science in Occupational Therapy 502 548 553 584 602 

Bachelor of Science in Audiology 82 98 54 98 101 

Bachelor of Science Biomedical Laboratory 
Science 

371 430 403 460 533 

Bachelor of Science in Fire Protection Engineering 54 91 90 98 97 

Bachelor of Science in Dietetics 118 123 125 113 115 

Higher Education Diploma in Veterinary Nursing 42 42 41 0 0 

Higher Education Certificate in Folk High School 
Education 

71 88 72 59 21 

Higher Education Diploma in Equine Science 49 40 32 38 0 

Bachelor of Science in Engineering 3 463 3 149 3 267 4 336 4 117 

Bachelor of Science in Landscape Construction 
and Management 

42 51 48 48 49 

Bachelor of Science in Agricultural and Rural 
Management 

61 33 50 45 54 

Bachelor of Science in Military Studies 0 115 104 149 90 

Bachelor of Science in Optometry 91 92 85 79 82 

Bachelor of Science in Prosthetics and Orthotics 29 33 32 33 33 

Bachelor of Science in Pharmacy 242 251 254 265 240 

Bachelor of Science in Diagnostic Radiology 
Nursing 

227 221 251 244 234 

Bachelor of Science in Physiotherapy 657 693 671 706 707 

Bachelor of Science in Nursing 5 097 5 236 5 067 4 840 5 074 

Bachelor of Science in Marine Engineering 102 115 160 180 133 

Bachelor of Science in Nautical Science 147 183 187 193 165 

Bachelor of Science in Forest Management 54 51 45 58 58 

Higher Education Diploma in Forest Management 1 0 18 25 0 

Bachelor of Science in Social Work 2 504 2 975 3 021 3109 2 743 

Bachelor of Arts in Study and Career Guidance 265 236 220 230 301 

Higher Education Diploma in Dental Hygiene 266 277 259 262 254 

Bachelor of Science in Dental Technology 90 91 89 92 104 

Higher Education Diploma in Horticultural 
Management 

39 74 53 0 0 

      

Second cycle programme entrants 10 157 12 601 13 273 15 596 14 717 
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Master of Science in Agriculture 151 117 132 161 154 

Master of Science in Pharmacy 312 294 304 328 301 

Master of Science in Architecture 277 271 270 345 356 

Master of Science in Business and Economics 0 1 860 2 155 3 002 2 416 

Master of Science in Engineering 5 494 5 823 5 991 6 787 6 473 

Master of Science in Horticulture 12 13 10 16 12 

Master of Laws 1 493 1 710 1 767 2 045 2 009 

Master of Science in Forestry 87 86 86 87 87 

Master of Science in Landscape Architecture 122 124 120 125 119 

Master of Science in Speech and Language 
Pathology 

154 168 161 167 199 

Master of Science in Medicine 1 102 1 159 1 194 1 384 1 420 

Master of Science in Psychology 551 580 655 666 677 

Master of Science in Medical Physics 65 54 51 58 54 

Master of Science in Dental Surgery 250 255 279 322 338 

Master of Science in Veterinary Medicine 87 100 98 103 102 

      

Second cycle postgraduate programme entrants 3 219 2 983 3 366 3 255 3 094 

Postgraduate Diploma in Midwifery 293 289 279 292 299 

Postgraduate Diploma in Psychotherapy 147 210 204 323 174 

Postgraduate Diploma in Specialist Nursing 2 227 2 135 2 204 1 948 1 997 

Postgraduate Diploma in Special Educational 
Needs 

0 6 338 290 200 

Postgraduate Diploma in Special Needs Training 552 343 361 402 424 

      

First or second cycle programme entrants 12 151 11 647 10 600 12 585 12 521 

Bachelor/Master of Arts/Science in Education 12 151 11 647 10 600 12 585 12 521 
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Table L. Number of first cycle and second cycle qualifications 2006/07 - 2010/11 

 2006/07 2007/08 2008/09 2009/10 2010/11 

Professional qualifications, sum 31 020 31 590 29 111 28 610 32 131 

Master of Science in Agriculture 70 80 76 63 67 

Master of Science in Pharmacy 182 182 186 209 235 

Bachelor of Science in Occupational Therapy 399 408 361 393 358 

Master of Architecture 177 207 178 154 208 

Bachelor of Science in Audiology 52 51 58 25 45 

Postgraduate Diploma in Midwifery 221 243 258 248 269 

Bachelor of Science in Biomedical Laboratory 
Science 

292 327 314 252 277 

Bachelor of Science in Fire Protection Engineering 25 45 61 67 77 

Master of Science in Business and Economics    40 215 

Master of Science in Engineering 4 147 3 973 3 419 3 421 3 601 

Bachelor of Science in Dietetics 73 93 115 88 91 

Higher Education Diploma in Veterinary Nursing 30 38 34 35 29 

Higher Education Certificate in Folk High School 
Education 

76 39 74 57 51 

Higher Education Diploma in Equine Science 46 41 40 30 32 

Master of Science in Horticulture 8 16 17 7 4 

Bachelor of Science in Engineering 2 060 1 749 1 814 1 778 1 681 

Master of Law 1 149 1 222 1 035 991 1 060 

Master of Science in Forestry 19 51 52 55 65 

Master of Science in Landscape Architecture 43 68 57 58 52 

Bachelor of Science in Landscape Construction 
and Management 

31 29 26 22 29 

Higher Education Diploma in Agricultural and Rural 
Management 

47 33 37 33 39 

Master of Science in Speech and Language 
Pathology 

82 99 144 102 131 

Master of Science in Medicine 919 957 985 991 981 

Bachelor/Master of Arts/Science in Education 8 986 10 125 8 112 8 299 11 167 

Bachelor of Science in Military Studies    134 83 

Bachelor of Science in Optometry 78 88 69 75 81 

Bachelor of Science in Prosthetics and Orthotics 31 10 21 28 18 

Master of Science in Psychology 420 455 415 404 462 

Postgraduate Diploma in Psychotherapy 224 233 203 187 152 

Bachelor of Science in Pharmacy 290 216 185 183 145 

Bachelor of Science in Diagnostic Radiology 
Nursing 

114 91 148 124 136 
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Bachelor of Science in Physiotherapy 492 517 501 518 485 

Master of Science in Medical Physics 40 44 26 24 37 

Bachelor of Science in Nursing 4 205 3 884 4 238 4 004 4 132 

Bachelor of Science in Marine Engineering 57 53 84 60 65 

Bachelor of Science in Nautical Science 101 93 96 64 115 

Bachelor of Science in Forest Management 19 22 31 19 24 

Higher Education Diploma in Forest Management 10  8 1 8 

University Certificate in Social Service 291 276 300 269 113 

Bachelor of Science in Social Work 1 787 1 700 1 748 1 855 2 204 

Postgraduate Diploma in Specialist Nursing 1 785 1 973 1 954 1 846 1 811 

Postgraduate Diploma in Special Needs Training    73 114 

Postgraduate Diploma in Special Educational 
Needs 

652 541 416 297 324 

Bachelor of Arts in Study and Career Guidance 189 142 155 184 151 

Bachelor of Science in Dental Hygiene 160 215 228 214 208 

Master of Science in Dental Surgery 173 176 199 219 202 

Bachelor of Science in Dental Technology 65 45 76 76 53 

University Diploma in Divinity 149 142 147 112 71 

Higher Education Diploma in Horticultural 
Management 

23 27 17 28 36 

Master of Science in Veterinary Medicine 60 68 66 77 84 

Diploma in Higher Vocational Education  223 273 180 45 10 

University Certificate in Applied (field) 41 13 24 4 2 
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Table M. Number of qualifications awarded and per cent established20 on the labour market 

2009 

 Number of 
qualifications 

Per cent 
established 

Vocational Awards, Total 22 853 81 

Master of Science in Agriculture 72 85 

Master of Science in Pharmacy 129 76 

Bachelor of Science in Occupational Therapy 380 63 

Master of Architecture 173 66 

Bachelor of Science in Audiology 48 85 

Bachelor of Science in Biomedical Laboratory 
Science 

266 83 

Master of Science in Engineering 3 241 81 - 93 

Bachelor of Science in Dietetics 81 65 

Higher Education Diploma in Veterinary Nursing 36 81 

Higher Education Certificate in Folk High School 
Education 

33 70 

Higher Education Diploma in Equine Science 29 55 

Bachelor of Science in Engineering 1 745 69 - 87 

Master of Law 1 129 86 

Master of Science in Forestry 47 91 

Master of Science in Landscape Architecture 58 83 

Bachelor of Science in Landscape Construction and 
Management 

27 67 

Higher Education Diploma in Agricultural and Rural 
Management 

32 75 

Master of Science in Speech and Language 
Pathology 

86 87 

Master of Science in Medicine 876 95 

University Diploma in Education for Upper 
Secondary School 

4 493 77 

University Diploma in Education for Primary and 
Secondary School 

4 536 73 

Bachelor of Science in Optometry 76 87 

                                                           

20 In order for an individual to be defined as established in the labour market, the following criteria must be met: 

•The individual needs to be occupied in the month of November of the current follow-up year according to the 
definition used by Statistics Sweden in their occupational records. •Total employment income of that year must exceed 
SEK 195 800.   •There must be no instances indicating periods of unemployment (full or part-time) or that the person 
has been a participant in a labour market policy programme.  •The individual must not be defined as a student. 
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Master of Science in Psychology 420 79 

Postgraduate Diploma in Psychotherapy 228 92 

Bachelor of Science in Pharmacy 198 65 

Bachelor of Science in Physiotherapy 461 73 

Master of Science in Medical Physics 25 60 

Bachelor of Science in Nursing 3 651 84 

Bachelor of Science in Forest Management 21 90 

University Certificate in Social Service 208 74 

Bachelor of Science in Social Work 1 626 79 

Postgraduate Diploma in Specialist Nursing 2 067 92 

Postgraduate Diploma in Special Educational Needs 541 92 

Bachelor of Arts in Study and Career Guidance 140 68 

Bachelor of Science in Dental Hygiene 204 86 

Master of Science in Dental Surgery 158 96 

Bachelor of Science in Dental Technology 41 71 

University Diploma in Divinity 121 79 

Master of Science in Veterinary Medicine 65 94 

Higher Education Diploma in Vocational Education 343 85 
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Table N. Upper secondary School Graduates 2007/08 who have enrolled in major higher education programmes leading to a professional qualification, no 

later than 2010/11, by Upper secondary School Programme, per cent 

Upper secondary School Programmes Number 
of 
graduates 
2007/08 

Number 
enrolled 
in higher 
education 

HE programmes leading to a professional qualification 

 M o S 
Engineering 

B o S 
Engineering 

B/M of 
A/S 

Education 

M o S 

Medicine 

Dental 
Surgery 

B o S 

Nursing 

B o S 

Physio-
therapy 

M o S 

Business 
and 

Economics 

M o 
Law 

B o S 

Social 
Work 

Sum of graduates 93 580 41 115 11 5 10 2 5 1 4 3 3 

            

Sum of four programmes 29 943 19 756 13 4 9 3 5 1 4 3 3 

  Art, Music and Drama Programme 4 342 1 991 1 0 18 0 5 1 0 1 3 

  International Baccalaureate 652 421 11 2 4 6 3 1 5 5 1 

  Natural Science Programme 9 137 7 671 32 9 4 6 4 1 3 2 1 

  Social Science Programme 15 812 9 673 1 1 11 0 5 1 6 5 4 

            

Sum of other national programmes 35 179 7 925 10 11 16 0 6 0 1 0 3 

  Child Care and Recreation 
Programme 

3 367 962 – 0 59 – 4 1 – 0 7 

  Construction and Installation 
Programme 

3 395 136 2 13 15 – 2 – – – 1 

  Electrical Programme 3 194 397 6 11 4 – 1 – 0 0 1 

  Energy Programme 635 42 – 7 5 – 2 – – – 2 

  Vehicle and Transport Programme 3 190 72 8 7 13 – – – – – 1 
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  Business and Administration 
Programme 

3 159 619 0 1 18 – 2 0 1 1 5 

  Handicraft Programme 1 840 308 1 1 22 – 5 1 1 – 4 

  Hotel and Tourism Programme 3 358 368 – – 23 – 4 0 – 0 6 

 Industry Engineering Programme 1 068 63 2 5 13 – 3 – – – 2 

Upper secondary School Programmes Number of 
graduates 
2007/08 

Number 
enrolled in 
higher 
education 

HE programmes leading to a professional qualification 

 M o S 
Engineering 

B o S 
Engineering 

B/M of 
A/S 

Education 

M o S 

Medicine 

Dental 
Surgery 

B o S 

Nursing 

B o S 

Physio-
therapy 

M o S 

Business 
and 

Economics 

M o 
Law 

B o S 

Social 
Work 

  Restaurant and Food Programme 394 45 – – 24 – 2 – – – 4 

  Media programme 2 581 937 1 0 14 0 3 0 0 0 3 

  Natural Resources Programme 2 129 447 3 1 15 – 10 1 1 1 4 

  Care and Treatment Programme 2 242 658 0 – 13 0 46 2 0 0 8 

  Technology Programme 4 627 2 871 25 27 3 0 1 0 2 0 0 

            

Sum of specially designed 
programmes 

13 174 6 442 7 4 11 1 6 1 4 3 3 

 Similar to  Natural Science 
Programme 

2 185 1 587 18 7 6 4 7 2 5 2 1 

  Similar to Social Science Programme 5 514 2 919 1 1 12 0 5 1 6 4 4 

  Other programmes 5 475 1 936 6 6 14 0 7 1 2 1 3 

            

Individual Programmes 552 19 5 – 5 – 5 – – – – 
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Sum of graduates from non-public 
schools 

14 732 6 973 10 4 8 2 4 1 5 4 2 

  Int. Baccalaureate (IB) 84 31 10 3 3 – – – 7 3 – 

  Waldorf 229 109 6 2 11 1 6 – – 2 2 

  Child Care and Recreation 
Programme 

114 39 3 – 36 – 8 – 3 5 3 

  Construction and Installation 
Programme 

59 1 – – – – – – – – – 

  Electrical Programme 2 047 802 16 10 5 0 – 0 1 0 0 

Upper secondary School Programmes Number of 
graduates 
2007/08 

Number 
enrolled in 
higher 
education 

HE programmes leading to a professional qualification 

 M o S 
Engineering 

B o S 
Engineering 

B/M of 
A/S 

Education 

M o S 

Medicine 

Dental 
Surgery 

B o S 

Nursing 

B o S 

Physio-
therapy 

M o S 

Business 
and 

Economics 

M o 
Law 

B o S 

Social 
Work 

  Energy Programme 92 6 – – 33 – – – – – – 

  Art, Music and Drama Programme 1 062 475 2 1 14 0 4 1 2 1 3 

  Vehicle and Transport Programme 363 13 23 – – – – – – – – 

  Business and Administration 
Programme 

539 165 1 1 12 – 1 1 9 – 3 

  Handicraft Programme 299 56 2 2 25 – 5 – 2 – 4 

  Hotel and Tourism Programme 385 53 4 2 17 – 4 2 – – 4 

 Industry Engineering Programme 665 281 30 15 3 0 2 1 5 1 – 

  Restaurant and Food Programme 8 3 .. .. .. .. .. .. .. .. .. 
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  Media programme 1 464 528 2 0 14 – 2 – 0 1 3 

  Natural Resources Programme 657 217 10 3 7 2 6 2 3 2 2 

  Natural Science Programme 1 546 1 243 30 5 3 8 4 1 4 4 1 

  Care and Treatment Programme 393 121 – – 11 – 34 1 – 1 8 

  Social Science Programme 4 545 2 723 2 1 8 1 4 1 8 6 4 

  Technology Programme 176 107 15 16 5 – 2 1 – – 3 
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