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Migration and displacement are complex phenomena with an important role in development. It is for this 

reason that Sustainable Development Goal (SDG) target 17.18 calls on countries to “increase significantly 

the availability of high-quality, timely and reliable data disaggregated by … migratory status … and other 

characteristics relevant in national contexts” by 2020.  

 

Migration and displacement pose particularly important challenges for education and training systems:  

 They can create large variability in the number of populations that require education services 

within short timeframes challenging resources. This is problematic both for education systems in 

richer countries that had been adjusting to shrinking student populations due to low fertility and in 

poorer countries whose provision is already stretched, especially in remote areas or slum where 

migrants and refugees often converge.  

 Migration and displacement increase the heterogeneity of populations served and the types of 

needs they have. For example, access to prior education and training can vary substantially across 

regions, and even when access and participation are equal, differences in the learning outcomes 

and learning styles and strategies individual students adopt when they learn in different school 

systems can be large.  

 Education is an important means through which migration and displacement can be managed since 

education is the primary organised vehicle through which societies transmit the social and 

cultural codes that forge community spirit.  

 

Yet, collecting statistics on migrants and displaced people to ensure that education and training systems 

have the capacity to meet their needs is complicated. Population movements take very different forms: 

international vs. internal; temporary vs. permanent; those moving in successive stages vs. those returning; 

documented vs. undocumented; voluntary vs. forced, including internally displaced and refugee 

populations; students vs. workers and, in the latter case, skilled or unskilled, and so on. The flows may be 

in any direction, for example, South–North or South–South in the case of international migration and rural-

to-urban or urban-to-rural in the case of internal migration. Migrants and displaced people themselves may 

be in different stages in their life cycle or may differ in their circumstances, for example adults vs. children 

or individuals vs. families. 

 

Three factors from the point of view of individual background are key for a discussion on statistics of 

education, migration and displacement:  

 Space: The implications of movements with respect to access to education and the resources 

education systems need to organise to meet the needs of migrants and displaced people are 

significantly different depending on the distance of the movement and its relation to national, 
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international and regional borders. These can be discussed in terms of free mobility, legal 

restrictions and also cultural distance and ease of adapting to a new location (Castles, 2000).  

 Time: Similarly, the implications for education systems also depend on the (intended) duration of 

movement and residence (e.g. seasonal, short-term and circular vs. permanent) and include aspects 

such as age at migration and the number of generations that have passed since migration and 

displacement have occurred.  

 Reason: People move for different reasons. They may migrate willingly for employment, 

education, or family formation/reunification or they may be displaced, fleeing from war or 

persecution in their country and, increasingly, relocating due to natural disasters and climate 

change. The educational implications of these movements can be very different (Suárez-Orozco 

and Suárez-Orozco, 2009). For example, displaced children may have not attended school for a 

long time, have particularly low skills for their age, or have suffered traumatic experiences, which 

may reduce the ability to adjust to a school environment. 

 

Similarly, two types of education outcomes related to migration and displacement are also framing the 

discussion 

 Individual: The migration and displacement experience shapes the ability of children, youth and 

adults to complete their education and acquire different types of knowledge, skills and attitudes 

that are necessary to succeed in their personal, social and professional life. Different education-

related data sources capture distinct outcomes along this range.  

 Social: Education is considered a key mechanism promoting tolerance, including towards 

immigrants and refugees, as analyses of the World Values Survey show for example. By 

promoting tolerance, education also builds values, attitudes, norms and beliefs that improve 

interpersonal trust and increase civic engagement, which are pillars of democracy. 

 

Several information sources have attempted to include questions related to education, migration, and 

displacement. However, collecting such information is particularly challenging.  

 

At the macro level, demographic data rarely capture adequately the age and education profiles of migrants 

and refugees. The ideal data source, which provides information on both stocks and flows of migration by 

gender, age, and education, does not exist. In fact, even most subsets of these requirements (e.g. only 

flows, by education but not by age, or flows vis-à-vis the “rest of world” instead of bilateral flows) are 

either impossible or highly challenging to meet given the quality of available data sources. Some of these 

issues will be addressed in the first International Forum on Migration Statistics in January 2018.  

 

At the micro level, which is the focus of this forum, the following sources are of primary importance:  

 General household surveys which contain information on internal and (in high income countries) 

international migration through questions on the place of previous residence or duration of current 

residence although their utility can be limited by coarse response categories and lack of spatial 

detail. For example, the World Bank Living Standard Measurement Survey (LSMS) has a special 

module, which also includes questions on lifetime migration and remittances. The EU Survey of 

Income and Living Conditions (SILC) identifies immigrants but has small sample sizes. Other 

surveys, such as the Demographic and Health Survey, are nationally-representative and provide 

data on population, health, and nutrition and have at times provided information on migration 

experiences of respondents but have struggled to capture these effectively. Longitudinal surveys 

provide further insights. 

 School surveys of learning achievement which can link detailed student background to outcomes. 

For example, the OECD PISA asks questions on the student’s country of birth, age of arrival in the 

host country, and language spoken at home. They also assess aspects of student well-being such as 

integration and sense of belonging in the school community. 
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 Values and attitudes surveys can relate education to perceptions of migrants and refugees. For 

example, three waves of the International Social Survey Programme (ISSP) (1995, 2003 and 2013) 

tackled relevant questions, six waves of the World Values Survey (1981-1984, 1990-1994, 1995-

1998, 2000-2004, 2005-2009 and 2010-2014) and two waves of the International Civic and 

Citizenship Education Study (ICCS) (2009 and 2016) had relevant questions.  

 Teacher surveys, such as the OECD TALIS but also national surveys, ask questions on teacher 

preparation for diversity and attitudes towards a diverse student population.  

 Censuses and administrative data collected by national statistical agencies and UN agencies cover 

migrants and displaced people but their coverage of education background information of the 

respondents is often patchy. 

 

Given the challenges of education systems, the complex forms of population movements, the differences in 

background characteristics of migrants and displaced people, the different outcomes of education, and the 

different sources of information available, it is clear that there is a patchwork of issues, which requires 

coordination between researchers and practitioners working in different fields. Important questions emerge, 

including:  

 How should inequalities in access, participation progression, completion, and learning by 

migration/displacement status be monitored and communicated?  

 What are the limitations of existing data sources and what can be done to improve them? 

 

These questions require a careful consideration of the advantages and disadvantages of different indicators 

of educational inequality by migration/displacement status, keeping in mind data availability, conceptual 

clarity and empirical feasibility.  

 

To address these monitoring challenges, the Global Education Monitoring Report and the OECD Strength 

through Diversity project propose to convene a forum with the following aims: 

 Review current concepts and measurement strategies involving education for migrants and 

displaced people; 

 Review data collection tools, from the point of view of availability, feasibility and conceptual 

clarity to monitoring the education status and experience of migrants and displaced people: 

o What operational definitions are used to identify migrants and displaced people and what 

are the corresponding measurement approaches in the context of household and school 

surveys? In addition to country/place of birth or citizenship, what other identifying 

information needs to be collected, including duration of stay, legal status, parental 

place/country of birth or citizenship or refugee status? 

o To what extent are migrants and displaced people adequately captured in standard 

sampling frames? Are sample sizes sufficient to estimate robust indicators? If the simple 

dichotomous disaggregation between migrants (or refugees) and non-migrants is not 

sufficient for policy design, what are the implications for sampling? 

o Given the evidence on response rates and engagement and compliance among migrant and 

displaced populations, what survey adaptations could improve data quality, including 

translating questionnaires or involving interviewers who speak the language of the 

respondent? What are the implications for data comparability? 

o What are key questions related to the educational outcomes of migrant and displaced 

populations and how should they be framed to be incorporated in surveys and assessment 

to advance the understanding on migrant gaps in educational relevant outcomes? 

 Highlight innovative uses of existing data to analyse the relationship between migration, 

displacement and education in different areas, including:  

o education access, participation, progression and attainment at all levels 

o learning outcomes 

o teachers and teaching 
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o perceptions and attitudes 

o remittances and their use 

 Discuss potential concrete proposals for developing and implementing robust questions for the 

monitoring of the migration/displacement-education relationship in its various forms; and 

 Identify knowledge and data gaps and necessary next steps and future work activities in this area. 

 

Expected results of the forum 

 

o Inventory of existing data sources and ones that might be developed in the coming years. 

o Identification of data and measurement aspects of the migration-education relationship that require 

urgent attention in order for social phenomena to be better understood 

o Identification of good practices in data and measurement that approach effectively particular aspects 

of the migration-education relationship and improve understanding of social phenomena  

o Prioritisation of equity-oriented migration and education indicators, looking at both intra- and inter-

generational issues 

o Recommendations and guidelines on questionnaire items for key areas of interventions in data and 

measurement tools for the migration-education relationship 

 

Participants 

 

The Forum will involve a broad range of actors with a vested interest in migration, displacement and 

education: national policy-makers, institutional leaders, academics, intergovernmental and multilateral 

organizations, non-government and civil society organisations. 

 

Programme 

 

The forum will take place in Paris at OECD Headquarters on 12-13 February 2018. A preliminary agenda 

will be circulated very shortly. 

 

 


