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• Some results from TALIS: 

– High need for professional development 

 

– Teacher education is not enough: becoming 
professional takes time and experiential learning 

 

– Teachers’ reported self-efficacy grows with time and 
experience 

 

– What competences do teachers need to teach diverse 
classrooms?   

 

 

 

 

 

What do we know already about teachers’ 

professionalism? 
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• needs a systematic knowledge base 

constructed by the community of 

professionals (including researchers 

& practitioners) 

 

• requires understanding how 

knowledge is transformed into 

practice. 

 

 

Teaching as a profession 
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• Focus on teacher knowledge  

 

• Moving beyond self-reporting (without going into an 

assessment of individual teachers) 

 

• Developing a model of teachers’ professional 

competence 

How does the study differentiate from other 

studies on teachers?  
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A conceptual framework 

Teacher’s 
professional 
competence 

Student 
learning 

Teacher 
learning 

Affective 
motivational 
competences 

Knowledge 



• Do teachers have the knowledge for teaching 21st 

century skills?  

• Do initial teacher education programmes provide teacher 

candidates with opportunities to learn these knowledge 

and skills?  

• Can the quality of the teaching workforce be improved 

by having a better understanding of the factors that drive 

teacher professional competence?  

 

 
ITEL research questions 

 



Components included in the survey: 

 

• Opportunities to learn in initial teacher education and 

professional development 

• Affective Motivational Competences 

• Instructional Quality (for In-Service Teachers) 

• Background and demographics  

What factors influence teacher pedagogical 

knowledge and professional competences? 



• Piloted in five countries  

 

 

 

• Three samples: 

– Teacher candidates: final year of study 

– Teachers in math, science or mother-tongue language 

– Teacher educators teaching general pedagogy courses 

  Main study: New teachers in induction 

Analytical potential of different samples 
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Assessment framework 

Dimensions of General 

Pedagogical Knowledge 

Instructional Process 

Learning Process 

Assessment 

Sub-Dimensions  

Teaching Methods & Lesson 

Planning 

Classroom Management 

Motivational-Affective Dispositions 

Learning & Development 

Evaluation & Diagnostic Procedures 

Data Use & Research Literacy 
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Learning Process: Sub-dimension 4   

Learning and Development 

Zone of 

proximal 

development 

Characteristics 

of the brain 

Bloom’s 

taxonomy 

Critical 

thinking  

Creative 

thinking  

Cognitive 

characteristics 

Metacognition 

Differentiated 

instruction 



A conceptual framework 

Teacher’s 
professional 
competence 

Student 
learning 

Teacher 
learning 

Affective 
motivational 
competences 

Knowledge 

Opportunities to 

learn intercultural 

pedagogy 

Knowledge of 

intercultural 

pedagogy 

Self-Efficacy  
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Classroom 

Management 
Teaching Methods 

& Lesson Planning 

Instructional Process 

Motivational-

Affective 

Dispositions 

Learning & 

Development 
Evaluation & 

Diagnosis Procedures 

Data Use & 

Research Literacy 

Learning Process Assessment  

Knowledge profiles: Sub-dimensions 

Teachers Teacher candidates Teacher educators 

(pilot data) 



Opportunities to learn about teaching diverse 

classrooms 
(pilot data- International averages by sample) 
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Affective-motivational competencies 

(pilot data) 

'I would feel personally responsible if a student of mine had very low achievement' 
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Likert scale responses 

International

Estonia

Slovak

Hungary

Israel

Greece



 

 Can opportunities to learn predict knowledge of teaching diverse 

classrooms?  

 Where and when is knowledge gained? Explore differences 

between teacher and teacher candidates. 

 Persistence in the profession- differences across demographic 

areas?  

 Not only beliefs but teachers efficacy in classrooms:  

- ‘Multicultural Teaching Competency Scale ( Spanierman et al 2011) 

-‘The Multicultural Efficacy Scale’ ( Guyton & Weche 2005) 

- ‘Teacher Efficacy Scale for Classroom Diversity’ (Kitsantas 2012) 
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Key areas for thematic adaption 
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