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• Landmark Study: the OECD study ‘Where 
immigrant students succeed:  A comparative 
review of performance and engagement in PISA  
2003’ (Stanat and Christensen, 2006). 

• Important to distinguish 1st and 2nd generation. 
• Challenges 1st generation: second language, new 

school environment, new curriculum. 
• 2nd generation is usually doing (much) better. 
• Emphasis on gaps with students of native 

descent. 
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PISA FINDINGS CHILDREN OF IMMIGRANTS 
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PISA performance gaps have a robust predictive 
power for final school outcomes: 
 
• The gaps with pupils of native descent at age 

fifteen show their position in the educational 
hierarchy in each country and as result predict 
outcomes. 

• Large gaps will usually result in low final school 
outcomes. 
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PISA RESULTS AND FINAL EDUCATION OUTCOMES  
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Limitations PISA data: 
• The size and the ethnic composition of 2nd 

generation groups differ between countries.  
• Alternatively, focus on the same ethnic group: 

For instance compare Turkish 2nd generation 
across different countries 

• However often small sample sizes.     
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PISA: FIRST AND SECOND GENERATION 
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A number of PISA studies emphasize importance of 
school system characteristics: PISA 2012 Results: 
‘What makes schools successful?’ and PISA 2009 
Results: ‘What makes a school successful?’. 
 
• The effect of pre-school attendance. 
• Practice of grade repetition. 
• School segregation (high versus low) 
• Age of selection (early versus late). 
• Comprehensive versus Stratified. 
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PISA: SECOND GENERATION AND SCHOOL SYSTEM EFFECTS 



TIES Survey 

• Largest survey on the Turkish 2nd generation in 

Europe. 

• Central idea: to look at the same ethnic group 

(of Turkish descent) with the same starting 

position (second generation, born in Europe) 

and compare them across seven European 

countries.  

• Similarities and differences with PISA results in 

terms of the importance of school system 

factors?  



INTERVIEWS  
per city and group (Nov. 2008) Turkish 

 

“Yugoslavian” Moroccan 
Comparison 

Group Total  

Germany: Berlin 255 202 - 250 707 

Frankfurt 250 204 - 253  707 

France: Paris 248 - - 174 422 

Strasbourg 252 - - 177 429 

Netherlands: Amsterdam 237 - 242 259 738 

Rotterdam 263 - 251 253 767 

Switzerland: Zürich 213 252 - 202 667 

Basel 252 200 - 266 718 

Austria: Wien 252 253 - 250 755 

Linz 206 242 - 234 682 

Belgium: Brussels 250 - 257 271 778 

Antwerp 358 - 312 303 973 

Sweden: Stockholm 250 - - 250  500 

Spain: Madrid  - - 250 250  500 

Barcelona  - - 250  250  500 

TOTAL 3.286 1.353 1.540 3.642 9.843 



Importance of the Integration 

Context  
• Most researchers study different ethnic groups in 

one city or one country context. 

• This puts the emphasis on the background 

characteristics immigrant groups themselves.  

• The integration context is often taken for granted 

or given.  

• What is the importance of the national integration 

context?  



Theoretical Framework 
  Comparative Integration Context Theory  

  Special Issue Ethnic and Racial Studies  

     (Crul and Schneider 2010) 

 

• National institutional arrangements are key (citzenship 
law; social and political institutions; institutional 
arrangements in education and the labour market). 

• Interaction between national institutional arrangements 
and and individual and group characteristics. Agency: 
acting upon the different options and making choices 
within the given opportunities and hindrances. 
 





  TIES 

Reconstruction of the school and labour market 

careers of the Turkish Second Generation 



Educational Position  
2nd generation Turks of low educated parents 

Early School 

Leavers 

Upper Secondary 

or Apprenticeship 

Colleges and 

Universities  

Germany 33% 62% 5% 

Austria 32% 53% 15% 

Switzerland 13% 72% 15% 

Netherlands 26% 47% 27% 

Belgium 34% 48% 18% 

France 16% 48% 36% 

Sweden 9% 59% 32% 



Early School Leavers (Germany)  

• Many children do not attend pre-school. Parents 
are responsible for learning their children German 
as a second language. 

• Half day schools. Because of the compressed time 
framework in schools parents are supposed to 
give practical help and assistance with homework.  

• Selection at age ten or twelve. Half of the children 
are tracked into Hauptschule (marginal track).  

• Transition to apprenticeship at age fifteen. Finding 
an apprenticeship is problematic and demands an 
active role of students and parents.  



High Achievers (Sweden) 
• Almost all children attend pre-school. From age 2 or 3 

they start to learn Swedish in an educational 
environment. Schools are responsible for teaching the 
children the second language. 

• Primary schools are full days. Less depended on home 
work (support). 

• Most important selection moment at age fifteen. More 
time to repair initial disadvantage of children. Also 
children who are not supported by their parents make it 
into an academic track. 

• Almost automatic transition to Gymnasium. Continuation 
of school is not depended on finding an apprenticeship 
position. 

• Selection after Gymnasium: not everybody continues. 
  

  



Permeability of the schoolsystem: 

Netherlands and Belgium 
• Netherlands: Late start and early selection 

moment. Three quarter of the children in 
vocational streams. 

• Upstreaming: Repair through permeability of the 
school system: The long route. 

 

• Belgium: Early start and selection at age twelve or 
fourteen. About half of the children end up in pre-
academic tracks. 

• Waterfall system: pupils are streamed down when 
they cannot keep up. Selection takes place in 
upper secondary school. 

  

  



TIES project and PISA 

• Similar outcomes: similar institutional 

arrangements are important as in PISA. 

• PISA results have a high predictive power!  

• Additional TIES results: Effect of the combination 

of educational institutional arrangements, for 

instance late start and early selection. 

• Importance of other institutional arrangements: 

Permeability of the school system. 

Selectivity after secondary school.  
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Children of Refugees in Sweden, 
Germany, The Netherlands and 

Turkey  

Part Two 
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REFUGEE CHILDREN IN EDUCATION 
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EUI PAPER: INTERNATIONAL COMPARISON 

  
• Germany 
• Sweden 
• The Netherlands 
• Turkey 
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• Not a lot of publications on refugee children. 
• A lot of attention on “ Welcome”, “ immersion” or 

“international classes”.  
• A lot of focus on trauma. 
 
Our focus : 
Emphasis on school careers rather than on immersion 

classes only.  
Focus on institutional arrangements in education that 

influence school careers and final outcomes. 
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STATE OF THE ART LITERATURE OVERVIEW 
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• How is access to pre-school arranged? 
• How is access to compulsory school arranged? 
• How are welcome, introduction, international 

classes designed? 
• What is the intensity and length of second 

language instruction? 
• How does tracking influence success? 
• Is there access to education after compulsory 

school? 
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INSTITUTIONAL FACTORS THAT MAKE THE DIFFERENCE 
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• Turkey: Limited integration and mostly into a 
parallel school system. 

• Germany and the Netherlands: Integration into 
national educational system, but limited to 
(lowest) levels of vocational education. 

• Sweden: Full access to educational system. 
Ambition to provide equal chances for refugee 
children.  
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VISION ON EDUCATIONAL GOALS FOR REFUGEE 
CHILDREN 
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AGE GROUPS REFUGEE CHILDREN 

 

 
1. Arriving before compulsory school age. 
2. Arriving during elementary school 
3. Arriving during secondary school 
4. Arriving around end compulsory school age 
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AGE GROUPS REFUGEE CHILDREN 

 

 
 
1. Arriving before compulsory school 
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AGE GROUPS REFUGEE CHILDREN 

 

 
 
2. Arriving during elementary school 
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AGE GROUPS REFUGEE CHILDREN 

 

 
 
4. Arriving just before or after compulsory 
school 
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AGE GROUPS REFUGEE CHILDREN 

 

 
 
3. Arriving during secondary school 
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TURKEY: PARALLEL SCHOOL SYSTEM 

 

•Limited integrating of children into 

secondary school.  

•Integration into parallel school system. 

Schools with Syrian Arabic teachers. 

•No second language support in Turkish. 
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Welcome Brochure in Germany 

“In Germany all children and teenagers under the 

age of sixteen have the right and duty to go to 

school. This is called compulsory attendance. 

Usually you would start off with the “Hauptschule” 

where you have the possibility to get a 

“Hauptschuleabschluss”. 

 

 
29 

GERMANY: ACCESS TO VOCATIONAL EDUCATION 
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How does this come about? 
 

• One or two years in introduction classes. 
Teachers do not always have up to date training 
(esp. Germany). 

• Transfer into regular classes without any further 
2nd language support.  

• Almost automatic transfer to lowest vocational 
tracks (unrelated to capabilities).  

• Learning environment is the most segregated 
and most problematic. 

 

GERMANY AND THE NETHERLANDS: 
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• As short as possible in immersion classes. 
• Sustained second language support 
• University trained second language teachers. 
• Swedish as a second language is an exam 

subject. 
• Additional support teachers 
• Tracking into Gymnasium programs that give 

direct access to higher education. 
 

SWEDEN: ACCESS AND EQUAL CHANCES 
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• Can we transfer the best practice from Sweden to other 
European countries? 

• Problematic because best practice examples are 
intertwined with how national educational system work. 

• Possible repairs within existing systems: 
 Full access to pre-school and post-compulsory 

education. 
 Shorten the period in introduction and welcome classes 

in combination with sustained second language support. 
 Open more second chance routes through adult 

education.  
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TRANSFER OF BEST PRACTICE: DILEMMA’S 
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THANK YOU! 
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