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Policy Area 6: Monitoring and Evaluation 

Country 
Types of 
intervention 

Description and evaluation results (if available) Source 

PROVIDING DIAGNOSTIC TOOLS FOR MIGRANT EDUCATION 

Denmark Diagnostic tools for 
bilingual students 

Ministry of Education financed the development of special assessment material for bilingual 
children which can be used to assess their language proficiency and language development 
needs in the language of instruction of bilingual children at different ages. The material was 
developed by a researcher in second language acquisition and is made available to schools and 
municipalities on the internet. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

Ireland Diagnostic tools for 
migrant education 

Ireland has recently introduced language assessment kits for primary and post-primary schools 
to help teachers diagnose and monitor progress of students with English language proficiency 
needs. The primary and post-primary assessment (language) kits and the data they provide are 
important sources of information for both mainstream and English as an Additional Language 
teachers. Ireland also has recently put in place a range of tools to encourage evaluation and 
assessment. The publication “Assessment in the Primary School Curriculum: Guidelines for 
Schools” 2007 by the National Council on Curriculum and Assessment (NCCA) provides an 
introduction to the principles and practices of assessment for general learning; the NCCA 
continues to provide support for its use in schools. For post-primary schools, Integrate Ireland 
Language and Training produced guidelines for the whole school to prepare language support 
students for examinations through a second language. 

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 

 

Norway Diagnostic tools for 
bilingual students 

Diagnostic tests have been developed by the Centre for Multicultural Education (NAFO) to help 
teachers assess a student’s ability considering language development, dyslexia and impairments 
to their cognitive development. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 
www.oecd.org/dataoecd/8/44/42485380.pdf. 

TRAINING PRACTITIONERS IN THE EFFECTIVE USE OF EVALUATION 

Denmark; 
Ireland 

Inclusion of 
assessment and 
evaluation issues in 
in-service training 

Denmark and Ireland have included some testing and assessment issues in in-service training 
for language support teachers and mainstream teachers working in schools with immigrant 
students.  

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 

Finland Emphasis on 
assessment and 
evaluation in initial 
teacher training 

At least one of the explanations for the strong performance of Finland in PISA is pre-service 
training of teachers which requires at least a Masters degree and the strong emphasis on 
developing the capacity to carry out robust assessment and evaluation. 

Stewart, G. (2008), “Teaching Profession and 
Teaching Education in Finland”, from an 
organised visit to Joensuu University Practice 
School,www.transversal.org.uk/core/core_picker
/download.asp?id=185. 



 2 

 

PROMOTING THE USE OF INDIVIDUAL LEARNING PLANS WITHIN SCHOOLS 

Australia 
(Victoria) 

Individualised  
learning plans 

The Australia (Victoria) Department of Education and Early Childhood Development has found 
that individualised plans are especially useful for students with language difficulties, and provide 
considerable support to educators as they prepare and use them 

Victoria Department of Education and Early 
Childhood Development Website: 
www.education.vic.gov.au/studentlearning/progr
ams/lsp/mod3-2.htm.  

Denmark; 
Sweden 

Personal Education 
Plans to monitor 
and evaluate 
progress 

In Denmark and Sweden teachers use Personal Education Plans/Individual Development Plans 
to record past performance, monitor day-to-day progress, and set learning targets for individual 
students. They appear to be a useable and useful means for following progress of individual 
students, diagnosing their strengths and weaknesses, evaluating mother-tongue language 
proficiency, and personalising instruction. The plans are particularly valuable for immigrant 
students because they are more likely to encounter difficulty in engaging with more traditional 
curriculum and teaching practice. These plans have proven to be a valuable basis for a dialogue 
between teacher, students and their parents.  

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf 
Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

USING STANDARDISED TESTS IN SELECTIVE SYSTEMS 

Nether-
lands 

Standardised tests 
in selective systems 

The CITO tests administered at age 11-12 have proven to be a robust predictor of students’ 
future pathways in lower secondary education. School leaders and teachers in the Netherlands, 
are in a strong position to support their recommendations on the type of lower secondary 
(academic or vocational) school their students should attend. In the few cases where teacher 
recommendations deviate from these results, students change type of school at a later stage. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 
 

ENGAGING PRACTITIONERS AS PARTNERS IN EFFECTIVE ASSESSMENT 

Norway Engaging 
practitioners as 
partners in effective 
assessment 

78 educational institutions (primary, lower and upper secondary schools, plus adult education 
centres) participated in the Better assessment practice project (Bedre vurderingsprakis). From 
November 2007-August 2009, the project aimed to establish clearer regulations on assessment 
and to promote a more relevant assessment of students’ work done in different subject areas. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 
www.oecd.org/dataoecd/8/44/42485380.pdf. 

STRENGTHENING THE ROLE OF CENTRAL AUTHORIITIES TO OVERSEE QUALITY AND EQUITY 

Ireland Strengthening the 
role of the 
Inspectorate in 
overseeing quality 
and equity 

The Inspectorate plays a role beyond monitoring and enforcement of regulations and 
increasingly proactively promotes and supports school improvement. It encourages schools to 
analyse assessment information gathered at the classroom and school levels. Thematic 
evaluations conducted by the Inspectorate on specific aspects of educational provision provide 
evidence for organisations such as the National Council for Curriculum and Assessment (NCCA) 
to gauge the extent of implementation of curriculum. Through its regular cycle of visits, it reviews 
school-level assessment data in the context of whole-school evaluations, and it has access to 
the teachers’ programmes, plans, resources, and self reviews, placing it in a pivotal position to 
bring about a greater focus on effective provision of support for immigrant students. 

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 

 

United 
States 

 

Strengthening the 
role of central auth-
orities in overseeing 
quality and equity 

Annual Measurable Achievement Objectives (AMAOs): states are required to establish English 
language proficiency (ELP) standards aligned to state standards, annually assess English 
language learners (ELLs) and measure and report progress of English language proficiency and 
academic achievement in order to achieve Annual Yearly Progress (AYP) for the ELL subgroup.  

US Department of Education website: 
www.ed.gov.  
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IMPROVING THE QUALITY AND COVERAGE OF DATA 

Denmark Improving quality 
and coverage of 
data 

Municipal authorities have begun to take steps to improve information on performance and 
support school improvement where evidence showed that performance was lagging. In 2007 
Local Government Denmark, the association of the 98 municipalities in Denmark together with 
the Danish Government and Danish Regions launched a project to determine what kinds of 
indicators were needed in order to monitor the quality of the Folkeskole in Denmark. Local 
Government Denmark reports that most municipalities now have experts on evaluation or at 
least have persons who have had some training in the field so as to help schools with the 
development of Personal Education Plans and to prepare quality reports (both requirements of 
the initiatives discussed earlier).  

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

 

Germany Improving quality 
and coverage of 
data 

The federal government launched the Programme for Empirical Education Research in 2007, 
with core elements such as research on outputs and evidence-based steering processes. As part 
of this, an Education Panel started in 2009 to gather representative long-range data on individual 
education processes and will allow analysis of immigrants. A first report on integration indicators 
was published in June 2009 as a starting point for biennial monitoring. The federal government is 
about to formulate a National Action Plan Integration with a focus also on the education of 
migrants. As a further development of the National Integration Plan of 2007 the intention is to 
have clearly defined and screenable political aims. This will be done in close partnership with the 
Länder and other stakeholders such as migrant organizations. 

www.bundesregierung.de/Content/DE/Publikatio
n/IB/Anlagen/2009-07-07-
indikatorenbericht,property=publicationFile.pdf 

Nether-
lands 

Improving quality 
and coverage of 
data 

Data are available by individual students and ethnic group. Results from national tests such as 
the longitudinal study COOL (formerly PRIMA) and the national standard assessment at the end 

of primary education (the CITO test in Grade 8 for 11-to-12 year-olds) used by 85% of primary 
schools are a rich resource and demonstrate improved educational outcomes for certain ethnic 
groups over the last 20 years. There are also national periodic assessments in different subjects 
in primary education (Periodic Assessment of Educational Achievement [PPON]) in which 
immigrant students’ performance is monitored.  

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 
 

Norway  Improving quality 
and coverage of 
data 

Schools are legally obliged to register students’ absence each term. Such data collection can be 
useful in early intervention at different levels of the education system. The Ministry of Education 
and Research has recently changed the regulations of the education act so that lower-secondary 
school are obliged to record absences on the school leaving certificate. Drawing on national test 
results and contextual information collected via administrative data, preliminary value-added 
models have been developed in Norway with the aim of presenting a fairer picture of school 
performance by taking account of the variety of factors outside the control of school that can 
affect student performance (Haegeland, 2006). Such measures could not only provide additional 
information on school performance but also help identify schools producing the best learning 
results for particular student groups, including immigrant students. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 
www.oecd.org/dataoecd/8/44/42485380.pdf. 

 


