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Policy Area 4: Managing Variations and Concentration 

Country 
Types of 
intervention 

Description and evaluation results (if available) Source 

POLITICAL SUPPORT TO DISADVANTAGED REGIONS OR CITIES 

Belgium - 
Flemish 
Community 

Political support to 
disadvantaged 
cities 

In the Flemish Community of Belgium, the Minister of Education launched a project (flankerend 
beleid) with the authorities in major and provincial cities where there are high unemployment and 
poverty rates. The local authorities should design and implement locally contextualised policies 
that complement national policies. Monitoring school attendance is an important pillar of this 
policy as are initiatives such as homework classes, raising awareness of early childhood 
education, etc. Flankerend beleid aims to complement national and school policies to create a 
climate that helps families and students at risk. 

Shewbridge, C., M. Kim, G. Wurzburg and G. 
Hostens (2010), OECD Reviews of Migrant 
Education: The Netherlands, OECD, Paris, 
www.oecd.org/dataoecd/19/22/44612239.pdf. 

France Support to socio-
economically 
disadvantaged 
areas or schools 

The inter-ministerial initiative “Espoir banlieues” was launched in 2008 to promote educational 
strategies to support young people from socio-economically disadvantaged areas. The 
objectives of the initiative include: 1) promoting a more mixed school intake, for example by 
experimenting with bussing plans; 2) promoting educational achievement through enhanced 
individualised support as well as linguistic, cultural and artistic development offers; 3) reducing 
absenteeism and drop-out through better diagnosis and early identification of students who fall 
behind; and 4) identifying failing schools to examine their potential closure if their situation 
appears irreversible. 

French Ministry of Education, « Deuxième phase 
du volet éducation de la dynamique „Espoir 
banlieue‟ », Circulaire nr. 2009-061 du 28-4-
2009. 

INTERVENTIONS TO ENCOURAGE A MORE DIVERSE SCHOOL INTAKE 

Denmark Interventions to 
encourage a more 
diverse student 
intake 

Some municipalities have introduced “bussing” policies to distribute immigrants more evenly 
across different schools. In Copenhagen for example, through the Copenhagen Model for Inte-
gration, schools with a predominantly native Danish student population are receiving immigrant 

students from other neighbourhoods. However, immigrant parents raised the concern that this 
system lessens their contact with their child‟s school thus limiting co-operation between the 
school and immigrant parents and communities. Results have been somewhat positive, i.e. in 
Aarhus, 34% of pupils bussed to a new school experienced an above normal progression in their 
linguistic development, 45% had developed as expected and 20% below expectation. 

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark,    
www.oecd.org/dataoecd/8/24/42485270.pdf. 

 

Denmark Supporting 
enrolment in mixed 
schools 

An NGO of Danish parents runs the campaign Use your local school with the aim to convince a 

critical number of native parents to choose their local school. This is led in neighbourhoods 
where schools are becoming increasing concentrated with immigrant students.  

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

Nether-
lands 

Reducing 
segregation in 
education 

The government established a „knowledge-centre for mixed schools‟. The centre started pilots in 
seven cities to identify effective interventions on the local level to reduce segregation in 
education. For example, the municipality of Rotterdam runs bus tours to take parents around the 
choice of local schools. During the tours it is hoped that parents will discuss enrolment options 
and make pacts to use their local schools to ensure schools do not become further segregated. 

Shewbridge, C., M. Kim, G. Wurzburg and G. 
Hostens (2010), OECD Reviews of Migrant 
Education: The Netherlands, OECD, Paris, 
www.oecd.org/dataoecd/19/22/44612239.pdf. 
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IMPROVING QUALITY IN SCHOOLS WITH HIGH CONCENTRATION OF IMMIGRANT STUDENTS 

Belgium -
Flemish 
Community 

Improving quality in 
schools with high 
concentration of 
immigrant students 

The King Baudoin Foundation has sponsored some pilot projects in inner cities to enhance the 
reputation of “black” schools and stop “white flight”. 

Shewbridge, C., M. Kim, G. Wurzburg and G. 
Hostens (2010), OECD Reviews of Migrant 
Education: The Netherlands, OECD, Paris, 
www.oecd.org/dataoecd/19/22/44612239.pdf.  

Germany Offering whole-day 
schools in priority 
areas 

All-day schools are now present in all regions (Länder), although to varying degrees. The 

government administers a website providing guidelines to opening all-day schools, as well as 
examples of participating schools and their evaluation by recent inspections. 

Federal Ministry of Education and Research 
website: www.ganztagsschulen.org/112.php.  

Switzer-
land 

Improving quality in 
schools with high 
concentration of 
immigrant students 

The programme “Quality in multi-ethnic schools” (QUIMS) allocates extra resources and support 

to schools where immigrant students comprise 40% or more of the school population. The aim of 
the programme is to raise the quality of education in these schools so as to attract native Swiss 
and more socio-economically advantaged students to the school.  

Gomolla, M. (2006), “Tackling Underachieve-
ment of Learners from Ethnic Minorities: A Com-
parison of Recent Policies of School Improve-
ment in Germany, England and Switzerland”, 
Current Issues in Comparative Education, 9:1, 
Teachers College, Columbia University, NY. 

IMPROVING AVAILABILITY AND CLARITY OF INFORMATION FOR PARENTS 

Austria Improving availa-
bility and quality of 
information for 
parents 

The government developed a DVD showing information on the education system and school 
choices and translated school information brochures into several different languages. 

 

Wroblewski, A. and B. Herzog-Punzenberger 
(2009), OECD Review of Migrant Education – 
Country Background Report for Austria, 
www.oecd.org/dataoecd/8/26/42485003.pdf. 

Belgium -
Flemish 
Community 

Guidelines to 
facilitate faire and 
more inclusive 
enrolment 

There are centrally developed guidelines to facilitate fairer and more inclusive enrolment policies, 
including commonly agreed dates to start enrolment, legal possibilities to increase a more 
diverse mix of socio-economic background in the student body. However, informed choice is still 
the major driver for enrolment in a particular school. 

Shewbridge, C., M. Kim, G. Wurzburg and G. 
Hostens (2010), OECD Reviews of Migrant 
Education: The Netherlands, OECD, Paris, 
www.oecd.org/dataoecd/19/22/44612239.pdf.   

Ireland Improving 
availability and 
quality of 
information for 
parents 

The National Welfare Board has produced information for parents in 18 languages, plus the 
Department of Education and Science, the National Council for Curriculum and Assessment and 
the Jesuit Refugee Service have produced information for parents in various different media and 
languages. 

Irish Department of Education and Science 
(2009), OECD Review of Migrant Education – 
Country Background Report for Ireland, 
www.oecd.org/dataoecd/8/22/42485332.pdf. 

United 
States 
(North 
Carolina) 

Improving 
availability and 
quality of 
information for 
parents 

In North Carolina, one school district ran school choice campaigns to encourage immigrant 
parents to exercise school choice. Features of the campaign include a district-wide information 
fair, school choice information stands in shopping areas, as well as information hotlines in 
English, Spanish and Vietnamese. In another school district officials used paid advertisements, 
outreach to news media and face-to-face communication to get their message out about public 
school choice options. 

Godwin, R.K., S.M. Leland, A.D. Baxter, S. 
Southworth (2006), "Sinking Swann: Public 
School Choice and the Resegregation of 
Charlotte‟s Public Schools", Review of Policy 
Research, Vol. 23, No. 5, p. 983-997. 
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ENCOURAGING AGREEMENTS TO REDUCE SCHOOL SEGREGATION 

Belgium -
Flemish 
Community 

Agreements to 
reduce school 
segregation 

Local co-ordinating platforms were established in 2003. They bring together school leaders and 
a wide variety of stakeholders. The main objective is to help design locally contextualised equal 
opportunity policies which is not always easy as schools compete for students. Co-operation 
among all local stakeholders may reduce competition and increase educational benefits for the 
most disadvantaged students.  

Shewbridge, C., M. Kim, G. Wurzburg and G. 
Hostens (2010), OECD Reviews of Migrant 
Education: The Netherlands, OECD, Paris, 
www.oecd.org/dataoecd/19/22/44612239.pdf. 

Nether-
lands 

Agreements to 
reduce school 
segregation 

School boards and local authorities have recently been required by law to discuss arrangements 
which help reduce segregation between native Dutch and ethnic minority pupils and students. 
The number of local authorities developing policy in this area has increased since the 
introduction of this requirement, although it is still too early to observe any effects of this statutory 
requirement at the level of students and schools in terms of less segregation. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 

PROMOTING INITIATIVES TO INCREASE IMMIGRANT STUDENT ACCESS TO ACADEMIC TRACKS 

Austria Increased student 
access to academic 
tracks of education 

The New Middle School project was launched in 2007 to promote educational opportunities for 

students who were not selected for academic schools at age 10. Through the use of state-of-the-
art teaching techniques promoting individualised learning and a section of the week devoted to 
academic teaching these innovative schools aim to qualify students for access to academic 
schools at age 14. 

Wroblewski, A. and B. Herzog-Punzenberger 
(2009), OECD Review of Migrant Education – 
Country Background Report for Austria, 
www.oecd.org/dataoecd/8/26/42485003.pdf. 

Nether-
lands 

Increased student 
access to higher 
education  

Successful students in vocational education can accumulate qualifications and access higher 
education after one to three extra years of study. Many immigrant students make use of this 
longer route to higher education. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 

ESTABLISHING AND APPROPRIATE LEGAL FRAMEWORK 

Nether-
lands 

Extension of com-
pulsory education 
for students without 
basic qualification 

All students must leave school with a basic qualification (ISCED 3) and consequently the age of 
compulsory education was extended to age 18 for those students who had not yet achieved 
basic qualification. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf. 

Norway Legal framework for 
language teaching 

Pupils in primary school, lower and upper secondary school who have a mother tongue other 
than Norwegian or Sami have a statutory right to adapted language teaching in Norwegian and 
instruction in their mother tongue, if necessary. The municipality charts the pupils‟ proficiency in 
Norwegian before making a decision about special language education. A pupil who has the right 
to special education, has the right to a maximum of two years‟ additional upper secondary 
education and training if necessary regarding the pupil‟s individual education objectives. 

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 

www.oecd.org/dataoecd/8/44/42485380.pdf. 

Sweden  Appropriate legal 
framework  

The Education Act stipulates that “All children and young people shall, regardless of gender, 
geographic residence, social and economic situation, have equal access to education in the 
public school system. The education provided within each type of school should be of equivalent 
value, irrespective of where in the country it is provided”. Further, students also have the right to 
tuition in their mother tongue provided if they wish and certain other criteria are met.  

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 
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SUPPORTING KNOWLEDGE SHARING AND CAPACITY BUILDING AT THE LOCAL LEVEL 

Denmark Evaluation and 
dissemination of 
promising practice 

Established in 2008, the “Task Force for Bilingual Pupils” aims to assist municipalities in improv-
ing the quality of the school offer given to bilingual children. The Task Force is overseen by a 
steering group of representatives from the Ministry of Refugee, Immigration and Integration 
Affairs, the Ministry of Education and the municipalities. It evaluates pedagogical approaches to 
migrant education, identifies promising practice and facilitates networking among teachers.  

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

 

Norway Consultative 
meetings between 
government and 
local authorities 

There are four consultative meetings a year between the government and the umbrella 
organisation that represents the interest of local authorities. These are opportunities to discuss 
efficiency and financing measures and can be used to highlight effective practices.  

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 
www.oecd.org/dataoecd/8/44/42485380.pdf. 

Sweden Benchmarking of 
municipalities based 
on school results 

The umbrella organisation for local authorities carries out an annual benchmarking exercise 
among municipalities based of school results which are publicly shared. Both municipalities and 
schools analyse the results and through a „quality dialogue‟ set a vision and goals for 
improvement.  

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden. 
www.oecd.org/dataoecd/8/42/42485410.pdf. 

United 
Kingdom 

Advice, training and 
resources for local 
authorities and 
schools 

The government launched The New Arrivals Excellence Programme (NAEP) in July 2007 to 
provide knowledge and resources to local authorities and schools on how to effectively welcome 
students to school and offer effective provision for learning English as an additional language. 
NAEP offers advice, guidance, training, and a comprehensive list of websites and resources. 

NAEP website: 
www.standards.dfes.gov.uk/primary/publications
/inclusion/newarrivals/.  

ENCOURAGING SCHOOL NETWORKS AND EXCHANGE OF GOOD PRACTICE AMONG PRACTITIONERS 

Denmark Documentation and 
evaluation of 
successful school 
strategies 

A publicly funded study “This Works in Our School” was carried out by the Rambøll Corporation 
between 2006 and 2008 to identify, document and evaluate examples of what teachers consider 
to be successful strategies for meeting the learning needs of immigrant students. Reports on 
good practice, quality development, student composition and municipal support and coordination 
are available on a website for stakeholders to consult. This increased reliance on the experience 
and expertise of practitioners complements academic research in the area of migrant education.  

Danish Ministry of Education (2008), OECD 
Review of Migrant Education – Country 
Background Report for Denmark, 
www.oecd.org/dataoecd/8/24/42485270.pdf. 

The results can be accessed in Danish at: 
www.dettevirker.dk. 

Finland Teacher networks The Ministry of Education has set up teacher networks to help in matters related to immigrant 
education.  

Finnish Ministry of Education (2009), “OECD 
Thematic Review of Migrant Education: 
International Questionnaire”, 
www.oecd.org/dataoecd/43/12/43901738.pdf. 

Sweden Sharing of good 
practice between 
schools 

Through Idea Schools for Multiculturalism, the National Agency for School Improvement selected 
successful schools with high proportions of pupils with a different ethnic, social, linguistic and 
cultural background. The schools served as role models for others, participated in school net-
works, received visits from other schools, answered questions and presented their work on the 
project‟s website. The aim was to create networks, disseminate knowledge on effective practices 
and stimulate/inspire other schools to improve their educational provision. In the evaluation re-
port, it is noted that the project benefited the "idea schools" themselves the most through the act 
of describing the work to others and the contact with other "idea schools". The in-service training 
offered to participating schools has also been of benefit to the methods used at the schools. 

Swedish Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Sweden, 
www.oecd.org/dataoecd/8/42/42485410.pdf. 
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United 
Kingdom 

Mentoring of 
schools in difficulty 
by National Leaders 
of Education 

The National Leaders of Education and National Support Schools were established in 2006 to 

mentor schools in difficulty. In 2008, the great majority of schools being mentored had improved 
results in national student tests. The Office for Standards of Education (OfStEd) published a 
report in 2009 presenting examples of excellent secondary schools “excelling against the odds”. 
The report provides recommendations on achieving, sustaining and sharing excellence and 
provides concrete examples of practices in twelve secondary schools.  

Hill, R. and P. Matthews (2008), Schools 
Leading Schools: The Power and Potential of 
National Leaders of Education, NCSL (National 
Conference of State Legislatures), Washington. 

 

United 
States 

School networks for 
language support 

The International Resource Centre established a network to support high schools offering 
English language support to immigrant students who have arrived at a later age in the U.S.  

IRC website: www.internationalsnps.org/.   

PROMOTING KNOWLEDGE MOBILSATION AND THE SPREAD OF GOOD PRACTICE 

Nether-
lands 

Co-operation and 
communication 
among teachers 

Knowledge Centre on Mixed Schools, launched two years ago by the Ministry of Education, 
Science and Culture, acts as a clearing house for existing research on mixed schools and 
disseminates via website and newsletter. Successful examples of inner-city schools with a 
representative mix of both native and immigrant students are those that promote school quality, 
enjoy strong support from the school leader and teachers and open doors to the community, 
including hosting information meetings and other public relations activities. 

Herweijer, L. (2009), OECD Review of Migrant 
Education – Country Background Report for the 
Netherlands, 
www.oecd.org/dataoecd/8/21/42485352.pdf.  

 

Norway Co-operation 
between different 
levels and sectors 
of education 

Focus on the transitions between various levels and collaboration between administration levels 

aims to develop a model to facilitate co-operation between different levels of education. It is 
tested with four pilots: 1) Reading friends, where students from primary school visit kindergarten 
and read books for children; 2) Role-models for children, in which upper secondary school 
students become role models for children in kindergarten; 3) Collaboration about catchment, 
enrolment and organisation, in which upper secondary, lower secondary and adult education 
collaborates to increase participation; and 4) Pupils with deficient basic education and brief 
residence in Norway, in which adult education and upper secondary education collaborates.   

Norwegian Ministry of Education and Research 
(2008), OECD Review of Migrant Education – 
Country Background Report for Norway, 

www.oecd.org/dataoecd/8/44/42485380.pdf. 

Switzer-
land 

 

Communication 
among teachers, 
parents and 
students 

Educa is an extensive information platform for teachers, parents and students. EducaNet 
focuses specifically on teacher collaboration and training. 

Educa website: www.educa.ch, 
EducaNet website: www.educanet2.ch.  

United 
Kingdom 

Consortium of train-
ing institutions, local 
authorities and 
community groups 

Multiverse is an Initial Teacher Education (ITE) Professional Resource Network; a consortium of 

eight Initial Teacher Training institutions from across the country, working in partnership with 
Local Education Authorities and community groups. The network provides resources to address 
the achievement of pupils from diverse backgrounds: learning and teaching materials, research 
papers, government reports, articles from the media, case studies, and video clips. 

Multiverse website: 
www.multiverse.ac.uk/Index.aspx. 
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SETTING TARGETS TO REDUCE THE GAP BETWEEN IMMIGRANT AND NATIVE STUDENTS 

Germany Targeting language 
support at early 
ages 

An Education Summit in 2008 brought together the Federal Chancellor and the Minister-
Presidents of the Länder to agree on a set of guiding principles and specific objectives to further 

improve the education system and to provide opportunities to all students in Germany. These 
include inter alia measures to increase school performance of young immigrant students relative 
to the average student performance and to increase provision of education in German as a 
Second Language at early ages. 

Federal Ministry for Education and Research 
website: 
www.bmbf.de/pub/beschluss_bildungsgipfel_dre
sden_en.pdf. 

United 
States 

Teaching under-
achievers 

A core feature of the federal education legislation “No Child Left Behind” is to target both the 
mean performance and the performance of subgroups thus addressing the problem of chronic 
under-achievement of ethnic minorities and immigrants, as well as special education students. 
This should allow local authorities and schools to take a more structured approach to the 
development of remedies where targets are missed. 

U.S. Department of Education website: 
http://ed.gov/nclb/landing.jhtml. 

  


