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5)  Name of the HEI 
    Alverno College 

6)  Person completing the questionnaire, position and contact details 

Please add any other staff (position) who help you completing the questionnaire. 
    Janis Wells, Secretary for Tim Riordan, Associate Vice President for Academic Affairs, Alverno College, 3400 S. 43 St., 
P.O. Box 343922, Milwaukee, WI 53234-3922, USA 

7)  Number of students of the institution (full time equivalent students) 
    2111 

8)  Proportion of Bachelor/Masters/Doctoral degress/ Other degrees offered (use figures and %) 
    88% Bachelors, 12% Masters 

9)  Full time equivalent number of teaching staff and number of teacher-to-student ratio 
    142 FTE Faculty, 13-1 

10)  In major teaching fields, can you please show the breakdown using the list below, of the students bodies 
(figures or percentage of students enrolled). 
Humanities (philosophy, history, literature, linguistic, sociology..) : 
    2.86% 

11)  Science: 
    3.50% 

12)  Health/Medicine: 
    41.64% 

13)  Business/management: 
    15% 

14)  Education: 

    16.54% 

15)  In case the list above is irrelevant to your institution, please use the comment box below to show specific 
breakdown of students using your own classification. 
    Visual and Performing Arts 1.28% 
    Computing and Information Technology and Professional Communication 5.73% 
    Mathematics .026% 
    Psychology 5.20% 
    Community Leadership 2.37% 
    Undeclared or unknown 3.81% 
    Other 1.81% 

16)  Does your institution select the students? 

Please specify at which level 
    Yes, when entering the college. 

17)  What are the main commitments of the institution aimed at enhancing the quality of its teaching? 

 1 is high 4 is 
low 

Initial recruitment process of teaching staff 1  

Continuing education for faculty 1  

Institutional policy design, monitoring and implementation 1  

Programme design, programme monitoring and implementation 1  



Student evaluation (i.e. evaluation, achieved by the students, of the programmes or of their learning 
experience or of the learning environment) 

1  

Professional development to pedagogy (pedagogical tools, teachers behaviour and attitudes) 1  

Funds to promote motivative teaching 2  

Prize endowment for 'good' teachers or remarkable QT initiated by teachers 4  

Support to organisations, management of programmes at teachers level 2  

Support to organisation, management of programmes at institutional level (departmental or institutional level) 2  

Support to teaching and learning environment (libraries, computing facilities, virtual learning environment...) 1  

Support to students(eg. councelling service, career advice, mentoring, students associations...) 1  

Feedback loop of the QT initiatives on the teaching experience 1  

Support to student learning (initiatives helping students to work efficiently) 1  
 

18)  IMPORTANT: What is (are) the specific QT initiative(s) your institution woud like to address particularly 
through this questionnaire (1 to 3 QT initiatives): 
Please specify: 
    We will be addressing one "initiative." We will focus on how the design and implementation of our ability-based curriculum 
has led to a variety of principles and practices that have enhanced the quality of teaching and scholarly inquiry into teaching 
on our campus. 

19)  Is your institution accredited or externally adjudged in relation to quality assurance or enhancement at 
institutional level? 
    Yes (0)  

20)  When has the most recent accreditation or evaluation occured at institutional level and at programme 
level? 
    Insitutional level, 2006; accredited for ten years 

21)  2) External Agency  

    Regional accrediting bodies 

22)  What are the main methods used to accreditate or to adjudge the institution in relation to quality 
assurance or engagement? 

1) Self-evaluation + peer review: 
    Accreditation review is done by visiting teams selected by the accrediting body. 

23)  3) Professional bodies 
    Professional programs are reviewed by professional accrediting bodies. 

24)  What are the main methods used to accreditate programmes? 
1) Self-evaluation + peer review: 
    Accrediting visiting teams 

25)  What is the scope covered by the accreditation or the process in relation to quality assurance or 
enhancement (on teaching aspects only)? 

 1 is high 4 is low 

Academic content of programmes 2  

Recruitment process of teaching staff 2  

Human resources policy 3  

Pedagogy 2  

Facilities for teaching and learning 3  

Quality assurance set up by the institution to support quality teaching 2  

Impact of student experience 2  
 

26)  Additional scopes covered? 
    The ratings I have provided reflect what accrediting bodies value in their criteria. What is actually addressed tends to 
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depend on the visiting team. 

27)  If case the institution is not accredited in your coutnry or in your region, what can be the consequences? 

 1 is high 4 is low 

No funding or less funding received 2  

The institution cannot operate 2  

The institution is obliged to undertake corrective actions 4  

No consequence 1  
 

28)  What reforms has your institution engaged in after the evaluation, in order to obtain full accreditation 
and/or to take into account the recommendations of the evaluators? 
    We were accredited with no reservations or concerns. Our ongoing reforms are based more on our own observations about 
what needs improvement. 

29)  If the programme is not accredited or if the evaluation reveals poor or bad results, what are the 
consequences for the programme? 

 1 is high 4 is low 

No funding or less funding received 2  

The programme cannot operate 2  

The institution is obliged to undertake corrective actions to make the programme operate 1  

No consequence 4  
 

30)  Has your institution recently required a private accreditation or evaluation (labelisation, etc) at which 
level? 

    No 

31)  In your country, to what extent does your institution have the freedom or the autonomy to.... 

 1 is high 4 is low 

Design the programmes 1  

Implement the programmes 1  

Assess the outcomes of the programme 1  

Recruit teachers 1  

Discretion to reward the teachers 1  

Assess the teachers 1  
 

32)  Does your institution (or part thereof) assign certain teachers to specific classes or specific levels (eg. at 
an introductory level)? 
    Yes 

33)  Do external regulations/guidelines oblige or expect new recruited teachers to be trained initially or on 
continuing education? 
    No 

34)  If you have external regulations or guidelines, how are they organised and impact on your institution?  
    N/A 

35)  If you have internal regulations or guidelines, how are they organised? 
    We have criteria for the different academic ranks, and faculty development activities are aimed at assisting faculty to 
develop in relation to the criteria. 
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36)   
    * Introduction: profile and context of the institution 
    * Origin and initial steps of the QT initiative 



    * Functioning of the QT initiative 
    * Extension and sustainability of the QT initiative 
    * Progress monitoring and assessment of the QT initiative 
    * Synergy of the QT initiative 
    * Additional comments (optional) 
    * Confidentiality and further issues 
     
     

37)  What is the initiative? 
Describe the QT initiative and give examples: 
    Since 1973, the faculty of Alverno College have implemented and refined a curriculm that has at its core the teaching and 
assessment of explicity articulated learing outcomes that are grounded in eight core abilities integrated with disciplinary 
concepts and methods. These eight abilities are: Communication, Analysis, Problem-Solving, Valuing in Decision-Making, 
Social Interaction, Developing a Global Perspective, Effective Citizenship, and Aesthetic Engagement. All students are 
required to demonstrate these abilities in order to graduate from the college, and faculty work on teaching has been shaped 
by their commitment to engaging students in the kind of learning that fosters development of the abilities in the context of 
disciplinary study. Our responses to the survey questions and additional comments will address the principles, practices, 
structures, and processes that have emerged as faculty have been engaged in the work on teaching. 

38)  What was the origin of the QT Initiative? 

    Internal (stragtegy, new types of teaching) (0)  
    Contextual (environment, demography, types of students...) (0)  

39)  Comments 

    The ability-based curriculum grew out of faculty discussions in response to questions posed by the president of the college 
in the early 1970s. The president asked the faculty to consider what "students could not afford to miss: in studying their fields, 
and in discussing this question, faculty also came to ask "how students should be able to think" and "what students should be 
able to do" as a result of study in their fields. Faculty discovered in those discussions within and across the disciplinary 
departments that although each discinpline emphasizes its unique concepts and methods, there are some learning outcomes 
that seem to be common across all fields. This led to the articulation of the eight abilities mentioned above, and faculty agreed 
that all students would need to demonstrate these abilities, no matter what their major area of study. 

40)  Who prompted the QT initiative within the institution? 
    Teachers as a team (0)  
    Leadership at school or faculty level (0)  

41)  Additional comments? 
    As indicated in #28, the president of the college asked faculty to consider a set of questions, but the faculty themselves 
eventually articulated the abilities that comprise the core of the curriculum. After discussion and review for a couple of years, 
the president gave the faculty the charge to implement the curriculum based on these abilities. 

42)  Has the QT initiative... 
    Been implemented for more than 3 years (0)  

43)  Additional comments? 

    This curriculum has been in effect since 1973, but many changes have taken place over the years, and it has profoundly 
affected the way faculty think about scholarship and teaching. 

44)  How would you describe the QT initiative? 

Experimental 
 

Established yes  
 

45)  Comments 
    I suppose one could say that when it started in 1973 it was experimental, but it is certainly established now. 

46)  Does it aim at: 
    Enhancing the quality of the teaching (0)  
    Assessing the quality of the teaching (0)  
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    Helping teachers to teach efficiently (0)  
    Rewarding teachers that commit themselves to QT (0)  
    Affecting teachers career progression (0)  
    Promoting scholarship and research on teachers (0)  

47)  What is the level of concern regarding the objectives of the QT initiative? 

 1 is high 4 is low 

For the Institution 1  

For teachers 1  

For students 1  
 

48)  Is the QT initiative locally implemented(within a faculty or a department or at lower level)?  
    All of the faculty take collective responsibility for teaching and assessing the abilities in the curriculum. Discipline 
departments identify those abilities that are most central to their disciplines and design courses to integrate the teaching and 
assessing of those abilities with their disciplinary content and methods. 
     
    Shortly after the implementation of the curriculum, the faculty decided that we should have a department for each of the 
eight abilities for purposes of ongoing refining of the abilities, quality assurance in the curriculum, and providing ongoing 
workshops to assist faculty in teaching and assessing the abilities. This means that faculty usually serve in both a discipline 
department and an ability department. This fosters cross-disciplinary work on teaching that ensures a coherent experience for 
the students. 
     
    In order to provide time for this important work, the college does not schedule classes on Friday afternoon, and that time is 
devoted to collaborative work among faculty in ability departments, or discipline departments, or in other contexts with a focus 
on teaching, learning, and assessment. In addition, the faculty hold three Institutes a year to two or three days in August, 
January, and May. These also are devoted to issues of teaching, learning, and assessment questions. All faculty are 
expected to participate in the Friday afternoon sessions and the Institutes, and their contributions to that work are very 
important in evaluation of their work as faculty members. 

49)  Is the QT initiative disseminated (over several departments, faculties or concerns the whole institution)?  
    As my comments suggest in response to #33, there is ongoing communication and collaboration across all of these levels. 

50)  What is the exact timeline of the QT initiative? 

    This is an ongoing part of the college culture. 

51)  Who is dedicated to the project (position, type, number of staff concerned) and how is it done? 
    As indicated above, the work on teaching is an expected part of the work of all faculty. 

52)  Does your institution have a specific body/committee/postholder that centalises or monitors or 
coordinates the support to the QT initiative? 
    The Office of Academic Affairs oversees the academic side of the college, but the ability departments, discipline 
departments, and other committees (like the Curriculum Committee and Educational Policies Committee) take responsibility 
for particular aspects of the curriculum and teaching and learning culture. We also have of Office of Educational Research 
and Evaluation that does program and institutional assessment and works closely with the faculty to identify and address 
areas for improvement. 

53)  What is the target audience of the QT initiative? 
The target audience represent the beneficiaries, those who are directly concerned and involved by the QT initiative 

 1 is high 4 is low 

New teachers 1  

Current teachers 1  

Bachelor students 1  

Master students 1  

Doctoral students 4  

Administrative staff 2  

Leaders of the institution 1  

Employers 2  
 



54)  How many people have attended and which departments have participated (as beneficiaries) in the QT 
initiative so far? 
    All full-time faculty and some academic staff participate in the collaboration around teaching on an ongoing basis. There are 
also programs for part-time faculty, and participation varies. 

55)  If individual teachers have been launching their own QT initiative, to what extent does the institution 
support, monitor and/or reward these initiatives? 
    In addition to providing time during the academic year for faculty to work individually and collectively, the college offers 
summer fellowships to faculty to pursue work on teaching, learning, and assessment. Faculty report on their work on teaching 
as part of their faculty annual review and submit reports as part of fellowships. Decisions regarding continuous appointment 
(our version of tenure) and promotions are strongly influenced by work faculty have done in the area of teaching improvement 
for themselves and others. We place more emphasis on this as part of scholarly inquiry than insisting on traditional forms of 
publication. 

56)  If your institution or department has launched the QT initiative, what are the tools and procedures used to 
make such initiatives attractive to a potential audience? 
    In our hiring process we make clear the extent to which we value and expect serious work on and collaboration around 
teaching, learning, and assessment. Faculty are attracted to the college if they believe in those values. 

57)  To what extent the QT initiative has enhanced or clarified the linkage between research activities and 
teaching activities in the institution? 

    This is a very important part of the picture. As previous responses support, we are very committed to regular and 
substantive work on teaching, and we have continued to learn over time what that work involves. We know, for example, that 
we are more likely to ehlp students learn if we understand how they learn, and this means that our scholarly inquiry includes 
study beyond our disciplinary expertise. Our faculty regularly read and discuss the research literature on teaching and 
learning. We also help each other design assignments in our teaching that give us a sense of who our students are as 
learners so that our pedagogy is informed by research at large and the learning needs of our particular students. We have 
also asked ourselves how our role as educators affects the kind of inquiry we do into our discplines themselves. We spend as 
much time thinking about and talking with each other about how to assist students to learn from our disciplines as we do 
talking about the disciplines. In our context, faculty scholarship emerges from questions about student learning, and discplines 
are viewed as frameworks for student learning. Like any community of scholars, we consider it vital to make public the results 
of our inquiry, but we are more inclined to think of our own colleagues as the first audience so that we can foster an 
environment of learning at our institution. On the other hand, our faculty regularly publish, present, and consult with educators 
from around the world on issues of teaching, learning, and assessment. 

58)  Is there a willingness of the institution to extend the QT initiative? 

    As previous comments suggest, this is viewed as central to our work, not just a passing initiative. 

59)  How has the institution extended, disseminated or permeated the QT initiative in-house? 
    I think this has been addressed already, but I will add that our faculty regularly develop publications based on their work. 
For example, we have published pieces on: Ability-Based Education, Assessment, Self Assessment, Learning Outcomes in 
the Majors, Disciplines Frameworks for Student Learning, Teaching Listening, Learning that Lasts. These are shared both in-
house and with other educators. 

60)  What are the major challenges the QT initiative promoters will have to anticipate, or had to anticipate, in 
order to succeed? 
    The "promoters" tend to be most of the faculty, so this isn't much of an issue. On the other hand, it has been important that 
the principles that inform our practice are continually reinforced, and that requires ongoing attention. 

61)  In what ways, does your institution encourage discussion of the impacts and the appraisal of the 
efficiency of the QT initiative? 

    This kind of discussion is part of our ongoing collaboration with one another. We also use other resources: feedback from 
students, comments from those outside the college, instruments (like the National Survey for Student Engagement) that give 
us insight into what the students experience. 
     
    Most important is our ongoing assessment of student performance in relation to the abilities in the curriculum, and all 
faculty are engaged in this. 

62)  How is the QT initiative funded? 
special external money, internal resource, amount... 
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    This is not seen as a separate initiative that needs special money (although we have received numerous grants for this kind 
of work); rather it is part of our ongoing work. 

63)  How does your institution foresee the next steps for the future of the QT initiative? 

    next steps tend to be defined by the issues emerging in our teaching: effective use of technology, responding to the 
learning needs of a changed student population, ongoing development and learning from newer generations of faculty, 
determining manageable priorities among competing concerns.  

64)  Additionally, what could be done to lead the QT initiative to greater success? 
    Effective responses to the above issues is important. How that will be done remains to be seen. 

65)  What are the mechanisms/indicators implemented by the institution to follow-up on the progress of the 
QT intiative? 
    The most important measure of progress in teaching is student learning in relation to the identified learning outcomes 
(abilities) in the curriculum. Unlike many institutions that do occasional assessment of aggregate student patterns, 
assessment of individual student learning is central to the teaching process at Alverno. Faculty assess students in relation to 
learning outcomes in all courses, and student success in courses depends on success in the assessments. As faculty notice 
areas that need improvement they work with one another to design learning experiences and assessments that address those 
areas. In addition, our Office of Educational Research and Evaluation assists us in program and institutional asssessment and 
shares results that guide our thinking about improvements. 

66)  What is measured when assessing or monitoring the QT initiative? 
    See response to #50. 

67)  The people who are in charge of the implementation of the QT intiative, who are they accountable to? 

    Ultimately, the Office of Academic Affairs is responsible for seeing that this kind of work continues, but other groups, like 
the college-wide Assessment Council, are instrumental in seeing that things happen. 

68)  Who are responsible for taking stock of the QT intiative's progression and of it's outputs? 

1) The people in charge of QT implementation? 
    See response to #52. 

69)  What criteria did your institution chose to evaluate the success of the QT intiative? 

Please give examples of the criteria. 
    Again, the ultimate yardstick is whether students are learning in relation to the institutional learning outcomes. The fact that 
there is systematic assessment across the curriculum and ongoing collaboration among faculty about what they are observing 
in student learning leads to revisions, additions, and initiatives aimed at improvement. 

70)  To date, what are the main consequences for the teachers and the students of the QT initiative? 

    We will adress this in the additional comments at the end. 

71)  Has the QT intiative been designed and implemented to be linked to other policies of the institution? If so, 
could you please specify by giving examples. 
1) IT strategy? 
    IT Strategy: One example of this is our Diagnostic Digital Portfolio, which houses key asessment performances by students 
along with feedback from faculty and self assessment by students.  

72)  2) Student services? 
    The Student Services staff is very familiar with the curriculum. They frequently attend college Institutes and faculty 
workshops, and they reinforce learning of the abilities in the curriculum in co-curricular activities. 

73)  3) Staff development policies? 

    We have addressed multiple ways in which faculty are engaged in development activities related to teaching. 

74)  4) Estate, space and building strategies? 
    All of our classrooms are arranged with tables and chairs, not floor-bound desks, to allow for more interactive engagement 



among students. 

75)  Could you give examples of tools or practices that ensure the coherence amongst the various QT 
intiatives that many occur simultaneously? 

    This is the hallmark of the work on teaching here. Time, recognition, evaluation, and resources are aligned to support 
teaching and learning as the primary work of the faculty. See other responses for examples. 

76)  Could you give examples of impact of the QT intiatives that concern other domains than solely teaching 
(eg. on teachers mobility, on research activities...)? 
    See final additional comments. 

77)  Within the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 

    This seems to have been addressed in previous comments. 

78)  Outside the institution, how is the QT intiative articulated with other initiatives undertaken by other 
departments, by senior decision-making bodies, by committees and by other individuals? 
    We have an Alverno College Institute that was created partly for the purpose of outreach to a variety of sectors in order to 
communicate the principles and practices of our educational approach. 

79)  Could you give examples of how your institution makes sure that the QT initiative is articulated with the 
strategy or the key objectives of the institution? 

    Our academic goals for each year always articulate ways in which we want to continue scholarly work on teaching. 

80)  Is the QT initiative part of, or, an incentive, to build a 'quality culture' in your institution? 
    I would say the "initiative" is all about building a learning culture. 

81)  To some extent, is the QT initiative bound to a specific identity of your institution? 

    We are a women's college with over 70% first generation college students and the most ethnically and racially diverse 
student population in the state. Our ability-based curriculum reflects the college's mission to provide opportunities for students 
to use what they learn: in their communities, careers, and civic life. The extent of our work on teaching in this context is clearly 
related to that mission. 

82)  Is the QT initiative part of the promotion of the institution? 
    We certainly emphasize to potential students and the public in general the unique emphasis we place on providing the best 
possible teaching-learning environment and the steps we take to ensure that. 
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83)  Please add your comments? 
    Although we have responded to the questions on the survey based on the notion of an "initiative," the focus of our resonses 
has been more on a dynamic system of faculty engagement that has grown out of our efforts in developing, teaching, and 
assessing an ability-based curriculum that is grounded in the principle that education goes beyond knowing to be able to use 
what ones knows. The questions on the survey related to SYNERGY were perhaps the most relevant to our context, but we 
have tried to address all questions in the most appropriate way possible. 
     
    We have hundreds of educators from around the world come to Alverno to learn about our ability-based curriculum, and 
many of our faculty regularly consult with institutions on issues of teaching, learning, and assessment. We mention this 
because the things that seems to strike people as most significant is the culture of teaching learning here. It is not the case 
that we need teaching initiatives to get work on teaching started; rather initiatives grow out of the larger context of an ongoing 
commitment to a focus on student learning.  
     
    We have tried to indicate in our responses that our approach has been to move beyond the debate in higher education 
about the relationship between teaching and research. Scholary inquiry into teaching and learning is the heart of our 
research. It is certainly the case that we expect our faculty to keep up in their fields, but we do not assume that publishing in 
the traditional ways is always the best way to do that; and we require that all faculty take seriously their responsiblity to reflect 
upon and make public the way in which they can help their students learn and practice their respective disciplines. Perhaps 
most signficantly we view teaching as a collective enterprise, and this is reflected in the strong emphasis on collaboration 
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among faculty within and across disciplines at our college. 
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84)  Would you permit reference to your institutional illustrations in the report? 
    Yes (0)  

85)  Would you allow the institutional illustrations to be quoted in the report or in an annex? 

    Yes (0)  

86)  Would you like the institutional illustrations to be part of the annex of the report on the IMHE-OECD 
website? 
    Yes (0)  

87)  Would you like to be contacted to have further discussions on the topic? 
    Yes (0)  

88)  Would you like to participate in the in-depth analysis for the second phase of this project? 
    Yes (0)  

 


