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During the last three years we have been working in a research project to find out changes in the 
academic profile, activities, productivity and patterns of interaction and network building in the academic 
profession of three Latin American countries: Brazil, Mexico and Venezuela. We had done an extensive 
empirical work within each country and we have a database that comprises 3861 cases from Mexican 
academics, 985 from Brazil and 588 cases from Venezuela, different sections of which had been analyzed 
in a comparative perspective. We had constructed the periods of evolution of the reward system of 
academics in each country to make them comparable. And we developed a proposal of classification of 
institutional diversity for rendering comparable the impact of institutional and disciplinary frameworks. 

There were many reasons to undertake this kind of analysis, but I will mention only those more 
related with the main objectives of the IMHE-OCDE Conference on .
�����������/�������������������
0����
�����������
���������� �

In theoretical terms, public policies depart from a precise diagnosis of the situation they want to 
change. They have targeted populations and desired effects more or less clearly stated in their objectives 
and intermediate goals. In second place they are designed and proposed to use a variety of mechanisms to 
influence actors to behave as expected, which many times represent a significant change of attitudes or 
values of targeted actors. Finally, it is expected a process of evaluation and feedback is going to have 
course to redesign or correct the non-desired effects.  

Then, analyzing policy impacts and results implies not only to describe the objectives the designers 
have defined, or assess if the means and mechanisms previewed and selected to implement them are 
coherent and consistent with the stated objectives, but assessing their effectiveness to impact the actors 
behavior and the direction and results of the actions they had done, as well as establishing the indicators to 
measure the success or grade of association of the obtained results with the expectative of designed 
programs.   

I am interested in the changing process of the academic profession in the Latin American Region, 
inasmuch as academics had been defined as key actors in the development and evolution of the Higher 
Education Institutions (HEIs) (Altbach, 1997).  This subject is interesting and pertinent for the discussion 
about the relevance the academic personnel have in teaching new generations of needed high-level 
technical and scientific personnel, as well as for their active participation in the research processes to 
increase and apply the available knowledge. Without a well-qualified, committed, and adequately 
compensated professorate, no academic institution can be fully successful. (Altbach, 1997, p. 23)  It would 
be very difficult to assess the effects or impacts of the current policies and practices in the higher education 
system (HES) if their consequences for the organization and results of the academics are not considered.  

Studying these aspects could be useful for public policy makers because they need valid and useful 
research outcomes in order to better understand social actors, to solve social problems and to prevent 
potential political conflicts in policy implementation processes.  A comparative research perspective based 
on sound empirical data is an important tool to produce useful knowledge for using available information 
in public policy design or implementation and to find best practices. 

Then, an important feature to understand the feasibility, impact and possible consequences of the new 
public policy towards the educational system is related to the way academics are facing the new measures 
undertook by the government and institutional authorities in different countries.  
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To be an academic means simultaneously to work in a HEI, and to be specialist in some disciplinary 
or professional field, those imply a constitutive tension between this two axes. (Clark, 1987) 

The notions of academic career and academic trajectories of individual academics need to be 
distinguished:  

The Academic Career is the framework designed by Higher Education Institutions (HEIs) to guide the 
development of the individual trajectories of their academic staff. 

This framework has:  

� Different normative dimensions: 
� organizational,  
� disciplinary and  
� symbolic (Gil �����. 2005). 

� Procedures of entry, permanence and retirement of the HEI’s academic staff. 

� Associated economic and symbolic reward system which orient academic staff toward the 
institutional objectives and goals. 

An academic trajectory is the evolution of an individual academic from the moment of choosing 
his/her field of specialization and decision to work in the academic market through his/her retirement.  

� The academic trajectory begins before a person properly becomes an academic and implies two 
socialization processes: 
� Formative (mainly disciplinary) and 
� Organizational 

� This process could happen in more than one HEI or disciplinary field. 

��
������
��
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The expansion of access to higher education in Latin America was in delay compared with USA and 
Europe. During the post Second World War, due to the economic and technical underdevelopment of the 
Latin American Region, governments played an important and fundamental role to foster industrialization 
and, by providing the necessary founds, to improve the evolution and expansion of their Higher Education 
Systems (HES) to develop local scientific and technological capabilities and to guaranty the emergence of 
equal social opportunities, because these aspects were seen as fundamental for arriving to desired 
economic growth and development, international competitiveness and social modernization.  

These efforts in the Latin American (LA) countries brought a rapid increase of the enrollment in this 
educational level, the beginning of sector and organizational differentiation of the institutional framework 
and a rapid decentralization of the HES along the national territory (Brunner 1990). During the period 
before the 80’s economical crisis and the first signs of the assessment processes in each country the 
enrollment had increased in Brazil from 278,295 students in 1968 to 1,438,992 in 1983 (Mean Annual 
Growth Rate (MAGR) =27.8%), en México from 78,753 in 1960 a 939,513 in 1984 (MAGR=78.07%) and 
in Venezuela from 16,975 in 1958 to 395,143 in 1989 (MAGR=71.86%). The number of positions in the 
academic labor market had increased at the same pace. For the same period the number of academic posts 
changed from 44,706 to 113,779 in Brazil, from 10,749 to 77,209 in Mexico and from 1,700 to 29,160 in 
Venezuela. This amazing growth of the HES, as has been said, is related to other major changes in LA 
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societies. And this was so when the effects of the economic crisis appeared. During the eighties the 
assessment processes began and tend to expand continuously in the Region (1983 in Brazil, 1984 in 
Mexico and 1989 in Venezuela).1  

As one of the crisis signs there was an inflexion in the relations between government and the HES, 
which went from the welfare State style, which assigns financial resources to HEI in a benevolent way, to a 
State that asks for accountability and effective use of the public means it provides. Anyway, it is really 
important to keep in mind that the transformation of State-HEI relation newly occurred as a consequence 
of a wider context of profound change in the conceptualization of the State role in the economic and social 
development of modern knowledge societies within the increasing globalization process. (Neave, 1990)2 
From 1983-1995 in Brazil, 1984-1990 in Mexico and 1990-1992 there was a significant decrease on the 
mean annual growth rate of HE enrollment in Brazil (MAGR=1.86%) and Mexico (MAGR=2.8%), and a 
diminution of the previous reached size of HE enrollment in Venezuela (MAGR=-2.63%). The same could 
be said respect the growth rate of academic positions and for the deterioration of the real income of the 
academics during this period, at the end of it the number of academic positions in Brazil were 145,290, in 
Mexico 104,207 and in Venezuela 45,634. As could be seen in table 5, the social effort, measured as mean 
academic positions created each day during the period is equivalent to the previous period in Brazil (from 
7.5 to 7.2 mean new posts created per day (MNPD), but greater in Mexico (from 7.9 to 10.5 MNPD) and 
Venezuela (from 3.4 to 4.7 MNPD).  

The last time inflection considered in this paper had been defined since outcomes of evaluation 
processes were more directly linked to distribution of the available public resources to individual 
academics out of contractual incomes and to specific institutions out of its historical budgets. From that 
moment the observed stagnant or decreasing tendencies in growth rates in enrollment and academic posts 
changed one more time, mainly for the growth in private sector participation within each country. But this 
shift in sectors balance had important consequences in the emergence of new types of institutions, the 
increase of institutional heterogeneity and in the composition of time and work stability of the new 
academic positions.  In the last decade of the 20th Century 497 new establishments were created in Brazil 
(35% of the total number of establishments in 2001), 876 in México (70.0%) and 42 in Venezuela (27.1%). 
(Rodríguez, �����., 2003)  

During the first period the mean annual growth rate of graduate enrollment was very high in Brazil 
(70.24%) and smaller but still important in Mexico (44.04%). The growth rate diminished during the 
second period in graduate enrollment (MAGR=6.89% in Brazil and 6.11% in México) and present a new 
growth tendency in the third period, at least partially explained by the support measures to improve 
teachers certification in the last period. We do not have equivalent information for Venezuela. The 
graduate enrollment information is available only for 1990 y 2001, where it is three fold respect the 1990 
information. It could be said that 
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So in spite of the relative success of the strategy in expanding social and regional opportunities to 
study into the higher education system, it has had important flaws. The general level of education 
prevailing in the region has to be overcome by hiring as academic staff the best educated people in each 
                                                      
1 For a more detailed justification of the periods used in this work see Rodriguez, Grediaga y Campos (2003) and Grediaga, Rodriguez y Padilla (2004). 

2 It is important to say that this general assertion is valid not only for Latin America, but for developed countries, but the time when this phenomenon was begun varies from region 

to region, and between the countries within each one of them. 
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country. The ten-fold increase or the enrollment and academic positions, during the rapid expansion years, 
and the lack of professionals, in many occasions meant that academic personnel had begun their 
professional career younger than in other countries and without having finished their own scholarly 
process. (Grediaga, Parra and Balbachevsky, 2005) Something similar occurred in the last decades of the 
20th century with the graduate level, when the graduate section of the higher education was propelled with 
the intention, at least partially, to overcome the flaws of the hired academics scholarly profile and to foster 
local research and development. 

Near the end of the last century things were seen in a significantly different manner. The effectiveness 
of the followed strategy in expanding opportunities of access to higher education was questioned and there 
were serious doubts about the quality and competitiveness of the educational service provided in Latin 
American countries, and in some countries like Mexico and Venezuela, not in Brazil, especially by the 
public Higher Education Institutions (HEI). Participation in research is seen as an important activity to deal 
with competence in the Knowledge Society era and nowadays internationalization and network building 
constitute important challenges to overcome in the Latin American HES. 

����	�
���	�	�
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As a first step, we will describe briefly the main tendencies and characteristics of the programs that 
were implemented in the three countries during the last two decades, especially those that are directly 
related with the conditions of work and reward systems of the academic profession. This is to say, to 
clearly state the pursued objectives we are going to contrast with the empirical information we gathered 
from the academic profession survey realized in 2002-2003. 

The public policy measures will not be described in detail in this paper (because it has been well done 
in many other available works)3, but they will be listed in order to look for their common features and their 
possible impacts in the transformation, in the desired direction or not, of the composition, activities and 
productivity of the academic profession as a mean to highlight some of their possible consequences.  

At the system and HEIs level: 

� Institutional and educational programs assessment.  

� Emergence of new accreditation agencies and requirements. 

� Financial support to public HEIs conditioned to evaluation processes outcomes. 

� Network building and growth of international agreements. 

� Special resources to improve academics’ scholarly profile and research capabilities. 

At the individual academics level: 

� Productivity assessment. 

� Merit pay programs. 

� Availability of scholarships or job leaves with partial or total pay for continuing graduate studies 
to obtain master and doctoral degrees. 

                                                      
3 Brunner (1990);  Casanova y Rodríguez (2002), De Vries (2000); Donoso (1999 and 2001); García de Fanelli (2000); García Guadilla (2002 );  Kent (1997and 1998 ); Marquís 

(1996) Martínez and Vessuri (1997) Rodríguez Gómez ( 2000  ), Rodríguez et.al. (2003);  Schwartzman (2002),  Sisgardi (2002);   Vessuri (2000); Villarroel, (1998 

and 2000). 
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It is possible to identify certain common stages of development within the three countries. First, there 
was a moderate expansion period of the system, which varies between them, but could be located before 
the initiation of the general assessment process. A highly accelerated expansion of higher education 
institutions characterized the second period, and this expansion had occurred before the economic crisis of 
the eighties. During this period, the federal governments granted strong financial support to public higher 
education institutions based on student enrollment and fostered some planning attempts in this field that 
were very limited as higher education institutions claimed institutional autonomy. Thus, higher education 
growth continued to be non-regulated. (Kent, 1997) This period saw federal governments encouraging 
research and graduate education development, creating in Mexico the National Council of Science and 
Technology (CONACyT) in 1970. (OECD, 1997) The third period underwent a slow-down in the growing 
of higher education system during the so-called lost decade for Latin America. It was partially a result of 
the economic crisis prompted by the decline in oil prices and the countries increasing international debt 
services. “Many public universities made the rough passage from the traditional academically 
undifferentiated structures of the sixties to the massive, politically dynamic bureaucracies of the eighties in 
a climate of politicization…. Traditional forms of personal rulership in universities were swept away, and 
new forms of bureaucratic and political coordination took their place.” (Kent, 1997, p. 75-76)  Finally, the 
fourth period has been characterized by a renovated expansion and diversification of the higher education 
system, mainly by the increase of the share private sector has in the total enrollment in the different 
countries, accompanied by an effort toward evaluation and accountability mainly in the publics sectors of 
higher education systems. Federal policies encouraged higher education institutions to adopt a “culture of 
evaluation” and modernize their structures (Kent, 1997, p. 80). In fact, during this period federal funding 
was maintained at the same level. However, a significant proportion of the financial support was granted to 
higher education institutions based on project competition and institutional and program evaluation. 

Nonetheless, due to the main focus in this paper on the conditions for the evolution of the academic 
profession, this stages were reduced to three main periods, resuming in one period the moderate and 
accelerated expansion and grouping differently the other three periods taking in consideration, to establish 
the cutting points for each country, the coming into the policy scenario of measures used for trying to get a 
better performance of the higher education system, especially taking into consideration those programs 
designed toward the transformation of the reward system of the academic profession. This time 
reorganization in each national case was done by Grediaga, Parra and Balbachevsky (2004) who 
distinguished three general periods: 

� A first period: Before the individual assessment of academic’s productivity.  

� A second period: Periodic evaluation of individual productivity, mainly for researchers, research 
financing and graduate programs. 

� The last period:  Generalization or diffusion of assessment processes linked with income 
differentiation within other sectors of the academic profession.  

���	�	��
���
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The academic profession has advanced through the last decades in their formative process of 
completing their graduate studies in all the countries, and without doubt this is one of the most important 
dimensions to its consolidation, but not the only one necessary to be considered. Even though the Mexican 
case could be regarded as the country with greater disciplinary fragility, because a great proportion of 
faculty had not finished the basic higher education level when they had initiated their academic life, the 
reported changes in their formative and work conditions show that there has been important achievements. 
We also have to point out that though in Venezuela the professors have been hired mostly having earned 
the bachelors degree, that does not guarantee a solid disciplinary formation as it seems to be the case of 
Brazil. There most of the academics who answered the questionnaire, specially in the last period, start their 
academic life having done at least after part of their doctoral studies.  
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However, it is not clear that this transformation can only or directly be attributed to the public policy 
programs created to support the graduated studies promoted by the governmental authorities. Therefore, 
the issue of the achievements and possibilities of transformations of abilities and academics practices 
trough guidelines of formative socialization is one theme in need to be examined in future systematic 
research projects. 

Another effect in the desired direction that can be found in the survey results is that those who do 
research also participate more in making support materials for teaching as in tutoring theses and 
dissertations. According to types of institutions and period in which they initiated their academic career, 
this appears in each country although in different degrees. This result goes against the assertion according 
to which graduate degree studies and increasing research activities necessarily produce to give up teaching.   

On the other hand, it was made clear that it is not enough to introduce formal changes in the level of 
schooling in the academic profession because even though the level of formal certification could be 
reached for the national faculty, if this happens in a context which does not have the adequate mechanisms 
in order to define the type and quality of these studies it could be insufficient to improve the quality and 
productivity of those who have received the supports.  

It is necessary to reflect about the implications of the kind of resource investment done always scarce, 
but especially in LA countries for reaching the aims of improving the productivity and the development of 
the academic profession in the medium and long term. Given the importance of the proportions of those 
who obtained the master or doctoral degrees in the period after the different programs of incentives in the 
tree countries, and first of all, because the average age in the beginning or culmination of the studies in the 
last periods is between the end of the fourth and the beginning of the fifth decade of the professors life, it 
will be necessary to think about better ways to invest for changing the profile of the academic profession 
for profiting from it the longer possible time. 

Although considering the difficulties to give conclusive assertions in this matter, we may say that the 
public policy implemented during the last years in Brazil, Mexico and Venezuela could be seen as a 
tendency towards increasing the professional development of the professorate of public HEI in LA 
countries. If the different designed programs and mechanisms include the evaluation of peer review and if 
the aims and criteria are defined by those who are directly related to the development of the academic 
duties, this reinforces the academics’ capability to regulate important aspects of the evolution of their 
profession, like symbolic recognition and status stratification. At least some segments of the academic 
profession (approximately the third part of the sample) had been engaged in different aspects of this 
assessment processes. But the current criteria and mechanisms of assessment in the current reward system 
seem to have other parallel effects, which could be a threat to achieve the desired effects.  

��	�����
���������


There has been an adaptation process of the academics to new rules of academic career, but this has 
not always meant real changes in the quality of teaching and research or increases in publications impact. 
Some analysts even argue about the emergence of simulation and corruption.  

The unintended consequences could be divided in two different levels of analysis. At the system and 
institutional level we could observe: 

� The absence of specific frameworks to regulate private sector, as well as achieving a rapid 
increase of private share of total enrollment, leads to the proliferation of very small, low quality 
institutions in the last decade. 
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� There are significant differences in the appointments offered by both sectors (public and private). 
If we added to this the particularities of the increasing share of the private sector during the last 
decades, the continuity on this patterns will produce a midterm decrease in the proportion of full 
time and tenured professors in the national academic labor markets, no matter the effort in the 
contrary sense done by the public sector. 

� On the other hand, the product versus processes oriented reward systems has produced a decrease 
of academics’ commitment with institutional management, decision making and socialization 
processes of graduate students and new comers to the academic profession. It is possible to see 
serious difficulties in the HEIs to find candidates to compete for the management positions. 

In the academic profession and individual academics: 

� An increasing part of academics incomes depend on the outcome of periodical evaluation 
processes so work stability has been modified. 

� Fractures of collegiality and collaborative work in teaching and research due to the increasing 
competition for scarce resources and the “over-prize” to individual publications in the new 
reward system. 

� Lack of collegiate and peer control in graduate programs undertook by the individual academics 
result in an increase of the mean age of graduate students and, in some cases, to academics who 
study near the retirement age and not in high quality programs. 

� Unfair competition between active staff and new generation students for scholarships and 
available positions for undertaking graduate studies. 

The certification level of faculty and their participation in different academics activities are not the 
only elements, neither the most important factors to determine the stated desirable profile of the professor 
in current policies. It seems that reaching quality results in teaching and research activities and being able 
to participate in national an international research and knowledge networks is also associated to the 
institutional organization, internal means of communication and the type of leadership and decision 
making processes. Those matters should be investigated and discussed more deeply in future research. 
(Grediaga, Rodríguez and Padilla, 2004) 

The particularities of the increase in the private sector share and the changes in the criteria and 
mechanisms of evaluation of those that are appointed in the public institutions of higher education alter the 
salary structure and the conditions of stability for the development of the academic profession, especially 
in Mexico and Brazil. However it could be said that in the three countries the increase of the private sector 
and the differences in the appointments offered in the two sectors (public and private) do make to decrease 
the proportion of full time and tenured professors in the national academic labor markets. 

The consequences of that situation and the conditions of retirement in this matter especially with 
reference to several institutional cases in Mexico will impose very restrictive conditions to attract young 
talents to renovate faculty, in one hand because the reward system promotes income instability, do not 
affect retirement incomes and retirement is not compulsory, in the other hand, the institutions do not seem 
to have concrete plans to encourage the best students to pursue the academic profession and to take it 
seriously as plan of life as the institutions do not have planned a systematic and purposeful formative 
socialization and the academic staff is mainly engaged in fulfilling the new requirement to improve their 
personal incomes in the short run. In other words, if there were not changes in the premises it would seem 
that the only option would be the ageing of the faculty. In the cases of Brazil and Venezuela the current 
tendencies are in the contrary direction due to the extremely expensive cost for the public institutions and 
the State to afford the retirement programs. The union movements of the 1970s and 1980s got what is 
called dynamic retirement system. Then the financial system could collapse with all the negative 
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consequences it will bring to the academics and the same institutions. Moreover, because of this, the 
institutions will have less opportunity to develop projects and support their appointees giving them the 
basic conditions to be competitive in the internationalization context and to provide the needed resources to 
establish links and relations with their peers in other parts of the world. Actually, it does not seem that 
these problems have received the necessary attention by the governments and institutions neither in 
Mexico, nor in Brazil or Venezuela. 

�������
���
���������


Some problems in the diagnosis and design of public policies are in the origin of some of the 
unintended effects described in the previous section: 

� Lack of precise information about the particular characteristics of the institutions and academics 
trajectories in the diagnosis. 

� General and homogeneous goals were stated without considering diversity of points of departure 
or different stages of development in academics trajectories. 

� Inflexibility or absence of alternative programs. criteria and support mechanisms for different 
kinds of institutions, academics profiles or stages in academic trajectories. 

� The voluntary character of the assessment processes, both in institutional and individuals levels 
to avoid political conflicts seriously affect the diffusion of a new culture within organizations. 

� Lack of understanding of the evolution of the academic profession in a long time perspective 
which not includes retirement and renewal of the current academic staff. 

� Overestimation of the presence of solid research groups which were supposed to design 
development plans, lead and exert peer surveillance and orientation. 

To avoid the voluntary character of the assessment processes is an imperative need especially in the 
Venezuelan case and Mexican institutions, inasmuch as in these countries the professor hired in the public 
institutions have assured their work stability (more than in the USA tenure system) from the very 
beginning of the career, whereas those of the private sector have very precarious work conditions


It seems that it is an urgent task to have an integral strategy to promote the regulation of the private 
institutions, inasmuch as their increase has occurred by the surge of very small institutions that are not an 
option of higher education socialization equivalent to the one the students of the more prestigious 
institutions may have (as much in the public as in the private sector). The private sector institutions’ low 
participation in the development of research should be approached by promoting and widening the 
competitive financing of support resources to do research. This requires discussing among the different 
actors involved for designing a systematic and integral policy of academic profession development that 
considers all stages of the academic career: from the formative socialization to the policy of appointments 
and retirement conditions. 

On the other hand, even though the importance of this matter for the consolidation of the academic 
profession, it is relatively little we know about the effects of the mechanisms of rewards on the 
productivity and the academic courses, the renewal of the academic profession and, last but not least, on 
the expected consequences in the development of knowledge and on the higher education as a whole.   

From our perspective this theme will continue to be a key issue for social research. This will require 
surveying representative samples in these countries and in other Latin America countries, gathering valid 
information to follow the development of the academic profession in this region.  
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It will also be relevant to advance in the construction of categories to organize what it is known as the 
diversity of the multiplicity of institutions and disciplines (Brunner �� ��., 2005). Even though the reported 
comparative study made an effort in that sense it is required to improve the typology in order to be able to 
make comparable the results coming from different research in the realm of academic profession and 
higher education evolution in the developing countries. (Grediaga, Rodríguez and Padilla, 2004; Grediaga, 
Parra and Balbachevsky, 2004) 

If we study in depth and systematically the knowledge and social relevance of the institutions’ 
different missions, aims and characteristics, it would be possible to diversify the academic career referents, 
as much as the design of the strategies to the assignment of resources to promote and improve the 
academics insertion in the international milieu. These referents should be more pertinent to the academic 
work regulations of the different segments of the profession, than a general framework which has not 
considered diversity.    

Last but not least, it is necessary to think over the government’s policies not only to realize its features 
and effects, but also to be able to recognize and creatively take advantage of the heterogeneity and 
diversity of the higher education institutions and their actors to develop human resources capabilities 
needed for facing the current internationalization processes. 

 �����


Altbach, P.G. (ed) (1997), .������
������������������6
�������� �6�
�
��������7��
�����	����
���  
Princeton-New Jersey, The Carnegie Foundation for The Advancement of  Teaching. 

Brunner, J.J., �����. (2005), !���
������
���� �����
������
������������8������
��
����	���  Reporte de 
investigación del proyecto financiado por el fondo de Investigaciones de la Universidad Adolfo 
Ibáñez, Caja de compensación La Araucana y PERCADE. Publicación electrónica. 

Brunner, J. Joaquín (1990�"��������8������
��
������9
����$�����:����������������;��, FCE, Chile. 

Casanova, Hugo y Roberto Rodríguez (coord.) (2002), 0���
�����������������������������������������8��
����
��
. Netbiblo, España. 

Clark, B. R. (1987), .�����������6
��������:�<�������"�=���������
�"�������������������#�������. Berkeley, 
Los Angeles, London: University of California Press.  

De Vries (2000), “Buscando la brújula: las políticas para la educación superior en los 90”, trabajo 
presentado en el Seminario 0�1���������������������
�����"������
�����
����������������
����
, 
CEIICH-UNAM, México. 

Donoso, J. P. (1999), “Universidades brasileñas: conquistas, dificultades y desafíos”  Ciencia al Día 
Internacional, http://www.cienciaaldia.cl. 

Donoso, J. P. (2001), “La política científica en Brasil”, Ciencia al Día Internacional 
http://www.cienciaaldia.cl. 



 

 11 

García de Fanelli, Ana (2000), “Transformaciones en la política de educación superior Argentina en los 
años noventa”, 0�����������������8��#���
��
, ANUIES, Vol. XXIX, México. 

García Guadilla, Carmen (2002), “Educación superior en Venezuela en el contexto de una compleja 
transición política”, en Hugo Casanova y Roberto Rodríguez (coords.) 0���
��������������������
���������������������8������
��
, Netbiblo, España. 

Gil, M. �����. (2005�"�$����

�
������9�����������>����
���������8�����/��
��������� �>����
�����
��������������  Documento de trabajo, UAM, México. 

Grediaga, R., M.C. Parra and E. Balbachevsky (2004), Changes in the academics' reward system. 
Consequences for academic profession’s strengthening in Mexico, Brazil and Venezuela, In .��
7�
���!������	����,��������0����
����������
�����������6�����, UNESCO, 1-3 de Diciembre 
2004, Paris. 

Grediaga K, Rocio, J.R. Rodríguez y L.E. Padilla (2004), 6��;�������?������������������������
�����8��
����9�����������?�������9����. México, ANUIES-UAM-CONACYT.  

Kent, R. (1997), $����������
;�������������������8������
��
������9
����$����� ����������	����
������" 
Vol 2, FCE, FLACSO, UAA, México. 

Kent, R., �� ��. (1998), “El financiamiento público de la educación superior en México: la evolución de los 
modelos de asignación financiera en una generación” .
����9������������;�����������������������
�������8������
��
" ANUIES, México. 

Marquís, C. (1996), “De la evaluación a las reformas en el sistema universitario argentino”, �������8��
#���
��
���#�������, UNESCO. 

Martínez, E. y H. Vessuri (1997), “Reformas recientes en el sistema de educación superior venezolano”, en 
Mugaray, Alejandro y Giovanna Valenti (coords.) 6��;�������?����������������8������
��
"�
ANUIES, México. 

Neave, G. (1990), “La educación bajo la evaluación estatal. Tendencias en Europa Occidental, 1986-
1988”, >����
������7���
�, UAM, Vol. 2, No. 5., México. 

Rodríguez, R. (2000), “La educación superior y el desarrollo en América Latina, un ensayo de 
interpretación”, en Jorge Balán (coord.) 6��;����������������8������
��
"����������;�����������
�" 
CEDES-CRIM-UNAM, México. 

Rodríguez, R., R. Grediaga, L. Padilla y M. Campos (2003), “Variaciones de una misma orientación 
general. Las políticas públicas hacia la educación superior en Argentina, Brasil, Chile, México y 
Venezuela”. 0��������������������8��#���
��
, 128, octubre-diciembre, ANUIES, México. 

Schwartzman, S. (2002), “Presentación de Simón Schwartzman” en Lilia Pérez Franco, �����., Memorias 
Luego de la evaluación: los desafíos de la universidad Latinoamericana, México, UAM-Azc. 

Sguissardi V. (2002), “Tendências atuais na política de educaçao superior: o caso do Brasil” en Casanova 
Hugo y Roberto Rodríguez, (coords.) 0���
�����������������������������������������8������
��r. 
Netbiblo, España. 

Vessuri, H. y A.M. Benaiges (1997), 66�:�$��������������
���������   �>��������������������8� �	�
����:�
6
��
�������6
�����8�����������������
. http://www.ppi.org.ve. 



 12 

Villarroel, C. (1998), $������
�����������������

�������8���������
�����������������8�. Reflexiones para 
el caso Venezuela. Cuadernos del CENDES, Año 15, Nº 37. 

Villarroel, C. (2000), #������������������8������
�������8���������>����
��������<��������� �Caracas: 
OPSU (mimeografiado). 

 


