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Introduction 

The second International conference on the Innovative Learning Environments (ILE) project from the Centre for 

Educational Research and Innovation (CERI) was an important milestone in discussing the publication on 

‘Innovative Cases’, paving the way towards implementation and change, and to open up towards the Latin 

American context.  

 

The conference was held in Santiago, Chile, on 7-9 January 2013 and was jointly organised by the OECD and the 

Ministry of Education in Chile. In total, 115 participants from over 20 countries contributed to the conference 

enriching discussions from many perspectives. Attendants had different profiles coming from foundations, 

educational research, international organisations, learning environments, ministries of education and other 

institutions.  

 

The focus of the conference was on finalising the analysis of individual innovative cases (strand 2), as well as 

creating a transition towards policy implementation and bringing innovation and good practice to scale (strand 3). 

In specific the conference aimed to: 

 Discuss the elaborated ILE framework presented and illustrated in the new publication, and to interrogate 

its applicability in different systems 

 Discuss the agenda for change as presented in the report on the third ILE project strand, and how that can 
be followed through in the continuing ILE work on ‘Implementation and Change’ 

 Clarify materials and dissemination options that might be developed from ILE analysis and cases, to be 
used in different contexts (system-wide or more locally), to help innovate learning 

 To discuss Latin American experiences, to see how ILE might inform innovation in those contexts, and 
explore implications of those experiences for systems in other parts of the world 

 

In order to meet these aims, the conference consisted of a rich mixture of presentations, workshops and 

interactive discussion, which allowed the participants to exchange ideas, commonly analyse different relevant 

topics, and to work rigorously on the further development of their projects and the ILE initiative. The discussions 

were led by Tony Mackay, Centre for Strategic Education, Melburne, Australia.  
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Day 1: Learning in the 21st Century 

The first day of the conference provided an overview on current transformational processes towards 21st century 

learning as well as an insight on the specific context of Latin American systems. Further, the OECD’s implications 

in furthering innovative learning were discussed.  

 

Conference Opening 

During the opening session of the conference, current developments and priorities in learning and education in 

an international, Latin American and specifically Chilean context were put forward, and the structure and major 

aims of the conference were outlined. 

 

After a welcoming speech by Tony Mackay, the Minister of Education in Chile, Harald Beyer, outlined the 

importance of changing educational policies through initiatives such as the ILE project to adjust current 

educational structures and practices to the needs and challenges of the 21st century, both in Chile and elsewhere. 

Even though Chile has made significant improvements in terms of the overall learning achievement of students in 

recent years, its educational system is still facing important challenges such as high inequalities in terms of access 

to learning and student performance linked to the socio economic condition of students. Furthermore, Harald 

Beyer stresses that current educational policies need to be more learner focussed in order to improve the overall 

learning conditions for students in Chile and innovate current practices. The findings of current research on 

learning and the development of tools to analyse and translate these findings into better educational policies play 

an essential role in this process. Especially the international research conducted by the innovative learning 

environments (ILE) project is an important contribution towards bringing the micro-level conditions onto the 

policy agenda by shedding light on cognitive and social processes, analysing cases of innovative learning 

environments and providing a theoretical framework for Innovative Learning Environments. The exciting 

challenge is now the agenda of the third project strand in developing concrete strategies for developing and 

implementing large scale and sustainable strategies towards more innovative and inclusive learning across the 

different systems.  

 

David Istance, head of the ILE project, continued by introducing the overall aims and upcoming challenges of the 

Innovative Learning Environments project and provided an overview of the conference programme. In line with 

the introductory speech from Herald Beyer, he reasserted the critical point of the project of combining high level 

analytical work with the active promotion and implementation of innovation. While the first and second strand 

were crucial in exchanging and jointly developing conceptual frameworks (bringing together 40 in-depth analysis 

of initiatives applying innovative practices), the conference activities serve as a transition towards reflecting on 

concrete implementation strategies, and bringing the micro level of teaching and learning to centre stage of 
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policy design. As in the previous project strands, these aims can only be reached by drawing on experiences and 

ideas from multiple contexts and bringing together key players, stakeholders and organisations within and among 

the different systems. Holding the conference in Latin America and having the presence of countries beyond 

OECD member countries such as South Africa, Brazil, Peru and many stakeholders and organisations from the 

Latin American region such as the Trade Union Advisory Committee and TUAC is thus a promising starting point 

and reflects that desire to extend the projects reach, inputs and experiences to other systems.  

 

 

 

Learning in the 21st Century- Policy Lessons 

Andreas Schleicher, Deputy Director of the Directorate for Education at the OECD, provided a macro perspective 

on the skills needed in the 21st century and pointed out the challenges and possibilities of creating appropriate 

innovative learning environments in which those skills can be developed and fostered.  

 

Due to the increasing relevance of the skills-set on the labour market outcomes, social participation and fuelling 

entire economic systems, they can be considered as the novel ‘currency of the 21st century economies’. While its 

relevance has been largely acknowledged, the real challenge is to firstly define which set of skills are needed and 

how to learn and acquire those skills in effective, equitable and efficient ways. 

 

The social and economic transformations in the past decades have also fundamentally changed the demand for 

skills, making non-routine and analytical skills more demanded than ever before. In order to develop these skills, 

learning is increasingly grounded in specific (a) ways of thinking that include creativity, critical thinking, problem 

solving and decision making; (b) ways of 

working, collaboration and teamwork that allow 

for jointly developing and sharing knowledge; 

and (c) tools for working such as new 

technologies and information literacy in order 

to deal with the information flows and for 

constructing one’s own knowledge. 

 

This change in demand of skills and 

consequently the learning framework in which 

those skills are acquired, has created a shift in 

how learning is understood (see box 1). Rather 

than relating learning to a particular place, it is 

increasingly perceived as an activity with a 

Box 1: Different understandings of learning 

Learning as a place  Learning as activity 

Provision     Outcomes 

Prescription    Informed profession 

Bureaucratic look- upwards Developed-look outwards 

Management    Leadership 

Public vs. private   Public with private 

Delivered wisdom   User-generated wisdom 

Uniformity    Embracing diversity 

Curriculum-centred  Learner-centred 

Culture as obstacle  Culture as capital 

Standardisation   Ingenious 
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strong focus on the learning outcomes that requires informed professionals and high quality leadership skills. Its 

organisational structure is looking outwards rather than depending on instructions from the top to the bottom, 

thereby also creating new partnerships that dissolve a perceived dichotomy between the private and the public 

sector. Learning itself is much more centred on the learner rather than the curriculum, thus allowing for multiple 

teaching and learning approaches which are based on the notion that students learn differently at different 

stages of their lives. In fact, the results from the PISA assessments have revealed that high performing systems 

have managed to achieve high scores based on this novel understanding of learning with a high equal standard. 

Contrarily as might be assumed, the amount of money spend per student explains less than 20 % of the 

performance differences among countries, but above all on how the resources are invested. 

 

In order to further develop and foster learning systems based on a high level of performance and equity, 21st 

century learning environments should above all aim to make learning central and encourage engagement among 

students. Further, they should foster lifelong learning skills rather than exclusively qualifications-focused 

education, be acutely sensitive to individual differences and provide continual assessment with formative 

feedback. Learning environments also need to be demand-sensitive, and actively involve employers rather than 

being based on purely government designed curricula taught in exclusively school-based systems. Lastly, it should 

be ensured that learning is a social and collaborative activity and that it promotes connections across subjects and 

activities reaching far beyond school, as the ILE 7 principles for learning recommend (The Nature of Learning, 

OECD, 2010). 

 

Another important component in fostering 21st century skills is the special attention that should be paid to a high 

teaching professionalism. Andreas Schleicher uses the example of Finland and Singapore, whose educational 

systems, though largely differing in many aspects, are high performing and have made teaching a top priority, 

carefully developing high quality teaching performances. He outlines several important aspects that qualify 21st 

century teachers. They need: 

 To be well-versed in the subjects they teach in order to be adept at using different methods and, if 

necessary, changing their approaches to optimize learning 

 A rich repertoire of teaching strategies, the ability to combine approaches, the knowledge of how and 

when to use certain methods and strategies  

 To have a deep understanding of how learning happens; and strengthen student initiative  

 To reflect on their practices in order to learn from their experience  

 To be able to work in highly collaborative ways, working with other teachers and professionals or para-

professionals within the same organisation, in networks of professional communities and in different 

partnership arrangements 

 To acquire strong skills to use technology as effective teaching tools, both to optimise the use of digital 

resources in their teaching and to use information management systems to track student learning  
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  The space to design; lead, manage and plan learning environments in collaboration with others. 

 

In order to create learning environments including the various aspects mentioned above, Andreas Schleicher 

stresses the importance of increased research to better understand the nature of learning and to develop as well 

as to disseminate innovative practices. In conclusion he further pleads to continue going into novel directions that 

aim to include all students in learning at high levels, are based on a high level of professional knowledge of the 

workers, and assure a constant evaluation and feedback. 

 

Overview on Situation and Developments in Latin America 

This part of the conference served to gain an insight into the ‘learning landscape’ in Latin American systems. Four 

panel presentations provided an overview on general trends and challenges in the region, and two specific case 

studies from Chile served as micro examples of current innovative learning environment initiatives ‘on the 

ground’. 

 

Inés Aguerrondo, who worked for the National Ministry of Education in Argentina and is currently working as 

consultant for the UNESCO and other organisms in Latin America, outlines current challenges but also the 

potential for transforming learning in the region. During her presentation, she elaborated specifically on two 

challenges for transforming the educational system which are very characteristic for most Latin American 

countries and deeply engrained in the colonial past. Firstly, most educational systems are based on highly 

centralised, hierarchical and bureaucratised structures which are very resistant to processes of decentralisation 

and autonomy of the different regions. Secondly, the educational systems have long failed to adequately address 

the deeply engrained inequalities and different forms of exclusions reproduced within the system. Even though 

there has been an increasing recognition and concern that the often traditional school systems are not able to 

effectively integrate large parts of its young population, multiple forms of exclusion still continue to persist. The 

degree of exclusion from learning and the overall school achievement is often closely related to the 

socioeconomic background, further disadvantaging those already at risk. 

 

Two large waves of reforms aimed to change the educational landscape across the continent. In the 1960s and 

70s, the curriculum was revised especially in terms of its content, and in the 1980s and 90s, efforts were made in 

many countries to restructure the schooling system. Reforms in 2000 reflected anew the effort to bring about 

more integral and systemic change for better and more equal learning opportunities. Besides these political 

initiatives, Latin America can look back at a long tradition of research in social sciences and particularly in 

educational sciences, including the contributions by Paulo Freire and Emilia Ferreiro who have provided novel 

understandings and ways of conceptualising learning. In the past years, many different initiatives applied 

innovative learning strategies, for example in Cuba, where the educational system has benefited from a 
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systematic integration of parents in pre-schooling, or in Colombia, where in the 20 past years, the ‘Nueva Escuela’ 

have transformed learning in many rural areas of the country. Nevertheless, besides important changes in the 

past decades, the educational systems are still concentrated on running school administration rather than 

comprehensive programmes and need to be better equipped for driving comprehensive reform processes. Thus 

Inés Aguerrondo pleads for opening up towards novel educational models and highlights the potential of the ILE 

project in promoting ‘future thinking’ and helping transform educational structures in order to tackle the 

challenges laying ahead.  

 

In line with Inés Aguerrondo’s presentation, José Weinstein reasserted the persisting socio economic inequalities 

and poverty in Chile and Latin American countries, and stresses the importance of taking those larger social and 

economic factors into account in order to understand the current challenges that the educational system is 

facing. In terms of the educational system itself, he drew particularly attention to the disconnection or high 

cleavage between the political ‘macro’ level and the conditions on the meso and micro level, such as the schools 

and classrooms and referred to the challenge of providing adequate school infrastructure on the national, but 

also regional and provincial level; lastly, José Weinstein urged for paying more attention to the dynamics of the 

pedagogical core, such as teaching practices and the content, as well as the essential component of student 

motivation. Thus, improving the educational systems in Latin America will entail the tackling of ‘macro’ social and 

economic conditions just as much as focusing on the transformation towards a more coherent learning system. 

 
For Violeta Arancibia, psychologist and director of the CPEIP of the Ministry of Education in Chile, there are two 

major contributions from the ILE project to the understanding of the nature of the learning innovation. The first is 

putting the learning at the centre of all actions surrounding it. The second is the importance given to emotions 

and motivations, as these are positive drivers of effective learning. Arancibia pointed out that one of the greatest 

challenges in innovation is not only for learners to develop 21st century skills, but also for teachers to do so in 

order to help learners through the skill development process. Innovative teacher training is for Arancibia one of 

the basis for educational innovation.  

 

After the three introductory speeches on the Latin American context and innovative learning, two case studies 

from Chile served to provide concrete examples of current initiatives working towards developing and sustaining 

Innovative Learning Environments. School principal Myriam Riquelme introduced the aims and strategies of the 

Instituto Agrícola Pascual Baburizza. This agricultural institute has a strong practical orientation whose activities 

are closely tied to the local environment and community. The second case is the Colegio Karol Cardenal de 

Cracovia and was presented by its principal Juan Carlos Navarrete. The organisation of learning of this learning 

environment has equally developed a very context-specific learning programme focussed on 21st century 

competences and democratic values. Both are very significant pioneering cases in aiming to transform traditional 

educational structures towards more innovative learning dynamics. 
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The OECD Work on Innovative Learning Environments 

David Istance introduced the OECD’s project on Innovative Learning Environments and described the relevance of 
the project in the overall context of innovative learning and educational trends. His speech began with answering 
the three central questions ‘Why learning? Why innovation? Why environments?’  
 
Why ‘learning’? 
Since knowledge has become central for society and economy, the process of acquiring knowledge and learning is 

essential. While there has been a strong focus on measuring learning outcomes in the past years, the next step is 

to develop effective strategies to influence and consequently improve deeper learning processes. Taking a ‘fresh 

look’ at learning itself may facilitate the changing of educational dynamics that have been largely resistant to 

change and innovative practices. 

 
Why ‘innovation’? 
Today’s society is quickly changing; creating new demands and challenges for the current and future generations. 

Therefore, educational systems need to open up to change and act as a platform for, and driver of innovation. 

New learning environments are needed which foster and further develop 21st century learning and competences 

and which lay the foundations for lifelong learning. 

 
Why ‘environments’? 
Traditionally, educational systems are mainly perceived in terms of institutions and largely disconnected entities 

that are part of a clearly defined hierarchical structure such as the system, the school, the class, the teacher and 

the learner. While this structure might be useful for the administration of institutions, it highly limits a deeper 

understanding of the complex learning processes and working towards innovative learning practices and spaces. 

Thus, a novel and more holistic model is needed that entirely rearranges how learning happens and allows for the 

development of innovative strategies. 

 

The project on Innovative Learning Environment has several different dimensions in understanding, developing 

and implementing innovative learning. Firstly, substantive research has been conducted to better understand 

how and under what conditions people learn, integrating perspectives of cognition, emotion, and biology and 

providing analyses what implications these findings have on the redesigning of learning environments. Secondly, 

indepth case studies of ‘innovative cases’ were studied to inspire research and policy. Thirdly, the project 

focusses on how the research and the practical examples can be used to develop strategies that allow for growing 

and sustaining systemic change and new forms of learning while continuing to develop in parallel the analytical 

framework. The conference itself serves as an important part of gathering ideas and further developing this third 

strand of the project. 
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Day 2: Innovative Learning Environments in Latin America and Beyond 

The second part of the conference allowed for an in-depth work and reflection on the case studies of the 

Innovative Learning Environment project. After an introduction to the most recent developments of the ILE’s 

conceptual framework, the conference participants joined workshops to exchange experiences and further 

develop ideas based on different examples and approaches to Innovative Learning Environments. 

 

The ILE Framework for Learning Environments 

David Istance used his second presentation to explain in more detail the theoretical framework of the ‘learning 

environment’ model. As previously mentioned, it was considered essential to develop a model that would go 

beyond the conventional ‘classroom’ and ‘school’ conceptualisation, and instead be able to capture the 

multiplicity of different forms of learning environments. As a first step, a theoretical model was thought after that 

could as well be applied to so-called ‘innovative’ learning environments, but also to traditional learning 

arrangements. The second step was then to work out a generic framework to specifically capture those learning 

environments perceived as powerful, innovative and appropriate for the 21st century. Based on the research and 

rich set of examples of learning environments that proved to be highly innovative, a model was developed 

consisting of three interconnected layers: 

 The pedagogical core 

 The formative design/redesign cycle 

 Wider partners cycle 

 

The pedagogical or technical core includes the elements and relationships that are at the very heart of each 

learning environments. It entails four core elements:  

 Learners (who?) 

 Teachers and other professional staff, volunteers, experts, peers and learners as teachers (with whom?) 

 Content (what?) 

 Resources (with what?) With a particular focus on digital materials, learning spaces & infrastructure as 

well as pedagogical materials 

 

In order to understand how learning functions and is organised within the pedagogical core, it is crucial to not 

treat these four elements as separate, unconnected entities, but to specifically look at their interconnectedness. 

These relationships can be broadly structured around a) how learners are grouped, b) how teachers are grouped, 

c) how learning is scheduled and timed, and d) pedagogies and assessment practices. The project on Innovative 

Learning Environments focusses essentially on cases that are innovating different elements or relationships within 

this core. 
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The second layer or dimension of the model can be referred to as the Learning and leadership cycle. This layer is 

important to capture the agency within learning environments and consequently the way in which the learning 

environment itself is changing over time. The concept of ‘learning leadership’ thereby sheds an important light on 

how the learning itself is reflected upon and used to further develop and redesign the learning practices in a 

formative way. 

 

The third layer of the model is coined the Wider partnership cycle, as it represents the different forms of 

partnerships that can be increasingly found among learning environments and which are a crucial driver for 

innovative learning. The partnerships may include interaction with families and communities; with business, 

cultural institutions and/or higher education and connections with other learning environments (or networks). 

The main focus of analysis is how these different partnerships relate to the learning environment. Many of the 

innovative cases that are part of the ILE project serve as excellent examples of how partnerships may have an 

impact on the pedagogical core in terms of supporting the human, physical and social capital of the learning 

environment. Moreover, they may also enhance the decisional capitals in the learning leadership cycle and thus 

contribute to the stretching of boundaries, extending capacity and enhancing different forms of capital. 

 

Another aspect that has become crucial for innovating learning environments and which permeates through all 

three layers is technology. Starting with the major focus on learning, it is necessary to understand and 

incorporate the different ways in which technology can be used to not only innovate the pedagogical core, but 

also how it can support the formative organisation to redesign learning and the crucial role it can play in 

extending the boundaries of learning environments. While a lot of work has been conducted on the role of 

technology in education, it often rather focusses on how to make technology work rather than the learning, or it 

limits its scope to the pedagogical core and thereby excluding the other two layers. Thus, even though there has 

been a broad interest and recognition of the importance of technology in education, its multiple ways of entering 

right across the different layers still demands further in-depth research. 

 

The Innovative Learning Cases that have been selected for analysis entail an important potential of recasting 

relationships between the individual and the social. Rather than providing a ‘one-size-fits-all’ educational format 

to their students, with very little room for personalisation and collaborative learning, these cases developed 

personalised learning strategies mixing various forms of methods, spaces and materials. They are also eager to 

extend boundaries to others in terms of defining the curricula, the sources of knowledge, and who is defined as 

‘expert’ and ‘teacher’. Based on these examples, four main characteristics have been drawn for innovative 21st 

century learning environments, namely:  

• Innovate the ‘pedagogical core’ 
• Engage the ‘Design/Redesign’ formative cycle 
• Extend their ‘capitals’ through partnerships 
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• Promote 21st century effectiveness (apply the ILE learning principles1) 
 
Thus, the model may not only serve to analyse different forms of learning environments, but also to better 

understand and further develop and scale high standard innovative practices. 

 

 

Examples and Approaches to Innovative Learning Environments 

After the introduction to the latest developments of the ILE framework by David Istance, this sequence allowed 

for exchanging experiences and ideas about practical examples of innovative learning environments in the 

respective countries.  

 

All participants were invited to join two of the three workshops centred on the different layers of the ILE-

framework: 

 Innovating the Pedagogical Core 

 Engaging the Learning & Leadership Cycle 

 Extending the Learning Environments through Partnerships 

 

Each workshop started with two presentations of case studies, one from Latin America and one from another part 

of the world. After the presentations, each large group then split into two groups, to permit greater dialogue and 

to accommodate linguistic differences. The provisional questions guiding each small group were:  

 What interesting examples do you have to address the theme in question?  

 What are the specific issues arising about changing the nature of learning, as opposed to broader 
structures and provision?  

 What are the particular advantages/conditions/limitations of the reported examples?  

In the end, all groups came together and the workshop moderators reported back the key messages from each 

workshop. 

 

 

 

                                                      
1
 1. Make learning central, encourage engagement, and be where learners come to understand themselves as learners. 

  2. Ensure that learning is social and often collaborative. 
  3. Be highly attuned to learners’ motivations and the importance of emotions. 
  4. Be acutely sensitive to individual differences including in prior knowledge.  
  5. Be demanding for each learner but without excessive overload. 
  6. Use assessments consistent with its aims, with strong emphasis on formative feedback. 
  7. Promote horizontal connectedness across activities and subjects, in- and out-of-school. 
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Workshop 1: Innovating the ‘Pedagogic Core’                           (moderated by Anne Sliwka and Patricio Rodriguez) 

The workshops on the pedagogical core started with the presentations of two case studies from Chile and one 

from Canada were presented. (1) The first presentation was given by Andrea Rufinelli from the Centro de 

Investigation y Desarrollo de la Education (CIDE), Chile. She presented the framework of a qualitative study that 

provides a deeper insight into the perceptions, beliefs and expectations of teachers in Chile on teaching and 

learning processes. These outcomes do not only inform but also serve as an important basis for redesigning 

current practices. (2) The second Chilean case study was presented by Paulina Araneda and Claudia Peirano from 

the Grupo Educativo. Both are involved in the initiative Fontán Relational Educational System (SERF) that aims to 

transform existing learning environments in Chile through the Colombian Fontán method. At current stage, the 

initiative accompanies four schools in this process by not only providing a strong set of guiding principles, but also 

by helping to integrate them and working towards a long-lasting transformation. A core tool is the development 

and implementation of a Personal Study Program (PSP) that allows for more adaptive and student-centered 

learning. (3) The third presentation, by Judy Halbert and Linda Kaser, allowed getting an insight into three case 

studies from British Columbia, Canada, which adapted each different means to transform current learning 

arrangements. The first case study ‘Community of Learners’, challenges traditional understandings of the learner-

teacher dynamic by considering everyone as a learner and teacher which in turn shifts on how their interaction 

and the learning processes are perceived. The second case study is the ‘Saturna Environmental Education Centre’, 

with a strong practical focus on problem-solving approaches within the community. In the last case study, the 

‘Elementary Connected Classrooms’, technology reaches right into the pedagogical core by integrating it into the 

teaching and learning processes and connecting different schools in very remote areas.  

 

Following the three presentations, the discussions on the pedagogic core centred on three overarching topics:  

 The standardisation-Innovation dichotomy 

Firstly, a recurrent topic was the tension of innovation on the one hand, and standardisation on the 

other. How could public policies align both and what potential does the ILE framework provide in bridging 

this schism?  

 

 Using the ILE framework to transform the knowledge management and teaching staff practices 

A second core topic was how the ILE framework could be integrated directly into the school and 

specifically into teaching routines and communication among the professional staff. The group elaborated 

on how the ILE framework helps to conceptualise learning environments and to provide a common 

language that facilitates exchange among the teaching staff and helps to systemise changes towards 

innovation and an improved knowledge management. In order to familiarise teachers with the framework 

from an early stage on, it was discussed how it could best be integrated already during the pre-service 

training so that teaching routines could be changed from within. 
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 Re-arranging the ILE framework 

The third major point of discussion centred on the structure of the ILE framework itself. Amongst other 

ideas, it was suggested that the seven learning principles should be an integral part of the pedagogical 

core. Based on this and other discussions, the ILE framwork was slightly changed, and the main ideas 

were integrated into the novel ILE model2.  

 

 

 

Workshop 2: Engaging the Learning & Leadership Cycle      (moderated by Solange Isaacs and Simon Breakspear) 

The workshops on ‘Engaging the Learning and Leadership Cycle’ included a presentation from (1) Eduardo Candia 

from the Ministry of Education in Chile, who discussed recent trends in school improvement in Chile, and more 

particularly the impact of the government initiated ‘preferential educational subvention’ law (SEP). Under this 

law, schools in disadvantaged areas receive additional funding to improve their school infrastructure. Moreover, 

specific projects support the schools in improving the quality of education and supporting the development of 

effective school leadership and management. (2) Complementing this presentation, Gonzalo Muñoz and Javiera 

Marfán portrayed the main results of a three year research by the Innovation Center for Education. The research 

aimed to analyse school leadership practices and their impact on teaching in Chile. Based on the findings, it is 

recommended to develop tools that are context-specific and sensitive to the school’s specific needs; value the 

role of personal relations as one of the foundations of leadership at school, foster the pedagogical leadership 

rather than exclusively focusing on the management of the school institution. (3) Lastly, the Anna Jolonch and 

Valtencir Mendes presented the activities of the Jaume Bofill Foundation in Catalonia, Spain, which support and 

develop innovative cultural and educational initiatives in the region. 

 

From the discussions, four main themes were reported back, namely: 

 Defining the ‘leadership’ context 

In order to effectively develop a leadership strategy, a clear definition of what is meant by ‘leadership’ in 

the respective situation is indispensable. What does ‘learning leadership’ and/or ‘pedagogical leadership’ 

mean for the learning environment and what forms of leadership are already existing within the given 

setting? 

 

 Diversity of learning leadership implementation 

Due to the sheer diversity of the way in which systems are implementing learning leadership, the 

strategies for further developing leadership practices need to be very aware of the specific context and 

needs of the respective learning environment. 

 

                                                      
2
 See Annex A 
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 Leadership practice and the broader policy context 

Another central topic was the intersection of leadership practices and the broader policy context. What 

pressures might occur when government initiative sand programmes prescribe leadership practices or 

apply predetermined programmes to specific contexts? To what extend can learning environments truly 

be redesigned? 

 

 Measuring improvement in Learning Environments 

What models are needed to adequately capture whether the redesigning of learning is actually leading to 

improvement? Can the current system metrics within countries fulfill these requirements? What 

measuring tools and variables would need to be developed in order to make changes visible and to 

adequately determine the outcomes? 

 

 

 

Workshop 3: Extending the Learning Environment through Partnerships     

(moderated by Valerie Hannon and Mariana Martínez Salgado) 

For these last workshop rounds, representatives of an NGO, from higher education and from the private sector 

presented their initiatives and the role that partnerships played in their respective context. (1) The first 

presentation was hold by Francis Duran and Ernesto Treviño, the director from the Centro de Políticas 

comparadas de Educación (CPCE) of the Diego Portales University in Chile. Both are working on a project focussed 

on pre-school learning based on a very strong partnership between the schools and the university. While the 

partnership thus stretches the external boundaries of the school-learning environments, it also reaches right into 

their pedagogical core with strong feedback mechanisms in order to facilitate the redesigning of the learning 

processes. (2) The second Latin American case was presented by Christian Maxe Petersen from Lego Education, 

Brazil, who talked about a project which developed a tight-knit network of partnerships in order to improve 

learning from multiple sites. (3) Lastly, Lynn van der Elst presented the initiative MiET, developed in Durban, 

South Africa. MiET is a project that strives towards multi-sectorial collaboration, working with different 

government and non-government agents on the local level to transform the educational landscape in the region. 

 

Three major points of discussions were discerned: 

 The importance of partnerships for innovating learning  

Rather than considering partnerships as an additional feature or external factor in the ILE framework, 

their significance and necessity for bringing about innovation in learning should be taken into account, 

crossing all the different layers right into the pedagogical core.  
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 The diversity of partnership formations based on the context 

It was also discussed how each unique context allows for its very own mix of partnerships and networks. 

The needs of the learning environments and the availability of partners can vary extremely from one case 

to another, thus creating highly diverse forms of partnerships and creating different roles for the parties 

involved. While some partners might primarily be responsible for funding innovative initiatives within 

schools or providing material and experts, others might play a leading role in catalysing and supporting 

capacity building and the development of novel strategies.  

 

 Scaling and systemising partnerships 

Devising and designing a unique partnership pattern for the given context requires strong leadership 

qualities and a skills-set that is oftentimes not yet integrated into leadership development. Further, next 

to the development of those context-specific partnerships, strategies need to be developed that 

systemise and enable to pass on the knowledge gained from existing initiatives. In this context, the role of 

the government has also been discussed, not as mandating but incentivising and creating platforms for 

different partners. 

 

 

Schooling and Innovation in Latin America  

A third intense workshop round followed that embedded innovative learning specifically in the Latin American 

context. The core themes of the workshops were: 

 The Innovation Challenge in Latin America  

 Innovation Networks 

 The Role of ICT in innovating learning environments  

The workshops started each with two presentations, one focussing on an initiative from Chile, and one from 

another Latin American system.  

 

 
Workshop 1: The Innovation Challenge in Latin America                            (Moderated by Alejandro García Cuadra) 

(1) During the first presentation Nelson Gonzalez presented his company Pierson Labs that combines 

Neuroscience and artificial intelligence solutions to improve and personalize deep learning at scale. (2) 

Magdalena Claro from the Center for Research on Educational Policy and Practice (CEPPE) in Chile then further 

elaborated in her presentation on the condition and necessity for Latin American countries to become effective 

learning innovators. 
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Workshop 2: Innovation Networks                                                                               (Moderated by Valtencir Mendes) 

 (1) Ana Maria Raad and Maximiliano Moder presented the Portal Educarchile, a learner centred project from the 

Fundación Chile that integrates technological tools to facilitate collaboration and networks among learners and 

within the wider learning system. (2) María Teresa Moreno, then introduced the initiative ‘Innova Schools’, a 

network of innovative and ICT rich schools in Peru.  

 
Workshop 3: The Role of ICT in Innovating Learning Environments                            (moderated by Eliana Chamizo) 

Daniela Trucco, Senior official, working for the United Nations Economic Commission for Latin America and the 

Caribbean (ECLAC) provided an overview on the context and challenges of integrating ICT in education in Latin 

American countries based on a recent publication that analysed eight different case studies across the continent. 

Juan Enrique Hinostroza from the Center for Research on Educational Policy and Practice, CEPPE, in Chile then 

complemented the previous presentation by further elaborating on how ICT could be specifically used to enrich 

the ILE framework on all three levels and its potential for empowering the seven cross-cutting learning principles.  

 

This workshop on the role of ICT was followed by a short discussion and participants could ask questions. What 

became apparent throughout the presentations and the subsequent discussion is the widespread 

acknowledgement of the potential that ICT has in transforming learning practices, and that political discourses 

have enthusiastically taken up on these. Nevertheless, a system wide strategy and deeper understanding of how 

technology can be effectively used is still largely absent in Latin American and other systems. The experts urge to 

develop a coherent and learning focussed strategy that does not only direct itself to one of the learning 

environment actors (i.e. exclusively focussing on the students and/or teachers), but includes them all. 

 
Drawing Themes Together  

The last session of the second day served to draw general themes together from the different workshop rounds, 

and thereby integrating the Latin American experiences as well as the cases and the context from other learning 

systems. Tony Mackay invited Inés Aguerrondo and Francisco Benavides to sum up recurrent topics which were 

then commented and further elaborated on by the conference members. The major topic that stretched through 

the entire session is the urgent need to radically change current paradigms on, or ‘regimes of truths’ about 

education and learning in order to enable innovation in education. 

 

Since predominant discourses on education are limited by only thinking in terms of schools and clearly fixed roles 

of their major actors, it is urged to carefully look at each component of the pedagogical core anew and create 

different models of how learning happens and how it is organised. The learner-teacher dichotomy should change 

towards an understanding according to which a person is not exclusively one or the other, and work towards a 

system in which ‘all are learning how to learn, and all are learning how to teach’ (‘todos aprendan a aprender y 

todos aprendan a enseñar’).  Further, learning needs to be thought of and conceptualised beyond the classroom 

and school settings, breaking away from a continuous school-centred approach. As Valery Hannon stressed, 
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rather than preserving a professionally sealed conversation between ‘experts’, also the people working within  

educational system and research need to open up to the wider context to allow for new synergies and external 

input. This would in turn not only enable more easily the formation of diverse partnerships, but change the 

nature of the partnerships as such by distributing responsibility and engaging the wider society. Moreover, it is 

necessary to revalue the overall aims of the current learning systems and the transformations that are triggered, 

and thus positioning the learning environments within the larger social context. Lastly, Francisco Benavides 

reasserted that questioning the personal mental models on the topics discussed above holds as much for the 

wider community and people working in the educational field in general, as for those who are already working on 

innovative projects so as to assure constant adaptation and innovation. 
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Day 3: Towards Implementation and Change 

The last part of the conference focussed on how the experiences and material assembled from the second strand 

on Innovative Learning Environments can inspire larger strategies and help generate systemic and sustainable 

change. 

 

The Third ILE-Strand  

For this last part of the conference, David Istance laid out the most important elements and the overall strategy 

of the ILE ‘Implementation and Change’-strand. Three major sets of activities were outlined: 

1) Conducting analytical work and drawing on existing and novel expert papers with a focus on learning 

leadership.  

2) The development and dissemination of materials and tools, designed to spread and sustain innovative 

learning initiatives in different contexts.  

3) The operational activities of each of the 24 participating systems, on different levels of engagement: 

- Reporting on strategies/initiatives and network participation (i.e. the ‘System Notes’),  

- Building on the information provided by the System Notes, the participants are encouraged to deepen the 

description and to monitor as well as to evaluate changes over time (including the submission of two 

reports, i.e., the ‘Monitoring Notes’).  

- The third level of engagement includes reflective as well as operational work. A small group of ILE systems 

will be invited to monitor the development of the initiatives, but also to engage in action, development 

and reflection on how to grow innovative learning environments through their strategies. These systems, 

called ‘laboratories of learning change’, will continuously share their experiences and results with the ILE 

team and the other laboratory systems. 

After presenting the next steps of the ‘Implementation and Change’ strand, Valerie Hannon and Marco Kools 

drew together the major themes and challenges in bringing about larger and more systemic change. In this 

context, the representatives of the participating countries had the opportunity to share their experiences and the 

challenges in developing coherent strategies for scaling and sustaining change in their specific contexts. 
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Transforming Individual Learning Environments & Growing and Sustaining Wider 
Innovative Change 

Two open discussions followed, in which the conference members commonly elaborated on strategies to 

transform individual learning environments and they identified core issues in growing and sustaining wider 

innovative change. 

 

Out of the previous presentations and the two discussions, several core topics crystallised:  

 The strategy and leadership challenge 

Taking the experiences of the participating systems into account, Valerie Hannon reasserted the 

importance of discerning clear context specific aims in developing strategies for spreading and sustaining 

innovative learning environments, and urged for a better knowledge management in the educational 

sector to allow for more dynamic and innovative changes. Further, the necessity of good leadership in 

bringing about and sustaining innovative practices was highlighted. 

 

 The government as platform for innovation 

The core theme of the discussions was the indispensable role of the government in bringing about and 

scaling innovation. Implications of ‘bottom-up’ or ‘system-led’ strategies were discussed, and numerous 

initiatives provided proof for the multiple forms of blending different strategies and the distribution of 

responsibilities within the initiatives. Besides the diversity of approaches, it was agreed that governments 

need to show a strong commitment to develop a coherent innovation strategy and platform of exchange 

rather than loosely supporting small initiatives. Furthermore, quality assurance should be provided by the 

system as an integral part of scaling and sustaining a transformation towards high quality learning 

practices. 

 

 Other ‘drivers’ of change 

The last major aspect of the discussions dealt with the potential to extend and innovate existing learning 

practices by exploiting the novel means made available through (a) the social media and new digital 

technologies as well as by (b) engaging in the creation of new partnerships and networks (i.e. with the 

private sector, philanthropists and foundations, institutions of higher education, the community and 

other learning environments), which ultimately challenge and transform existing structures and practices.  

 

David Istance held a final speech to close off the conference by summarizing the major outcomes of the 

conference and providing an outlook on the next steps of the Innovative Learning Environments project. 
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Annex 

Annex A: The two ILE-models 
 
Model 1 portrays the first conceptual framework that was developed within the ILE project to capture the three 
interconnected layers of an innovative learning environment. Based on recommendations developed during the 
conference, the framework was further developed, integrating the seven learning principles into the core (see 
model 2). 
 
 
Framework 1        Framework 2 
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Annex B: Conference Programme 
 

 

Monday 7
th

 January, 2013 
     

 

12:30 – 15:00 

 
15:00 – 18:15 

 

Plenary,  

Room Montt 

 

 

 

 

 

 
 
(16:00 – 16:30) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

(18:30) 

 

Room Bulnes 

Registration and collection of conference packs 

 

1. Conference opening and welcomes 
 Harald Beyer, Minister of Education, Chile  

 David Istance, head of OECD/ILE project 

 Introduction: conference aims and participants  

[Conference facilitator: Anthony Mackay, Centre for Strategic Education, 

Melbourne].  

 

2. Learning in the 21st century – Policy lessons  
 Andreas Schleicher, Deputy Director, Directorate for Education, OECD 

 
Coffee / tea break 

 

3. Overview of Situation and Developments in Latin America  
 Panel Presentation – senior-level panellists from Chile and Latin America. 

[Violeta Arancibia, Ministry of Education, Chile; José Weinstein, Fundación 

Chile; Inés Aguerrondo, Expert and former UNESCO Latin America]. 

 Two innovative learning environments from Chile.  

o Instituto Agrícola Pascual Baburizza, [Myriam Riquelme, School 

principal].  

o Colegio Karol Cardenal de Cracovia, [Juan Carlos Navarrete, School 

principal].   

 

4. The OECD Work on Innovative Learning Environments  
 David Istance 

 

[Reference documents:  

 ILE Project Overview 

 Progress and plans for the ILE project] 

 

Reception (hosted by the Ministry of Education, Chile) 
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Tuesday 8
th

 January 
 

 

9:00 – 9:20 

 

Plenary,  

Room Montt 

 

 

 

 

 
9:20 – 10:45 

 

Workshops, 

Rooms Prieto, 

Bulnes  

and Montt 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

5. The ILE Framework for Learning Environments 
 Presentation of the ILE framework from the main “Innovative Cases” report 

[David Istance, OECD] 

 

[Reference documents:  

 ILE framework 

 The “Nature of Learning” Principles Revisited] 

 

 

5.1 Examples and Approaches to Innovating Learning Environments  
Each to be introduced by 2 presentations of 15 minutes each: 1 from Latin America/Chile; 

1 from elsewhere in the world. 

 

Workshop A: Innovating the ‘Pedagogic Core’. (Room Prieto) 

- Andrea Rufinelli, Centro de Investigación y Desarrollo de la Educación, CIDE, 

Chile. 

- Judy Halbert / Linda Kaser, British Columbia, Canada. 

(Moderators: Anne Sliwka and Patricio Rodríguez) 

 

Workshop B: Engaging the Learning & Leadership Cycle. (Room Bulnes) 

- Eduardo Candia, Centro de Estudios, Ministerio de Educación 

- Anna Jolonch / Valtencir Mendes, Jaume Bofill Foundation, Catalonia, Spain.  

(Moderators: Solange Isaacs and Simon Breakspear) 

 

Workshop C: Extending the Learning Environment through Partnerships. (Room 

Montt) 

- Ernesto Treviño, Director Ejecutivo, Centro de Políticas comparadas de 

Educación, CPCE, Universidad Diego Portales, Chile. 

- Lynn van der Elst, MiET, Durban, South Africa. 

(Valerie Hannon and Mariana Martínez Salgado) 

 
[Reference documents  

Draft chapters of forthcoming ILE publication: 

 The pedagogical core: innovating the elements: content, resources and teachers. 

 The pedagogical core: innovating the core relationships and dynamics. 

 The leadership and learning cycle: designing formative learning organisations. 

 The wider partnership circle.] 

 

 
After the presentations, each large group then splits into two, to permit greater dialogue and 
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(10:45 – 11:15)  
 

 

11:15 – 12:45 

 

Workshops, 

Rooms Prieto, 

Bulnes  

and Montt  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
(12:45 – 14:15) 

 
14:15 – 14:30 

 

Plenary, 

Room Montt 

to accommodate linguistic differences. The provisional questions guiding each small group 

are: 

 What interesting examples do you have to address the theme in question? 

 What are the specific issues arising about changing the nature of learning, as 

opposed to broader structures and provision? 

 What are the particular advantages/conditions/limitations of the reported 

examples? 

 

  Coffee / tea break 

 

5.2 Examples and Approaches continued  
Apart from the presenters, all participants now change group: 

Workshop D: Innovating the ‘Pedagogic Core’. (Room Prieto) 

- Paulina Araneda / Claudia Peirano, Grupo Educativo, Chile.  
- Judy Halbert / Linda Kaser, British Columbia, Canada. 

(Moderators: Anne Sliwka and Patricio Rodríguez) 

 

Workshop E: Engaging the Learning & Leadership Cycle. (Room Bulnes) 

- Gonzalo Muñoz / Javiera Marfán S. Innovation Center for Education, Fundación 

Chile, Chile 
- Anna Jolonch / Valtencir Mendes, Jaume Bofill Foundation, Catalonia, Spain 

(Moderators: Solange Isaacs and Simon Breakspear) 

 

Workshop F: Extending the Learning Environment through Partnerships. (Room 

Montt) 
- Christian Maxe Petersen, Lego Education, Brazil. 

- Lynn van der Elst, MiET, Durban, South Africa. 

(Valerie Hannon and Mariana Martínez Salgado) 

 

After the presentations, each large group would again split into two, again accommodating 

linguistic differences. Each participant goes to two of the three thematic groups during the 

morning session. 

 

Lunch (Room Patagonia) 
 

5.3.Report back from the morning workshops 
Key messages from workshop moderators. 

 
14:30 – 16:15 

 

Workshops, 

Rooms Prieto, 

Bulnes  

and Montt  

6.1 Schooling and Innovation in Latin America – key themes 
Each introduced by 2 presentations (20 minutes each): 1 from Chile and 1 from another 

Latin American system. 

 

Workshop G: The Innovation Challenge in Latin America. (Room Prieto) 
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(16:15 – 16:45) 
 

16:45 – 17:45 

 

Plenary,  

Room Montt  

 

 
 

(20:00)      

 

Room 

Patagonia   

-  Nelson Gonzalez, Pierson Labs, US, formerly Stupski Foundation. 

- Magdalena Claro, Center for Research on Educational Policy and Practice, 

CEPPE, Chile.   
(Moderator: Alejandro García Cuadra) 

 

Workshop H: Innovation Networks. (Room Bulnes) 

- Maximiliano Moder, Portal Educarchile Fundación Chile.  
- María Teresa Moreno, "Innova Schools", Peru. 

(Moderator: Valtencir Mendes) 

 

Workshop I: The Role of ICT in innovating learning environments. (Room 

Montt) 
- Daniela Trucco, Senior official, ECLAC. 

- Juan Enrique Hinostroza, Center for Research on Educational Policy and 

Practice, CEPPE, Chile.  

(Moderator: Eliana Chamizo) 
 

Followed by a general discussion, with a presenter from Chile and a moderator from non-

Latin-American country. The aim would be to engage in a dialogue and discussion based 

Latin American and other international experiences. (Spanish and English)  

 
Coffee / tea break 

 

6.2 Schooling and Innovation in Latin America – Drawing Themes 

Together  
General facilitated discussion bringing together themes, ideas and developments from all 

groups. 

 Tony Mackay with Francisco Benavides & Inés Aguerrondo – rapporteurs. 

 

Conference Dinner 

 
 

 

 

 

Wednesday 9
th

 January 

 
 

9:00 – 12:30 

 

Plenary,  

Room Montt 

 

 

7.1 The ILE focus on Implementation and Change 
Brief presentation of the ILE focus and strategy, building bridges from work on Innovative 

Cases towards wider systemic issues and the challenge of systemic change.  

- Tony Mackay, Valerie Hannon (Innovation Unit), David Istance, Marco Kools 
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(10:45 – 11:15) 
 

 

 
 

 

12:30 - 12:45 

 

 

 

 
 

(12:45 – 14:30) 

 
14:30 – 17:00  

(OECD) 

 
[Reference documents  

 System Notes 

 Synthesis report on the System Notes] 

 

7.2 Transforming Individual Learning Environments  
Open discussion of the transformation agenda plus a facilitated probing of key issues. 

Possible group work at each table, followed by general facilitated discussion. 

 

Coffee / tea break 

 

7.3 Growing and Sustaining Wider Innovative Change 
The facilitated plenary discussion to identify broader lessons for growing and sustaining 

innovative learning environments, and connections to reform agendas. 

 

8. Conference closing 
 Major issues emerging 

 Next steps 

 Latin American innovation opportunities  

 Formal farewells 

 

Lunch (Room Patagonia) 

 

ILE Coordinator’s meeting 

 

 


