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CHAPTER D: THE SCHOOL ENVIRONMENT

INDICATOR D1: How much time do students spend in the classroom?

d3 General notes
Methodolagy

Instruction time in Indicator D1 refers to intended instruction time based on policy documents
(e.g.curricula) in countries wibh havea formal policy. Inothercountries, the number of hours was
estimated from survey daresponsesddt@duestioana@Rlaoktked o0 n
systemlevel annual data collection of INES Network C Survey of Teachers and the Curriculum. Data
were collected owlass sessiaper year in public institutions, by subject in the modal gradegaf 7
15yearolds for the reference school ye2d05/06 Hours lost when schools were closedHofidays

and celebrations, such as national holidays, were excluded. Intended instruction time does not include
non-compulsory time outside the school day, homework, indiVititaring or private study before or

after school.

List of study areas (subjects) used in the questionnaire:

Reading, writing, and literaturereading and writing (and literature) in the mother tongue, reading and
writing (and literature) in the languagé instruction, reading and writing in the tongue of the country
(region) as a second language ffion-natives), language studies, public speaking, literature.

Mathematicsmathematics, mathematics with statistics, geometry, algebra, etc.

Science: science physics, physical science, chemistry, biology, human biology, environmental
science, agriculture/horticulture/forestry.

Social studiessocial studies, community studies, contemporary studies, economics, environmental
studies, geography, history, huméaast legal studies, studies of the own country, social sciences,
ethical thinking, philosophy.

Modern foreign languagesanguages different from the language of instruction
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Technology: orientation in technology, including information technology, compuséudies,
construction/surveying, electronics, graphics and design, keyboard skills, word processing, workshop
technology/design technology

Arts: arts, music, visual arts, practical art, dramasicperformance, photography, drawing, creative
handicraft,creative needlework.

Physical educationphysical education, gymnastics, dance, health
Religion:religion, history of religions, religion culture, ethics

Practical and vocational skillsvocational skills (preparation for specific occupagigriechniques
domestic science, accountancy, business studies, career education, clothing and textiles, driving, home
economics, polytechnic courses, secretarial studies, tourism and hospitality, sloyd (handicraft).

Other: Subjects that cannot be classified under ofithe above headinggBack to_table

d3 Notes on specific countries

Coverage

Austria: For 11-to-14-yearolds a weighted mean of the general secondary schtalgtschulg and
the lower branch of the academic secondarpaeish(AHS) was calculated on basis of the distribution
of students enrolled in these two programmies the typical programe of 15 yearolds the upper
branch of the general academic schawds usedlong witha representative list aélevantvocational
progranmes. Calculating a mean figurior the twoonly made sensfr the total because of theide
diversity of subjectsThe prevocational year at secondary schools was takeaheafeast demanding
programmefor 15-yearolds.

fiModern foreign languageésfor 7-to-8-yearolds: 32class sessiasn per year are devot

foreign | anguageso and are integrated into othe
Practical and vocational skills for-t8-10-yearolds: ten class sessian per yea are devoted to
Abehaviour in traffico anislodenr fereigh langwagédoalSgedr i nt o

olds: in some schoolsatin can be choseim addition to a modern language

Non-compulsory curriculum: on average tlass sessiana wek areofferedfor electives, support
for special students, etéBack to_table

Belgium (Flemish Community): In ISCED level 1, Nederlandg= Dutch)is classifiedn the category
freading, writing and literatuée Wiskunde (= Mathematics) infimathematics, Wereldoriéntatie
(= environmental studies) ifiotheo, Frans (= French) infimodern foreign languag&sLichamelijke
Opvoeding= physical education) ifiphysical educatialy Muzische vorming= expressive education)
in Aartsd, Zedenleer/Godsdiengt moral education/religious education) iineligiono. Science and
social studiesre referred to undéothe because of the crogssirricular character of environmental
studies; neither fitechnology nor fipractical and vocatiothaskillsd are included in the elementary
educatiorcurriculum
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In ISCEDIevel 2 Godsdienst/NieConfessionele Zedenlegr moral education/religious educatidn)
classifial in fireligiono, Aardrijkskundg= geography) an@Geschiedenié= history) infisocal studies,
Biologie (= biology) in fibiologyo, Engels (English) and Frans (French) in fimodern foreign
languaged Lichamelijke opvoedingn fiphysical educatialy Muzikale opvoedingand Plastische
opvoedingin fart®d, Nederlandsin freading, writing and teratur®, Wiskundein fimathematicg,
Technologische opvoedingxploratie PV Realisatietechnieken GezinstechniekerPV = practical
subjects)PV Realisatietechnieken Nijverheidstechniekedinformatie en communicatietechnologie
in fipractical and vaational skill.

In ISCED level 3 Godsdienst of Nietonfessionele zedenlees classified in freligiono,
Aardrijkskundeand Geschiedenisn fisocial studie§ Biologie Chemie Fysicin fisciences, Engels
and Frans in fimodern foreign languagas Lichamelike opvoedingin fiphysical educatioh
Nederlandsn fireading writing and literatuéeWiskundén fimathematicd

In ISCED level 2 first gradefor the umbrellaorganisationof municipal education and Flemish
Community education the number of class sessa theeerste leerjaar Avere taken into account

In ISCED level 2 second grade for the umbredeganisationof municipal education the number of
class sessions OArtistieke vorming Bouwen houttechniekerHande| Hotelvoeding Industriéle
wetenschppen Latijn, MechanicaElektriciteitt Moderne wetenschapperBociale en technische
vormingwere taken into account

In ISCED level 2 second grade for the umbratlyanisationof Flemish Community education the
number of class sessions @gro- en biotechieken Artistieke vorming Ballet Bouw en
houttechnieken Grafische techmken, GrieksLatijn, Handel HotelVoeding Industriéle
wetenschappertatijn, Maritieme vorming Mechanicaelektriciteit Moderne wetenschappefociale
en technische vormingndTopsportwere taken into account

In ISCEDIlevel 3 for the umbrellarganisatiorof municipal education the number of class sessions of
EconomieHumane wetenschappdratijn, Wetenschappewere taken into account

In ISCED level 3 for the umbrell@rgansationof the Flemish Community education the number of
class sessions of th&conomie Grieks GrieksLatijn, Humane wetenschappeihatijn, Sport
Wetenschapperere taken into account

For the umbrellaorganisationof the schools run by the provincialtaarities the number of class
sessions recommended by the umbretianisatiorof municipal educatiowere taken into account

Regulationgefer tothe recommendations of the umbrailganisations

For the 15yearolds intheleast demanding programmdegltijds beroepssecundair onderwijsefers
to theregulations theBesluit van de Mamse Regering van 341990 houdende inrichting van het
deeltijds beroepssecundair onderwijs, laatst gewijzigd bij besluit van 13 januari 2006

The number of class sess®recommenred bythe two umbrella orgagations ha been computed as
mathematical mean

For the least demanding programme, there is only one regulation for all schookBaels to_table
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Czech Republic: Optional subjets may be introduced in grade 7, but must be includepades8

and 9. Each optional subject is taught for at least one sem&btseinclude foreign languages,
conversation in a foreign language, computer science, technical education, technicaly,drawi
introduction to economics and accounting, seminaocial sciences, seminar and practical wiork
geography, seminar and practical woirk natural sciences, administrative services and home
economics. This list of optional subjects may be extendetthdwpchool head in accordance with the
facilities and staffing available at the school and the interests of the pupils, as long as they observe the
Basic Educational StandarBack to_table

Denmark: iModern breign langiages: English is compulsory for all students fragrade3 onwards
with 2 class sessiana week 30hours a year)For grades ,78 and 9 (13to-15-yearolds) students
mustchoose German or Frenam orderto have access to general upper secondary edanc&@nly
10% of students do not choose German or French. In thattbegemustchoose another subject.
#Back to_table

England: AOthed includes: PSHE (Personal, Social and Health Education), Citizenship, Sex and
Relatiorships.#Back_to_table

Estonia: For grades 1to 3 (7-to-9-yearolds) fisocial studied coverspersonal and healtbtudies.
fArtsd coversmusic and artsin thenational curriculum for gradestb 3 fiartd andfitechnology are
treated as one integrated subject with an averagfgeédlessons per weeklong withmusicwith an
average oftwo lessons per week. In order to make the data internationally comparable, half of the
integrated subject ispenton fitechnology and theother half onfiart. This leads to b.lessons per
week forfitechnology and 3.5 lessons per week f@rt (includingmusig. For grades 40 6 (10-to-
12-yearolds): fisocial studie® coverspersonal and social education, civic education and history
fArtsd coversmusic and as. For grades To 9 (13-to-15-yearolds): fiScienc® covers geography,
biology, chemistry, physics and sctenfiSocial studied covers personal and social education, civic
education and historyiArtsd coversmusic and artBack to_table

Finland: The compulsory curriculurhasa considerable amount of flexibility (altogether 13x3894

hours throughout nine yeafasses) in the form of optional subjects. These may be applied and
advanced studies icommon subjects, modules composed of multiple subjects, foreign languages and
subjects related to information technology. The name, breadth, objectives and content of each optional
subject are decided upon in the local/school curriculum, as are thelgvatieat which the subject is

to be offered. The compulsory flexible curriculusncalculatedon averageas13 divided by 9 = 1.4,
multiplied by 38 (=53.2). iScienc@® includes geography and health educatiéRractical and
vocational skill® include edeational and vocational guidance and home economics. Studying
voluntary Alanguage is possible from the third yedhnis is included in the neoompulsory
curriculum. Aboutl% of pupilsareseriously disabledtBack to_able

Greece:For students aged 10 and 11 yeé@the includes civil education (one hour per week). For
students aged 12, 13, 14 and fiGthen includes ancient Greek literatuigrades 7 to 9: in each grade
five hours per week, grade 10: six hours week) civil education grade9: two hours per week) and
domestic economicg(ade7: one hour per weekrade8: two hours per week}Back to_table

Hungary: Geography is divided betwe@acienc® andfisocial studied@ #Back to_table

Iceland: All 15-yearolds follow the mainstream programe in compulsory education so there is no
entry in theflAge 15 minimum required programmeolumn.#Back_to_table

1C
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Ireland: The curriculum for primary schools is an integrated curriculum and envisages an integrated
learning experience for children. The learning experience organised for children should facilitate
crosscurricular activity. To assist schools in planniing implementation of the curriculum, a time
framework is suggested that allocates a minimum time to each of the curriculum areas. Four hours
each day must beesaside for secular instruction. A period of two hours per week of discretionary
time is allowedn order to accommodate different school needs and circumstances and to provide for
the differing aptitudes and abilities of the pupils. This is included umdenpulsory flexible
curriculum

Time allocation is based on the following weekly frameworkd@6.6week school year in primary
education: English (8 hours), Irish 8 hours), mathematics3fours), social, environment and
scientific education3 hours divided betweescience and social sciengesocial, personal and health
education (& hours, included infiOthed), physical educationl(hour), arts education3fours),
discretionary curriculum time2(hours), religious education g&hours), assembisoll call (2.5 hours
includedin fOthe) and small breaks @®hours included inAOthey). Total 25.8 hoursRecreation
(typically 25 hours) is not included in the curriculum tables.

The wholecurriculum in primary education is obligatory for all pupils except those with special
educational needs. Learning support measures are availablecforpapils. Children are granted
exemption from religious instruction at the request of their parents or guardians. The tigdees
fiOthe include social, personal and health education, assembly time, roll call and small breaks.

The curriculum for 12-to-15-yearolds consists of compulsory subjects and approved subjects. The
compulsory subjects are Irish, English, mathematics and social studies (includes history, geography
and civic, social and politicaducatioi. In TablesD1.2a and D1.2b (available d¢ime Internetonly for

2005), the total compulsory part of the curriculum includes English and Irish, mathematics and social
studies (history, geography and civics, social and political education). Students must also take two
subjects from the following lisof approved subjects: Latin, Greek, Spanish, Italian, French, German,
science, technology, home economics, music, art/craft/design, materials technology, metalwork,
technical graphics, business studies, typewriting and environmental studies. In pnagsicechools

offer and take three rather than two of the above list of approved subjects. Because most students take
science and at least one foreign language from the list of approved subjects, these two subjects have
been entered in the data as compylsubjects and the third subject taken by most students has been
entered under neoompulsory curriculum. It is intended that religion and physical education should
form part of the curriculum in all schools. There are no regulations governing the pnecisat of

time to be spent each year on teaching the individual sulijeitis curriculum#Back _to_table

Japan: Elementary schools {{b-11-yearolds): In grade 2 ofelementary schools7{yearolds), life
environment tudies are divide into fiscienc® andfisocial studied fArtso consists of music and craft.
fiOthed consists of home economics (@mades 5 and 6 aflementary schopllO-to-11-yearolds),

moral education, class activities in special activities and pefiodtegrated study. The compulsory
flexible curriculum consists of instruction time allocated to activities other than class activities. This is
estimated from survey data since it is not specified in the courses of study and schools can allocate
approprate instruction time.

Secondary schools (dt2-14-yearolds): fiTechnology consists of the industrial arts field in the
subject industrial arts/homemaking gmade 1 to 3 ofower secondary school (42-14-yearolds).

fiArtso consists of music and fine artfiOthe®d consists of homemakingn industrial arts/
homemaking, moral education, class activity in special activity, and period of integrated study.
Instruction time for the period of integrated study doades 1 to 3 adbwer secondary school (42-

11
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14-yearolds) used in the calculation dhe total compulsory core curriculum is an average of the
minimum and maximum hours. The hours floe total compulsory flexible curriculum consists of the
instruction time allocated fothe compulsory flexible curriglum specified byChugakkeGakushu
ShideYoryo (The Courses of Study for Lower Secondary Schools 2002) and the instruction time
allocated for special activities other than class activities.speeificinstruction time allocated fahe
compulsory flexibé curriculum can be decided by each school within the allowable range specified.
Therefore the instruction time fdhe compulsorylexible curriculum used in the calculation tife

total compulsory flexible curriculum is an average of the minimum and rmami hours. The
instruction time allocated for special activities other than class activities is estimated from survey data
since it is not specified in the courses of study and schools can allocate appropriate instruction time.
#Back to_table

Korea: For 7-yearolds, only the total amount of annual instruction time is reported because the
national education curriculum was designed to be interdisciplinary for this age group, which makes it
very hard tobreak downtotal instuction hours by subject matters excéptading, writing and
literatured andfimathematic #Back_to_table

Luxembourg: The mother tongue of the students is the Luxembourg languagebuergesghThis
language is alsosed and taught in pqgrimary education. Fronprimary education onwards, the
language of instruction is Germdfrench is taught as a foreign language. In primary education 1 hour
per week is spent obetzebuergeschiReading, writing and literatudancludes bothL_etzebuergesch
and German, although German is considered to be a foreign lariguageembourg#Back_to_table

Netherlands: The duration of onelass sessiomay vary in primary education€. for students aged
9 to 11)#Back_to_table

Norway: Although the compulsory curriculum is shownTiableD1.2a as entirely core, in practice
schools haveome flexibility, i.e. for 6-to-12-yearolds 38 lessons are compulsory flexible étutum
and for the lower secondary stage 152 lessons are compulsory flexible currigBhoh. to_table

Portugal: Grades 5 and 6L0-to-11-yearolds): The time allocatewb fireading, writing and literatuée
fisocial sciene® and fiforeign languages as well as the time allocated fonathematicd and
fiscience is managed flexibly within statutory tim@arameters, following school criteria and
priorities. The data presented are accordimgnown criteria and practices.

10-to-14-yearolds (grades %0 9): AOthelb comprisesroject area, tutorial study and civic education
Students workg in thesethree curricula areas must incorporate the useimdbrmation and
communication technologyA meaningful part ofutorial study $§ meant to complement mathematics
and Portuguesemother tongue). Tutorial study is monitored by two teaclienn different areas
(usuallymathematics or science and languages or humanilieschnology andfiartso (grade 9, 14
yearolds): The studentshooseeither technology or art$n grade 5 and 6 (1&o-11-yearolds) each
school has autonomy to decide which percentage of class setssaitréoute to eithetechnology or
arts

Grade 10 (15/earolds inthetypical programme)fiScientific and Humaistic studies (generalistic),
which concernthe majority of studentsvere taken into accounthe curricular design has two areas:
general(compulsory core curriculum) anspecific (compulsory flexible curriculum)The specific
area, which is aligned witthe theme of the course, comprises a main subjethématics, history,

12
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foreign language or dwang with 1026 class sessi@) and one optional (102.6 class sessions).
Religion is now the only subject that is part of the-sompulsory curriculum.

15year-olds in least demanding programme: In 2004/05 a new set of professional coatsesq of
education and timaing) was launched. Most students attéiigipe 40 coursedfor studentswho have
already completed grade These courses encompass the follgwdomponents: Socialultural
(common to all course types, although the time load is differeciBntific, technological and iwork
training. Courses last 36 weeks (30 at school and-Woitk), within which schools have some
flexibility to manage theurriculum. #Back_to_table

Scotland: In primary schools, 1% of instruction time is allocated to environmental studies, which
coverscience, social subjects (history, modern stydies), technical education and home exuits

and 15%of instruction time is allocated to expressive arts, whimbermusic, art, physical education
and drama. Other categoriesver personal and social development and health education. In lower
secondary education, 89of instruction time isallocated to environmental studies24.% allocated to
expressive arts and ¥ois allocated tgeligious and moral educatiofiBack_to_table

Slovenia: The categoryiOthei includesclassmeetings ( grades # 9) andacivity days both of
which are an integral part of the national curriculum for elementary eduddtiok. to_table

Spain: The categoryiOthed coversthetutorial. The tutor can workn aspects related to social skills,
study techniques, civics, career counselling,,@étcconnection with the Counselling Department: 15
yearolds in the typical programme must choose three subjaetsngbiology and geology, plastic
and visual arts, physics and chemistry, Latin, computingsien technology, and second foreign
langua@. These subjects are considered as compulsory flexible curriculum. Theomenlsory
curriculum is negligible in all thautonomous communitiehe least demanding programme for 15
yearolds consists of the sg programmeén smaller groupsvith relevant adaptations of the content
and methodologwf the curriculum It is offered to students who have diffigufiollowing standard
classes. This programme leads to the same certification as the regular progf8enrketo table

Interpretation

Australia: The noncompulsory curriculum estimate should be taken as a minimumchimpulsory
activities are more likely to be instigated by individual schools tyaregional bodies. The Atrslian

States andTerritories education systems have for some time moved to an outdoasesl system
therefore the flexible part of the curriculum has increased, while compulsory core subject times have
decreased. The data includefdr the Acompulsory cee curriculund are indicative only.
#Back_to_table

Austria: In terms ofthe distribution of the different subjects within the compulsory curriculum the
figures can be &n as typical (schools hasemeflexibility in shifting lessons from one subject to
anothey. However, the totalor the compulsory curriculum must not be exceeded and is therefore a
maximum. For the neeompulsory curriculum the figures can be considered as typical (elective and
remedial courses§Back_to_table

Belgium (Flemish Community): In the Flemish Community of Belgium, the government prescribes
the attainment targets be strived for and reached by the majority of puatla givenlevel andin a
given discipline The teaching methods, the curricula and the timetables are the responsibility of the

13
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organising bodies of the schools. The curricula, however, have to include the (selbject)
attainment targetand thetimetables in secondary education must respduasicprogrammewith a
certain number of general subjects. This part of the study package réhgadp isthe saméor all
pupilsin the same year. In addition, pupils can select several specific subjects, depernttigiglioe
of study; this is th optional part.

In primary education (fo-9-yearolds) modern foreign languages maythaght and areoffered by
some schools, but the umbredieganisationslo not recommend it.

Number of lesson periods (of 50mates each) per weekor preprimary aml primary (up to 1dyear
olds), 28; For ®condary (12/earolds and up)32

15yearold in least demandingrogrammeThe law of 29 June 1983 relating to compulsory education
provided for the creation of patitne vocational secondary education (DBSO). DBSO, the
timetable is reduced td5lesson periods ob0minutes weekly (socialgeneral technical and
vocational training). Pattime secondary education is provided by Centres for-tiPagt Vocational
Education (Centra voor Deeltijds Beroepsonderwig) which there are 46. They are linked to
secondary schools that offer technical and vocational education. Pupils can also attend courses
organised by the Flemish Institute for Entrepreneurship (Vlaams Instituut voor Zelfstandig
Ondernemen) (VIZO)From the age of at least 15 years offiiddentsmay enter an apprenticeship
contract with an employénstructor. The studettasthe opportunity to leara profession in the day
to-day practice of the enterprise, four days a week. The apprentice spendshtlgeyfiin a VIZO
training centrdo obtain additional vocational training atakea general and social education course.

Belgium (French Community): In primary education, teaching is organised in cycles of two to three
years eaclof whichis characterisedby competences to work or study. Every provider has autonomy
outside of the hours reserved for physical training, religion or a foreign language.

Age 15 typical programme: the indicated number of hours corresponds to the obligatory maximum
periods#Back_to_table

Chile: Thenational airriculum covers the entire educational systBack to_table

Czech Republic: The number of lessons for all subjects and their organisatigradess to 9 (11-to-
14-yearolds) is determined by the school head in agreement with the teachers so that all subjects in
the curriculum are taught in the given year. The minimum number of lessons per subject must be
respected, as well as the stipulated number sblesper week.

Age 15 typical programme (grade 10): School heads are allowed to deviate from the official
documents. They may alter the curriculum observing certain rules, usually by no mat&%hainthe

total number of hours. The curriculum in indivadwsubjects may be altered by up t&@a0f the total
number of teaching hours. Schools migveloptheir own curriculm for useafter approval by the
Ministry of Education.

15yearolds inleast demandingrogramme (grade 10Mn vocational education progmmes, pupils
have26 lessons per weelafotal of 1 004.4hours incurrentyear), including 18 worbased lessons
per week. The workased lessons are excluded from the instruction time in Table D1.1.
#Back to_table
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Denmark: The minimum number of lessons for each grade is regulated by law, but not the number of
lessons for each subject, which is decided at the municipal level. The breakdthetigiires in the

tables follows the national guidelines for the distributiohlessonsThe national guidelines are for the
public schoolsKFolkeskoleh but generally speaking tharealsofollowed by the private schools.

From the school year 2003/04 tthe school year2005/06the number of lesson periotigs been
graduallyincreased for grades 1, 2 and 3 respectivielgm school year 2004/05, for grade 2y6ar
olds) it is compulsory to have one more class session per ®edbrs a year) for both Danish and
mathematiceompared to the previous school yegiBack to_table

Finland: There has beemamportantreform of the national core curriculurfor both primary and
secondary educationwing to themany changes in society, technology, economy, working life,
environment ando futureglobal challenges. The previous core curriculum was implemented in 1994.
The new curriculum (National Core Curriculum for Basic Education 2004, intended for pupils in
compulsory education) arttie distribution of lesson periods have been graduatiylemented irthe
2006/07 in basic educatioln 2005/06 the were alreadyidely usel. National regulations define the
minimum total weekly lessons per year for compulsomgsubjects and voluntary studies in basic
education. Within these limits local authorities authools deciden how to distribute the lessons in
classes#Back_to_table

France: For 2005/06, there is a new compulsory core curriculumtrioisieme (14-yearolds).
#Back_to_table

Greece:The figures on instruction time are derived from estimates of the average duratoe of
class sessiarFor 15yearolds the total number of compulsory, flexible and intended instruction hours
per year is available. The first grade of upper secgneéducation (15earolds) is a grade of
programme orientation, which generally inclade total of 32instructional hours per weeglus
optional lessons. From the optional lessons the student is obliged to choose -treitwessorof

t wo hour spérweek. Tt is$, the studentsthe first grade of upper secondary education
attend compulsory lessomgnount to34 hours per week. Additionally, every student, if s/he wants,
can attend one more twwur lesson per week of fier choice (MinisterialDecisioni 2 / 5 4-6-3 0/ 2
2005 and -620056#BacK fo Zable

Hungary: In 2004/05 a modified National Core Curriculum was introducegrade 1(7-yearolds).

In the other grades the Frame Curriculum was in force Kthene Curriculum is a recommended
form). From 2003/04 amew (also recommended) Frame Curricula were introducgrhgtesb, 9 and
10 (1%, 15 and 16yearolds respectively) witrsmallernumbers of lessons. In 2806 this new
curriculum hasbeen introdced in grades3 and 7 (9earolds and 13earolds, respectively).
#Back to_table

Iceland: Tenyears of compulsory schooling, starting at ageBack to_table

Israel: Datafor schoolyear 2005/0Gre based on a different data source at the Ministry of Education
from that usedhe previousyear, which should be more reliable. The differences compared to school
year 2004/05 can be mainly explained, however, by large changes in théi@lladaeaching hours

to various subjects. Literacy subjeciise@ding, writingandliteratured), imathematicd andfiscience
werereinforced in 2005/06 for #o-8-yearolds.#Back_to_table
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Italy: The recent reform (lam. 53/2003) took immediate effedbr the first to the fifth year of
primary school in 2004/Q5n the lower secondary school it became effective only for the first year.
As a consequence, the school year 2005/06 wasirstthansitionfor the third yearof the lower
secondary school. Although theoretically the reform has establ@dtecbmpulsory class sessions per
year and99 non-compulsorysession schoolshave generally spread the core curriculum over all the
990class sessionalf average of 3Boursper week in achool year of 38veeks)#Back to_table

Netherlands 4% of 14-to-15-yearolds follow vocational education. These students were excluded.
#Back to_table

New Zealand: All decisions about the allocation of time fime curriculum (national or localare
decided at the level of the individual schiabis information is not collected centrally.

The national curriculum is specified through seven learning area statemetgtarstastaténtegrated
schools are required to provide programmes of learning based awriiieulum statements of all
students inyears1 to 10. Howevey how the schools do this is not prescribed in terms of time
allocations or programme/timetable agaments.

Generally schools set their own policies concerning compulsory subjects in Years 11 to 13. The
numeracy and literacy requirements for the National Certificate of Educational Achievement (NCEA)
mean that most students are required to study EngtishTe Reo Maori) and Mathematics.
#Back to_table

Portugal: The curricular reform of lower secondary education in 20028@mpasses all grades
(gradesr to 9; 12 to 14yearolds)of ISCED 2

In 2004/05 a curriculumeform addressing ISCED 3 (grades 10 to 1I2{o-17-yearolds) was set up
which will progressivelyencompass all grades. Therefore, the curriculum feyelsolds in the
typical programme changewbnsiderably#Back to tale

Scotland: It is impossible to calculate the number of class sessions undertaken by students at each
stage every year, as this is not prescribed in any documenthtisnup to individual schools and
educational authoritie® divide their lessons. Gidance is provided on the minimum percentage of the
curriculum for subject areasln primary education this is 20% language, 15% mathematics, 15%
environmental studies, 15% expressive arts, 15% religious and moral education and 20% for
flexibility. For lower secondary schools, the guidance is 20% language, 10% mathematics, 30%
environmental studies, society, science and technology, 15% expressive arts, 5% religious and moral
education and 20% for flexibilitytBack_to_tals

Slovenia: Work-based learning for pupils theleast demanding programmes (including practical and
vocational skills) is part of the curriculum and takes place in schédéck to table

Spain: The Ministry of Educatin establishes the national minimum core curriculumtb65% of
instruction time)which must be implemented in @lutonomousCommunities which use their own
priorities toreach 100% of instruction timgBack_to_table

Sweden:Intended instruction time per year for each school subgetell as the duration of octass
sessioris not regulated nationallyut decided on locallyThe datdor Swederare estimateffor more
details se¢he methodology sectior§Back _to _table

1€



Annex 3 EAG 2008

Turkey: In 2005,the curriculum for ISCEDL, grades 1 to @aschanged by the Decision of Board of
Education and Disciplindlo. 192. Also, by the Decision of Board of Education and Discipline on the
Reconstruction foSecondary EducatioNo. 193 the duration of secondary schingl beame four
years and the curriculum has changesda resultFor 15yearolds, general high schools programme
figures are reported since most students are enrolled in thadftypegramne. In that programme a
student can choosamong one of thefour specified subject training programmes within the
compulsory core curriculunof science, social sciences, Turkisiathematics (TM) and foreign
language. Data reported in coluf@rare forthe TM programme which is chosen by most students
since the average does not refldat actual situation. For the other fieldstal instruction time does
not changebut there are large differencestive allocations by subject field (Board Decisio. 193).
#Back to_table

Methodology

Australia: The data are based on weighted averag&taté andTerritory responsesyhich derive the

data from relevant industry awards. The weights are based on the number of public stchoanes

for eachState orTerritory. For the duration of one class session, missing data are excluded from the
calculation and weights are basedSiate orTerritory responseso the question. Fahe curriculum
estimates are based on a weighted aveohgdl states/territories#Back_to_table

Austria: This school year is calculated on the basis of 188 dajnstruction#Back to_table

Belgium (French Community): The data concern th&chools financed by the French Community.
Private teaching or teaching organised by international institutions is not inciiBietk to table

England: Data are collected in mational sample surveyhe Monitoring Curgulum andAssessment
Project. For 7-yearolds and 12-to-15-yearolds: 2004/05; for8-to-1l-yearolds: autumn 2005.
#Back to_table

France: Data are based on national statisti3ack to &ble

Finland: All figures are estimates based on theoretical averédescribed below)Finland has
implemented a large national reform of the curriculum both in primary and secondary education (see
notes on interpretation)n the new distribution of Eson periodssubjects and subject groupse
grouped into sections. In each section the minimum amoulgfiisedin terms of weekly lessons per
yearovera couple or several yeaof classesThefigures in the table werealculated as follos For
mothe tongue and literature there are 14 weekly lessons for the first and secandnaénerefore an
averageof 7 weekly lessons fagach yearFor yeas 3 to 5, there arealtogetherl4 weekly lessons per
yeaand anaverageof 4.7 weekly lessons fagach ofthe years3, 4 and 5. For yeal6 to 9 there are
altogetherl4 weekly lessons per yeand therefore aaverageof 3.5 weekly lessons fagach of the
years6, 7, 8 and 9. The total of mother tongue and literature frons et 9is 42 weekly lessons per
year.#Back to_table

Germany: Data are based on weighted meditigack to_table

Greece: The number of class sessioissbased on 40 teaching weeks in primary education and
38teaching weks in secondary education (ISCED 2 and#Bgack_to_table
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Iceland: Numberof class sessions per week multiplied byv@&eks.Minimum numbers of sessions
and weeks according to law and regulatigiidack to_table

Ireland: In primary education, the duration aflesson may vary. The average lesson unit is of

30 minutes duration. In lower secondary education, the allocation of instruction time represents an
estimation of the general pra@iin schools, based on an average individual class udid winutes
duration. The yearly figures are calculated with reference to the Rules and Programme for Secondary
Schools and on an estimate of their application in a typical school dbBID stuents. The flexible
compulsory part of the curriculum is calculated by assuming that all schools offer two additional
subjects from the list of approved subjects and allocate four teaching periods of 40 minutes to each of
these subijects.

For purposes of thidata collection, the total compulsory part of the curriculum includes English and
Irish, mathematics, social studies (history, geography, and civics, social and political education).
Schools administeretdy Vocational Education Committees may substitutene or more practical
subjects for history and geograpas part of the core curriculum.

A major review of the curriculum by the Statutory Curriculum and Assessment Board has been
ongoing for almost ten years. New and revised syllabi have been adoptaie ayrddually introduced
following in-service training programes. #Back_to_table

Italy : For primary education, the overall intended curriculbas not been reducdulit there isa
clearer distinction between the numbé&icompulsory and neegompulsory hours. The distribution of

the different subjects is left to the discretion of the school according to the Ministerial Decree of
10/9/1991, which establishes the minimum number of hours for each subject. Schools getierally fo
this timetable#Back_to_table

Portugal: The number otlass sessiaper year was calculated the basis of 5.4 weeks of intended
instruction time, except for students aged 15 attendie least demanding prograrg for which
36 compulsory weeks wenesed(30 weeks at school and 6 weeks in job traininggrades9 and 12,
students attendddr 32.6 week®wingto the national examinations mid-June #Back _to_table

Spain: Datashow the average number of hours per year devoted to each subjecAimdhemous
Communitiesweight by the number of students in public institutions in their ISCED level. In the
autonomous communitiesf the Basquecountry, Catalonia, Galicia, Valenciand Baleargsthe
number of hours devoted to Spanish languagiesand consequently the number of hours devoted to
other subjectsfBack_to_table

Sweden:Intended instruction time per year for each school subjedaitisegulated nationally and the
duration ofa class sessiomay vary.Thisis decided locally. Thus, intended instruction time fdao-7
15yearolds has been estimated by dividing the total number of hours per required school Bubject
the nine years ofampulsory education. This mageanthatin a given yearthe intended instruction
time for certain school suifts may be overestimatesld.reading and writing irmothertongue arts)

and underestimated other grades and subjecésd.science)#Back_to_table

Turkey: For 13yearolds, general high school programme datareported since most students are
enrolled in that typef programme For 14yearolds, general high school programmes are reported
but only for Tukish Mathematic§TM) since most students in that programme chdbgefield. A
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student ingradell can choosamong three fieldsscience, social sciences and foreign language. The
data only reflect the TM fieldtBack b_table
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Sources and references

Indicator D1- How much time do students spend in the classro@o®rces and
references

Country Source and reference period

Australia State and Territory Education Departments. Year:2006.Age reference is 30/06/2006

Austria Law or policy docume n tCurticalssaesgublicordihaaces whichlare énacped ey the Hed
Ministry. School year2005/06.

Belgium (FI.) Recommendations on the number of class sessions from the urobgeltésatiorof Flemish Community education,

municipal education and schools run by the provincial authorities (this last umbrella follows in its recommenda
the number of class sessions recommended by the umimgdiaisatiorof municipal education)School year:
2006/06.

Belgium (Fr.) CircularNo. 65 (horaire des éléves et des enseigngih@écret de la Communauté francaise du 13 juillet 1998,
Directives pour I'année scolai?€05/06: organisation, structures, encadrement, Ministére de la Communauté
francaise,Dect i on g®n®r al e de $clhoelgesreG0506.e ment obl i gatoi

Chile Plans and Programmes, Ministry of Education of Cl8thool year 2006.

Czech Government decre&chool year2005/06.

Republic

Denmark Act on thefolkeskole School year200506.

England Monitoring Curriculum and Assessment Project 20058hool year2005/06.

Estonia Legislative actsSchool year2006/07.

Finland Basic Education Act (628/1998), Decree (852/1998), Government Decree on the General National Objdctives

Distribution ofLesson Hourén Basic Educatiomeferred to in Basic Education Act (1435/2001), Finnish National
Board of Education: National Core Curriculum for Basic Education 2004/Regulation 3/011%20046! year

2005/06.

France Law and policy doements based on laBchool year2005/06.

Germany Standing Conference of the Ministers of Education and Cultural Affairs aféthéerin the Federal Republic of
Germany.School year2005/06.

Greece Law and policy documents (data based on formal aeraegts) School year2005/06.

Hungary Public Education Act 1993, The Amendment of the Public Education Act 1996, 1999, 28/2000. Miristengson
the Frame Curriculum., 10/2003chool year2005/06.

Iceland Act on Compulsory EducatiaNo. 66/1995 ad Regulation on Enforcement of National Curriculum in Compulsory
SchoolsNo. 43/1996 School year2005/06

Ireland Department of Education and Science statistical reports and circulars; Primary School Cuiributoduction;
Rules and programme for &:dary SchoolsSchool year2005/06.

Israel Data are based on formal arrangemeMisjstry of EducationSchool yea?005/06.

Italy * Ministerial Decree of 10/9/1991; Legislative Decree n. 59 of 19/2/2004; Legislative Decree n 226 of 17/10/200
Schodyear: 2005/06.

Japan ShogakkeGakushuShideYoryo(The Course of Study in Elementary Schools 2002),GimejakkeGakushuShide

Yoryo(The Course of Study in Lower Secondary Schools 2002, Ministry of Education, Science, Sports and Cu
School year2005/06.

Korea The SeventhPrimary School Curriculum (199Ministry of Education, Science and Technolo§ghool year2006.
Luxembourg Ministry for Education and Vocational Training, Horaires et Program8e&sool year2005/06.
Mexico Law and policydocuments based on la@ecretary of Public EducatipiiNormas de inscripcion, reinscripcion,

regularizacién y certificacion para escuelas primarias oficiales y particulares incorporadas al sistema educativ
nacional periodo escolar 2000/2@)August2000. Secretary of Public EducatipifiNormas de inscripcion,
reinscripcion, regularizacion y certificacion para escuelas secundarias oficiales y particulares incorporadas al
educativo nacional periodo esco2052006 August2005 School year200506.

Netherlands Primary education is based on empirical data (PRIMA cohort) and lower secondary education is based on law
School year2005/06.

New Zealand School year2006.

Norway Law and policy document based on lawubject syllabus (Leerepiar L 97).School year2005/06.

Portugal School year2005/06.

Scotland The StructureandBalanceof the Curriculum 514. Curriculum Design for the Secondary Stages: Guidelines for
schoolsSchool year2005/06.

Slovenia Ministry of Education and SporSchool year200506.
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Sweden
Turkey
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The nationatoyal decreegstablishing the national core curriculum &eyal Decree 1006/1991 &# June, which
sets the minimum core curriculum for primary educat®oyal decree 3473/2000, 20 Decemlgr, which modifies
the Royal Decree 1007/1991 b4 June, which sets the minimum core curriculum for lower secondary education.
autonomous communifyublishes, in the respective bulletiits,own official regulations regarding instruction time i
primary and lower semdary education based on the abowntionedoyal decrees. In 2002 was approved the
Organic Law10/2002, of23 December for the Quality of Education (LOCE), which modifies the @egnic Law
1/1990, of3 October of the General Ordination of the Edumaai System (LOGSE). Nevertheless, this law helted
by the new administration in government in May 2004, although it has been partially implemented by some
autonomous communitieSchool year2005/06.

Law or policy document based on law (dateformal arrangements$chool year2005/06.

Regulations of Primary Education Institutions, 1992; Primary School Lesson\Wakeldy, MONE Board of
Education and Discipline Decisioh®. 339 and 192; General High Schools Lesson TaMeskly, MoNE Board of
Education and Discipline Decisidwo. 193; Reconstruction of Secondary Education Decision of MoNE Board of
Education and DisciplinBlo. 184 InstitutionsSchool year2005/06.
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INDICATOR D2: What is the studentteacher ratio and how big are clases?

d3 General notes

Methodology

The ratio of students to teaching sta$f calculated by dividing student numbers in -irhe
equivalents by the number of teaching staff in-fulle equivalents.Teaching staff refers to
professional personnel directly inived in teaching studenfand whose primary function is teaching)
but excludes e a c &ides anddteaching/research assisté#fiack to_table

d3 Notes on specific countries

Coverage

Australia: Public and private institigns from all states and territories were approached for input into
the survey ortlass size. A strong response was obtained from both government and private education
institutions. Howeversome institutions/sectors did not respond or were unable toderake data
requestedAs a result final figures in Table D2.1 are indicative only and should not be taken to
represent actual class sizédhen there was more than one response for a particular sector and
state/territory, responses were combined befoirggtsraled.

All data was scaled using the Australian Bureau of Statistics national schools census data. The class
sizespresentedire calculated using the formula:

(total student numbers from census / (survey student numbers / survey class size).

The datafrom the states/territorieserethen combined and weighted (using national schools census
data) and a national figure was derived.

Where dataveremissing class size ratios from the previous year were used.

Ratio of studerstto teaching staffContraryto data published ifEducation at a Glanc007, casual

staff were excluded from staff numbers. The figures for staff numbers now include only staff on a
permanent work contract. The estimation provided last year understated the actual number of staff. By
excluding casual staff, total staff babeen reduced by 894, all ofwhomwere included as patime.

The full-time equivalenfigures are unchanged, and are still correct, and include both permanent and
casual staff.

Austria: Data on trainers in the wotkased element of combined school and wmaked programmes
are not available. Therefore the number of students in combined school anbasedkprogrammes
is converted using a factor of 0.3 in the calculation of the ratio of students to teaching staff.
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Compared tdhe previous year, the ratio of student to teaching staff at tertiary level decreased due to a
change inthe methodologyusedto report personnekhich led to an increas®f 25% in personnel.
#Back to_table

Belgium: Data exclude independent private institutiofisese data are not collected by the Education
Department Data concerning personnel working in secondary education refer to all secondary
education (including personnel from ISCED levels 2 and 3) andsgasndary nottertiary education
(ISCED level 4) In the case of personnel workingn nonuniversity tertiary education
(hogescholenonderwijjst is not possible to distguish betweenlSCED 5A and 5B programmegin

the French CommunitiesHowever, allhogescholenonderwijsersonnel are included in the total for
higher education.

Data exclude students and teachers from the GespaakingCommunityas it was not possible to
distribue themby level of education. Data relating to the French Communityudecteachers and
students from social advancement educatigrich are not reportedor ISCED levels 2, 3 and 5.
#Back to_table

Czech Republic Compared to data publishedEducation at a Glance 200values for the ratiof
student to teaching staff varied partly because of a change in methodologymEwdquivalentsefer

to the reference dat31/10/2005 (except for universitiesyhile an average over the whole year was
used in previous year&\s ome teachers are nemployed during holidayshe average over the
whole year is lowethan the staff number on the 31/10/200%reover,the decrease is larger for
private schols where this practice is more comm&ack to_table

Estonia: Compared to data published Education at a Glance 20Q00nly data for pregrimary to
upper secondary levels of educat{t®CED 03) are availableBack to_table

Finland: Upper secondary education includeschers irall vocational and technical programmes.
Teachers at postecondary nottertiary and tertiantype B levels (ISCED 4 and 5B), and teachers in
vocational programmes at tertiatype A level (ISCED 5A) are included in upper secondary
educationHowever, thenumber of tertiantype A and B students in these programmes is negligible.

Starting from the UOE 2007 (school/academic year ZIIH®H) data at ISCED levels&academic

staff includes only instructional personnel. Research personnel is excluded (pergboselmain
function is research). Previously also research personnel was included in the academic staff at ISCED
levels 56. #Back _to_table

Germany: As data on the workased element of combined school and wuaked prgrammes are

not available, thenumber of students in combined school and wmaked programme.g.Dual
System)is converted using a factor of 0.4 in the calculation of the ratio of students to teaching staff.
The factor of 0.4 corresponds to the shdrhe week usually spent at school.

Data on teaching staff forocational academie@SCED 5B) are not availablddata on advanced
research programmes (ISCED 6) are not included in Table D2.2.

Comparedo data published iEducation at a Glance 20Qadditonal informationon teachers in the
new Lander became availableThis ledto some variation in the distribution of teachers by age at
ISCED 2.#Back_to_table
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Hungary: Comparedto data published irEducation at a Glance @7, the ratio of studestto
teaching staff in tertiarype B programmegISCED 5B) and in tertiarytype A and research
programmegISCED 5A/6)varied as a result ain improvement in data availability.Wo types of
institutionsprovidetertiary-type B pogrammes: vocational secondary schools and tertiary educational
institutions. In previous edition diducation at a Glancethe number of teachers in tertiggpe B
programmesncludedthe teachers in vocational secondary schools and dishelatle the number of
academic staff because aflack of separate data. The number of studémttided students at
vocational secondary schools and at colleyafuniversities. The ratio of studexib teaching staft
tertiary levelwasoverestimated in previoygars Back_to_table

Iceland: Students in multgrade classes are included but were exclystestious toEducation at a
Glance2005 #Back_to_table

Ireland: Programmes at lower secondampper secondary and pestcondary notertiary levels are
generally provided in the same institutiome.(secondary schools) and are taught by personnel who
teach at more than one level and in many cases at all three levels. It is therefore rettéepsivide

a breakdowrof teachers by level of education. Thus, the distribution of teachers by age guppein
secondary education includes teachelsvver secondary and pestecondary notertiary education.

In TableD2.3, data for private institions at secondary level were reported as missing as they were
not considered reliable. For the ratio of student to teaching staff at secondary level of education, as
private institutions are not obliged to return data on personnel, data can refeetendifistitutions

each year and change for one year to another. For example in 2004/05, from the 12 private institutions
for which data were requested, 10 replitds gavea total of 53 fultime teachers and 180 pdirne
teachers. For 2005/06, iGstitutions again replied (but not the same as in the previous )yegris

gavea total of 105 fultime teachers and 125 pdirhe teachersfBack to_table

Italy: Teaching staff excludes teachers working in regional vawaltieeducation formazione
professionale regionajeand those in tertiarfype B private institutionsThe coverage of personnel in
ISCED level 5B programmes has increased by 95% cardgarthe previous year, leading to a
decreasén the student to teachirstaff ratio at this level of about 408Back to_table

Mexico: In the ratio of students to teaching staff in table D2.2, teaching staff includes instructional
personnel whose primary function is teaching, where&slumation at a Glanc&004 it also included
personnel whose primary functiavas not teaching but lthsome teaching responsibilitiésat least
0.25FTE (only their teaching activities were includetf).preprimary and primary educatiorhis
change has letb a decreasi the teaching staff included in the ratio. As a consequence, thdsratio
now 28instead of 21.&Back_to_table

Norway: The breakdown of classroom teachers between ISIE#EDs 1 and 2 is estimated (8% for
ISCED 1 an322 %for ISCED 2). This estimation results in the same values at ISCED levels 1 and 2
for the age distribution of teacheapleD6.1) and the gender distribution of teachdiable D6.2).

The datasource on classrooteachers, academstaff, management personnahd teacher aides has
changed sine the latest UOE dateollection (reference year 2003/04ublished inEducation at a
Glance2006 The change has provided figures on teacher aides in ISQGE[B,land was previously
reported a missing. Data are not directly comparable with figures reported for the year 2093/04
Education at a Glanc&006 owing to different datasources and definitions at a national level.
#Back to_table
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Portugal: As in previous editions ofEducation at a Glangeclass size imable D2.1 excludes data
from the regions Azores and Madeira

Data relating to postecondary notertiary educatioflISCED 4)refer only to coursem nontertiary
education institutions. Thus, thenformation about this level ofeducation is incomplete.
#Back to_table

Slovak Republic: Comparedo data published ikducation at a Glance 2003t the tertiary-type B

level (ISCED 5B) data from two new private univetiss are included inthe data for private
institutions (six private universities instead of fourhe atio of student to teaching staff at tertiary

type B level decreased comparedpt@vious edition ofEducation at a Glances a result of the

transition of more students inthe health field fromtertiary-type B to tertiarytype Aiuni ver si t
bachel ordo and due t o t heheartstc field afstudyBpckntai tatdee r o f s

Slovenia In pre-primary eduction there areby law, two types of teaching staff in Sloveniaachers

and teaching assistants. The task of the teacher is to plan, prepare and implement educational
activities The teacher must have completed tertiary education in a suitable fiekdspedialisation
programme for prachool education. The task of the teaching assistant is to help améiEde with

the teacher in planning, preparing and implementing the educationaliestiVite teaching assistant

must either have upper secondadueation in the field of prechool education ohavefinished a
four-year grammar schoogiimnazijg and the course for working with psehool children. Both the
teacher and the teaching assistant implemenisghieol education and therefore both shohbéd
considered as teaching staff/classroom teachers.

Teachers and pedagogussrimary school level wherovide pupils with programme and curricular
continuity, such athosein afterschool classesare not included. The structured afsshool schedule
includes counselleassisted homework time, diverse learning activities and free play. The programme
is designed for pupils agedt® 12 who wish to stay at school after regular lessbm2004/05, 56.7%

of the primary school population attended aftshaml classes. At primary school level,

2 078additional teachers and pedagogues were appointed teelfteol pedagogical duties.

At the primary level of educatioSCED 1)full-time equivalen{FTE) teacherslsoinclude persons
whose primary responsiiiiy is not teaching but have some teaching hostxl{ asheadmasters,
librarians, nutritiomsts afterschool care teachers)hey arenot includedin the headcountgut they

are include in th&TE figure, which alsoincludes overtime work#Back _to_table

Sweden:Data on class sizes are not collected on a national level in Swishlk to table

Switzerland: The breakdown of teachessrking at more than one level of educatimiweenSCED

levels 0, 1, 2, 3 and ¥ estimated on the basis of the distribution of students enrolled in these levels.
For cantons which did not deliver data for the school 2€@5/06 the number of missing teachers
and fulktime equivalents are estimated the basis of the cantonal ratid studentsto teacher ful

time equivalents calculated at the end of1B@0s (last known ratios).

For pre-primary education, the estimated teachers amout® of the total. The estimated fdlme
equivalents amounbdt3% of the total.

For primary education, the estimated teachers amoum%oof the total. The estimated fdlme
equivalents amount #o of the total.

For lower secondangducation, the estimated teachers amou4cof the total. The estimated full
time equivalents amount 8% of the total.
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For upper secondargducation (general programmes), the estimated teachers amot#t @b the
total. The estimated futime equivalents amount @86 of the total.

Special education teachers are not inclug®ack to_table

United Kingdom: Students to teaching staff ratiosthe secondary level only refer to secondary

general educati on. Upper secondary vocatieonal (
yearcount ( of s tlleddaeanytpsint ia the yearktudents enrolled for only part of the year,
on Ashort courseso |l asting a few weeks or month

Including these students would distort calculations edents to teaching staff ratiosthe secondary
level.

Comparedto data published ifcducation at a Glance 200at the pre-primary level of education
(ISCEDO) the ratio of studestto teaching staff increased significantly as a result of the incraase
the FTE student enrolment rate (up 24%). This is due mainly to a change in methodoltiyy asel
of a more accurate figure for the FTE conversion factor fortpag pupils.

Comparedo data published iEducation at a Glance 2003t the upper secoraty level of education
(ISCED3) the ratio of studestto teaching staff in governmedepenént private institutions
decreas# because of @hange in metbdology: teachers iracademies (appramately 1000) are
reported under governmedépendent privateaather than independent private institutions ashin
previous dat@ollection.#Back to_table

United States Data in Table D2.1 are based on 2008 dataBack to table
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INDICATOR D3 : What are teacher salaries?

d3 General notes

The indicator draws on data from thgstemlevel data collection of Network C on Teachers and the
Curriculum datasheets

CURR 3. Annual statutory teacher compensation by level of education, programme
orientationand number of years and level of teaching experience

CURR 4: Years to grow from minimum to maximum salary, by level of education and
programme

CURR 5: Criteria for additional bonuses in public instituticfiBack to_tald

d3 Notes on specific countries

Table D3.1

Coverage and methodology

Australia: The data are based on weighted averag&até andrlerritory responsesyhich derive the
data from relevant industry awards. The weights are based on the number of publiesabiotents
for eachState orTerritory. Weights are based @tates orTerritories thatesponded to the particular
guestion#Back_to_table

Austria: At the beginning of their service Austrian teachers are allocatedntoneration or pay
groups on the basis of their level of qualificatioB different remuneration groups are stipulated
with differencesin the level of compensation. To obtain reasonable figures, weighted means were
determined for the respective ISCH¥els using the distribution of teachemmongthe remuneration
groups. For teachers with maximum qualifications only the highest possible pay group was
considered.

To obtain figures for the school year 2005/06 weighted means of the 2005 and 2006 wala&ies
calculated (1/3 * salary 2005 + 2/3 * salary 20@@ack_to_table

Belgium (Flemishand French Communities): PPP and GDP per capita fali of Belgiumwereused
for calculations relating to both the Fre@bmmunityand the FlemisiCommunity.

Belgium (French Community): Salaries are calculated on the basis of the scales applied at the
beginning of the school year. Additional amounts for holiday anebéyear allowances are included.
#Back_to_table

Brazil: In Brazil, it is the responsibility ofhe states,the Federal District andhe municipalities,
together with their respective educational systems, to ensure the approval of statutes and career plans
for teachers in the public 9ec. Therefore there is no national statutory salaBack_to_table
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Chile: Estimations of salaries are based on the data sd3gck. to table

Czech Republic: Average instead of maximumamount is given for additional bonuses.
#Back to_table

Denmark: In addition to the reported gross annual salary, which is given in accordance with the
general salary scale as a part of collective agreements, each teacheavei and typicaly will

havei personal bonuses given and decided at the school level or by the local autfdréiesported
salary scale and annual salase used for all teachers of relevance in teegoriesmentioned.
Because othe personabonus(thelocaly decided additional payment given to almost all the teaghers
the reported annual salagtypicaly a minimum salary#Back to_table

England: Classroom teachers start on thainpay scale, which Isasix points. There are separate pay
scales for England and Wales, inner London, outer London and the Fringe (surrounding London).
Teachers usually start at the bottom of the main stfaleey have other teaching experience they may

start higher up thecale. Schools may also award discretionary points for other relevant experience.
Each school s pay policy should explain how the
when the pay scales and allowances are updated. Each September, teathersain pay scale

move to the next point on the scale subject to satisfactory performdmtehey may advance by two

points if their performance is excellent. Qualified teachers who reach the top math@ay scale

may apply to be assessed agagight national standardand if they meet the standards cross the

0t hr es h wpper@ay dcade, vihiohehas three points. To date, around 95% of teachers who apply
are successful. The top of thupperscale is considered to be tm@aximum salarylevd, which

deviates from previously reported data for 2@% which reportedthe top of themain scale.
Classroom teachers who take on substantial management responsibilities may be awarded one of five
management allowances froBBP 1638 toGBP 10572 rer yearon top of their basic pay (replaced

on 1 January 2006 by the Teaching and Learning Responsibility (TLR) payment ranging from
GBP2 250 toGBP11000). Schools can also make extra payments to teachers for recruitment and
retention purposes and are atmedecide the amounts themselves. Teachers of special needs students
(SEN) may receive an allowance 6BP1 773 or GBP3507 peryear The maximum additional
bonuses oGBP 14507 are calculated as TLEBP 11000 plus SENGBP 3507 as in practice only a

very few teachers have bonuses larger than this. This is available to all teachers on any of the spine
points quoted. However, historical allowances are safeguarded and so a higher total allowance may be
paid to a small number of teachers. Only 3% (ISC@fd 6% (ISC2/3) of starting teachers on the

main scale receive an additional allowance. At the top ofrtiaén scale, 36% (1ISC0/1) and 62%
(ISC2/3) of teachers receive an additional allowance. At the top afpiberpay scale, 66% (ISC0/1)

and 87% (ISCB) of the teachers receive an additional allowance. The Fast Track Teaching
Programme (England only) is for new entrants and existing teachers with high leadership potential. It
focuses on rapid development of professional excellence and school legdarsthiprovides
additional support and training. Newly qualified teachers on the programme are given an additional
point on the main scale, and, after the induction year, all Fast Track teachers on the programme
receive an extra recruitment and retentiognpant of aroundsBP 2 000. Advancedskills teachers

(ASTs) have their own 2point pay spine which ranges frol@BP31263 to GBP49872

(GBP 37509 toGBP56 115 in inner London). Each AST is paid within a fipeint range which is

based primarily on theature of the work undertaken, the scale of the challenges to be tackled, the
professional competencies required and any other recruitment considerations. The pay spine reflects
the fact that the grade is an alternative career path to taking up a leadersiaipagement podtlead
teachersand other school leaders are paid on thepdigt leadership spine which extends from
GBP33006 toGBP92619 GBP39249 toGBP988 6 2 i n i nner London) . He ¢
related to school group size, but governiigglies may pay more wheecessary to recruit and retain
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head teacheris the most challenging and largest schools. Deputies and assistants heads are paid on a
five-point range below that of tHeead teacheand above the pay of thmost highlypaid claseoom

teacher. Due to safeguarding of salgriefew teachers may be paid the former maximum salary (U5)

of GBP 33978 rather than the new maximum (U3)@BP 32628 as reported. The new, shortened

pay scale described above was introduced in 2002. Befepter@ber 2002 all newlgualified

teachers would have started above the minimum point if they had a good honours degree. In addition,
those with relevant previous experience may have received one or more additional points.

Comments on years go from minmum to maximumQualified classroom teachers start on a six

point main scale and normally move yearly to the next point on the scale. On reaching the top of the
main scale teachers may apply for access tohifeepoint upper scale. If they are succes$8b% of

the teachers who apply are), they will move on this scale every two years to the next point. So teachers
reach the top of the main scale afige years and those teachers admitted to the upper scale need at
least anothefive years (1+2+2), oat least 10 years in totdb reach the top of the upper scale. The

top of theupper scale is considered to be the maximum s&amgl, which deviates from previously
reported data for 200@5, which gavethe top of themain scale#Back_to_table

Estonia: According to theBasic Schools and Upper Secondary Schools ActThe Government of

the Republic, the authorised representatives of local governments and a delegation formed by the
representatives authorised by regsteassociations of teachers shall agree on the minimum salaries
of teachers nationally by each grade to which teachers are appointed upon evaluation. If no agreement
is reached, the Government of the Republic shall establish the minimum salaries ofstediche
municipal schools nationally by each grade to which teachers are appointed upon evaluation. 2. Rural
municipality or city councils shall approve the bases of remuneration of teachers of municipal schools,
and upon approval of the salary grades andsraf teachers, the agreement between previously
mentioned parties shall be taken into account. If no agreement is reached, the minimum salaries of
teachersin municipal schools established ltige Government of the Republic shall be the basis.
Back_to_table

Finland: The data include all teachers in Finland.

Numbers of years from minimum to maximum sadagyestimated from the same data as the salary
calculation. Estimates on numbers of years couldlightly biased. Theold payroll system made it
possible to calculate ages using salary groups (depending on teaching experience). In the new payroll
system there are no salary groups, so different estimates of age had to W8askdo tale

France: The indicator remains calculated as a theoretical gross salary. It is the best salary that a
teacher could earn. It is not an average salkagk to_table

Germany: The data are based on weighted averagigsck to_table

Greece:According to the Reform Act 2470/1997 salaries at various ISCED levels are thasafe
1 January 2000¢#Back_to_table

Hungary: Data are averages based on a yesdrvey.The surveyoft eacher sd ear ni ngs

institutions in the public sectoand all employees in educational institutiortselonging to
municipalities #Back_to_table

Iceland: Salary per month multiplied by 13alaries depend on age as well as experience.
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Since no direcestimates could be madier the OECD categories, thare based on age categories.
Reference ages used for each category of teacHarsing teacher: 24 years ¢lteacher with
minimum trainng and 15 years of experience: 39 years dldother categories: 45 years old. All

figures are based on basic salaries only, in accordance with the salary scales in the wage contracts for
appropriate unions. Teacher salaries for ISCED 0, 1 and 2 weedrhy 2.5% in 2005. Teacher
salaries at ISCED 3 were raised by 5.8% on average in Bob@ises can varyBack to_table

Ireland: Teachers withwo yearsof full-time preservice training start on the first point of a2&int
scale, those witlthreeyearsof full-time training on thesecand point (typical for ISCED 0 and 1);
those withfour years fulltime training on thehird point (typical for ISCED 2 and 3 teachers who
must takea oneyear professional course on top a threeyear primary degree to be eligible for
appointment as a teacher).

There is no difference between minimum and maximum levels of training/qualifications in the
common basic scale used for teachers across ISCED legeiadlusive. Qualificationshat exceed

the minimum required to be recognised as a teacher are compensated for as additional bonuses to base
salaries of which onlywo from a menu may be held simultaneously.

Maximum additional bonuses: Teachers are permitted to hold a maximum ofadditional
allowances, one from each of two categorirshé figure given for Ireland, the highest allowances are
those fori) a higher diploma in Education Hons, which is the additional qualification required over
and above a primary degree to be aaddevel teacher anil) doctorate#Back_to_table

Israel: Salary data do not include reimbursed expenses for administrative responsibilities, salary for
counselling, incentive payments or salary as a special educationer or a teacher of gifted pupils.
Teachers who have a Ph.D. degree are included in the maximum qualifications category. The salaries
provided do not include a reduction of the workloading to age or level of education or
supplementary payments to ¢bars preparing students for matriculation exams. Salary related to in
service trainingis i ncl uded i n mmkéemuwnt addri yi oinal b.onuses
#Back_to_table

Japan: Gross annual salaries include a gehebmnus equivalent to 4mont hs sal a
#Back to_table

Luxembourg: The salaries include a tt8Bmonth bonus salary. Pmgrimary and primary teachers are

in the samesalary category. Lower and upper secondary teachergnatiee samesalary category.

Maxi mum qualifications ar e Ilevel ofstrainingrefedto dttipgp i ¢ a | «
teachers. The salaries after 15 years of experience are based on estimated averages.

As salaries are a result of combingzhrsof in-service training and agéhe number of years tmove
from minimum to maximum salary is undefined. An average value might be 20 to 25 years.
#Back_to_table

Mexico: Bonuses are included in the gross salary amo#iBeck to_table

Netherlands: Salaries include the monthly salary, the 8% holiday allowance, single payments at the
end of the year (for 2005: 4.1%; for 2006: 4.9%) and an additional income allowance &0EhR
month in D06. Total amounts are based five months in 2005 +sevenmonths in 2006. Most
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teachers at the top of the salary scale receive an additional yearly allowance 831EWkich is also
included in the reported gross salariéBack to_table

New Zealand: Additional bonuses are calculated on the basis of the maximum additional salary
available under the terms of the relevant employment agreement. The additional bonuses for teachers
include a notional maximum dfix units fa primary teachersand nine units for secondaryeachers

based on a review of the highest number of units allocated to individulktsao the respective
sectorsData for ISCED 2 have been computed as the average of IS@EE31#Back to_table

Norway: As the figures for 1 Decemb@006 were found to be representative for the school year
2005/06 the yearly salary is calculated as the monthly salary multiplied byBECK to_table

Portugal: The ordinary progression of teachiarees from the startasts 26 years until they reach
theterth (top) level.

The progression depends on three factors: the number of years expedadh career level,
professional development credits grabitiveevaluaion by the school management.

Teachers who obtainma st er 6 s oim the&ciedoescof Educatibneor in their teaching area,
have,four- andsix-year bonuess respectivelyjn the progression.

Comments on bonuseBonuses are givennca monthly basis and usuallyn for the whole school
year.#Back to_table

Scotland The figures shown are approximations based on the assumption that teachetbeeach
maximum number of hours as specified in aeeenent A Teaching Profession for the 21st Century.

Salaries of unpromoted primary and secondary teachers are on a common scale, which is why the
salaries for the two sectors are the same. Salary increments do not depend on GBIRBG602 is

the maximumpoint on the common scale: there are no additional incremental points beyond this
figure, so after 15 years of experience teachers will stéitbiee maximum of the common scale.

Comments on years o from minimum to maximum salaryeachers in Scotfel are on a seven

point incremental salary scalpofnts G6). Teachers start on point 0 and remain on this salary point
until the completion of their probationary period. This is hormally one academic session. Assuming a
teacher completes Higer probation within the normal time, it would take a teacher starting on point 0
six years to reach the maximum. The new Chartered Teacher Programmgeéstakén into account.
#Back to_table

Spain: The data provided are the asge teachers” salaries, which have been calculated as weight
means based on the salaries of differAntonomousCommunitiesweighted by the number of
teachers in each Community by ISCED lew@ack to_table

Sweden: The figures repord are actual average salariBsita on maximum qualifications are not
available. Data are not reliable enough to be reportethgausaegisters only over degrees from
1995 onwards.
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Comments on years from minimum to maximum salwydat areavailable on a national level since
salaries are regulated in local agreements and on an individualdizesik. to_table

Switzerland: Teacher witha minimum level of training and 15 years of experience: the availddta
refer to theeleventhyear of experience, not tli¢¢teenth

Special educatioteachersare not included.

Data are weighted national averages of cantonal BataCantonswhich did not provide data for the
school yeaR005/06 the number of fultime teachers is estimated on the basis of the cantonabfatio
studentsper full-time equivalent of a teacher calculated at the end ofl#8s (last known ratios).
#Back to_table

Turkey: Salaries calculation based tews and regulationdn addition, because of differences in
salaries between classroom teachgradesl to 5) and subject matter teachegades6 to 8) in
primary education, a weighted mean is calculated for primary educ&engcentages are given
acording to the legal definition of starting teaches. typical starting degree.

Comparedo data published iEducation at a Glance 200%alaries exclude the maximum additional
courses payments from base salaries. However, data for salaries includeotbemedditional
payments that seacher withmaximum qualifcationscanreceive #Back_to_table

United States:The salaries are derived from the School and Staffing Survey@Q8survey based

on selfadministered gestionnaires to a representative sample of public school tea€betalculate
estimates for school year 2006, the salaries are adjusted using the Employment Cost Index (ECI;
US Department of Labor, Bureau of Labor Statistics). This index sh@ifbincrease in wages and
salaries from Dctober 2004 to 38eptember 2005 and 4.1% increase from October 2005 to

30 September 2006 iwages and salaries for state dadal government workers in the primary and
secondary school sector.

Data on 15 yearsfdeaching experience are based on the median salary amounts earned by teachers
with 14, 15 or 16 years of experience, in order to have larger sample sizes and more robust estimates.

Because of a revision in thenited St a treparting definition of teadrs in this category, the data are

not comparable over time. The inconsistency is due to two factors: first, the methodology for the data
changed betweeBducation at a Glanc@005andEducation at a Glanc2006 and second, there is a
distinct problem foreporting on teachers with minimum training beyond thgd#&r experience level.

In terms of themethodological changehe data that had been used to produce thgeab salaries
wereno longer collected in the Schools and Staffing Survey (SASS), thesdarce for this indicator.
Unlike most OECD countries, thenllled Statesloes not have centrsdid administrative records of
teacher salaries. The salary data afcducation at a Glanc005was based on scheduled salary
levels reported by a sample sthool districts. School districts are the local education agencies that
employ public K12 teachers. There is generally one salary schedule per school district, but each
school district has its own salary schedule. The SASS gathers data from adhschool districts

(out of more than 1B800nationwide). The data collected on scheduled teacher salaries for the years
prior to Education at a Glanc2006were based on averaging the scheduled teacher salariegedrl0

and 20year intervals. In the 20034 SASS district questionnaire, which served to collect the data
reported forEducation at a Glanc2006 the 2Qyear interval was no longer collected.Hducation at
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a Glance2005andearlier years, the scheduled salaries were based on 10 years ofgeaqigrience

and the bachelor's degree (the minimum level for hiring teachers), while the scheduled salaries for
those with 20 years of teaching experience were based on those méhter'sdegree. This is the
typical degree level for those with moratttenyears of teaching experience in the United States.

Since therewvereinsufficient data from the district questionnaire on scheduled salaries for reporting
this indicator, the data reflect actual reported teacher salaries. These are also coleAfd from a
teacher questionnaire. SASS collects-sgfforted annual teacher salaries from abou@Gteachers

at all levels of teaching experience and degree levels. However, there are few teachers with only the
bachelor's degree (minimum level) atyigars of teaching experience. Most have gone on to achieve a
master'slegree or its equivalent in graduate credits. With a small sample size of teachers meeting the
criteria of both15years of teaching experience aadbachelor's athe highest degree, \&ah was
reported was based on those withto16 years of experience and the bachelor's degree as the highest
degree.The data reported ifEducation at a Glance2006 were thereforebased on a different
administration of the SASS (20@83 rather than 1992000, as the data are collected only once every
four years); the population of respondents had changed from school districts to teachers; and the
methodology had changed (from administrative records taejedfrted data).

Comment on years tgo from minimum to maximum salanGalary schedules are set at the school
district level. There are about DB0 districtsin the Uhited States There is no single pattern for the
amount of time it takes to achieve the maximum salary.

Comments on additional bonuseBonuses are not uniformmas each school district can set these
separately. Education and years of experience are built into the salary schedul&oapids8Bool
districts have a salary schedui®ack to_table

Interpretation

Australia: Salary datashould be comparedith data reported in earlier years with caution (except for
salaries of starting teachers), becatlsre waso differentiation in levels of training/qualification in
the past for the computation of averaglages.Back to_table

Estonia: The minimum leveé of training for experienced (but not-teined) and starting teacher with
minimum level of training are differenMinimum requirements to qualify as a teacfiéryears go
weredifferentfrom todayd .df ateacher with 15 years of experience did not raise his/her qualification,
his/her salarymay be (but not necessarily will be) lower than the salary basis of a starting teacher.
Back to_able

Finland: From February 2005, there have been some adjustmentstinghe c pagroll sy§temThe

former salary class separatiamo longer existand t eacher s6 s adinga news ar e
method Therefore, there ia breakin the seriedor Finland from 2005, aneéarlier figures are not
necessarily comparable with the new data.

Comments on years go from minimum to maximum salaryears are estimated from the same data

as thecalculation ofsalaries. The estimatesay be slightlybiased:the old payroll system made it
possible to calculate ages by using salary groups (depending on teaching experience). In the new
payroll system there are no salary groups, so a different kind afstigeates has to be used.
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Comments on additionglaymentsMost bonuses are agreed nationally indbkective agreement for
teachersLocal authorities and schools have to follow the national agree®ente information is
based on interpretation of specialiftg the Finnish Commission for Local Authority Erogkrs.

#Back to_table

Hungary: Since the previous school year there were two rises in statutory basic wage rates of
teachers: an average of 4.5% on 1 September 2005 and a further 3% on 1 ApflH23@6rises are

only partly reflected inthe presentsalarydata, as salaries and earnirmge being restructuredn the

datg salaries include actual basic wages (which can be higher than statutory minimum rates), the
actual sum of statutory wage supplements and the13th realatty. In 2006 actual basic wages grew

in line with statutory increases. The total sum of wage supplements, however, has decreased, because
of a decline in hours over statutory teaching hours, which may have resudtetbcreasan the total

fi s a | farccertdin categories of teachers. On the other hdwedimportance of additional bonuses,
mainly bonuses depending on good performance, has been growing. In all, actual average earnings
(salary+bonuses) in public education grew by 4.1% in 2006 compag8Db #Back to table

Netherlands: In the new system of payment in secondary education, introduced in 2084cth e r s 0
salary is based on the content and the weight of the function and is no longer exclusively réhated to
level of education of the teacher or the field in which the teacher works.

In the new system teachers in secondary education can be appostak: LB, LC or LDdepending
on the content and the weight of the function. In this the schools areomduos.

Comments on additional bonus&ince 2001school boardget theso-called school budgetSchool
boardscan make their own decision on how to spend the money. Thanks bodgist,school boards

have more possilities to give additional bonuses R004 "additional bonuses" added up 16% of

the total gross wages in primary education art¥din secondary education. As schools can make
their own decisions about rewarding additional bonuses, there is no information about the criteria used
by the ghools, except that "family status" and "age" arecniteria. Because all decisions are matle

school level, all criteria except these two are coded as criteria on schoo#gaek. to_table

New Zealand: Schools arenot divided into lower and upper secondary. Primary school is from
yeas 1 to 8 and secondary school is from y@uto 13. Data for lower secondary education are the
average of primary education and upper secondary education.

In New Zealand, any teachehw has been teaching for 15 years is considered to be at the top of the
salary scaleThe pogression is annual subject to competent performance (a test situation against
national professional standards), so a teacher would be expected to progress eaehsyepr. Entry
points differ according to the level of qualification upon entry into the service. In addition, the number
of years it takes teacteto progress to the maximum salary step depemdtheir qualifications.
Teachers with @a ¢ h e | o re ©réhigherecguideprogress to a new maximum stem fFebruary

2003.

The number of years o from minimum to maximum salaily based on the assumption that there is

an annual progression of one step a year on the salary scale from entry at step B4oirstiemiuced

in February 2003. In practice the progression is subject to attestation against national professional
standards.
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Comments on additiongbayments Some bonuses are available under the terms of the national
employment agreements, but eligilyilrelates to local (school) level decisions. These are coded as
involving boththenational andheschool level#Back_to_table

Norway: Prior to 2005 the government negotiated teashiages and terms of employmentthwi
teaches Gnions. From 2005 wages were regulated in contracts between a centralised representative of
municipalities (employer) and teacke@inions. This led to a change in the source of data. Additional
bonuses are negotiated at a local leVbke wag agreement for the municipalities has no criteria for
additional bonusedata on average bonuses are available, but they will not be represeotdtiee
maximum bonuses teachemsy receive#Back_to_table

Portugal: In the Portugueseducation systepthe salary scale consists of the followihhindexes
(levels). Where applicable, the category used in the OECD data collection is mentibAd@ECD.:
Starting teacher with minimum level of trainng 25, 151, 167, 18 (OECD: Teacher with minimum
level of training and 15 years of experienc5 (OECD: Teacher with typical qualifications and 15
years of experiengp218, 223, 245, 299 (OECD: Teachers with minimum level of training at top of
salary scalg 340 (OECD: Bachers with maximum qualifications at top of salary scale).

In the Portugueseducation systenthere are very few teachers wittdex 112, but the values are in
agreement with t he fol2005/06lBack w&abl€ar eer St atut e

Scotland: August 2003 saw the introduction of the Chartered Teacher Programme, a qualification
based grade of teacher which awards additional salary increments if teachers undertake voluntary
study modules and developmental activitias,addiion to their contractual hours gfrofessional
developmat. A salary increment is awarded for every second module complsieck the data
reported forEducation at a Glance 200the Chartered Teacher qualification has been included under
the maximum qalifications data. It is possible for a gpemary teacher to gain Chartered Teacher
qualification.#Back_to_table

Slovenia Comments on additional bonusef.1 coefficient amounts to the annual sum of
EUR 269.14 #Back to table

Spain: In primary education it is assumed that teachers can start their professional career at age 23 and
therefore accumulate a maximum of ft8ieniosd (salary supplement after every thiesar period)

over 40years until retirement. In general secondary education the initial training requirements are
higher, so teachers can start their professional career at age 2Beable to accumulate a maximum

of 12fitrieniosin 38 years. Recently, the Spanish admiaiginhas encourageshrly retirement with

grants, so the current retirement age is around 63 years stead of 65 (the metinenmentage).

The criteria for additionapaymentsare mostly the same in alitonomous communitigexcept for
the location Bowances and the family status), but the amount of bonuses #Bi@sk to_table

SwedentA fistarting teacheongwhodasvorked omt2 i gear pr e fidld n a
| evel of trainingd elazhebseseemwit ht preglagtogd cas qua
scaled has been inter pr e perdentieswhichaneansthat%bfthee | on g i
teachers hava higher or the same salary as thé"@0er cent i | e. ATy pi eeal gua
interpreted as teachers with minimum level of training,fully qualified teaches with pedagogical
education#Back_to_table
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Switzerland: Teachers working at different levels of education are attributed to otieutarlevel of
education according to the number of studetBmack to_table

United States:Because salary schedules are set up by degree level as well as by years of experience,
the salary for a beginning teacherwth bachel or s and no experience
secondary teachersiowever, secondary teachers are more likely to havemaas t er 6 s degr e e
beginning teacher than are primary teachers. The maximum salary for teachers with minimum
credentals does not make sense in thaited States since overtheir careerdeachersre expected to

attain atleastamast er 6 s degr ee, i f t Hewtgachdre end their caseer avitht o u |

onl y a b ac hwhi¢chasthé minimuen gredeiat. ,

The United States does not hawanyteachers with 15 years of experience at the minimum level of
training Thereforethese data undeepresent the ratio of salaries after 15 years of experience to GDP
per capita relative to the typical situatiom feachers in the United Staté#®ack to_table

ANNUAL STATUTORY TEACHER COMPENSATION BY LEVEL OF EDUCATION: SALARY
SCALES

Some ountriesreport gross salaries basedmore than one salary scale or remuneration gréap.
these countries additional datee collected on the numbef scales that apply withithe country as

well as the distribution of teachers in the different scales (see below).

Number of scales that apply by ISCED level and name of scale and % @rteigcbcale

ISCED 1 ISCED 2 ISCED 3
Belgium 1 scale 3 scales 3 scales
(Flemish Elementary schog Lower secondary teach¢ Lower secondary teach¢
Community) | teacher (96, 29%) (34.80%)
Back to_table (lC())r(;do/erwuzer(eS) Master (= licentiaat| Master (= licentiaat
( ) degree) with secondary degree) with secondar
school teaching school teaching
qualification (328%) qualification(61.62%)
Lower secondary teachq Lower secondary teach:
with function at teache| teaching in uppe
training institutions| secondary educatio|
(0.43%) (3.16%)
Czech 2 scales 2 scales 2 scales
Republic | 5016 11 (14%) (x: ISCED 1) Scale 1 (13%)
Back_to_table
Scale 12 ((84%) Scale 12 ((85%)
Scale 13 (2%) Scale 13 (2%)
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Scale 13 usually Scale 13 usually
headmaster headmaster

England 3 scales 3 scales 3 scales

Back to_table Main scale (53%) Main scale (45%) (x: ISCED 2)

Upper scale (46%)

Advanced skills teache
(19%)

Upper scale (54%)

Advanced skik teacher
(2%)

France 2 main scales reported | 2 main scales reported
Certifiés(86%) Certifiés(61%)
Back to_table Agrégeg5%) Agrégeg27%)
Mexico 6 scales 6 scales
Back to able| Tradicional Tradicional
Level A Carrrera | Level A Carrrera
Magisterial Magisterial
Level B Carrrera | Level B Carrrera
Magisterial Magisterial
Level C Carrrera | Level C Carrrera
Magisterial Magisterial
Level D Carrrera | Level D Carrrera
Magisterial Magisterial
Level E Carrrera | Level E Carrrera
Magisterial Magisterial
Netherlands | 2 scales 3 scales 3 scales
Back to_table | 5 (ggos) LB (74%) (x: ISCED 2)
LB (1%) LC (11%)
LD (15%)
Scotland 2 scales 2 scales 2 scales
Back to_table Main grade salary scal (x: ISCED 1) (x: ISCED 1)
(97%)
Chartered teachers (3%
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Scale reported as the salary levelddaeacher with minimum level of training at top of salary scale

ISCED 1 ISCED 2 ISCED 3
Belgium Maximum of the| Maximum of the| Maximum of the
(Flemish Community) lowest scale] lowest scale: lower hlgh_est _scale:master
elementary  school| secondary teacher | (= licentiaat degree)
Back_to_table .
teacher with secondary schog
(‘'Onderwijzer(es) teaching qualification
Czech Republi¢ m m m
Back_to_table
England Maximum of the| Maximum of the | Maximum of the
Back_to_table lowest scale: main | lowest scale: main | lowest scale: main
scale scale scale
FranceBack_to_table Maximum of the| Maximum of the

lowest scalecertifiés | lowest scalecertifiés

Mexico Average of minimum
Back to take and maximum for thq
fourth scale:

Level D Carrrera

Magisterial
Netherlands Maximum of the| Maximum of the| Maximum of the
Back_to_table lowest scale: scale L4 lowest scale: scale LE highest scale: scale
LD
Scotland Maximum of the| Maximum of the| Maximum of the
Back to table lowest scale: main | lowest scale: main| lowest scale: main

grade salary scale grade salary scale grade salary scale

Table D33- Criteria for adjustments to base salary

Interpretation
Australia

Years of experience as a teachédl states/territories recognise years of teaching experience in
determining salary. This is usually achieved through either a higher starting salary and/or movement
through predetermined salary increments based on length of service
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Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professiomost states/territories reward higher than the minimum qudiidica through
higher starting salaries. There are usually no additional supplemental payments made.

Management responsibilities in addition to teaching dutManagement responsibilities are usually
associated with promotional positiowsn on merit thaattract higher rates of pay. Thisay beeither
permanent or temporary.

Holding a higher than minimum level of teacher certification or training obtained during professional
life: Practices vary between states/territgrieewever, generally the number géarsof training

and/or relevant experience may be taken into account when determining starting salary or be used to
accelerate the progression through the salary increments.

Outstanding performance in teaching.q. based on higher student achievemeiniiependent
assessment of teaching skills, et@hly some states/territories provide financial rewards for teachers
with outstanding performance. There is variation in the application of this process in different
states/territoriesalthough it is usuayl done through an increased base salary rather than as a
supplemental payment.

Teaching students with special education negdsome states/territories allowances are available for
teachers teaching students with special educational needs.

Teaching morelasses or hours than required by ftithe contractin one state/territory payments are
available for teachers who teach during allocatedteanhing time.

Special activitiesin a small number of states/territories an allowance may be paid to teadiwers
perform special activities.

Special tasksin some states/territories teachers with special tasks may be paid an allowance or a
higher salary than a teacheith the same number of years of experience.

Teaching in a disadvantaged, remotehigh-costarea Allowances are commonly paid for teaching
in schools that are considered remote or isolated.

Family status:In some states/territories there is an increased allowance for teachers with dependants
in remote locations.

Other (Senior Leading Teacher Alvance) Two states have arrangements for senior or leading
teachers to receive an additional allowance in exchange for additional duties/responsibilities.
#Back_to_table

Austria

Years of experience as a teachBuapplenent to the allowance for principals for lotgym exercise of
the function.
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Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professiomn a limited number of subjects different scales mpglyadepending on the
level of educational qualification.

Holding an initial educational qualification in multiple subjecihe multiple subject qualification is
a standard requirement.

Management responsibilities in addition to teaching dutfggpointments to management positions

are decided by the regional or national authorities depending on the type of school involved; the
appointee has a statutory right to a reduction of the teaching load (or exemption from teaching
obligation) and to an allowance ginding on the salary scale, seniority and the size of the school
(with a supplement fotong-term exercise of the function). Teachers entrusted with more limited
administrative or ceprdinating functions are remunerated by a flat rate compensation ductios of
theteaching load whiclis fixed centrally and apjgswhenever such a function is assigned (normally

by the principal). There is a certain pool of extra pay-(i&t remuneration) for extra duties available

for assignment by the principal. Fspecific projectsthe Ministry for Education, Science and Culture
may grant a reduction of the teaching load.

Outstanding performance in teachinQutstanding performance or involvement in a parti¢ular
successful project may be rewarded with a lummp bonus if means are available.

Teaching more classes or hours than regdibya full-time contract €.g.overtime compensation):
Statutory bonus for regular overtime teaching assignments and for substituting for absent colleagues.

Special activities€.g sports and drama clubs, homework clubsmmelrschoo] etc.):Statutory bonus
only for specific ouof-school activities complementing the curriculum.

Special taskse(g.training student teachers, guidance counselliSgtutory allowance for training
student teachers.

Family status€.g.married, number of childrenBtatutory allowance for each dependent child.

Other: Some other criteria existge. statutory allowance for teaching classes with pupils of different
grades, statutory allowance for teahpupils of different performance groups and statutory bonus for
special counselling dutiegBack _to_table

Belgium (Flemish Community)

Holding an initial educational qualification higher than the minimum qualificatiequired to enter
the teaching professionTeachers with dicentiaat degree receive a higher salary than lower
secondary teachers in the second degree of secondary education.

Holding a higher than minimum level of teacher certification or training obthoh&ing professional

life (this specific bonus isncludedfor the first time inEducation at a Glanc006 in previous
editions, the bonuses covered heverei nt egr at ed i ® hlTiere are tspegfio r vy
bonuses for teachers who have a sjpediploma (for instance Diploma of Higher Educational Studies
or a Certificate of Advanced Educational Studies).
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Teaching more classes or hours than requirecaldyll-time contract €.g.overtime compensation):
Hours above the maximum hours of duty aaédghe same amandatedhours. This regulation applies

only to the total number of periods allocated by the Flemish Community for funding purposes. The
school head or thechoolgroup divides the total number of periods allocated for funding purposes
amory the teaching staff. This regulation applies to all secondary edutedicimerand thoserimary
education teachessith a duty of education at home (Flemiabt of Parliament of 8 June 2000 laying
down various urgent measures concerning the teachafggsion).

Other family status combined with gross salaryfe Flemish Community decided not to include the
home and local allowanddaard en standplaatsvergoedihgn gross salaries. These allowances are
awarded under certain conditions if the indigxked gross salary does not exceed a fixed sum. Only

the indexlinked gross salaries of teachers in-pramary, primary and lower secondary education at

the beginning of their teaching careers are below the fixed sum. Consequently, only those teachers
reeive ahaard en standplaatsvergoeding

Other Special status oBrusselsCapital): Teachers working in primary education in the bilingual
areaof Brussels Capital may receive a bontWis. receive this bonus they need to have a specific
certificate attestig an excellentknowledge of the compulsory second languégench) in primary
education. This bonus BUR565.10 a year and was implemented for the first time in September
2002.

Other @pecific diploma or certificate in special educationjeachers witha specific diploma or
certificate who have a teaching job in special education receive a bonus.

Belgium (French Community)

Special tasksThe French Community grants an allowance to teachers who welcome trainees of the
Schools of Formation of theTeachers The concerned schools must have concluded a contract of
collaboration.

Other: The French Community provides young teachers with a supplementary allowance (allowance
of home or residence) according to the family situation provided théiehigross incore doesnot
exceed fixed sum#Back _to_table

Chile

Outstanding performance in teachinthis is a bonugaid to all teachers working imgh-performing
schools according to the national system of performance eval(&titdD).

Teaching in a disadvantaged, remotehigh-cost area There are two different bonuses for teachers
that work in hard and/or extreme geographical conditions. One is received by all teachers working in a
particular area, region or city, and the otigepaid to all teachers working in a school that qualifies
under certain conditions (very similar to the form&ack _to_table

Czech Republic

Reaching high scores in the qualification examinatido: official examinatn system is used itne
Czech Republic.
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Management responsibilities in addition to teaching dutiBlsis bonus is awarded tihe deputy
school principalThe law setthe range of the amount of this bonus, however only as a range.

Teaching students witlpscial educational need3his bonus is paid to teachers of special classes in
regular schools.

Teaching more classes or hours than required bytiimé contract:The kw setthe amount of this
bonus.

Age The head teacher decides if a single bonus isdmsiao a teacher when he/she reaches 50 years
of age or retires#Back_to_table

Denmark

Years of experience as a teachBecisions orthe position inthe base salary scakretaken at the
school level by the head teahbut the decisions are taken in accordance with national agreements
between the Association of Local Governments and the teadmgons or between the Ministry of
Finance and the teaclsefinions.

Holding an initial educational qualification higherdh the minimum qualification required to enter
the teaching professiorDecisions onthe position inthe base salary scale for holding an initial
educatioml level higher than the minimum qualification for the general upper secondary devel
regulated bynational agreements between the Association of Local Governments and thestéacher
unions or between the Ministry of Finance and the teacbaions.

Holding an initial educational qualification in multiple subjectsducational qualification in one
subgct is a minimum qualification for teachers at upper secondary schools, but normally teachers hold
gualifications in two subjects. Decisions thre position inthe base salary scale for holding an initial
education in two subjects and therefore on a hidgéesl than the minimum qualification for the
general upper secondary lewwkregulated by national agreements between the teadingon and

the Ministry of Finance. Decisions gossiblesupplementary payments are not regulated in national
agreementdf they arise, the decisionill be atalower level, probably at the school level.

Management responsibilities in addition to teaching dutscisions onthe position inthe base

salary scalaretaken at the school level by the head teacher, butetisidns are taken in accordance

with national agreements between the Association of Local Governments andgtthec h e serdé u ni
between the Ministry of Financeandth&e ac hers.sd uni on

Holding a higher than minimum level of teacher certification omireg obtained during professional

life: Decisions orthe position inthe base salary scabretaken at the school level by the head teacher,

but the decisions are taken in accordance with national agreements between the Association of Local
Governmentsrad thet e a ¢ h e 1s er between ithe Ministry of Finance andthe ac heis.s 6 uni o

Teaching students with special education neBeésisions on supplementary payments which are paid
every year for teaching students with special educational needs atypanthlower secondary level

are taken at the school level by the head teacher, but the decisions are taken in accordance with
national agreements between the Association of Local Governments dnéthec he s & uni on
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Teaching more classes or hours thamuiged by fulltime contract: Decisions on supplementary
payments for teaching more hours than required are regulated by the national agreements between the
Association of Local Governments and thee a ¢ h e rs erébetweani tree Ministry of Finance and

thet eachemws.sd® uni on

Special tasksDecisions on supplementary payments for special tasks for some ordinarguelsas

guidance counsellingare regulated by national agreements between the Association of Local
Governments and thie e a ¢ h e rs @rébetvaem the Ministry of Finance andthee ac herss d uni
For other tasks without such regulation the decisions are taken at the school level.

Teaching in a disadvantaged, remotehigh-cost area:Local allowance for teachers at primary and
lower secondary ieel is anintegralpart of the salary scale decided as a part of the national agreements
between the Association of Local Governments iedMinistry of Finance on the one hand and the
labour unions on the othétBack_to table

England

Outstanding performance in teachingis possiblethough very unusuato "double jump" points on
the main scale, for excellence

Teaching courses in a particular fiel&chools can pay recruitment and retention allowances for
scarce sulect skillsbutfew da

Teaching students with special education neélsachers of special needs students (SEN) may
receive an allowance &BP1 773 orGBP 3 507 peryear.

Teaching in a disadvantaged, remotehigh-cost area There are nationally aged supplements for
London. Schools can pay recruitment and retention supplements in disadvantaged aras ifbut

other areas}Back to table

Finland

Holding an educational qualification in multiple subjectsg(history and mathematics)Negotiated
in collective agreements. Higher base salary for elementary teachers who have further qualification in
some specific field.

Management responsibilities in addition to teaching dutéeg.$erving as a head of department o
co-ordinator of teachers in a particular class/gradéyegotiated in collective agreements and for
some teachers also at the local level.

Outstanding performance in teachingccording to the General Agreement, the local authorities and
education provides have an opportunity to encourage individual teachers in their work by personal
cash bonuses on the basis of individual professional proficiency and performance at work
(e.g.exceptional caperation skills, special responsibéigand otler locally reglated criteria).

Teaching courses in a particular fielde.f.mathematics or sciencelNegotiated in collective
agreements. Amount of classroom lessons required for full salary depends on thetaudppect
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Teaching students with special educational e regular schools):Negotiated in collective
agreements. If there are enough students, who have just started the school and been there less than one
year (the first school year), the teacher is allowed to have a special additional bonus.

Teaching moreclasses or hours than required by ftithe contract €.g.overtime compensation):
Amount of overtime locally; compensation per overtinoar in collective agreements.

Special activitiesd.g.sports and drama clubs, homework clublanmeischool etc.)Amount locally;
compensation per hour in collective agreements.

Special taskse(g.training student teachers, guidance counsellinginount locally; compensation
per hour in collective agreements.

Teaching in a disadvantaged, remotehigh-cost area(location allowance):Negotiated in collective
agreementgtBack to_table

France

Successful completion of professional development activitiesthe result of a regional inspection
and an interview with the head teacher.

Management responsibilities in addition to teaching dufies:ISCED 2 and 3 only.

Teaching students with special educational needs (in regular schoets): ISCED 1 only.
Back to_table

Germany

Years of experience as eacher: Years of experience (as measured by age) do not matter for
assignment to a certain salary group but are tesddtermire the precise amount of salary in a certain
salary group.

Management responsibilities in addition to teaching dutiéeachers Wwh management
responsibilities can enter a higher salary group or receive allowances as part of the basic salary

Teaching more classes or hours than required bytiiulé contract(e.g.overtime compensation):
Bonuses are awarded only for teaching manars

Family status:Family allowance is included in the salary. The family allowance varies according to
the salary group and the family circumstances of the civil seneaginfarried and widowed civil
servants without children fall under level 1, whitearried and widowed teachers with one child fall
under level 2).

Age: The basic salary depends on the salary group and the seniority grade. The seniority grade is based
on the age of the teacher at the time that he/she became a civil servant, witlt theetead s t r ai n
period also taken into account.
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Note: Teachers are entitled to have a reduction in the number of periods for performing certain duties,
such as administrative work in the case of head teachers or their deputies. The number of periods is
also reduced for members of staff carrying out special tasks, such as teacher training, preparation of
timetables and running of librariggBack_to_table

Greece
Years of experience as a teachigational legislation.

Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professiomill teachers must have a university degree, with the exception of some
categories of teachers technological and vocational scho¢l-EE-ISCED 3)who may have degrees
from technological education establishmeff&CED 5B).

Holding a higher than minimum level of teacher certification or training obtained during professional

life (e.g.master teacher; holding an advanced certificate eattihan an ordinary certificate)There is

a salary adjustment for teachers with a master6
receivesan additionalEUR 352 per year and if s/he has a Ph.@egree s/heeceives an additional

EUR 634 peryear.

Teaching more classes or hours than requirecalduyll-time contract €.g.overtime compensation):
There is overtime compensation when a teacher teaches more hours than required in a normal
situation.

Special tasksTeachers receive additional lagses for teaching seminars or training programmes,
depending on the time and the subject.

Teaching in a disadvantaged, remote loigh-cost area (location allowance)There are three
categories of location allowances for teachers in Gredisadvantaged egions of categy B:
EUR 387 peryear, disadvanaged regions of category AUR 528 peryear, and ¢isadvantaged and
borderland region€£UR 880peryear.

Family status:Teachers receive additional bonuses, depending on marital status and number of
children: marriageEUR 423 peryeatr, first child, EUR 211 peryear, second childEUR 211 peryeatr,

third child, EUR 423 peryeatr, fourth child, EUR 563 peryear, and fifth childand aboveEUR 880 per
year.#Back to_table

Hungary

Successful completion of professional development activRiagicipation in irservice training is
compulsory for teachers once every seven years. Teachemnedithis requirement camove upby
one category in the salary scale a year earlier.

Management responsibilities in addition to teaching dutibsachers are entitled to this additional
bonus by Government Decree 138/1992. However, school principaidethe amount of additional
bonuses within the given financial category.
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Teaching studestwith special educational needs (in regular school®achers are entitled to this
additional bonus by Government Decree 138/1992. However, school prindguadethe amount of
additional bonuses within the given financial category.

Special tasks:Teadhers are entitled to this additional bonus by Government Decree 138/1992.
However, school principalslecide the amount of additional bonuses within the given financial
category.

Teaching in a disadvantaged, remote or hagist area (location allowance):ocal authorities ensure
the sum of money for the additional bonus within the framework defined by the central budget.
#Back_to_table

Iceland

All applicable criteria: The level of decision depends on the ISCED lavejereral, whe local or
regional authorities are involved, this concerns decisions at ISCED levels 1 and 2 (and casesne
also ISCED level D Decisions that involve the national authority concern ISCED level 3.
#Back to_able

Ireland

Years of experience as a teachkr:addition to poinof-scale salary based on years of experience, a
teacher may have an additional allowance based on academic qualification andéernlicey

Holding an initial educational qualificatioligher than the minimum qualification required to enter
the teaching professiomll teachers have a common basic salary scale; point of entry is determined
by number of yearsf training.

Management responsibilities in addition to teaching dutiAslditional payments are paid to
principals, deputy principals, assistant principals and special duties teachers

Holding a higher than minimum level of teacher certification or training obtained during professional
life: Extra payments are made for additionahdemic qualificationse.g. a master'sor doctorate
degree.

Teaching in a disadvantaged, remotehigh-cost area (location allowancePayable to teachers in
Gealtacht (Irish speaking) diitts andon offshore islands.

Other(long service): 35 years service = 10 years at maximum of the scélgack to table
Italy
Years of experience as a teach&ccording to the Teacher National Collective Contract.

Management responsibilities in addition to teaching duti&iteria are decided by the teaching staff
in each school.
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Teaching more classes or hours than tieggh by fulltime contract €.g overtime compensation):
According to the Teacher National Collective Contract

Special activities €.g.sports and drama clubs, hwework clubssummerschool etc.):Criteria are
decided by the teaching staff in each school.

Special tasks (e.g.training student teachers, guidance counsg)linCriteria are decided by the
teaching staff in each school.

Teaching in a disadvantaged, rermr high-cost area According to the Teacher National Collective
Contract

Family status:/According to the Teacher National Collective Contr&Back to_table
Japan

Management responsibilities in addition to teachingies An allowance ofJPY 200 per day is
allocated to chief teachers, who are in charge of management.

Teaching students with special educational nedtiss allowance is allocated to teachers who are in
charge of special classes or who workjrecial edcation schoolgabout 84 of salary).

Special activitiesThis allowance is allocated to teachers who take emergency work in case of disaster
(JPY 3 200/time).

Teaching in a disadvantaged, remotehigh-cost area(location allowance)Allowances are paitb
teachers living in areas with a high cost of living.

Family status:This allowance is allocated to teachers with dependants.

Other: All teachers receive an allowance, which is equivalent46ont hs é sal ar vy, an
teaching more classes loours than required (abou¥dof their salary), and an allowance for teaching
in compulsory education (aboBt5% of their salary).

An allowance is available for teachers who commute from a distdrmeer2 km oraremote area or

take posts in a city thé more than 6@m from home; a housing allowance is provided to teachers if
their rent is more thadPY 12 000; an allowance is allocated to the teachers of grdiile classes; a

cold area allowance is provided, an allowance is provided to teachatayoand night duty, an
allowance is allocated to high school teachers who are in charge of industrial ediscagmiculture,
fisheries, industry and merchant vessel; and an allowance is allocated to high school teachers who are
in charge of day/eveningnd correspondence education. The amount of allowance for each of the
latter two conditions is 2@ of the salary#Back_to_table

Luxembourg
Teaching students with special educational needs (in regular scha@schersdo not receive

supplemental payments, they teach smaller classes dnad#ereduced teaching tim8ack_to_table
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Mexico

Years of experience as a teachrimary and lower secondary educatioew entrant teachers ihe
educationalsystemare hired directly from the schools where they were trained; experiénget
required

Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professionPrimary and lowersecondary educatiorholding an initial educational
qualification higher than the minimum qualification required to enter the teaching profession does not
affect the base salary oreanadditional payments for the new entrant teachéosvever with yearsfo
experience, the initial qualification has some importdoncehe career developmerdpper secondary
education:this criterion is considered by the Evaluation Programme and Assignmenéeauther
Performance. Named subfactor "Academic grade", maximune 4€9.

Reaching high scores in the qualification examinati®mimary and lower secondary education:
professionalbackground corresponds tdhe knowledge required by the teacher to performiheis
duties. Upper secondary educatidims criterion is coridered by the Performance Programme. It is
evaluated by means of an instrument designed and applied by educational authorities.

Successful completion of professional development activiRideary and lower secondary education:
this criterion forms part bthe professional background acdrresponds to the knowledge required by
the teacher to perform his/her duties.

Management responsibilities in addition to teaching dutiggper secondary educatiamanagement
position compensation

Holding a higher thaminimum level of teacher certification or training obtained during professional
life: Primary and lower secondary educatiomodernisationcourses and professional development
consist of completing courses at state and national level. Upper secondasticedueacher
promotion process.

Outstanding performance in teachingPrimary and lower secondary educatioacademic
achievement: Evalu@an of the learning achievement of the students in the class or subject. Upper
secondary educationhis criterion is considered by the Evaluation Programme and Assignment of
Teacher Performance. Named subfactor "Instructor Factor Supply Instruction Dedication”, 100
maximum score. High percentage of teaslparticipde.

Teaching courses in a particular fiel@leaching ourses compatible with the duties of the professor.
For example: coursgsom teachers to other teachess,a level belon he Mast er 6s Degr e
Sciences of the distance education programme.

Teachng more classes or hours than requiredpper secomary education:working hours on
Saturday or Sunday.

Special tasksUpper secondary educatiospecialtutorials. The work in the tutorial activities is
evaluated by the number of hours spending in tutorials and by the student evalufdioms part of

the Evaluation Programme and Assignment of Teacher Performance. Named subfactor
"instructor/factor instruction working timeVlaximum score of 100.
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Teaching in a disadvantaged, remotehigh-cost area In primary and lower secondary education,
additional lmnuses are provided for teacherso work in less developedreas of the country. Upper
secondary education: This criterion is applied to professors who carry owgahbaticalear in these
areas They benefit from a "fellowship of the Commissioat from fellowship of CONACyYT or
COSNET #Back_to_table

Netherlands

Since 2001school boards receiviie sacalled school budgetSchoolboards can make their own
decision on how to spend the money from sichool budgetThanks to thisbudget, schooboards

have more possibilities to give additional bonuses. In 2004 "additional bonuses" added@3p t 4
total gross wages in primary education amdd in secondary education. As schools can make their
own decisions abowwarding additional bonuses, there is no information about the criteria used by
the schools, except that "family status" and "age" ateniteria for bonuses. Because all decisions are
made on school level, all criteria except these two are coded asacrigrischool level.
#Back to_table

New Zealand

Years of experience as a teachdieachers start teaching at a salary step determined by their
qualification level and move up to the next step each year (service incraméhthey reach the
highest step available for their qualification level.

Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professionHigher starting salaries are available to teacher$ Wwigher than the
minimum required level of teacher training qualification.

Management responsibilities in addition to teaching dutleshools are able to allocate a certain
number of "units" depemdg on the size and level of the school to recognise ngemaent
responsitdities. Each unit is wortiNZD 3300 per year(as atFebruary 5, 2006to the teacher.
Teachers can receive a multiple number of uhitsecondary schools, teachers are also eligible to get
up to an extrawo middle management allowanc&sach allowance is worthzD 1 000 ger year.

Holding a higher than minimum level of teacher certification or training obtained during professional
life: Teachers who improve their qualifications may be entitled to progress to a higher qualification
maximum salary. Teachers in upper secondary education (and some primary teachers) can receive the
service increment allowanagnder some circumstances if they have improved their qualifications
since entering the service.

Outstanding performance in teachirlgnits may be awarded to individual teachers for performance.

Teaching courses in a particular fieldTeachers of an approvellaori language immersion
programmewho teach a minimum of 34 of their classes in Te Reo Méori, are entitled to the Maori
immersion eacher allowancef 1 unit NZD 3 400).

Teaching students with special educational neddssignated teachers of students with special
educational needs may receive #pecial duties increment allowanaethe value of one salary step
(variable) oNZD 995 per yearwhen the teacher is his/herqualification maximum.
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Special activities;Teachers may be awarded one or mamés in recognition of their undertaking
specific activities related to extaurricular or pastoral duties.

Special tasksAn associte teacher allowance is available to primary teachd¢r$(5.16 per week) or

to secondary teacherdlZD 3.19 per hour) who are responsible for overseeing trainee teachers on
placement.A careers adviser allowand®ZD 1054 per yeaJ is payable to secondarteachers
appointed as a careers adviser.

Teaching in a disadvantaged, remotehigh-cost area(location allowance):A location allowance

(up toNZD 3 032 er yea) is available to primary teachers employed in remote schoolsstaffang
incentive allovance (NZD 1 000 per yeaJ is available to teachers in schools able to demonstrate
difficulties in attracting staff.

Other (specialist classroom teachetA teacher appointed asspecialist classroom teachisrpaid an
allowance ofNZD 6 500 peryear(from February 2006).

Other: Teachers imormal or model schoolg.e. primary schools that have a réanship to a specific
teachedtraining provider) are eligible fahe normal school allowancéZD 2 000 per year

Other: The high priority teacher supplyllawanceis available to secondary teachers employed in an
area of short supply/high priority. The allowance is wi#D 2 500 per year

N.B. Some allowances are available under the terms of the national employment agreements, but
eligibility relates to §chool) level decision#Back to_table

Norway

Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professioffieachers can gain one or more increments.

Managenent responsibilities in addition to teaching duti€Beachers may gain one or more
increments and obtain a reduction in working hours, for example as a main teacher for a class. Local
authorities can give additional bonusies example for ceordinatorsin special education needs.

Holding a higher than minimum level of teacher certification or training obtained during professional
life: Teachers may gain one or more increments.

Teaching more classes or hours than required bytiilmié contract:Teachers i@ paid at an hourly
rate.

Special tasksTeachers who are training student teachers are given a reduction in teaching hours.

Teaching in a disadvantaged, remote logh-cost area(location allowance):Teachers in certain
areas, particularly in northern Nweay, receive a fixed amount in addition to their salary.
#Back_to_table
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Portugal
Years of experience as a teachBeacher8carees arestructured in ten levels.

Holding an initial educational qualification higher thahe minimum qualification required to enter
the teaching professiotndergraduate teachers begin their career in lewehile graduate teachers
begin in level3.

Successful completion of professional development activilieachers must complete arteén
amount of professional development credits in order to progress in their careers.

Management responsibilities in addition to teaching dutiincipals receive an increase in salary
during the assignment for the position. Educational guidance managbleads of curricular
departments, class tutors-oadinators and class tutoishave their teaching time reduced, during the
time they hold the position. The school board defines the criterdistribuing the statutory available
amount of time amugy the educational guidance structures.

Holding a higher than minimum level of teacher certification or training obtained during professional

life: 1 n addition to the requirement @dds a bonun i ver
corresponding to fouwyears of career progression; a doctorate adds a bonus corresporsiingetors

of career progression.

Outstanding performance in teachingfter 15 years of teaching and after receiving an appraisal of
figoo by the school, teachers may apply for a sgemppraisal of theicurriculum vitaeand receive
an increase of two years in their career progression.

Teaching students with special educational needs (in regular schd@aghers holding a certified
gualification in special needs teachiage rewardd witha bonuscorresponding to one year in their
career progressiomhe decisions on positisnin the base salary scale are taken by the Ministry of
Finance.

Teaching more classes or hours than required bytiimé contract:Teachers are paid extra ftre
classes/ hours taught beyond teacher bedause bfhet ut or vy
difference betweethe individual teaching load and the curriculum hours. The first extra hour is paid

25% above the cost of the ordinary hour andheatthe following extra hours is paid @above the

ordinary one.

Special tasksTeachers responsible for teacher training receive a salary increase and a reduction in
teaching time.

Family status:Family status is not specific to teachers, but corresptma social allowance to every
family with children.The amounts are decided by the Ministry of Finance and Ministry of Labour and
Social Solidarity.

N.B. Bonuses are given on a monthly basis and they are supposed to last for the whole school year.
#Back _to_table
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Scotland

Years of experience as a teachidational criteria are set for considey additional salary points for a
teacher's relevant experienicethe subject taught. Each case is considered under themgacaind
local authority employers make the final decision.

Holding a higher than minimum level of teacher certification or training obtained during professional
life: August 2003 saw the introduction of the Chartered Teacher Prograrhisds aqualificaion-
based teacherategorisationmwhich awards additional salary increments if teachers undertake voluntary
study modules and developmental activities addition to their contractual hours pfofessional
developmentA salary increment is awarded foregy second module completedtevious learning

and experience can be accredited.

Teaching in a disadvantaged, remotehigh-cost arealocation allowance)These allowances are set
nationally by the Scottish Negotiating Committee for Teachers (SNCT)oudth unlikely, it is
possible for a teacher to receive both the distant island and the remote schools allowance. A distant
island is any of the Orkney Islands, Shetland Islands, or Outer Hebrides and the islands of Colonsay,
Tiree, Coll, Muck, Eigg, RhunCanna and SoayBack_to_table

Slovenia

Years of experience as a teach@&eachers receive a 0.5% addition to their basic salary for each
working year. Women with more than 25 years of working experience receive a adien to
their basic salary.

Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professionteachers who hold an initial educational qualification higher than the one
required (university elgree) receive an addition to their scheduled gross annual salary. For the
specialisation degree they receive an addition of 0.2 coefficient to their scheduled gross annual salary,
for the mastds degree 0.3 coefficient and for aPhdegree 0.5 coeffient.

Successful completion of professional development activiteés:bonus is part of the scheduled gross
annual salary of teachers.

Management responsibilities in addition to teaching dutiggs bonus ranging between 0.3 and 0.5
coefficient (depenidg on school size and level of management responsibilities) is part of the
scheduled gross annual salary of teachers.

Holding a higher than minimum level of teacher certification or training obtained during professional
life: This bonus is part of the Iseduled gross annual salary of teachers.

Outstanding performance in teachin@his bonus is usually part of the bonus for exceptional
performance of teachers. It amounts up to 20% to the basic salary depending tore thee her 6 s
task/duty.

Teaching coursem a particular field:ISCED 1 and ISCED Zhebonus for teaching a course which

is part of the external evaluation of pupils is 108%CED 3:the bonus depends on the nature of the
course/school subject. The 10% bonus is added to the scheduled grmssatary of teachers if they
teach a course of mamatics mother tongue or a foreign language. The 5% bonus is added to the
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scheduled gross annual salary of teachers if they teach a course of other subjects which are included in
the annual matural exanation of pupils.

Special activitiesThis bonus is usually part of the exceptional performance of teachesb(®ee It
amounts up to 20% to the basic salary depending on the task/duty of a teacher:

Special tasksif a teacher has a trainee (studésdicher) for a period of time (depending on the
trainee's year of studghhe receives a bonus of 30% during the time of trainintheftrainee.

Performance of special tasks related to a particular class may also be a criterion for a bonus.

Teaching ina disadvantaged, remote bigh-cost area The bonus for teaching in a remote area is
10%.

Teaching in a class of two or more different grades of puphs: bonus for teaching a combined class
of pupils of different age groups ranges betweearidll 5%.

Teaching students with special educational needs (in regular s¢ghdtis bonus for teaching in a
bilingual school is 20%, the bonus for teaching in a school including pupils of national minorities is
15%. The bonus for teaching in a class of Roma plpil 0%.

Teaching three or more courses/school subjebte bonus for teaching three or more courses/school
subjects is 5%.

Quialification to train a student teachefhis bonus is part of the scheduled gross annual salary of
teachers.

Teaching in twar more schoolsThis bonus (of 0.2 coefficient) is part of the scheduled gross annual
salary of teacherg#Back to_table

Spain

Years of experience as a teach&he trienios that are small salary bonuses added to #ierg of
teachersaand arepaid every three years, asexeniosare salary supplements added after eaclyes
period and related to the-service trainingi.e.a minimum of 100 hours of officiallyecognisedn-
service training activities

Holding aninitial educational qualification higher than the minimum qualification required to enter
the teaching professiomNo salary bonus exists fanore highlyqualified teachers in prprimary and
primary education. In secondary education teactiatsqualifyascatedratico receive a salary bonus
for the rest of their teaching care@his isa distinctteacher level with the same initial qualification
but higher entry requirements.

Successful completion of professional development activ@eeseniosare slary supplements added
after each shkyear period andrerelated to the iservice trainingi.e.a minimum of100hours of
officially recognisedn-service training activities

Management responsibilities in addition to teaching dutids headin eat didactical department
who is chosen by the schogkincipal receives a fixed salary bonus during the period they hold this
responsibility.
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Teaching in a disadvantaged, remote logh-cost area Teacheran North African Spanish cities
(Ceuta and Melih) andthe Canary Islands receive a salary supplement for remote location.
#Back to_table

Sweden

In Sweden, teachers are awarded individual salaries and there is no fixed salary scale. Additional
bonuses in the true seneéthe concept areare and difficult to isolatdbecause of the individual
setting of salaries.

Holding an educational qualification in multiple subjectsg;history and mathematics)t is rather
the combination of subjects demanded that may infludresalary.

Teaching students with special educational needs (in regular s¢hddls may occur in some
schools, where it is hard to find teachers with proper training.

Teaching more classes or hours than required by-tiimé contract: This is paid asovertime
compensation, not as a higher individual salary.

Special tasksTheymay occur in some schools, but are r&fgack to_table
Switzerland

Management responsibilities in addition to teaching duti€kis criterion does not apply in all
cantons.

Teaching students with special educational needs (in regular schdbis)criterion does not apply in
all cantons.

Teaching more classes or hours than regdiby fulltime contract (e.govertime compensationJhis
criterion does not apply in all cantons.

Special activitiesThis criterion does not apply in all cantons.
Special tasksThis criterion does not apply in all cantons.
Family status This criterion applies in all cantons.

Note: A salary scale determined by yeafsexperience is not applied. Teachers receive less than the
base salary for a given number of years of experience. This criterion does not concern all cantons

(temporary measure¥Back_to_table

Turkey

Holding an initid educational qualification higher than the minimum qualification required to enter
the teaching professio teacher who has a madieslegreeor s doctorate from any department of
faculty of educatiogainsone year in the salary scale fbe former ad three yeasfor the latter
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Successful completion of professional development activlliésacher reaching a level (A, B, @)
theNational Public Staff Foreign Languag®&amgetsanadditional bonudased orthe levelreached

Outstanding performanda teaching:Teachers who achieve high levels of success in their profession
are evaluated by the Provincial Directorate of National Education and by the Ministry, and are
awarded an additional bonus.

Teaching more classes or hours than require@ hyll-time contract:Teachers must teach more hours
than stated in the futime contract if it is required by the school administration. Any additional
teaching hours are paiy theteaching hour/lesson hour.

Special activitiesin grades6 to 8 in primary aml secondary education, teachers are paid for three
additional teaching hourstifiey arenvolved in special activities.

Special tasksTeacher trainers are paid per teaching hour if appointed as a lecturer in courses or
seminars, although these take plaaéside of education and training time.

Teaching in a disadvantaged, remotehigh-cost area(location allowance)Additional bonuses are
paid to teachers working in areas that have been given priority with regard to development.

Family status:An additional bonus is paid to a teacher if the teafshetife or husband is unemployed
or has children (maximum of two less thanyBaus old).

Other: A teacher who doesot live in a flat belonging to governmergceives anonthly contribution
for therented flat

Other: New school year preparation expeng@ack to_table
United States

The United States did not participate in the 2006 Locus of Decision making survey. The data in Table
D3.3a are collected as part of the reguktaccollection for Network C, and those responses uszd
for the United States in Table D3.3c.

Holding an initial educational qualification higher than the minimum qualification required to enter
the teaching professiolf e ac her s wi t h oaPhaveuldehavé Bighat bager sats
than teachers with a bachelor's degree.

Management responsibilities in addition to teaching duti€kis concerns additional duties as
specified in a contract.

Holding a higher than minimum level of teacher cenifion or training obtained during professional
life: Master6s degree rather than bachel ords degr e
degree, or a Ph.D. degree.

Outstanding performance in teachingichieving the National Board for ProfessionBtaching
Standards certificatioar for increase in student achievement test scores
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Teaching courses in a particular fieldased on determination of subjedts which there is a
shortage ofeacters

Teaching students with special educational négai®d on determination of special education areas
for which there is a shortage of teachers

Special activities:Additional activities may but not always be specified for additional pay in
contracs. For example,aaching a sports teanor summer school dytare usually paidywhile club
sponsors are not

Teaching in a disadvantaged, remotehigh-cost area Depends upon designation arieas for which
there is a shortage of teachetBack_to_table
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Sources and references

Indicator D3 What are teacher salaries?: Sources and

references
Country Sources
Australia
Austria
Belgium Flemish Ministry of Education and Training
(Flemish
Community)
Belgium Entreprise publique
(French (ETNIC)
Community)
Chile Teachers Law, 1996, Ministry of Education
Czech
Republic
Denmark Collective agreements with teachefinions
England National(B(h gl and & Wal es)
2005
Estonia Legislative acts
Finland
Local government sector wages and sefari
200507
France
Germany
Federal Republic of Germany
Greece Teacher compensatioNational legislation
formal arrangements)
Hungary
Iceland
i)01. 08.2005 between
(upper secondary school teachers) andstiite
Ireland
Israel Ministry of Education
Italy
Japan
Korea
for conrpilation of the national budget
Luxembourg
administratif
Mexico
Netherlands

New Zealand

Norway

Data ae sourced from the respectistate and territorgducation departments

Legal documentsGivil Service Act,statutorypay schemes)

Institute for Information on Education; Government decree

Teacher compensation aivetars from minimum to maximum salaByatistics Finland,

Additional paymentsThe collective agreement for teachers and General Collective
Agreement for the local government sector 2005 The collective agreement for teacher:

Nature oflaw and policy documents based on law, national statistics
Standing Conference of the Ministers of Education and Cultural Affairs dféthéerin the

Years tomovefrom minimum to maximum salayaw and policy documents (data on

Teacher compensatioAnnual statistical survey on individual earnings, carried out in M.
each year by the National Employment Office of the Ministry of Social Affairs and Lab¢
Teacher compensatiolVage contracts in effedfy 01.01.2004 between the Icelandic

Teac her s o-pribhary sohool téaphers) and the Wage Committee of Municipaliti
Il cel andi
Wage Committee of Municipalitie§i) 18.03.2005 between the Icelandic Teaclsed

Additional paymentsThe Preprimary School ActNo. 78/1994, the Compulsory School Ac

No. 80/1996, the wage contracts as mentioned under teacher compensation
Department of Edutimn and Science payroll/salary agreements and circulars

i) The presidential degree of public servant compensation and alloviidrice, reference
Salaries:Ministry of EducationServicedu personnelMinistry of EducationService

Secretariat of Public Education (Secretaria de Educacién Publica, SEP)
Financiéle arbeidsvoorwaarden PO en VO, 2006. Ministerie van OCenW

Rel evant National

200407 ; Pri mary

Regional Authorities

Years togo from minimum to maximum salar@entralised agreement between
teacherséo

municipalities

Technol ogi es

agreement :

t he

Empl oyment
T e a edment 20007 C o |
Salaries:A database called PAI, owned by the Norwegian Association of Local and
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Reference period
2006

School yea00506
January2006

School yea200506

2006
School year 20066

School year 20086
September 2005

2006

Teacher compensation
October 2005

Additional paymentsSchool
year 206/06

School year 20066
School year 20086

Financial Year 2005 (1 Januar
to 31 December)

School Year 20005

2006

200506

200506

200506

2006

School year 20096
2006

200506

School year 20066

School year August 2005/July
2006

1 January, 2006

1 December 2006
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Portugal SalariesTeacher sd Career Statute School year 20066
Years togo from minimum to maximum salarkaw/Policy document:
i) DecreteLei n® 139A/90 and Decretd.ei n°® 1/98i Teachers' Career Statute;
i) DecretoLei n® 312/99 Structure of Teacher€areer and requisites necessary to
progression;
iiilDespacho n° 244/ME/96, Despacho n° 42/ME/97 and Despacho n°® 10227/2004
Regulate time bonuses to progress in the career
Additional paymentd) Office for Financial Management, ii) Law/policy document:
DecretoLei n® 139A/90 and Decretdein®1/98i Teac her sd Car eer
Regulamentar n°® 10/99

Scotland The 2001 teachers agreemenfCerit urfye@c hi School year 20086
Slovenia Ministry of Education and Sport School year 20066
Spain Official Bulletins and salary tables provided by the Education Departments of the School year 20086
Autonomous Communities
Sweden Salaries:Data on actual teacher salaries are reported Salaries: 2006
The main sourcesithe Register of Teachers managed by Statistics Sweden (SCB), Additional paynents: 20086

combined with other data on salaries also managed by Statistics Sweden. Data from t
registers are combined using a personal code for each individual. Teachers on ISCEC
0 were not icluded in the register in 1999. Therefore the data on this level are not as
reliable as for the other ISCED levels.

Additional payments Communi cati ons with Teachers
of Local Authorities

Switzerland i) Lehrkréaftestatistik, Bundesamt fur Statistik/ national statistics (data on populations), i) 2005/06 ii) 2006
i) LCH Dachverband Schweizer Lehrerinnen und Lehrer (LCH) / law or policy docum
(data on formal arrangements)

Turkey -Working Calendar for Formal and Non formal Educational Institutions,2002 Financial year 2006
-Regulations related Secondary Education, 1983
-Regulations related Primary Education Institutions, 1992
-Regulations related Rierimary Education Institutions, 1999
-The Law Numbered 657 of Public Staff
-MNE Fundamental Principals related to Salaried Teaching Hours of Teachers and
Administers
-Administrative records
United States i) 200304 Schools and Staffing Survey; Public school teacher quasii@gsample survey School year 20066
of selfadministered questionnaires to a representative sample of public school teache
Employment Cost Index 20686
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Nature of reported data on salaries, bonuses and years to grow from minimum to maximum salary (2006)

Salary of starting teacher with minimum level of | Salary of teacher with minimum level of training at Max. bonus of teacher with minimum level of Years to grow from min to max salary
data (MAX)imum, is higher(Z) or data (MAX)imum, is higher(T) or data (MAX)imum, s higher(T) or data (MAX)imum, is higher(T) or
(R)egulations,  (MIN)imum,  lower(5) than [ (R)egulations,  (MIN)imum,  lower(5)than | (R)egulations,  (MIN)imum, lower(5)than || (R)egulations,  (MIN)imum, lower(5) than
(A)ctual or (T)ypical or actual time* (A)ctual or (T)ypical or actual time* (A)ctual or (T)ypical or actual time* (A)ctual or (T)ypical or actual time*

Australia M T 3 M T 3 M T 3 M T 3
Austria R T 3 R T 3 a a a R T 3
Belgium (FI.) R T 3 R T 3 a a a R T 3
Belgium (Fr.) R T 3 R T 3 R T 3 R T 3
Czech Republ R T 3 R T 3 M T 3 m m m
Denmark R MIN 2 R MIN 2 R MIN 2
England R MIN R MIN A R MIN
Finland A A A A
France R T 3 R T 3 R M 5 R T 3
Germany M T 3 M T 3 M T 3
Greece R T 3 R T 3 R T 3
Hungary A A A A
Iceland R MIN 9 R MIN 9 R MIN 9 R MIN 9
Ireland A A A A
Italy R T 3 R T 3 R T 3
Japan R T 3 R T 3 m m m R T 3
Korea R MIN 3 R MIN 3 R MIN 3
Luxembourg R T 3 R T 3 R T 3
Mexico A T a A T a Xr:A5 Xr:A5 a A T a
Netherlands R MIN 3 R MIN R MIN
New Zealand A M 3 M M 3 M M 9 M M 3
Norway A A A
Poland
Portugal R T 3 R T 3 R T 3 R T 3
Scotland A A A A
Slovak Repub m m m m m m m m m m m m
Spain m m m m m m m m m m m m
Sweden A A A
Switzerland R m 9 R m 9
Turkey R T 3 R T 3 R M 2 R T 3
United States A A
Brazil
Chile R Min 3 R T 3 R T 3 R T 3
Estonia R MIN 1 R MIN 2 m m m R MIN 1
Israel R T 3 R T 3 R MAX 2 R T 3
Russian Fede
Slovenia M T 3 M T 3 M MAX 2 M T 3

Salaries: codes are bold if the codes for starting salaries and salaries at the top of scale are different
Bonus: codes are bold if they differ from codes on salary at top of scale
* Coded as 1= Much higher; 2 = A little higher; 3 = About the same; 4 = A little lower; 5 = Much lower; 9 = InsB@cient knowledge
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INDICATOR D4: How much time do teachers spend teaching?

d3 General note

The indicator daws on data from the annualstemlevel data collection of Network C on Teachers
and theCurriculum data sheet

CURR 2: Teahing and working time of teachers by level of educatiidack to_table

d3 Notes on specific comtries

Interpretatian

Austria: The preprimary schools (ISCED 0) are not independent iestiiut areintegrated into the
schools at ISCED 1. There is no difference in any teachated matter between these two levels.
#Back_to_table

Belgium (Flemish Community): Only hours of teaching are formally set. The additional-non
teaching hours in the school are set at the school level. There are no regulations regarding lesson
preparation, correction of tests and markofgstue nt sé paper s, et c. The (g«
minimum and maximum number of teaching periods (ofrfiutes each) per week at each level of
educationTeaching time consists of a minimum of 24 and a maximum of 26 lessons per week in pre
primary educationa minimum of 24 and a maximum of 27 in primary educathto23in lower

secondary education, 21 22 in the first two years of upper secondary education, and 2@ ito the

last two years of upper secondary education.

Teachers have a special statoi, comparable to civil servantéBack to_table

Belgium (French Community): By law, there are 182 teachindays peryear which may adapted
each year by the government to a minimum of 181 and a maximum of 183 dag$&€Hb llevels 0

and 1 the teaching isrganisedin cycles of two to three yeaesachof which is characterisedy
competenies to work or taeach Every promoter has autonomy outside of the hours resdoved
physical training, religion or a foreign langeag/Vith regard to the programe typical of studies for
15yearolds, the indicated number corresponds to the number of obligatory maximum periods
#Back _to_table

Czech Republic: The teaching duties of school principalsdatieputies are reduced according to
school size and vary between 13 and 24 hours kpipngary education, 5 to 16 lessons in primary and
lower secondary education and 2 to 6 lessons in upper secondary education.

Teaching time and total working time ofteher s i s prescribed by | aw.
school is determined by the school head and differs from school to séieitk to table

Denmark: Compared td=ducation at a Glance 200The annual number of houo$ teaching for a
teacher at upper secondary level of education decreased substantially to 364 hours for the school year
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2006/07. This figure is not directly comparable with the figure publishdeducation at a Glance

2007, where the number of annual ¢bing hours was reportes 560 for upper secondary level. This
figure was based on calculations and data from the school year 1997/98. IncludefG@tdazhing

hours werel30hours used fostudentess and examination The number of hours for thpurpose is

not included in the figure for 2006/07. A part of the difference between 430 hours and 364 hours can
possibly be explained by an increase in the number of hours used for school management and
leadership. The teachers for whom the averd@Sdhours for teaching is calculated does not include

the headmasters, bdbesinclude the deputy headmasters and teachers withtipgrtmanagement

and leadership functionBack_to_table

England: No formal teaching hourstler than teaching 190 days per yeegachers are entitled to
guaranteed planning and preparation time equal to no less than 10% of their teachinthéme.
32.5scheduled notteaching hours cover 5 dayfBack_to_table

Finland: Teaching and working time have Imeagreed in thecollective agreement for teachers.
#Back to_table

Greece There is a reduction of teaching hours in line with years of service. When the teachers are
appointed ther teaching time is 21 hours per week. After 6 years the teaching time is 19 hours per

week. After 12 years the teaching time is 18 hours per week and finally after 20 years the teaching
time is 16 hours per week. However, the remaining hoursaahes' obligatoryworking time have to

be spenatschool (The legislation is: Degree 1566/85 and 2413##Ack to_table

Iceland: For teachers in primary ahower secondargducation 150 houtareassigned foin-service
educationeach year#Back to_table

Ireland: Number of days a teacher teachesymar the minimum length ofthe school year for pre
primary and primary educationl83 days; for secondary educatibris 167 days. In ac@l terms,
minimum = maximum.

Number of hours a teacher teaches per dayprimary education: (5 hours 40 miin) (40 min.
recreationand roltcall) = 5.0 hrs; for preprimary one hour k&s teaching is required, sohs. For
secondary educatio22 hoursper week(maximun) arerequired = 4.4 teaching hours on average per
day.

Working time at schoolin preprimary and primary educatioall teachersare required to be in
attendance for full pupil day of 5 hrs. 40 min. and responsible for teaching andisoyeduties;

teachersin preprimary educationuse the additiodaone hournonteaching time for classroom
mana@ment and preparatiofiBack_to_table

Israel: Teacher in Israetypically work five days per week. The tedwe® svorkload is defined,
however, in terms of teaching periods. Schawis in session sidaysper week. Therefore, some
teachers teacsix or four daysperweek. The teachérworkloadis defined by a number of obligatory
teaching periods per week. Thueachers are not required formaliynder their employment
agreements to stay at school once they fulfil this requirement. It is nevertheless common practice for
teachers to stay at school and work at home over 40 hours a week during the school year.
#Back to_table
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Italy: Compared tdeducation at a Glanc2006 the number of weeks of instruction changed from 33
(33.3) to 38 weeks to better correspond to dbtialsituation. The school year, as a rule, is spread
over 33.3weeks (33 weeks by convention). The number 328 obtained by dividing 200, the
minimum number of school days for students, by 6 (number of days worked peJ. Weékct, the
school year lasts about 38 weeks (from September to the middle of Jundjrfarypand secondary
schools and about 40 weeks for4prémary school (until the end of June).

The weekly teaching time is set theteachershational contract. Beyond the scheduled teaching time
each schoagblars extra time for teaches aso meetthe school's objectives.

In primary schools teachers have to stay 2 hours per week at school to carry out didactical work. Extra
working time is listed, though not quantified in th&tional contract#Back _to_table

Korea: There is no policy on how many hours teachers should teach in a week or a month or a year.
The data on teaching time is based on the annual administrative data collection and refer to the time
teachers usually teach per week during the school yearhdisaare civil servants and their working

time is regulated within that framework. Whereas there are national regulations on the length of the
school year and on the working hours of civil servants, which apply to teachers during the school year
period, tachers work during the summer and winter vacations followingreglflated schedules of
professional developmental traininthese seffegulated schedules are excluded from the figures.

In Korea studentdavelessongfor five days every two weeks argix days during the other weeks.
Before 2006, studentsadlessondor six days every weekiBack to_table

Mexico: In upper secondary educatitimere araifferent kinds of servicanddifferent orgargations

of teachingtime and working time. The data refer to averages: teaching time per day variestérom 4
6.5 hours with a mean of 4.9 and a standard deviation ohé&tlpachingime at school varies from
692 tol 125hours per year with a mean@t3and a standard diaation of 188 #Back _to_table

Netherlands School boards for secondary education have a large degree of autonomy on decision
making, includimy for teaching timeln general mossecondary schools have introduced a marimu
number of 750 clock hours per year for teaching. This has been interpreted as 180 days a year with an
average of 5 class sessions of 50 minutes each per day. The total working timgs petyearis

regulated on the national level.

A teacher can worknore hours than a futime appointment, with a maximum of 1%0f a full-time
appointment and a correspondinbigher salary#Back to_table

Portugal: Preschool and first cyclerimary schooteacherg6-to-9-yearolds) have a teaching load of
25 hours per week, while second cyplemary schoolteachersand the first two grades of lower
secondary school teachers {{t9l1-yearolds and 12o-13-yearolds, respectively)have 11 90
minutesessions anthe third grade ofower secondary school teachers amgber secondary school
teachers(grades 9 and higher; darolds andover have ten 90 minutes sessiondn upper
secondary education, teachers who teach gi&dbave fewer teaching weekspwing to national
examinatios.

Primary school teachers (first cycle, grade$ol4 ) usually supervise stud
according to the schoolsdé internal regulations.
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Teachers in lower and upper secondary education who have a reduced teaching time (due to age,
number of yars of service appointment to a position, etooften have their teaching schedule
distributed over four days a weékherefore their daily workload may be above the calculated mean.

The calculation of the number déys ofinstruction was based on th@ended 172 days of instruction

for all ISCED levels. As most teachers teach more than one grade, two exceptions were not taken into
account, i.e. grade® and 12 which hav&63 days ofinstructionowing due to the period of national
examinations. In theehst demanding upper secondary education programme, it is compfaisory
teacherdo respecthe statutory amount of time allocated to each subject. The total working hours per
yearwas calculated othebasis of 220 working days for all education levels.

For 106to-11-yearolds the teaching time is the same as in ISCED 2.

The reported working time at school is the maximum number of hours a teacher is required to be at
school for teaching and ndeaching duties but is usually lowewing to the possibilityof reduced
wor ki ng h o-eurrisular attiities at schooiathematicsclubs, etc.)#Back to_table

Scotland The school is open for 39 working weeks per year, but each teacher undertakes 5 days of in
service taining per year. A 3hour working week for all teachers was introduced in August 2001, as
setoutintheTeachers Agreement AA T'«Canhiumg OPr dfhes saigare
set out a phased reductiaf the maximum class contact time t@.2 hours per weebky 2006

equalised across all sectots.2004/05 the maximm class contact time iprimary and secondary
education is 23.5hours per weekThere is no distinction between upper and lower secondary
education

During the phasin period,the class contact commitment of a teacher will be complemented by an
allowanceofno | ess than one third of the teacheros
preparation and correction. The usetlosd remaining time, that is, beyond class taa commitment

and preparation and correction time, is subject to agreemehné achool level. It will include, for
example, activities such aseetings withparents, staff meetings, formal assessment and additional
supervised pupil activities.

All tasks thatdo not require the teacher to betbhe school premises can be carried at4 time and a
placeoft h e t e a c h ewitlbappropriate mosficatiog to managemefiBack to table

Spain: The information providd is based on the general national regulations. dltenomous
communitiesmay have adaptto these regulations for their teachétBack to table

Sweden:Working time is regulated in formal agreements betweerSthedsh Association of Local
Authorities and Regions (SALARR nd t e a ¢ h bocat dgreamentsmyndiffer, especially in
the forskoleklassen which is the last year of pq@imary school. The usual agreemeior
forskoleklasselis the same as thmationalagreement for primary schoolBack_to_table

Coverage and methodology

Australia: Data are based omweighted averagef state and territoryesponseswhich derive the
data fom relevant industry awards. The weights laased on the number of public schtescherdor
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eachstate or territoryMissing data are excluded from the calculation and weights are bastatem
or terrtoriesthatrespondedo the particular questio#Back_to table

Austria: Teaching timeFor all teachers at different educationalvéls teaching time is defined in
legal documentdowever,the legal frameworks for teachensthe compulsory school system and for
teachersn the medium and advanced schoolsdifterent. For the first group the teaching tinzend
also the total working time) is defined on a yearly basis. The teafbrethe secondgroup are
employed on the basis of a weekly defined teaching time (but no total workingstie&éined).In
primaty educationteachersare only in thefirst groy. In secondary educatidmth systems occur.
Therefore a weighted mean was calculated on the basis of the distribution of teactieErswo
systems.At upper secondary level schools are usually ogigndays a week (schools can decide
whether they opefive or sixdays). Although it is not laid down legallieachers at upper secondary
level also teacliive days (ike primary and lower secondatgachers In some rare caséley may
teachsix days.

Workingtime at school: In neither of the two systesithe working time at school defined.

Total working time: The total working time is only defined for teachers working in the compulsory
school system. As this applies160% of teachers in primary educatitwe rdevantfigure is givenln

lower secondary educatipipoth systemarefoundbut more than 75% of teachers work at compulsory
schools Hauptschuleh Therefore the total working time is giveat this level In upper secondary
educationthe two systemalsoapply. However, only a very small minority of teachers at this level
work according to a legally defined total worKki

At ISCED level 3 schools are usually opensax days a week (schools can @kt whether they are
open five or six days). However, teachers usually teach fime days @s at ISCED 1 and 2).
#Back to_table

Belgium (Flemish Community): Primary educationTeaching time consists afinimumof 24 anda
maximumof 27 lessons of 50 minutes per week. The school assignment consastsaafmumof 26
hours (60 minutes) per week. Teaching time = (maximum lesson hours (22.5 * é@snih (37
teaching weeks 1.6 weeks of festivities 35.4weeks).

Lower seondary educationTeaching time consists @ minimum of 22 anda maximum of 23
lessons of 50 minutes per week. Teaching time is calculated as the (maximum lesson hours (20* 60
minutes) * (37 teaching weeksl.4week of festivities).

Upper secondary pgrammes (general programme3)eaching time consists afminimumof 21 and
amaximumof 22 lesson hours (50 minutes) per week in the first two years of general upper secondary
education (the so callggecond stag®. In the last two yearsithird stagé) teaching time consists of
aminimumof 20 anda maximumof 21 lesson hours (50 minutes) per week. The numbe22ithe
second stage become 20ivhen the person involved has at least a half assignment in the third stage.
The average maximum assignménR1.5 hours per week (50 minutes) * (37 teaching weiels4

week for festivities).

The number of days a teacher teaches per wge@ported as 5 daybut wasreported as 4.5 days in
Education at a Glanc006and as 5 days in other years. No rearaes have taken place; there are
only marginal differences because of different numbers of days for festigifiask to_table
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Czech Republic Teaching duties are sett@rms ofnumber of lessons per week. The duratbone
lesson is 45 minutes, except for ymémary education, where it is 60 minutes.

For preprimary educationt is 31 lessons per week.

For primary education it is 22 lessons per week, with exception of teachers thajrasec(20 to 22
lessons pr week). Short breaks are added to this for the computation of the teaching time.

For lower secondary educatiahe formal teaching duty is 21 lessons, but the actual teaching duty is
usually higher. For upper secondary general education the formaingadity is 2 lessons per
week. #Back to_table

Denmark: The numbers of teaching hours are estimated from research done by Rambgll Management
A/S and Capacent A/S on behalf of the Ministry of Finance and Ministry ofdfiduc The data for

primary and lower secondary schools are based on data from 102 schools. The results are published in
the report "Folkeskoleleerernes arbejdsthrierer for ledelse og prioritering September 2007
(www.uvm.dk/O7/documents/pm_bedre_folkeshol€he data for the general upper secondary level

are based on data from 29 schools for the school year 2006/07. The results are published in
"Kortlaegning af leerernes arbejdstid pa démene gymnasi&r Ministry of Education, October
2007#Back_to_table

Estonia: Electronic Riigi Teataja ERT. Back to_table

Finland: Based on legislation the schools are closed f&ivides 3 days per year if the festivities are
not on Saturday or Sundaiyn 2005/06 schoalwere closedfor holidaysfor 3 days (in the previous
year for only 2 days).

The number of hours a teacher teachesyparis an average of the minimum and maximamount

and does not describe tlaetual situation of all teachers. There is great varia@nongteachers
depending orthe subject they teach. Teaching time in lower secondary education varies between 513
and684 hours and in upper secondary educdtismveen 45&nd6555 hours pegear In 2005 joint
planning time (for other than upper secondary teachmesgfrom 2 to 3 hourper week In addition
teachersvork on average 3o 4 extra hours per week and joint planntages manymore hours than
indicatedin the collective agreementBack_to_table

Germany: Data are based on computation of weighed meiBeck _to_table

Greece: By law every teacher (in prprimary, primary and secoady education) must work 37.5
hours per week and must teach 25 hours per week fa) (pimary education and 21 hours per week
for secondary educatiothSCED 2 and 3)The examinations period (abauto weeks for lower and
upper secondary education), @lmas and Easter holidays (abfuir weeks), are not included in the
number of weeks of instructio#Back_to_table

Italy: Regions have some flexibility oschool closures for holidays and festivities. Therefore the
nunber of days closed for festivities have been calculated in the number of weeks a teacher teaches
peryear #Back to_table

Japan: In gradel of primary education a teacher teaches 34 weekyeqmar The 35 weeks that a
teacher teaches pgearis a minimum standard specifiedtime ourses oftudy for each school level.
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According to a surveyhat collected actuallataon teaching timgin over 90% of elementary and
lower secondary schools the number of weeks a teachenetegueryear is about 40 weeks.
#Back to_table

Korea: Since there is no formal policy on how many hours teachers should teach in,aneagkor

year, the data on teaching time was prepared on the basis of the annnéteatine data collection

which was designed for the entire teaching staff in Korea and refers to the actual time teachers usually
teach per week during the school year.

For the working hours of teachers, only the working hours during the school yeameleided. The
calculation of working hours during the school year was based on the national regulations on the
length of the school year and the working hours of civil servants, which apply to teachers during this
period. The working hours during the smmer and winter vacations was excluded because teachers
work on the selfegulated schedule of professional developmental training during this period, making
it very hard to estimated the exact working tisiBack_to_table

New Zealand: Data reported are based on the number ofdefs on which schools are required by
law to be open for instruction. One hdky represents 2.5 hours (under the Education Act edhglf

is a minimum of 2 hours, but in practice it is usuallg)2 Schools are closed on public holidays so
these are not included as days on which the school is open for instruction.

The most common number of timetabled hours for teadke25 per week but is up to individual
school boards to develop school ardcher timetableShey do not have to be based on ah®bir
week.

Thereareno data available on the number of ieaching hours.

New Zealand schools are not divided into lower and upper secomiamary school is fronyeas 1
to 8 and secondary schog from years @o 13. Therefore the midpoint between primary and upper
secondary has been used for lower secondary#sek_to_table

Scotland: The figures shown are approximations based on the assumption thatdd¢aabh close to
their maximum number of hours, as specified in the Teachers Agredmént Teac hi ng Pr of e
the 2f'Ce n t @Bagkoto_table

Spain: Teachers of all levels are required to be at school for 30 ipeurareek froml September to
30June (excluding holiday periods and days the schools are closed for festiSRi@geks per year
in all. Calculation of working time: 3®&eeks * 37.5 hours per weekl 425 working hours per year.

The net contact teachgniime of secondary teachers with students iredudtorial duties and cover
time in classes. Thimakes it possibléo compare thisvith the net contact teaching time of primary
teachersThus 75% of secondary teachers complete the 21 hours of diestting time establiske

by law, while the other 25% work 18 hours per ekein direct contact time with the studentsith

3 hours per week usefdr administrativeresponsibilities in the school. The aggregated sum of both
groups isasfollows: 0.75 * 21 +0.25 * 18 = 15.75 + 4.5 = 20.25 hours per week = 4.05 hours per day.
The information provided is based on the general national regulationsuidtmmous communities
may have made some adaptations to these regulations for their teiBlaeks.to_table

Sweden'See the text on Sweden u#Bdokito tatbke headi ng Al |
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Turkey: For primary education, the information prc
teachingtime andsubjectt eacher sé teaching time for the numb
As primary education is continuous in Turkéyalso includes lower secondary educatémniteachers

in grades6, 7 and 8 i(e.matlematics science etc.) who a@ not classroom teachebsit subject

teachers.

Teaching time in hours is calculated by the compulsory hours given in the related laws and
regulations#Back to_table

United States: The data are based on a sample surtey is representative of each state in the
United Statesand ofeachtype of private schoollThe data reported in the 2008 survey are foredf-

reported hours worked per week and instructional hours per. Weelach case, the hours per week
were multiplied by the typical number of instructional weeks per year. A direct question on
instructional hours taught was added in the 2003/04 SASS. For prdwducation at a Glance
reports, the data did not come from a direct question about the humber of iosaubtursrather,

time spent on lunch or planning was subtracted from the total hours required to work each week, and
that was multiplied by the typical number of instructional hours per. yidar new data show fewer

hours per year than the previous datiéd there should not be any inference made that this was due to a
major change in instructional practic&&ather, the 20084 data are based on a more direct measure

of teacherso6 instructional t i me -inatnuddiondnime in thea k e 1 n
school week more accurately than the previous estinBesk to_table
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Sources and reference period

Indicator D4 7 How much time do teachers spend
teaching?: Sources and references

Country
Australia

Austria

Belgium
(Flemish
Community)

Belgium
(French
Community)

Brazil
Chile

Czech
Republic

Denmark
England

Estonia
Finland

France
Germany

Greece

Hungary

Iceland

Ireland

Israel
Italy
Japan

Korea

Luxembourg
Mexico

Netherlands

Source
Respective state and territory education departments

Legal documents
Decrees and resolutions

Circulaire n° 65 (Horaire des éléves et des enseignants)

Décret de la Communauté frangaise du 13/07/98

Directi ves p o ur2005/0b:corgani®ationssicuotlires,iencadrement,
MinistetredelaCommunaut ® fran-ai se, Deignesment i o
obligatoire

Federal Law: The National Education Guidelines and Framework Law (LDB),
December 1996

Legislation that defines the length of the school year and the Teacher Law (DFL
#1, 1996)
Government decree

Ministry of Finance and Ministry of Education

National (England and Wa | e s ) School Te
Document 2005

Legislative acts

Basic Education Act (1998/628) Collective agreement for teachers (based on
legislation)

Nature of the sources: Law and policy document based on law; national statistics

agreement :

Standing Conference of the Ministers of Education and Cultural Affairs of the
Lander in the Federal Republic of Germany

Law and policy documents based on law, data on formal arrangements

Department of Education and Science circulars; Primary Curriculum i
Introduction
Ministry of Education, data based on formal arrangements

Number of weeks a teachers teaches per year: Shogakko-Gakushu-Shido-Yoryo
(The Course of Study in Elementary Schools 2002), and Chugakko-Gakushu-
Shido-Yoryo (The Course of Study in Lower Secondary Schools 2002), and
Kotogakko-Gakushu-Shido-Yoryo (The Course of Study in Upper Secondary
Schools 1989), Ministry of Education, Culture, Sports, Science and Technology
Civil servants' working time: Law concerning Working Hours and Leave of
Absence of Employees in the Regular Service

The 7th Primary and Secondary School Curriculum (1997), by the Ministry of
Education, Science and Technology

Ministry of Education, Horaires et Programmes

Teaching time: Secretaria de Educacién Publica (SEP), Calendario escolar
2005/06, Agosto 2005, México
CAO, decentralised per school board
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Reference period
2006

School year 2005/06
School year 2005/06

School year 2005/06

2005
2006

School year 2005/06

School year 2005/06; for upper
secondary schools 2006/07

September 2005

School year 2006/07
School year 2005/06

School year 2005/06
School year 2005/06

School year 2005/06
School year 2005/06

School year 2005/06
School year 2005/06

School year 2005/06
School year 2005/06

School year 2005/06

School year 2006

School year 2005/06
School year 2005/06

School year 2005/06



New Zealand Secondary Teachers' Collective Agreement 2004-07, Primary Teachers'

Norway

Portugal

Scotland
Slovenia
Spain

Sweden

Turkey

United
States

Collective Agreement 2004-07

Annex 3 EAG 2008

School year 2006

Centralisedagr eement between municipalities 2007

Law/Policy document: i) Decreto-Lei n® 139-A/90 and Decreto-Lei n° 1/98-
Teachers' Career Statute; ii) Despacho n® 13781/2001 i Teachers' schedule
(ISCED 1 grades 5 and 6, ISCED 2/3), iii) Despacho Normativo n° 24/2000,
Despacho n° 12 110/2000, Declaragdo de Rectifagcdo n°® 4-A/2001, Despacho n°
12809/2004 i Organisation of the School Year; iv) Decreto-Lei 100/99 , Decreto-
Lei n®157/2001 i public servants' holidays

The 2001 Teachers Agreement "A Teaching Profession for the 21st Century"
Ministry of Education and Sport

RESOLUTION of 27 April 1995 of the Secretary of State for the Public
Administration, giving instructions about the working time and time schedules of
the civil servants of the National General Administration (National Official
Bulletin, 10 May 1995) // ORDERS of 29 June1994, giving instructions which
regulate the organisation and functioning of pre-primary, primary and secondary
education schools (National Official Bulletin, 5 July 1994) // ORDER of 29
February 1996, which modifies the Orders of 29 June,1994 (National Official
Bulletin, 9 March 1996) // ORGANIC LAW 10/2002, of 23 December, for the
Quiality of Education (LOCE), which modifies ORGANIC LAW 1/1990, of

3 October, of the General Ordination of the Educational System (LOGSE)
Collective agreement between the Swedish Association of Local Authorities and
Regions (SALAR) and teachers' unions

Working Calendar for Formal and Non-Formal Educational Institutions, 2002;
Regulations Related Secondary Education, 1983; Regulations Related Primary
Education Institutions, 1992; Regulations Related Pre-Primary Education
Institutions, 1999, The Law Numbered 657 of Public Staff, MNE Fundamental
Principals Related to Salaried Teaching Hours of Teachers and Administers

Schools and Staffing Survey 2003/04
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Nature of the reported data on teaching time and working time (2006).

Number of days a teacher teaches per annum

Number of hours a teacher teaches per annum

Working time at school: hours per annum

Is the reported Isita Is the reported Isita Is the reported Isita
data (MAX)imum, Do you think it data (MAX)imum, Do you think it data (MAX)imum, Do you think it
(R)egulations,  (MIN)imum, is higher(1) or | (R)egulations,  (MIN)imum, is higher(1) or | (R)egulations,  (MIN)imum, is higher(1) or
(A)ctual or (T)ypical or lower(5) than (A)ctual or (T)ypical or lower(5) than (A)ctual or (T)ypical or lower(5) than
(M)ixed (A)verage actual time* (M)ixed (A)verage actual time* (M)ixed (A)verage actual time*
Australia M T 3 M T 3 M T 3
Austria R T 3 R T 3 R T 3
Belgium (FI.) R T 3 M MAX 3 a a a
Belgium (Fr.) R T 3 R T 3
Czech Republic R T 3
Denmark R MAX A T R T
England R R MIN 5
Finland R T 3 R MIN 4 a a a
France A
Germany M T
Greece
Hungary R T 3 R MIN 4 a a a
Iceland A A A
Ireland R MIN 3 R T 3 a a a
Italy M MIN 3 M MIN 3 a a a
Japan m m m m m m a a a
Korea R MIN 3 M MIN 4
Luxembourg R T 3
Mexico R T 3 R T 3 a a a
Netherlands A 3 A T 3 R T 3
New Zealand R T 3 R T 9
Norway R T 9 R T 9 R T 9
Poland
Portugal R MAX R MAX
Scotland R MAX m R MAX m R MAX m
Slovak Republic m m m m m m m m m
Spain R T 3 R T 3 R T 3
Sweden M T 3 M T 3 M T 3
Switzerland
Turkey A R T 3
United States R T 3 A
Brazil R MIN 2 R MIN 2 R MIN 2
Chile M T 3 R T 3 a a a
Estonia R T 3 R MAX 4
Israel R T 3 R T 3 a a a
Russian Federatior
Slovenia M T 2 M MIN 4

Teaching time: codes are bold if the codes for days per annum and hours per annum are different
Working time: codes are bold if they differ from teaching hours per annum
* Coded as 1= Much higher; 2 = A little higher; 3 = About the same; 4 = A little lower; 5 = Much lower; 9 = Insufficient knowledge
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INDICATOR D5: What is the impact of evaluation and assessments within education
systems?

d3 General note

Definitions and methodologies

Data are from the 2007 OEGINES Survey on Teachersicé the Curriculum and refer to the school
year 2005/06.

d3 National examinations and assessments

National examinations are to be seen as assessments that have a formal civil effect for students.
Countries were instructed scope ofthesegammationsiitytermoof i r r e
the subject matter covered; the answer should be yes even if the examinations cover just one or two
subject areas. Like examinations, national assessments are most likely based on tests of student
achievement; howevewhile examinations have a formal civil effect for students, this is not the case

for national assessments.

d3 School inspections and evaluations

Requirements for school inspections are the legal frameworks that may operate from the central
administrative legel or from lower administrative levels, such as regional offices or municipalities. A
school inspection may be done by inspectors, visitation committees or review panels. School self
evaluation is internal evaluation of schools to improve their own peaatid/or to inform parents and

the local community.

d3 School evaluation and accountability information

School evaluation and accountability information is defined as any kind of systematic descriptive
information to which an evaluative interpretation isayiyit may depend on test scores, inspection
reports, audits, or statistical daBack_to_table

d3 Notes on specific countries

Australia

Australia is a federation cfix states andwo territories, each of which has respitility for delivery

and management of school educatibhe Australian Federajovernment has a role in overall policy
development and specific funding to states, territories anejovarnment education systems. There
are currently no national examinati In the case of periodic national assessment, it is a requirement
of the Schools Assistance Act 2004 that all schools that regevernment funding participate in
standardised English literacy and numeracy testiogvever, in 2006 these tests werd nommon
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tests, but were equated nationally to provide national data on the minimum benchmark standards in
reading, writing and numeracy. Due to the federal system in Australia there is no national approach to
school evaluation or inspection. Each educatiathority, government or nagpvernment, has its own

system in place. Some may use a mm#stralisedorocess while others use a regional approach. An
attempt has been made to provide a national response, where possible, based on a weighted average of
state/territory answers.

Methodology:The weighting was done by calculating the percentage of schools in each state/territory
and using those values to determine the response with the highes#Balok. to_table

Belgium (Flemish Community)

Coverage General education programmes in ISCED 2 <stdeam in thefirst stage of secondary
education.

National periodical assessments in general education programmes:
Science: the assessmenteredviology only.
Schools in the represatative sample are invited to participate. Participation is voluntary.

Year/grade level: In théirst stage of secondary educatitrere isan A-stream and a Btream of
pupils (about 10% are in the-Bream). Only pupils of the -Atream were tested inishparticular
finationab assessment. Theecand year of secondary education is cumulative grade 7 in the Teacher
and Curriculum Surveylhis is grade 8 ithe Flemish educational systéfs year primary education

+ 2nd year of secondary education).

Percemige of schoal that administer these assessments: 19% of all secondary schools with an A
stream in thdirst stage of secondary education (= public institutions + government dependent private
institutions).

The Flemish government decides on the topichefihationab assessment.heseassessments are

always abouthe objective®f compulsoryeducationi.e.the core curriculum. However, the tests and
guestionnaires are developed byraversityresearch team (see information on sourcHsg. answers

of the pupils on the tests are marked by the same research team. Since the anonymity of the individual
school results is guaranteed on these assessments (the results of the individual school are sent only to
the school and not to thministry) it is not possile to integratefi st at e g o v eim thisne nt I
guestion.It is requestedo add the codefiad (= not applicable in terms of the Locus D&cision

Making Survey) and to alude the necessary remarks as a footnote inirttlieator based on this
Evaluation ad Assessment Survey.

In 2002 the firstfinationab assessment in primary education was organised (assessieatling
comprehension and mathematics). In 2004 the first assessvhahe first stage of secondary
education was organised (topic: informatimocessing). In 200there was amssessmerdf primary
educationon environmental studies (hature), and in 2@b6biology in the first stage of secondary
education. Since 200%vo assessmentare organiseger year. In 200these coveredutch in
primary education and French in the first stage of secondary education.

School evaluations by an inspectordte principle, all institutions are audited once evsigyyears by
the inspectorate.
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The inspectorate reports in the recommendations of the full imgpeceport explicitly on the
following aspectsbeleidsvoerend vermogen, participatieve besluitvormaimgjnterne kwaliteitszorg
Schools take this information teedrt. The follow-up tothe school audittireeyearslater) checks the
outcomeof the reconmendations. The schools asked, but not obligetlh make a plamegarding all
of the recommendationsetween the audit and tliellow-up. The recommendations amot binding
on the schoolsie.they cannot lead teanctios. Theresults of the followup representhe starting
point for the next audit.

Possible influenceof national periodical assessmenthe question of the use of thechool
performance feedback by the schools in the sampfenot raisedSchools take part anonymously and

get feedbacldirectly from the research team. No other person or organisation is informed about the
results of a specific schodlherefore the government cannot check whether and how the feedback is
used.

No data are available to the Flemish government as sclad@part anonymously. Schools decide for
themselves whether they want to use the feedback (% of pupils reaching the final objectives,
comparison of school performance with performance of similar schools and with national average) for
their own seHevaluaion.

The results are published onlytath aatiofiab level (level of the education system). The results of
national assessments are the starting point of a process of communication, consultation, debate and
formulation of action points (suggestions forpimmvement of education in thepic assessed). This
process may result in specific measures or suggestions for improvement that can be taken at the level
of the Flemish governmené.@g.changes in the curriculum, final objectives) or by any other actor in

the field of educatione.g.changes in teaching methods, changes in the teacher trainingenvice

training, changes in school policy, changes in the support for teachers, etc.).

Possible influence of school evaluations by an inspectoiseh yearthe inspectorate records its
findings in a detailed report, which is presented torttieister and the Flemish Parliament. These
reports follow athreeyear cycle. Every third year there is an extensive report on the evolution of the
guality of educatiorffchangever the lasthreeyears). In the othemwo years the report is a thematic
report. Examples are equity, ICT and health care. These themes are often based on the policy priorities
of theminister. For the time being benchmarking is rather limifegimparison between the data of the
individual school context, input and output at school levelnd the Flemish average)

Table D5.2:0ther assessments have been organisether school yeardn 2002 the firsfinationad
assessment in primary eduoat was organised (assessmenit reading comprehension and
mathematics). In 2004 the first national assessment in the first stage of secondary education was
organised (topic: information processing). In 2005 there was a national assessment in primary
educdion on environmental studies (nature). In 2006 there was a national assessrghbgy in the

first stage of secondary education. Since 2007 two national assessments are opganjeed In

2007 there was a national assessmoéltutch in primary edcation andf French in the first stage of
secondary education.

Table D5.4:The results of national assessments are the starting point of a process of communication,
consultation, debate and formulation of action points (suggestions for improvementati@uin the

topic assessed). This process may result in specific measures or suggestions for improvement that can
be taken at the level of the Flemish governmerg.€hanges in the curriculum, final objectives) or by

any other actor in the field of edation: e.g.changes in teaching methods, changes in the teacher
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training or inservice training, changes in school policy, changes in the support for teachers, etc.).
#Back_to_table

Brazil

In Brazil, it istheresponsidii ty of the Union Ato ensure the na
performance in primary, secondary and higher education-apemmtion with teaching networks, with

the aim of defining priorities and improving the quality of teaching (Art. 08, Vi, Law 9394/96).

This requirement has been implemented and evaluated, and attention should be drawn to the
application of unified educational tests in basic and higher education. In the Brazilian government,
Inep is the agency responsible for educatioassessments at the national levidhe National
Assessment System for Basic Education (local acronym SABBtema Nacional de Avaliacao da
Educacdo Basidastarted in 1990. Its purpose is to assess the quality of instruction in Brazilian
schools by masuring the achievement and performance of students at different points in their studies
and monitor changes in these accomplishments over time, considering the existing conditions of the
Brazilian education system

SAEB has regularly condwed assessmentsf samples of the nation's students from public and private
schools attending the last year mimary, lower secondary and upper secondary levels. Scientific
sampling procedures are used to ensure reliable natindatate samples.

The main subject aas assessed are Portugugsading) and mathematic¥ests are based on the
Saeb'smatrixes of reference, whidre the result of a national consultation with teachers, researchers

and specialists. Questionnaires (contextual background) are also givndemts, teachers and
principals in order to obt ai recooamic stausand bemdwo r mat i
towards learning, parents” participationthe education process, school and instructional practices that

may influence learningnd student performance.

St u d e erforsyd@nce pn the tests are presentedprioficiency scalesfrom 0 to 500 points.
Information is aggregated by type school (public and private), national, regional and state levels.
Saeb's results have the fundamentdé 10f facilitating the elaboration of educational policies in the
federal, state and municipal levels of governnarthelping to identify the variables associateith

the learning and teaching proces&sck to_table

Czech Republic

Selfevaluation: Regulations and terms of sa¥aluation of schoslare defined by Regulation
No. 15/2005 of the Ministry of Education, Youth and Spovisjch sets the requirements for leng
term objectives, annual reports and ssiéludion of sclools. According to Section 9, Art.1he
schoolcarries ouselfevaluation annually cgverytwo years.

Externalevaluationis performed by the Czech School Inspectorate.

The outcomes of thenspection activity of the Czech School Inspectoeatean inspection report, a
protocol and eventually a subject report, an annuadbrteunder section 174 subsection 12 of the
School Act. All of these documents are puplitey can be and they are published on websites, except
for the protocol that igddiveredonly to headmasters of inspected schools.

1 The nspection reportontainsn evaluation of conditions, course and education outcomes in
theinspected school.
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1 The sbject reporicontainsa summary and analysis of findings from inspection activity in a
specific thematic domain iseverapurposely or randomly selected schools.

1 Theannual eport of the Czech School Inspectoratenmarses thdindings onthe situation
of education anthe education system from inspection activity in the previous scheel. \t
is published annually in December.

The potocol containsa summary of inspection findingscused orthe legalpublic audit of the use of
financial resources fronthe state budget in the inspected school andummaryof inspection
findingsfocusal ona check of adherence to legal regulations relating to provision of education and
school services in the individual inspected schéBhck to_table

Denmark

National examinationsOther subjects: In 2006 foreign larages were included in other. From
2006/07there areexaminations in history, social sciences and language.

National examinationsThe Ministry of Education publigsthe average result for each subject for
each school.

National assessment&rom the schol year 2006/07 national assessments are compulsory for all
public schools and all studeritsspecific grade In 2007 the studenta grades 6 and 8 were assessed

in mathematics, physics/chemistgnd Danish/reading. In 2008 all students will be asdesse
Danish/readingn grades 2, 4, 6 and 8, immathematicsn grades 3 and 6 and iphysics/chemistry in
grade 8.

School evaluationThe local authoritie$ the municipalities decide the extertb which schools are
to be evaluated and have to makeirtlvsvn selfevaluation. Information on this is not available for
2005/06. From 2007/08 all municipaliti@sll report to the Ministry of Educatioon the quality and
development of quality for all public schools at primary and lower secondary#Bagk to_table

England

National periodical assessments in general education programmhesother subjects are reading and
writing; these assessments are additional to the assessment for English.

Student assessments:is compulsory for maintained (publicly funded) schools to administer the
assessments and voluntary for independent schools.

Percentage of schools that administer the assessments: 100% of maintained schools.

Assessments are devised by the Qualifications andoGluinm Authority (not the ministry) and graded
by the National Assessment Agency. 1995 is the first year of a comparable time series.

Tables 5.26.6 (Possible influence of national examinatigmsssible influence of national periodical
assessments, poshinfluence of school evaluations by an inspectorate and possitience of
school seHevaluations)

The rationale for ratings derives from the extent to which the relevant documents explicitly cover the
various aspects.
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Schoolevaluation "high" = explicitly mentioned in national written frameworks used by inspectors,

or by schools to sekvaluate. Close proxies are included, for examniplew well the teachers work

with the principal and their colleagues” in the NwC questionnaire is consideredaakybequivalent

to "how effective are leadership and management in raising achievement and supporting all learners
in the inspection framework. "Moderate" = plausibly having an influence on one of the factors rated as
"high". "Low" = plausibly having a ery general influence on the results of inspection or- self
evaluation.

n

School evaluationThe "other" considerations taken into account are background factors. Schools are
not rated on these factors as such, but in botheseluation and independent jxestion they are

taken into account as conteXthese factors include the so@oonomic background of the school,
including the level of prosperity or deprivation; pupil attainment on entry to the school, and how the
school knows this; whether the schagecialises in a particular curriculum area and if so what
distinctive aims it has, and the impact of any significant partnerships and community engagement
related to the specialiion(s); whether the school has a religious character; any special units;
significant partnerships with other providers or agencies (such as shared arrangements for the
curriculum, federal arrangements, or partnerships with employers); the range of services the school
offers in relation to the needs of pupils, their families #mel community; whether the school is
implementing the Sustainable Schools framework; any difficulties in recruiting and retaining staff, for
example in science and mathatics; recent or impending reorganisation; and important facts in the
school's recerttistory, such as change of leadership.

School evaluationlines 47, 48 and 53: no influence at all, or a low level of influence, on teacher
appraisal and pay in the sense that the results of the various evaluation mechanisms would never be
considered indolation from the context.

School inspectionThe purpose of independent inspection is to assess schools, not teachers; and not all
teachers are observed in the classroom, only a sample.

School evaluationRatherthan following a reward/sanction framewptthe government distributes
funding to local authorities for their schools in a way that reflects the needs of schools and pupils in
each area. For example, areas with high levels of deprivation receive more funding as their schools are
more likely to hae pupils with additional educational neetlBack to_table

Estonia

National examinationsThree exams are mandatory for students: gratitics mother tongue andne
optional exarmation in one of the following subjectsRussian language and literature, English,
German, French, Russian, biology, chemistry, physics, geography, history or social study.

Evaluation by inspectoratéfhe tasks of the state supervisory agency in general education are the
following: to inspecthe fulfiiment of requirements deriving from legal acts governing education and
school activities; to analyse problems in implementing legal acts governing education and schooling
activities. In 2007 inspectors focused on the activities of teachers' totischools.

The results of the supervision are published generally without the school names.

The s c h-ewluasioh is soadudted yearly, accoante every three yearBack to_table
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Finland
Periodical nationalassessmentst is compulsory for schools to administer the assessment

Since 1998 The Finnish National Board of Education has carried out national drs@te
assessments of learning outcome, mostly at the end of comprehensive educatiof).(f3ade
evaluations have beealso made in gradeés and at the beginning of gradg Performance in the

mother tongue and mathematisscurrentlyevaluatedn alternate yearat the end of basic school;

besi des t hese test s, st ud einsushbas phgsicdl educadon ®re i n
communication skill§ is also evaluatedContinuous annual evaluations have not taken place.

The national assessments are sarbpked and scored partly in the school, partly in the Finnish
National Board of Education. Noatly onehalf of the total score is obtained by using multiple choice
items, the other half by short written answers.

School evaluation:

By law, education providers (mainly municipalities) are responsible for evaludgreducation they
organse and itseffectiveness, as well as participating in national evaluations. There are no national
regulations or recommendation for the evaluation of individual schools. The provider decides the
approach to local evaluation and can also give individual schoolsigheto decide their own
evaluation.

Possible influence of national periodical assessments:

Teachers normally receive information on test results achieved by pupils at their own school after test
answers have been scoreohd each school receives referenda&ta on the sample pupils as initial
feedback within six weeks of the test dakecording to the feedback the schools have welcomed the
opportunity to compare their own results and grading practices with the national level and to use the
assessment astaol to develop instruction. The schools have reported that they use results of the
assessment to plan focus areas of instruction and to specify the grading scale for the subjects. Schools
also make use of results when improving teaching arrangementgagldping the curriculurm the

subject

Information on the performance of individual schools is not published by the government. The results
of national samplbased evaluations are used by the government in the publication of tables that
compare the agggated performance levels of the quatrtiles in the school satiidiek to_table

France

National examinationsThe Brevet d'études de premier cycBEPC) was created in 1947 and
abolished in 1977. ThBrevet des collegesas created in 1986 and replaced byDiy@dme national
du brevei{DNB) since 1987.

Other subject is social studies.

School evaluationThere is no systematic approatth evaluation ofpublic schools atlSCED 2.
People (teachers, school principetc.)are inspectedhdividualy. Evaluationwill be developed at a
regional level. There are no homogeneeusluationcriteria.#Back_to_table
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Hungary

School evaluationThere is no central inspectorate. Nevertheless, raft@valuation exists, because

the school maintainers (the local authorities in most cases) have this responsibility by law (they have
to evaluate the schools they maintain at least once every four years). Schasakglfion is
compulsory, but no commocriteria exist,and schools can follow different models and different
criteria if they wish. (The situation is the safoe external school evaluations, thexeeno common
criteria.)

Possible influence of national periodical assessmefit® existing gternal evaluatiog have little
influence on the areas listedThe current national student competence assessment was originally
designed onlyo inform schools abouhe performance of their students. Decisions are rarely based on
these results, so the jmact is more indirect then direct. Nevertheless, according to the newest
regulations from the 2007 schoofear schools and their maintainers will be obliged to make their
results in the national competence assessment public in order to inform paresthdeds that have
very weak results who fall under a given minimurihfrom 2007 it will be compulsory to work out a
school development plan, whichmust be approved by the maintainer, the local government.
#Back_to_table

Iceland

National examinations in general education programme@sher subjects are: English, Danish
(Norwegian and Swedish), and social sciences.

In grade 10 the nationally cerdinated examinationssamraemd prgfin Icelandic, mathematics,
English andDanish (Norwegian and Swedish), mathematics, natural sciences and social sciences are
optional.95-100% take Icelandianathematicsand English, approximately 80% take Danish and 95
100% take eithematural or social scienc@sequal proportions

Possibleinfluence of national examinationSummaries are published on tmernetand results for
each school are sent to the school and the local municifditk_to_table

Ireland

School Evaluation

Frequency of externavaluation bythe Inspectorate is a factor of Inspectorate capa€ityrently,
approximately 10% of secoddvel (ISCED 2) schools are evaluated annually through the Whole
School Evaluation (WSE) procedss.on a 1Qyear cycle. A "capacity" factor, foexample, is the
level of subject inspectionge.g.evaluation of teaching + learning of French) carried out in parallel
with WSET 30% of all ISCED 2 schools can expect to hagelgect inspectioannually.

Regardingself-evaluation schools are stronglgncouraged to engage in this activity, but it is not a
statutory or administrative requirement at present.

External school evaluation by the Inspectorate:
The publication process for external evaluation reportshresdistinct phases.

Introduction: Tke publication process does not alter theséhool evaluation process, at the end of
which the evaluation team makes an oral presentation of its findings and recommendations to staff and
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to school management. Theporting inspectothen completes the dtaévaluation report which is
subjected to the Inspectorate's normal quality assurance mechanisms.

1. Factual verification

The school is given the opportunity to verify facts in the evaluation report. A copy of the draft
evaluation report, accompanied byaatual verification form, is sent to the school. The principal and
the chairperson are invited to draw the attention of Ittgpectorate to any errors of fact in the
evaluation report, and the report will be amended, as necessary, and preparasster fo¥ school
response.

2. Schookesponse

The school is also given the opportunity to respond to the evaluation report. On receiving the report
amendedollowing factual verification, a copy of the report is provided by the school authorities to
each teaolr affected by the evaluation inspection, to each member of the board of management and to
the school's patron or trustees.

In considering the school response to the report, a number of options are available to the board of
management and staff:

A. The sclool may record acceptance of the report without comment.

B. The school may respond formally to the findings and recommendations of the report. The purpose
of the school response is to allow the school to respond to, and make observations on, the tontents o
the report and, in particular, to set out how it will use the report in the context of the school's ongoing
programme of selévaluation, planning and improvement.

C. The board of management or any individual teacher affected by the evaluation ma} eeque
formal review of the evaluation under procedwgesinthe Education Act 1998.

3. Publication

If the school has exercised option A or option B, the Inspectorate will publish the inspection report on
the website of the Department of Education and rieeigqwww.education.ie). Normally, the school
response, if supplied, will also be published.

If the board of management or a teacher in the school has sought a review of the evaluation or the
evaluation report (or both), the report will not be published tire review has been completed and, if
appropriate, any recommendations arising from the review have been addressed.

Possible influence of examinatiori®esults of individual student assessments in national examinations
are not published. The State Exaation Commission does publish accumulated outcome data
(e.g nationaloutcomes across grades and subjects) and also some trerBdata.to_table

Israel

Periodical national student assessmer@shools were divided ia two groups such that, every year
between 2002 and 2006 one group of schools participated alternately in the national assessments. In
this way assessments took place every year bivies school participated only every second year.

School evaluationGeneral recommendations were given to schools and inspectorates regarding the
frequency and the content of schools evaluations. They had the freedom to implement these
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recommendations according to their best professional knowledge and understanding. Aoswers
guestion Q.2 ari accordancevith these general recommendatio#iBack to table

Italy

National examinationsAt the end of the third year of the lower secondary school (the end of the first
cycle) there is an exandtion (tate examination). It has a legal value but the test is prepared
autonomously by each school. From the school year 2008 isa national examination. (Law
n.53/2003). It is an additional test developed by the National Agency for schochémal(invalsi) to
evaluate competence in communication in the mother tongue andhiemadics#Back_to_table

Japan

School sefevaluation:In Japan, although there are no requirements on how often schools must be
evaluated, schools are encouraged to implement school evaluation for the purpose of school
improvement, in the Standard for Lower Secondary School Establishment (as well as Standards for
Establishment for Elementary School, Upper Secondary School, and Kirtdajgahich stipulates

that schools must attempt to implement-ssaluation concerning their educational activities and the
status of other aspects of school management and disclose the results. Decisions on details of the
actual evaluations such as awation criteria, frequency and the possible influence of the evaluation
results are made by each school and local education boards.

Although there are no national regulations on evaluation criteria, the Ministry of Education, Culture,
Sports, Science andethnology presented the "School Evaluation Guideline for Compulsory Schools"
in March 2006 to offer schools examples of evaluation criteria and ways to conduct school ewaluation
in orderto enhance the quality of school evaluation carried out by schadl®eal governments.

Methodology: Although there are no regulations on the frequency of school evaluation, school
evaluatiors exist in Japan. Therefore, the response dohool evaluation igi ( 1) There ar
requirements f or s ofsesdortheereleganticaumn io the following questioass p
arefilled in. #Back_to_table

Korea

Periodical national student assessmer@her are social studiesand English (foreign language).
Socialstudies consist of s@t sciences and histary

Possible influence of national periodical assessmeftsee National Assessment of Educational
Achievement (NAEA) has been periodically published bibth Report on National Assessment of
Educational Achievement antthe Educationallndicators of Educational Achievement by School
Level (primary, middle, and high schools).

Possible influence of school evaluations by an inspectoifidteresults of evaluatiosby the school
inspectorate have been published as three levels of evaluaports {.e.individual school level,
metropolitan and provincial office of educatitavel, andnaional level). Dateon evaluatiors by the
school inspectorate came from "Development of Manual on Common Indicators of School
Evaluation" which was carriedut by the Korean Educational Developmental Institute (KEDI)
#Back_to_table
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Luxembourg

Periodical national assessmentist Luxembourg the national assessments take place in secondary
grade5 (general programmes) and eadary grad® (pre-vocational and vocational programmé¢s)

and 9arethe same grade in ISCED.2n prevocational and vocational programni{esenseignement
secondaire techniglethe grade levels are counted in ascending order (primérntten 7, 8, &nd

so on) In general education programmeseseignement secondgiraowever, grade levels are
counted in descending order.

School sefevaluation: What is the degree of importance of the following possible criteria in these
evaluationsOther: The strature of the school population in terms of see@mnomic status, language
spoken and nationality are taken into consideration.

Possible influence of national periodical assessments and possible influence of school self
evaluations:The schools use the g@valuation and periodic national assessment results for internal
monitoring purposes and are free to distribute the results to the school com#iBadly. to _table

Mexico

School selevaluation:Q1 There is no specifitorm of self evaluationit is developed by the principal
andtheteactling staff according to the needs of the sch@olme have monthly meeting$ a technical
council which works on thecriteriafor theschool's evaluation.

Teaching in a multiculturaketting: There are schools dedicated to students who speak indigenous
language#Back _to_table

Netherlands
School inspections and evaluations

The Inspectorate of Education monitors the quality of education in the NattierlAll institutions in

primary, secondary and special education, as well as in vocational and adult edacatiegularly

visited and evaluated. The inspectorate has exactly the same remit for schools with agautiéod

schools with a private laod, which in the Netherlands are the vast majority. During the past years two
trends can be distinguished. On the one hand there is a growing demand for insight into educational
standards and performanaan the other there is a trend towards reducingonak regulations and
strengthening the responsibility of educational institutions for their own policy and practice. The new
legal basis for the Inspectorate of Education reaegnithese developmenis the Act on the
Inspectorate of Education (Dutch anym: WOT) that became effectivie September 2002. The

WOT has consequences for the way in which the Inspectorate monitors educational establishments.
Responsibility for the quality of education lies first with the school itself. The school decides on
objectives (within the national framework), organisation, methods, materials and pedagogy and on the
ways in which quality is assessed, evaluated and improved. The inspectorate conducts a periodical
assessment of the quality of each educational institutbre T sch ool s own evaluat
input for the external evaluation by thespectorate. The inspectorate makes all its reports, including
those on individual schools, accessible to the public in print and by posting them on the website.
Parents ad students can, for example, compare reports for the purpose of making a choice between
schools or courses. The site also includes thematic reports on different educational topics. Each year
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the Netherlands Inspectorate of Education publishes the Eduéjoorton the state of education in
the Netherlands.

Proportional supervision has played a role in both the Supervision Act and the current practice of
inspection since 2002. Proportional supervisionngerstoodn two ways.First, the frequency and

form of inspections are based on the quality of the school and the risks of quality dgatio@s with

poor quality or schools that can be expected to suffer from a serious decline in quality are inspected
sooner and more often than thetterperformingschools. This form of proportional supervision is

also called selective supervision. Secomsiformulated in the Dutch Act of 2002Zhe extent of the

actual inspection is based on the quality sohool selfevaluation (SSE). This means that the
inspectorte should not investigate aspects of quality that have already been evaluated properly by the
school itself.

Publication of the results of evaluations and examinations/assessniems:results of these
evaluations/student assessments are not used by weeng®nt in the publication of tables that
compare the performance of individual schoblewever,schools with verypoor performance Zeer

zwak are mentioned on thk n s p e ¢ weabsita. tTredpablic results of the evaluations/students
assessments are egs by some newspapers to compare the performance of individual schools.
#Back to_table

New Zealand

The Education Act specifies that each school board must prepare a charter. Se@)¢n) (b1

specifies that the chartenust contain a lonterm planning section that establishes for the tiee
tofveyears the boardo6és aims, objectives, directio
school 6s performance andcammenlyknivnr easo it hes st Thit
(An annual plan is also required as part of the cham&ys 2 (National Administrative Guideline 2,
which has the effect of a regulation under the
ongoing programme ofedf-r evi ewd in relation to the strategi
r ev i#Back to table

Portugal

In the absence of specific details about the importance of certain (relevant) criteoitire
"Evaluaion by school inspectorate (or equivalentyidhe"School selevaluation”, it was considered
as "(m) Data is not available".

The signing of autonomy contracts with public (state) schools implies the existenceavadadition
and external evaluation.

Schools' external evaluation programme by the General Inspection of Education (IGE) began in
2006/07. The pilot phase took place in the first semester of 2@08chool year of 2005/06).

School selevaluation The first cycle of evaluations is plarthfor four years#Back to_table
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