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COMPONENT 1. CONTEXTUAL FACTORS

Component 1.1. Demographic change

1.1.a) How have the profiles (age, ethnicity, sex, s@monomic backgrounds) of learners
changed/diversified for overall pesecondary education institutions (higher education, further education
and vocational edeation and training, professional training, etc.)?thereanyevidenceof admissiorand
graduationrates?

The values, general profile and characteristics of individuals involved in learning processes seem to
differentiate depending on the typetbé edwcational process in which thareinvolved.

In the formal education system, and more specifically, in higher education (Universities), the student
population, during the period of 1994 to 2004, increased by 59.4 % (from 107.968 to 172.084 individuals).
In highertechnical androcationaleducation iigher Technological Education Institutes and Ecclesiastical
Faculties), the student populatioliring the same time perioslas increased by 154.9 % (from 55.384
t0141.184 individuals). The particular characiees of these individuals do not appear to have been
differentiated considerably; they do not appear to have been influenced considerably by demographic
developmentsThe upward trend in the participation of womasserved in the last decades, seems to be
toning down, while the gender ratio is being stabilized.

The increasing presence of immigrantsGim e e total dpapulation is expected to signaslaght increase

in the participation of immigrants (first but mainly second generationhigher education® be
substantially differemate Changes in the wider soeeonomic environmentas well as the consequent
changes in the work environment, foraewmntinually increasinghumber of immigrants with various
characteristics This emanates from the outcomef actions implemented by a significant humber of
institutions and providers engaged in fiormal and informal learning processes even thotighetare no
available statistical data

The General Secretariat of Adult Educatitrer@fter GSAE), whichis the key stateinstitution for life
longlearningservices tadults, hagpromotedconsiderablythe provision ofducationakervicesduring the
last yearsn Greece.

In 2004 the number ofadultsengaged inLLL education and training a8 61.708 whilst in 2005 the
number increased thl4.180and in 2006to 179.510ndividuals.

There has been a significant increase in the participation of adults in actions implementéardey a
number of institutionsvithin the framework oftte OperationalProgramsof AEmployment and/ocational
Trainingd and AiEducation and Initial Vocational Trainibgwhich mainly focus on noformal learning
processesin the OP (Operational Prograraj Employment and/ocational Trainiwg, it is reported that
during the period of 208R003, 276.82Tndividualswereengaged iWVET programsemployed 42.5 %),
unemployed39.2 99, socialvulnerable groupsl@.2 % and othes.

The Hellenic Open University HAP)? numbers approximately 32.00§iudentsat undergraduate and
postgraduate levéthe mean duration of undergraduate studies is six years, whereas postgraduate studies
last three to four years)he percentage of female student§390%. The studentnean agés 32 years old
and95.0 %of themare employed. Consequentiycan beresumedhat EAP mntributes decisively to the
systematic upgradg of knowledge and skills of the workforce, providing at the same fiitheecognition

of suchknowledge.

! This continuing presence arndflow of immigrantsinto the country hased the state to revise and
regulate according to the European Directividg issues of their entry, residenaed socl integrationin
Greee The issues pertainingto the participation of immigrantsin educational processese highly
significant on the national agenda.

2The EAP was established in 1998 and accepts at an annual base 5.500 students. The EAP awaids acade
university titles fully recognised by the state, which places it within the framework of formal education.
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1.1. b) What are the demographic charsgageing population and migration) on paripation in different
sectors of education and training

The demographic changes in Greecdinaension of which ishown in the table listed beloare expected
to exercise significant impaowereducation and training systems.

Table 1
Population changg@ver the age of5) during19932005
Age Group 1993 2005 P%%‘;ﬁgg” % ((f’h";nug'gion

1519 748.236 561.441 -186.795 -25,0
20-24 820.537 670.666 -149.871 -18,3
2529 690.043 794.681 104.638 15,2
3044 2.030.892 2.447.760 416.868 20,5
4564 2.584.244 2.658.286 74.042 2,9

65+ 1.617.668 1.969.814 352.146 21,8
Total 8.491.620 9.102.648 611.028 7,2

Source National Statistical Service of Greedabor ForceSurveys

High rates of population increaseostly appeain key productive ages (284 years)when individuals
have completed their formal educatidrhere is strong evidence thitese ages appear as wallnon
formal and informal types of learning

Apart from the age factor, gendeaisan important impact olearning systemas well Itsimpactis linked
to the increasing participation of woméoth in education(particularly inhigher educatioy andin the
labor force®’. The majority ofparticipants in learning progranmsplemented byGSAE, EAP, Vocational
TrainingCentreqVTCs) are women.

Immigraion movements aranotherfactorexpected to affeatonsiderablyearning systemsl he estimated
number of immigrants Greeceas continudly increasing (See Table 2).

% During the last decades, the labour force of women in Greece is increasing rapidly compared to men (the mean
annual growth during the 1993 period is 2.1% compared to 0.9% for men). However, despite this improvement,
the indicator for the womenébés participation (55.2%) i

5
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Immigrants in Greece by gender and age group

Table 2

Age Group Total Men Women
0-14 127.090 66.584 60.506
1564 608.416 336.664 271.752
65+ 26.685 12.304 14.381
Total 762.191 415.552 346.639

Source National Statistical Service of Greed@opulation Inventory 2001

The majority of theimmigrant populatiorare atproductive age Their participationin the labor force
reaches 62.0 %a relatively high percentagdn their overwhelming majoritythey are employeth the
secondary sectasf the labor market which may requiretheir participation innonformal and infornal

learning processe$heir educational backgrounday also support this argument

T

T
T
T

apercentage 09.9% holds a University degree

a percentagef 48.7 %are high schogjraduateggeneral and technical education

a percentagef 29.3 9% are graduates @irimary education

a percentage df2.1 %could be characterized amctionallyilliterate.

1.1.c) Is there any evidence of national policy on migration (e.g. theskilled or high skilled) with
respect to demographic change?

An important action relatéto national policy foimmigrans is thep r o v i s Greek langdage fand
f ur t h e rprogramsmpementedyavariousproviders,i.e. the University of Athensthe
Greek Languag€entre GSAEetc).

culture

From 2004 onwardsan approximate nuber of 5.000ndividualshaveattended such prograntg.0 %of
whom are women angR.0 %aremen

1.1.d) Describe any change of higher education institutional admission policies starting to practise

recognition of norformal and informal learning due the demographic change?

The effects othe demographic factors on the systems of-fanmal and informal learning have not yet
been a subject of systematic study. Consequeighyies regarding immignat s 6 a dgnditlseir me n t
integration intadifferent levels and sectors of the education syshawve notyet beenelaborated

* The percentage includes also pupils who are stjtimary sctools
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Component 1.2. Internationalisation

1.2.a) Describe any national policy or current practices of recognition of-fmomal and informal
learning as part of integration strategies oigmant population (highly skilled, low skilled and refugees)?

In Greece to this datethere are ndegislatedpractices for the recognition dnowledge and skills
acquiredvia nonformal and informal learningrocesesas part otheintegrationpolicy for immigrants.

Recognitionis attributedonly to titles awarded by formal educatiorstitutes

The Hellenic National Academic Recognition and Information Center (Hellenic NARIC) is the &uthori
body for the recognition aicademiditles awarded by higer education institesin foreign countries, as
well asfor the provision of information on higher education studies in Greece and abroad.

At the same timehefilnstitute ofTechnological Educatian( | T E) , is the authority
of academic titles awarded bsducational institutes abroad equivalent to the Gragkdd Technological
Institues(ATEI).

Additionally, the Professional Rights and Equivalence Departnadnthe Organization for Vocational
Education and TraininghéreaftetOEEK) is authorized to providequivalencedo secondaryechnical and
vocational educationpertificates awarded abroad

Finally, the Department foCrossCultural Educationfor Greeks abroaaf the Ministry of National
Education and Religious Affairs isealauthoritybodyfor the recognition oprimary and general secondary
education certificates awarded abroad.

1.2.b) Describe any national policies or higher education institutional approaches that are currently
being taken to promote comparability/cortipdity, visibility and portability of learning outcomes through
nonformal and informal learning to promote crebsrder mobility?

In Greece OEEK is responsible for the implementation of tl@®mmunity Initiative BJROPASS
facilitating mobility accordingto the needs of thiabormarket.

In May 2005,the National Europass Centtemmenced it®peration as the National Reference Pdiot
Greeceaiming at themprovementof transparency ofjualificationswith the scope of promotingnobility
in Europe foreducational and professional purposes.

The fiEuropassMobility 0 constitutes a comprehensive certificate for a learning period that has taken place
abroad during a training or-teaining period. This certificate is valid in all member states of the European
Union (EU) and stands out as a personal document of the trainee of any level, who decides to complete
his/her training in any institution, private or public, in one or more of the EU mestdges.

Furthermore, OEEKimplements theiEuropass Language Pasdp, which allows a person to record
his/her language capetencesertified or not, as #y are important foa smootter integration intoLLL .

This document was developed by the Council of Europe and has a common format for all citizens of EU.
It constiutes one of the three parts bétEuropean Language Portfolio, whossponsible body in Greece

is thePedagogic InstitutéMinistry of Education).

Component 1.3. NewCT

1.3.a) Provide any evidence of modularisation of learning and the new recorditgnsypened up by
new information and communication technologies be fully used to promote credit transfer?

The proposed European Transfer Credit Unit System for Vocational Education and Training (ECVET) has
been designed with the scope to suppbe transrational trarsfer, accumulation, and recognition of
individuals learning outcomedt constitutes a systematic way of describing a qualificatioterms of



units oflearning outcomesvhich can be transferred and accumulated (knowledge, skills and comogg)te
with reference t@ssociatedredits The ECVET aimst the

9 facilitation of the mobility of individuals wh@ass from a context of learning to another and/ or
from a qualification system to another

1 evaluaton andaccreditation of the learning outces) which were achievad varied contgts of
learning supporting their lifelong leany path

transparency ofualifications

mutual confidence and @peation between the stakeholders involvedVocational Education
and Training in Europe

In Greee, ECVET has beerunder consultation proceddespite frong reactions and oppaosition voices
raised bya nunber of educational institutions, the system is expected to be adopted in the neafl heture.
nationalfinal proposafor the ECVETwassubmitted to the &opean Parliament in May 2007

1.3.b) Provide a list of new qualifications that have been opened up by new information and
communication technologies. Provide evidence, if any, that the certificates by the major industries carry
more or equivalent currary in the labour market than academic qualifications.

General Secretariat for Adult Education (GSAE)

GSAE underthe Ministry of National Education and Religious Affairs offers educational programs in the
field of Information Tehnology & Communications@T) implemented by various providers.

Providers

1) Adult Education Centres (AECgrovideLLL servicesmanaged by thénstitute of ContinuingAdult
Education(IDEKE) of the GSAX.

In the field ofICT, the followingfurther education progranase offered:
U ICT (duration 250hourg

U Information Technology (ITk:tBasiclT conceptsi n t odayés I nformati on
hours)

IT £ItIntroduction to the usef Excel PowerPait, Access (duration 50 hours)
IT IV: Advanceduse of ExcelPowerPoint, Acceqsluration 50 hours)
IT V: Multimedia and Web publishing (duration 50 hours)

i
i
i
U IT VI: Website gnamicApplications (duration 25 hours)

The objective okachprogramis the ntrodwction, comprehension and familiarization witBT concepts
the use obperationakystems and applications (Ms Word, Excel, Power Point and Acessakll as the
acquisition of knowledgand skills inmultimedia applicationandweb page designUpon mmpletion of
a 75hour program,te fiCertificate of FurtheEducatiom is awarded Upon completion of a program of
longer durationthe fiCertificate of Life Long Educatiahis awarded3369/2005 Act).

2) The Centres for Distance Adult Education & Furtlgducation under GSAE implement the program
titl edCThdekwnaodl a tvblevelsdépending on thedegree of difficulty Its duration is one
academic year (250 hours). Its objectiage: ICT basic conceptgyse ofoperaional systemsuse ofthe

internet, new technologies and netwoeygplications ofPC tools in daily life.

Prerequisitdor Level lis the Lower Secondargr SecondChanceSchoolgraduation @rtificate, whilefor

Level Il is the Higher SecondargraduationCertificate. Upon compléon of such a programhte A Li f e
Long EducatiorCer t i fi cated i s awarded.
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3) GSAE offers theProgram titledii Ed u c at i o rfor thef Acgiigitianl of Basic Skillsin New
Technologies IRONO Its duratibnis 50 hoursAll citizens are eligibleto parttipatewith the exception of
studentsUUpon completion of the prograning F u r t h e r Ceftificat® ia awiarded

Operational Programme flnformation Societyd

The followingtrainingprograms arémplementedvithin the framework othe OPA | nf omr m%ud ¢ ioet y 0 :

1) Accredited Vocational Training Centes (VTC9 implement continuing vocational training
programs for6.500 peopleemployed in enterprises or selfnployedof any educational level as
well as3.500 unemioyed higher education graduates in scieacd technologyThe program is
of 100- 250 hourduration on expert skills irCIT for professionals to be trained on the following

1 Software development andpplications Indicative modules: designand implemention of
software applications,adabasesprogranming languagesoperatonal systems development
of information systemstc

1 Managemenand development ocommunicationsystemsand networks Indicative learning
modules design and implementatin of software communications, exelopment of
communi@tion systems networksmanagementpperaitonal systems for networks,esurity
system communication protocolstc

1 Internet applications development a@dommerce Indicative learningmodules: designand
implementation ofinternet applications, e-commere applications, -.€ommerceoperations
internet gcurity systems etc

1 Enterpriseresourceplanning systems (ERPs Indicative learning moduls operational
models,ERP environment,exurity systems, information technology managemeesign&
implementatio of ERPin the Internet,e-engineering of resources, etc.

1 Projectmanagement of T and analysis ofoperationalsystems Indicative learning modules
analysis of operational systemmpject management ¢F etc.

1 Digital / Multimedia applications and uploading multimedia material on theinternet and
Micro-Devices Indicative learning modules: digitalization d audio/video contentdfr the
internet & mobile telephonesjgital technologies for multimediaploading interconnection
of heterogeaous systems nal technologies,design and development of multimedia
applications etc

T Computer andnetwork sales and technical support Indicative learning modules: PC
maintenance &assembly, mintenace of wide scale networks, basic principlessalgs,
etc

1 Architectue, engineering andopographyoffices. Indicative learningmodules advanced
applications orarchitectural and topographaesignetc

2) The accreditedVocational Training Centres (VT9 implementprograms ofcontinuing vocational
training andaccreditationin basic CT skills for employees30.000 employed ienterprises of thprivate
andpublic sector as well aselfemployed who may begraduates oéithercompusory, secondary, post
secondanyor highereducation The duration of each program is 100 fmencompassing the following
compulsorylearningunits word processing, spreadsheeidernet aplications, ancelectives: dtabases
andbr presentation€Each progranalso comprisa introductorylearningu ni t s such as
PCs OperatbnalSy st ems o, f#AFiil e Management 0

=1

Successful completion of the abewentionedtraining programdeadsto the accreditationof ICT basic
skills. Every trainee is obliged to go througttcreditationexaminations Accreditationis based upon
internationally ecognized standardsnd procdures and is conducted bygertification bodies both in
Greece and abroad, whipbssess the required expertise
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3) The AVocat i on alan affiiated coipary ofSte. GreeManpower Employment
OrganizatioBAED), in collaboraton with the PafHellenic Organizatiorfor the Blind, as well asother
recognized trainingrovidersfor the blind implemens ICT programsaddressed to people with vision
imparity. These programs are implemented primarilgesitersspecializedin providing taining for the

blind situated irbig cities,or at VTCs ofthe Vocational Training S.Acompany The training programs

aim atthe acquisition obasic knowledgeand skills in ICT. Their durationmay be eithei350 hours
(beginners)r 250 hours (advanced) in the following learning modules: basic use of PC (MS Windows),
use of interneande-mail (MS Internet Explorer and Outlook Express), word processing (MS Word), and
spreadsheets (MS ExceBurthermore, specialized programs aredjssuch as screen readers, screen
zooming, voice composers for vocal transformation, as well as the required equipnaénas Braille
display (Note taker) etc

Upon successfulcompletion of the trainingprogram the traineesare obliged tosit for examimtions
conductedy recognised bodies (cost covered by the program budget) in order to acquire the basic IT skills
certificate.

AHThe Vocational Training Centres (VTCs) of the i
implement training progras for professional union members. The training programs are of 120 hour
duration for the acquisition of basic knowledge and skills ii: I®1S Windows, Word, Excel, Power

Point, Access. Trainees sit for examinations in order to receive accredigitiecognised bodies (cost

covered by the program budget) in order to acquire the basic IT skills certificate.

Operational Program AEducation and I nitial Vocat. i

Within t he framework of the OP #Ed,utraining pograns iathedusel ni t i
of ICT and its applications in the classroom are offeéoagll teachers irprimary and secondary education
They are implemented in twghases:

a) Training provided by registered trainens laboratoriesof authorisediCentres forSuppating Further
Tr ai nliearrgng unitsare: basic concepts of ITand personalPC use use of word processo
spreadsheets and powerpointernet.

b) Accreditation ofbasicknowledge and skills in IT. Accreditation process is conducted electronicatly
fully equippedaccredited certificationentreghigher educatiofabs)

Vocational Training Institutes i VTIs (IEK)

Thepublic IEK established and operated by OEEK and the privatesifd€rvised by OEEMre included
in the postcompulsory secondarydacation system. They provide VET programs loformation
TechnologyCommunication®Networksfor lower and higher secondagyaduates

According to he National Accreditation Systemfor Vocational Training established under theint

Ministerial Decreeof the Minister of NationalEducation and Religion Affairs antthe Minister of

Economy andrinance examinations for the accreditation of vocational training are conducted at national

level by OEEK, in collaborationwith the Central Examiation Committee fo the Accreditation of
Vocationa Training, in which the social partners are representegaminations are held twice a year
nationwide. They include both a theoretical and practical se@i@duates of both public and private IEK

are examinedinordeot obt ain the AVocational Training Diplor

The Vocational Training Diploma is recognizedGreece as well as the member states of the Bg. T
respective Directive 92/51/European Economic Community has been incorporated in the Greek legislation
under thePresidential Decre@D) 231/2907-98.
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Companies of thebroad Public Sector

Big companies of théroad public sector implementraining programsseminarsat their own training
facilities.

The Public Power Corporation S.ADKEH S.A) and the Hellenic Tecommunications Organization S.A.
(OTE SA) are mentioned indicatively

1 ThePublic Power CorporatioB.A. @®epartment of Educatioimplements the educationablicy
of the company and has thesponsibilityfor the initial and continuing vocational educatiand
training of all the company smployeesMoreover,it operaésan accredited ¥cationalTraining
Centre which provides trainingnd cainselingservices tgpeople employed ithe broad public
sector and private corporationsThe c o0 mp a Depaitmat of Educationoperatessevenwell
organized and fully equippettaining centres all over the country, which provide training
programson subjectdailored to the needs of the clientsCT subjects included). It has been
accredited foawardingthe Eurogan certificate for the accreditationl®fskills.

T The affiliated company of mpehdats EAseminardh fer the OT E
company6s aswel Therywation varies fron? to 10 days (6 hours per daylJpon
completion of the semar, employees are awarded the attendance certifitatiso operates an
accredited Vocational Training Centre, providing training servicgseople in and out of
employment.

Certification Bodiesfor IT knowledge and skills

Acquisition of IT basic knoviedge and skillss recognized by th&upreme Councfor Personnel Selection
(ASEP) of the Greek State on the condition that the respective certiffeategpt those acquired through
the formal educational systemije awarded by the following certificati bodies accredited by OEEK:

a) ECDL Hellas S.A (1.2.2006)
b) Vellum Global Educational Services (22.2.2006)
c) Infotest (22.2.2006)

d ICTHel Il as | . K. (22.2.2006)
e) KEY-CERT (5.4.2006)
fy ACTA J . K. (17.5.2006)

The learning modules aeg word processing, b) spreadsisesnd c) internet services
The certificates awarded are valid for three (3) years frorddkef issue.

1.3.c)Describe current national policies or practices epertfolio as a tool to record learning outcomes
or Ol earni ng as s aievediard whah leavte bdemohallendes?e n  a c

Europass

There are two documents thraake use of learning outcomasd aim at the promotion of transparency of
gualifications. Both are part of the Europass folder: Europass Mobility and Europass Certificate
Supplemenh

The Organisation for Vocational Education and Training (OEEK) is the national body that operates as the
Greek National Europass Centre since 1st May 2005. It provides information on Europass and
coordinates the management of the Europass docume@ied@te. OEEK is the first point of contact for
any person or organisation interested in using or learning more about the following documents:
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9 Europass Curriculum Vitae (CV)
1 Europass Language Passport

1 Europass Mobility

1 Europass Certificate Supplement
1 Europas Diploma Supplement

All Europass documents serve the same purposes, which are the promotion of transparency of professional
gualifications and skillsas well as the facilitation of mobility in Europe for educational or professional
purposes.

The Europass Mohbility is a record of any organised period of time (caletopass Mobility experiente
that a person spends in another European country for the purpose of learning or traininggfthiea
work placement in a compangn academic term as part an exchange programme, or a voluntary
placement in a NGO.

The mobility experience is monitored by two partner organisations, the first in the country of origin and the
second in the host country. Both partners agree on the purpose, content and diutlagiaxperience and

a mentor is identified in the host country. The partners may be universities, schools, training centres,
companies, NGOs, etc.

The Europass Mobility is intended for any person undergoing a mobility experience in a European country,
whatever their age or level of education. The document includes:

T the hol derds personal detail s
9 information on the issuing organisation
T the sending and host partnersdé6 details

9 adescription of the Europass Mobility period
9 adescription of the skills and contpeces acquired by the holder during the mobility period.

As the National Europass Centt®EEK is responsible for processing and issuing Europass Mobility
documents in Greece. A wdilased application is being used that enables both sending and hastspartn
complete the required fields in the documents electronically. All Europass Mobility documents are issued
in two languages, in Greek and in English, and are stamped and signed by the National Europass Centre of
Greece, the sending organisation aralhhbst organisation.

The Europass Certificate Supplementis delivered to people who hold a vocational education and
training certificate, such as a Diploma from a Vocational Traihisgjtute (IEK). It containsinformation
additionalto that already incided in the official certificate, making it more easily understood, especially
by employers or institutions outside the issuing country. Each document is published both in Greek and in
English, and includes:

the title of the qualification in Greek and imddish

the profile of skills and competences acquired by the holder of the qualification

the range of professions accessible to the holder

the official basis of the certificate

the officially recognised ways of acquiring the certificate

other additional iformation

= =4 =8 -8 -8 9

The information given in the Europass Certificate Supplements is provided by the National Reference
Point, which is run by OEEK. The Europass Certificate Supplement documents are available to citizens
through the websites of the National EurepaCentre Http://europass.oeek)grand of OEK
(www.oeek.g).
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Component 1.4. Economic developments and skills shortage/ mismatch

1.4.a) Describe any legal framework, policy, gmammes, research that address the issue of recognition

of skills, experience and knowledge within the framework of human capital with respect to the economic
developments or labour force issues. Are there any specific policies at the regional levehiognsech

as ORegional Developmenté and O6Learning Regions®6?

State orts toestablisicooperation among threlevantauthorities for education arndose fortraininghas

only just recently commencedIn the pastyears there has been nooverarchingstraegy, but mainly
isolatedactionsco-financedby the EU StructuralFunds and th&r e e k A Account for Em
Vocational Tainingd (LAEK).

Even though significant progress has been made dthienéast yearsa more efficient cooperation has to
be acleved between the relevant authorities for vocational education and training andetmsesible
for promotingentrepreneurshipnd competitiveness.Recently, there have been concerééidrts geared
towards acomprehensivestrategyfor Life Long Educaton and Training This strategyis based on the
synergy andomplementarityf all relevant national bodig#/inistry of NationalEducationand Religious
Affairs, Ministry of Economy and FinanceMinistry of Employment and Social Protectjo®reek
Manpower Employment OrganizationQAED), EmploymentObservatoryi Research Inforitics SA
(PAEP) Research Centers, etcllhe effective cardination ofther actions in order tavoid overlapping
still remainsa challengdor Greece.

A major step has beerthe Ad 369/67-2005 for thefSystematizationof Life Long Learning . The
provisions of the Actare complementary to the provisionstiog 3191/2003 Acfor the fiNational System
for Linking Vocational Education and Training to Employnte{iSSEEKA).

The Act2006 determineghe following:
9 Life Long EducatiorandTraining Providers
1 Accreditation of Job Profiles
9 Life Long Educatiorand Training Programs (Accreditation, Certification, Evaluation)

The Act establishethe Life Long Learning Committee (LLLC)esponible for the coordinatiorof life
long education and training servige®vided It also distinguishes the diverse providers in the field of life
long education and training, introdudés evaluatiorof LLL education & trainingorograms andheir link

to the needs of thiabormarket.

Additionally, to this date, EKEPIS has designed and implemeatededitationsystems for Vocational
Training Centes, Human Resources (Trainers & Support Services Professionals), Job Pro@iesmgr
Programs(implementaibn pending) Knowledge, Skills and Competencegimplementation pending)it
has also designed and implemented the system for Hgeing monitoring and evaluation of accredited
vocational training centers.

Finally, the EmploymenObservatoryi ResearchHnformaticsSA (PAEP)hasdevelopeda systemfor the
diagnosis of trainingeeds.

1.4.b) Describe overall skills mismatch/shortage situation in your country. Do you have any economic
policies that address the issue of skills shortage or skills mismatciwhat sectors/industries has the
issue been most conspicuous?

Within theframeworkof the National StratggFramevork Report(2007-2013) which wascompiled by
the Ministry of Finance and Economy in collaboration wittmer Ministries, local authorities, and in
consultation with e EU it is stated thatraining, retraining and life long learning systerase highly
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significant for theincrease of empetitivenessimportantstructural inites are strongly linked to the
upgr adi n gskile fSuctandlicek aresrétes for themploymentof women, individuals in danger of
social exlusion andlderworkers

Taking into consideration the significant decrease of the active work force population emanatittgefrom
Greekdemographicsituation the immediad need for supporting adults in the upgrading of their skills
becomes apparemiithough Greece falls short in expenditwwe employment policiesthere has been a
positive developmenthrough the establishment of thBletwork of Public Employment Serviceand
Employment Promotioentersstaffed with career counselors.

Up until recently the Greek economgresentea lowdiffusion rate of new technologies|av number of
highly specialized employega high nonlabor costjimited cases oflevelopingnewworking ways such

as teleworking. However today, the Greek telecommunications ard@ market presentshigher
development ratesvhile there is an important increase in the employment rate in the high technology
industry. Despite hec o u n highyalesof adaptation Greececontinues to develogat a lower ratehan

the EU averageegardinginnovation indces Consequently, there is a strong requirementriaximizing
efforts.

In any case, during the past yeasmnificantsteps have been matimwvards improvement ofthe range,
guality and cost of the telecommunications infrastructure and servibescostof seavices is low for
individual consumersbut remains high for corporation§urthermore,the rapid liberalisation of the
telecommunications markeitill lead to greater reductions in the meanst andurther improvement of the
guality and range of the provided services

The employment ratim the ICT sectois particularly high compared to tiheean employment rate in other
sectors Although, te introductibn of new ICT has progressively transformethe educational system,
Greece still facesubstantiatieficiency inhighly specialisegersonneln ths field.

1.4.c) Provide any evidence of increasing or decreasing economic and social dispariyi@sr country

(e.g. poverty rate such as gioo-efficiency) among certain groups (low skilled, immigrants, youth, older
workers, etc.). Provide also, if any, relevant documents addressing policies issues (economic, social,
labour market, etc.) that acaat for such trends.

Thedecreasingroportionof studentgpersharedPCandtheincreasingorovision ofeducation and training
programson ICT seem to alleviate thgroblemof digital gapandlimited accesdo ICT. Neverthelesghe
access rate for womeimmigrants,and older workersis still low. Themajority of those having limited
access to neMCT lies mainlywithin the impoverishedherural regiond i n h asimgletparemttfagnily
membersmembers ofamilies withmanychildren the elderlyand te unemployed.

1.4.d) Provide data, if any, which points to the recognition of-fummal and informal learning as a way
of re-distributing human capital and solve the issue of skills mismatch and skills shortage and, therefore, a
way to drive economic gelopment.

The Employment ObservatdrResearchnformatics SAPAEP)has conductetksearclon the following:
1 t he c oabormaiket &t segional and local level

1 methodologyfor determining thesupply and demanaf specialisationsand skills in the Geek
labormarketat local level (researatonductedn privateenterprises

According to surveys conductday the GreekindustriesAssociation(SEV) on the need®f enterprises in
specialisations of high demand during the time period of 2008, the \ast majoity of private
enterprisesonsider the followingo behighly important for their executive employees
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1 goodknowledge of theijob responsibilities

9 ability to updatetheir knowlalge due tochangesemanating fromtechndogy and production
managemet

I communicationteamwork, decisionmakingskills
T newlCT skills
1 very good knowledge of foreign languages
In addition leadershi@nd adaptabilitgkills are also sought for by enterprises.

The abovementioned research highlighteuetreedfor the enérprises to provide furthdraining to their
employeeso promote competitiveness and viability the international frameworlof globalization In

spite of manageriaand financing difficulties, private enterprisesntinue toinvest in further trainingf

their employees Enterprises point ouhe need toreinforcea decisive policywhich would includdiscal

facilitations such agax exemptions foenterprises and employees. Such measurei dogece in many
Europearcountries andould provide incetivesfor furtherinvesingin LLL .

A national research conducted for the tiperiod of 20052008 in 374 enterpriseacrossthe country,
concluded that sixteen professioae in great demandMost enterprises participating in the research
stated that thy are about to recruit nestaff memberspecializd in productionoperatiors, marketing
sales, and finarnial managementAdditional specializationsni increasing demandre those ofQuality
Management, Logiis, Health and Safety at Work.

1.4.e) Provide data, if any, if there has been any study that points to a certain group that would benefit
most from the recognition system for their skills (e.g. retirees, older workers, women, immigrants (highly
skilled or lowskilled), parttime workers, unemplogle/outh, etc.)?

The beneficiaries of a comprehensive and integratededitatiorand recognition system ofccupational
gualifications arelong-term unemployed, immigrangossessingn average or above average edooatl
and work experience leveomen, young peoplender the age of 25 whip nothold a highereducation
degree anthave difficulties integratingn the labormarket and finally, olderworkersclose toretirement.

1.4.f) Provide data, if any, that discuss some issues linking betweeredbgnition of noformal and
informal learning and the neformal and informal economies.

No availabledata

1.4.9) Please provide a list of occupations to which the recognition offmmnal and informal learning
can be counted as a part of entranceg(eteachers, engineers, journalists, etc.). Of the list, which
occupations areegulated professions i.e. that requaeertain qualification (certificates, licences, etc.)?

No availabledata



Component 1.5. Social developments

1.5.a) What are thenewl evol ved O0skills and competencieséb
have been identified to date? Make a list of such skills and competencies.

People needo constantly upgragltheir knowledgeand skills in order to efficienthadapt to thdabor
marketdevelopnentsandmeet the evechanging economic and social demands.

European statesffer their citizens the opportunity to expand thkmowledge and develofurther their
skills through traning programsin order toimprowe living standards, strgthenthe nationaleconomy,
increag industry productionachieveprogressandsocialdevelopment

In Greece|CT andsocial skills are two areas on which special focus is placed
ICT skills

ICT skills are developed mainly in the wopkaceand contribug to theincrease of productivitymore
efficient human resources managemekdditionally, ICT skills developmentdcilitatesjob search, social
cohesion and active citizenshgptimalfree timemanagement

Within the EU Community Support FrameworfCSH, ICT training programsare providedfor various
targetgroups, such as unemployed women, people with disabilities or vision impaired individihés.
target groups may be employpdople self-employed,members of professional associations, teacbiers
primary and secondary educati@iministrative staff members employedhelocal authorities anah the
public sector

It is obvious that the development T skills targetsa widerangeof the population in order to ensure
ever yone 6 snthe knowdedge sotigtyo n

Social skills

Soci al skills are of i ncreasing i mportandceh for
skills may include productivity relationship management, teiaspirit, communicationself-awareness
assuminginitiatives communicabn, teamwork, focus onquality etc

Social skillsare developed at different settings and by different means.

Second Chance Schooformal learning developsuch skillsand assist learners in adopting positive
attitudes asctivecitizens

GSAE responsible for adult education in Greece provigegyramsfor the development of such skills
(informal learning) througi\dult Education CentreAEC). Indicative learning modules are: basic maths
and ICT for daily transactions,anmunication skills, seeking and retaining work etc. In this way, they
contributeto thel e a r peesonaldévelopment and improvement of their communication skills in order
to be more efficient inrnsacting withpublic or private servicegxercisingconsumer and citizen rights
underdifferent socialcircumstances They further contribute tahe development of social skiltequired

at the work place in order to deal with problems at workahdnce professionallffheyare based upon

| e ar ner gadicipatientandvgeoupork learning methodswhich in turn, promote collaboration,
creativity, initiative.

1.5.b) Provide evidence, if any, that recognition of this type of learning has lead to the uptake of further
learning or progression in professi?

Regardingformal recognition of theaforementionedskills, researchis still in its infancy however,
available datadenote apositive advancement towards this directiorhe European Commission
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considering CT andsocial skillshighly significant,has highlightedthe necessity for state provision o€

of chargeeducation& training in the abovementionedfields. Social skills seem to have an important
impact on theemployeeé negotiationability in their work environmenbn such issues asHor rights,
relationsetc.

The recognition of such skills could decisively contribtdeprofessional advancement andmbating
unemployment sincediders of recognized certificates would be able to entelath@ market, and, as a
consequence, social cohesioould beenhanced.

In the private sector, further education or training attendanmertificate may have an added value for
employerseven if it has no official recognition.

In the publicsector,further education and training program® offeredto emplbyees byariouspublic
providers The further education or training attendarusgtificate may have an added value for the
empl oyees6 professional development within the se

According to the 2525/1997 AcBecond Chance Schools (SCS) award certificateequivalent tothe
graduationcertificatesof lower secondary educatidB-year compulsory education). These certificates are
formally recognized by the statdhe SCS graduates areligible to furthertheirs studies irhigher
secondary educatipm vocdaional training institutes, apprenticeship schools of OAED (atjpogbdr high
school level),in Adult EducationCentres, in Parent Schools, in the Centre for Life Ld&ducationand
Distance Training andthess.

1.5.c) Provide evidence, if any, of reguition of this type of learning contributes to democracy and
citizenship?

Accreditation andeacognition ofkknowledge and skillseem tacontribute toc i t | actvenparficipationn

t h e c osocioeconpnicactivitiesThey also seem toontribute ® combatingunemploymenasthey
enhanceemployment opportunitiekor individuals with no previous galifications in order to ensure their
integrationin thelabor marketand improve their employment prospedtbey maypromote social edty,
cohesion angrosperity and, therefore, advard®mocracy taking into consideration thia target groups

of learningprogramsinclude social vulnerable groupsuch asmmigrants,Moslem minorities, gypsies,
prisones, mentaly-ill, peoplewith learningor otherdisabilities. Most programsare open to all citizens
without tuition fees.The certificates of attendance awarded to participants have no official state
recognition yet.

Component 1.6. Others.

1.6.a) Provide other contextual factors or trends that you tlErkinfluentiali directly or nondirectly i

that drive changes of institutional and technical arrangements and stakeholder behaviour concerning
recognition of nofformal and informal learning which have not been addressed in Component 1.1, 1.2,
1.3,1.4and 1.5.

No available data.

1.6.b) Provide historical backgrounds concerning recognition of -fammal and informal learning in
your country.

No availabledata
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COMPONENT 2. DESCRIAION OF INSTITUTIONA L ARRANGEMENTS

Component 2.1. Political and legal famework

2.1.a) Describe, if any, clear political will or statements and policy responses in your country on lifelong
learning which are explicitly linked to recognition of afmmmal and informal learning.

In Greece,he political will for Life Long Learning has beeexplicitly stated on two levels

VET

I. On theStrategicLevel
National Action Plans:

1. The National Action Plan for Employment drafted bythe Ministry of Finance &Economyfor the
2000-2006programming period
It encompasses th@perational Programme (OP)A Emp |l oy ment & Vocaftheonal
Ministry of Employment and Social Protection for the 20082006 programming period. las
actually redrafted upon an agreement between the relevant national aeshariid the European
Commission following consultation processeat Ministry level and between the Ministry of
Employment and Social Protection and the Regional Authorifiée Scial Dialoguewith the Social
Partners placed particular emphasi®n employment policieswithin the 3¢ Community Support
Framework

2. The National Action Plan or National Strategic Reference Framewaltafted by theMinistry of

Finance & Economyor the20072013programmingperiod.

It encompasses he SectDewvel oPphent of Hu mamsatfhecapitalisatomfs 0 , w h

t he ¢ ohuwman regobreeas a drivingforce for development, as well as thiehancementf social

cohesion.

3. The National Reform Program 20052008 draftedaccording to the directives of the revised Lisbon

Strategy.

Briefly, the priorities setvith regards to thdhuman capitafor the 20052008 period, are: employment

increase, unemploymedecreasas well asmore effective systems of education, training and retraining.

Targeted actionbave been designed to achieve thepsigtritiesin an effort to reduce the risk gbcial

exclusion.

National Linking Systems

1 The National System for Linking Initial Vocational Education and Training with
Employment (ASSEEKA), 3191/2003 ActQfficial GazetteD 258/7.11.03)ywhich aims atinterlinking all
the systems developed by different Ministries under a single coordinating authbatjct was signed by
the Ministes of Employment & Social ProtectipNational Education & Religious Affairs, Economy &
Finance, Development, Rural Development & Food, MercantileindaHealth & Social Welfareand
Interior, Public Administration andecentréization

1 The Cooperation Memorandum signed by the Ministers of Nation&duation & Religious
Affairs and Employment & Social Protecti@ming at the development of a comprehensive strategy for
linking initial and continuing vocational education and training systems in Greece

1 The Action Plan for Linking Initial and Continuing Vocational Education and Training, in

the context of LLL, aiming atnterlinking the certification systems for nitial education and training
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(OEEK being therespective certificatiorauthority body) and continuingocational training EKEPIS
being therespedie accreditation authority body)The planmade reference tintegratedvalidation
systems of a) study programs, \@)cational qudifications c) trainersfor adultsand d) structures.A
technical committee, consistiraf representatives by the Ministrie$ National Educationand Religious
Affairs, and Employmenand Social Protectionyas established for the implementation of the action plan.
Enactment of respective Actss enabled the implementation of several designed actions.

Systematization of LifeLong Learning

The 3369/2005 Act (Official Gazette A 171i62005) regarding the Systematisation of LLL was
introduced tacomplementhe aforementione®191/2003 Ac{ESSEEKA)andsetthefollowing:

a) providers fodife long education

b) providers fotife long training

b) the accreditation gbb profiles by E.KE.PIS

c) life long educatiorprograms

d) life longtraining programs

d) accreditatiorand evaluation proceduré life long education &raining programs.

II. On thelegislativeLevel
Joint Ministerial Decrees(JMDs) have beemigned by the Ministers &mployment & Social Protection
Economy & Finance, andationalEducation & Religious Affairs resulting from numerausetingsand

consultationprocessewith the stakeholders (authority bali, social partners, unions), as follows:

A. In respect tadhe accreditation systems for job profiles, training programsvell as knowledge, skills
and competencies

0 Thel110998/2403-06 JMD (Official Gazette566/0805-06) i Accr edi t atli @e:o of

Job

0 The 110998/2403-06 JMD (Official Gazette566/080506) i Accr edi t ati on Syste

pr ograms, knowledge,. skills and competenci esbo

B. In respecto the accreditation and evaluatigystems fotraining providers

0 Thel10327/21.2.2003MD (Official Gazette230/21.2.2005AccreditationSystemof Vocational
Training Centreso

0 The 110328/14.2.2005JMD (Official Gazette. 231/21.2.2005fiAccreditation, Orgoing
Monitoring, and Evaluation Systenf Specialised Centrder the social and vocationadtegration
of people withdisabilities and Specialised Centres fordeng users

0 The 111384/13.5.2003IMD (Official Gazette 616/ 1 9 . 5 . @Qn@ding Moniforing and
Evaluation System of Vocational Training Cenfres

0 Thel112281/31.8.2008MD (Official Gazette1095H710.8.2006)iComprehensivesystemfor the
Management, Evaluation arsldit of Vocational Training Actions co-funded bythe European
Social Fund ESPH within the frameworkof the 3 CSF (20002006) for all the Operainal
Programs which includér ai ni ng Acti onso.

C. In respecto the accreditation dlumanresources
0 The 113613/9.11.2006JMD (Official Gazette 17008021.112006) A Accr edi t at i on
Trainers for Adulté
0 The 113709/15.12.20089IMD (Official Gazette 1821B/23.12.2005)i Accr edi t at i on
Support Services Professional so

S
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It is to notethat Trainers for Adults and Support Services Professionals haveetw a&n accredited
training program in order to be accredited by EKEPIS. Their accreditation may be consideggdtion
of non formal learningin the sense that it grants them eligibility as follows:
o from 1.1.2008 and on, eligiity for teachingn vocational training programso-fundedby the EU
will have only those registered ithe EKEPISRegistry of Accredited Trainers for Adults.
o from 1.1.2008ndon, eligiblity for providing support serviceg actionsco-fundedby the EU
will have only those regptered inthe EKEPIS Registry of Accredited Support Services
Professionals

Adult Education

The Gener al Secr et a policg dn ndnformal and nforinal IEaching factisesoon thes
following:

9 aligning the life long educationsystem for adults with the national strategy for the economy,
society, digitalconvergencemultilingualismetc. and reinforcing the systeat institutional and
operational level

1 updating thelegislative and regulatoryramework providing for quality life long educaibn
services

9 broadening thelearning areasof the life long educationsystem for adults andhtegrating
evaluaton

1 linking the life long education system (nformal) with the formal education system and the
labaur market.

2.1.b) Do you have legal regatory frameworks concerning recognition of Afmnmal and informal
learning? Pleasestaiey es, under devel opment/discussion, or
possible reasons for the inexistence as well as possible future prospects. BortioB 0 answer ed

6under development/di scussioné, please answer to

VET

In Greece, theris no singleand comprehensivenational framework for the recognition of non-formal
and informal learning.

The Act 3369/2005 on sy&hatization of life long learningetsthe legal framework foaccreditation.

Accreditation is considered to reinforce reliability and transparency and promote social acceptance in the

systems pertaining to ndormal and informal learning.

The developrant of accreditation systems (with set criteria, procedures and processes)ealexkant
Ministerial Decrees as previously mentioned (2.1a) is geared tovsaiftlig the focus to learning
outcomes- the knowledge, skills and competencies regardlesseofvtly acquiredlt is also seen as a
stepping stone to establishingcognitionof nonformal and informal learning in the sense of providing
recognition of the knowledge, skills and competencies acquired outside the formal learning pathways.

ltistondethatt her e is a conceptual di stinction bmtween

Greece.

Life long education is perceivedas the life long learning process, which aims at the acquisition or
upgrading of knowledge, skills and competeader personal development and access to employment
opportunities.
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Life long training is perceived as the system which aims at the training and/or retraining of the human
resources, which:
a) within the framework ofnitial Vocational Training , the systermaims at providing occupational
knowledge and skills for integration and mobility in the labour market and the upgrading of human
capital
b) within the framework ofContinuing Vocational Training, the systemaims at complementing and
upgrading knowledge and dkilacquired (from the formal vocational education & training systems
and/or professional experience) for integration in the labour market, ensuring employment, professional
and personal development.

In this respect, there is a distinction between:
91 providersfor life long education and life long training and
1 programs of life long education and life long training.

This is reflected respectively in the legal framework for #uereditation of programs (life long
education and life long trainipgnd thecertificates awarded upon successful completion of an accredited
progam.The accredited programs of |life long trainingt
Trainingo.
The accredited programs of life long education lead to the award ofedifféypes of Certificates
depending on the duration of the program:

a) Certificate of Further Education (#®ur program)

b) Certificate of Life Lang Education (25®Gour program)

Adult Education

Second Chance Sotbis

The 2525/1997 ActArticle 5) sets the legal framework for tH@econd Chance SchooléSCS) The
certificate awarded by SCS is equivalent to the certificate of lower secondary education (formal system).
SCS graduateare eligible tofurther their studéesin upper secondary educatiom, vocational training
institutes, apprenticeship schools of OAED (at foster secondary education vei), Adult Education
Centres in Parent Schools, in the Centre for Life LoBducationand Distance Training and iother

further education and trainimgyograms.

Accreditation of | nproficggnecant sé Greek | anguage

| mmi grant s may attend a Greek |l anguage |l earning
i mmi g raha four $egels Upon successfutompletion ofthe fourth level of the program and the
respective accreditation examinations conducted by GSAE, they becébmiegi bl e f or -acquir
stay st at (PB D60/2006 reagarding citizens of countries out of the EU).

Certification _of Persons

The MinisterialDecree 2910/201/22-2004 (Official Gazett&40/y11-2-2004)and its modifications MD
10558/876/186-2004 (Official Gazette984/J30-06-2004) andMD 8181/831/ 305-2004 (Official
Gazette6534716-5-2005) sets the legal framework for thertification of persons employed in enterprises
which provide services related to the safety or hygiene of citizens or protetctr@environment.

The enterprises in question are obliged to employ certified persons for their services.

Their certificaton is awardedby an accreditedicertification body operating certification of persods
according to the requirements of European Standard EN 45013 or the International Standard ISO 17024 as
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these are complemented by the Hellenic Standard of the Helleganisation for Standardization S.A.
Standard 1418.
The persons are assessed for their knowledge, skills and compesecaieting to theetstandards

2.1.c) Describe the aim(s) and principles stated in the framework

VET

Accreditation Systemfor Trainers for Adults:
Objectivesand principles
V reinforcementf the Life Long TrainingSystem
V quality assurancef training services
V upgrading oftrainersin the training programs
V determination ofcriteria andproceduredor eligibility to the EKEPIS Registies of Trainers
for Adults, Accredited Trainers for Adults

Accreditation Systemfor Support Services Professionals
Objectivesand principles
V  upgradingof support services
V  qualityassurancen support services
V  determination otriteria andoroceduredor eligibility to the EKEPIS Registriesf Support
Services Professionadéd Accredited Support Services Professionals

Accreditation Systemfor Occupational Qualifications

Accreditation of Job Profiles
Objectives and principles
V systematic analysis andecording of the ways to acquire the required occupational
gualifications
V  upgrading of occupationgualifications and promotingmploymenof the unemployed and
social vulnerable groups

Accreditation of Programs, knowlgd, skills and competencies
Objectives and principles
V development of procedures and tools for theeditation of knowledge, skills and
competencies to promote visibility of occupatiogaalificationsacquired within the
framework of Ife long training.

Accreditation Systemfor Vocational Training Centres (VTCs)
Objectivesand pinciples
V raisingrestrictionsandexceptionswhich cause unfazompetition between accreelit
VTCs
V  establishing an open accreditation process fo€¥T
V  linking the accreditation system for VTCs with the monitorargdevaluationsystem

System for the Monitoring and Evaluation of VTCs
Objectivesand pinciples
V' Monitoring and evaluating of VTCsollectingquantitative and qualitative dafiar measung
progress andmpact of training activities.
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System for the Accreditation, Monitoring and Evaluation of Specialized Centersfor people with
disabilities and ex drug addicts

Objectives and principles

upgradingguality of the services provided

reinforcement of occupational qualifications

improvement of support services provided aiming at social integration
systematievaluation othe Specialized Centers

<<<<L

Adult Education

Objectives and principles

quality assuracefor trainingservices

improvemat of the accreditatioprocedurdor the knowledgeacquired
optimal use ofesources

networking anctollabordion of stakeholders

enhancing quality odccreditation systems

< <K<K

2.1.d) Describe the historical background that this issue has been takéfthai.are the most important
drivers of legislation? If there has been already reform of the legislation, describe the change and the
pressure which made the change.

VET

Trainers for Adults and Support Services Professionals

Up to 2001 there was ndegal framework or accreditation system tbe requiredknowledge, skills and
competenciesf trainers for adultand support services professionals

In 2001 the le@l framework for theRegistry of Trainers for AdulttMD 105128/8.1.200tMinistry of
Employment & Social Protectionyjas introducedwhich set criteria and procedures for eligibility to the
abovementioned Registnyit is the first time in Greece, that the profile (required knowledge, skills &
competencies) of the trainers for adults is @dflg prescribed.

In 2005 the legal framework for the accreditation of trainers for addNdY113172/17.11.2008Mlinistry

of Finance & Economy aniinistry of Employment & Social Protectiprwas introduced, which set
criteria and procedures for theceeditationsystemfor trainers foradults.

Additionally, in the same year, the legal framework for the accreditation of support services professionals
(JIMD 113709/15.12.2008Ministry of Finance & Economy, Ministry of Employment & Social Protection)
was ntroduced, which set criteria and procedures for the accreditation systempfoortsservices
professionals.

Vocational Training Centres

In 1997, the legal framework for the accreditation of vocational training centres was introduced. To this
date, thee have been several modifications under respective JMDs aiming at the upgrading of the
accreditation systenT.hrough the implementation of this systeime hecessityemergedor developing an
accreditation system for training programs and knowledge, skills competencies acquiré@m non

formal training pathways (JMD1D998/2403-06), as well as the legal framework for the accreditation of
knowledge, skills and competencies regardless of the way acquired (ESSEEKA, 31B20138).1t is to

note that Geece has been actively involved in numerous research projects and studies at national, european
and international level, as well as consultation procedures and meetings with the participation of the
authorities, social parers and stakeholders, which hasignificantly contributed to the development of

the abovementioned systems and legal frameworks.

23



Adult Education

In 1997, he 2525 Act Article 5) sets the legal framework for ti&=cond Chance SchoolSCS). The
certificate awarded by SCS is equivalémtthe certificate of lower secondary education (formal system).
Eligible to attend SCSs are adults who have not completedybardompulsory education.

2.1.e) What areas of competencies do governments hairgesrd to have? Are there any specific areas
that are/ to be regulated by law or by social partners for professional recognition?

VET
The areas of competencies to be regulated will be determined upon the accreditation of specific job profiles.

These aredetermined upon consultation with the social partners and stakeholders. To this date, the
accreditation procedure for the first group of job profiles has commenced.

Adult Education

Thekey areaswf competenciesetby GSAEare the following:

ICT

maths, economics andntrepreneurship

foreignlanguages

Greekfor immigrants

healthculture

areas of competencies in high demand for specific target groups.

ogrwWNE

2.1 ) Describe, if any, operational systems to put the legal framework into practice. Whp #et u
system(s)?
VET

In respect to the legal framework regulating the accreditation of knowledge, skills and competencies,
implementatiorby EKEPISis pending.

The processagarding the accreditation of Trainers for Adults and Support Services Ryn#éds@iut into
force by EKEPIS as wéllis currently under implementation and has not been completed yet.

2.1.g) Provide information, if exists, any evaluation of how they work or how they have not worked.

VET

The operational systemgertaining to tke legal frameworks mentioned in 2.héave not been fully
implemented or their implementation is pending. Thus, no evaluation has been conducted.
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2.1.h) Describe outreach activities or awarengsssing activities of the framework or the operational
sysems. How are the objectives of outreach/awarengising activities articulated? Whichudiencés)
dotheactivitiesmainlytarget?

VET

Outreachactivitiesfor the frameworlandthe operational systenmsclude:
1 social dialogue, with the active partictjman of all stakeholders
1 website
JMDs, relevant announcements, proclamations, information etc is published on the EKEPIS website:
www.ekepis.gr
 events
Conferences, open events, workshops, meetings etc are reguladgized) by EKEPIS with the
participation ofall stakeholders, open tolpublic depending on the event
1 promotionactivities
EKEPIS participates in various events held at national, European and international level to publicize its
activities, systems andggective provisions
1 mass media
Publicity through the rass media: press announcements, press conferences, participation in radio broadcast
T publication of the Newsletter AKATARTI ZEI NO
EKEPIS publishes a quarterly newsletter for vocational training
9 producton of audievisual communication material
Leaflets, manuals, special editions, videos;RDMs, posters etc

All the abovementioned outreach activities contribute significantly gablicize and disseminate
information regarding the framewaqrkystemsand associated provisiorsf EKEPIS.

The target audiencegpending on the activity may lbepresentativesf public authoritiesprganizations

and agencies, local authoritiamiversities, researchcenters,chambers,social partners,Cedefop EU,

OECD etc, as well as representatives from vocational training providers, trainers for adults, support
services professionals, field experts.

In this line, other bodies which establish legal frameworks and operational systems (2.1b) may also
implement similaioutreach activities.

Component 2.2. Governance and the role of government

2.2.a) List all actors in governance and create a matrix of who (e.g. government-gmeasinment,
assessment centres, public educational institutions, privatprédit educationproviders, professional
bodies, etc.) does what (provides academic/ professional recognition, overseas assessment, etc.) for non
formal and informal learning. If there are more than one body who are responsible for an action (e.g.
recognition), list all &tors involved and describe how is the coordination managédRere are more

than one ministry of a government are involved, specify which ministries have competencies for what. How
clear are the different roles by different actors communicated amengs#ives as well as to users?

List of o6who dforma andvilfaniablearniograndmecagnition of such learning

® See Component 4.1 for complementary data.
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Who?

What?

OEEK (Ministry of NationalEducation &
Religious Affairs)

Accreditationof CertificationBodiesfor computer skills
certification

Private orpublic certificationbodiesfor
computer skills certification

Examinations
Certificatefor computer skills

Ministry of National Education & Religious
Affairs i Directorate for the Certification of
Language Proficiency

Assessmedrsystem
Certificatefor language proficiency

General Secretariat for Adult Education
(Ministry of NationalEducation and Religiou
Affairs)

Certificate of Further Educatiomf to75- hour
educationaprogran)

Certificate of Life Long Educatiorup to250 hour
educationaprogran)

Greek Language Proficiency fommigrants

Institutes of Life Long Education (Higher
Education establishments

Certificate of Further Education (up to 75 hour
educationaprogran)

Certificate of Life Long Education (up 250 hour
educationaprogran)

EKEPIS(Ministry of Employment & Social
Protection)

Accreditation of Vocational TraininGentres

EKEPIS Accreditation of Trainers for Adults
EKEPIS Accreditation of Support Services Professionals
EKEPIS Accreditationof Knowledge, Skills and Competencies

(pending)

Vocational Training Centres accredited by
EKEPIS

Continuing \ocationaltrainingprograms

Certificate of Attendance

Vocational Training Centres supervised by
OAED (Ministry of Employment & Social
Protectiam)

Continuing \ocationaltrainingprograms

Certificate of Attendance

Certification bodies for the certification of
persons

Certificationof persons employed in enterprises which
provide services related to the safety or hygiene of
citizens or protectio of the environment

Privateeducation providers

Education programs

Degrees (graduate and post graduate degree level) n
recognized by th&reek state

Privatecompanies

Trainingprograms for theiemployees

Other Ministries

Vocational education & @ining programs in specific
learning areas

2€




2.2.b) Create the above same matrix for recognition of formal learning for comparative purposes.

Li st of 6éwho does whatdé for for mal l earning and r

Who? What?
Ministry of Natioral Education and Religioud Primary, Secondary and Higher Education
Affairs
OEEK (Ministry of NationalEducation and | IEK i Vocational Training Institutes provide initial
Religious Affairs) vocational education & training
Certificates oflnitial Vocatioral Education &Training
(postsecondary levellecognized by the state
GSAE Ministry of NationalEducation and | Second Chance Schools (Adult Education)
Religious Affairg Certificaterecognized asquivalent to lower secondary
education

2.2.c) Describe the competencies (direct and indirect role) of government in the practice? Which of the
foll owing three models would your country be cl ac¢
ofi ndustryé model ;-ofpR i @ @&dprledoimi inesn&emodel 6; and
modeb. Explain why that model fits into your country context. If there is a trend to shift to another model,
describe driving forces for such change. Describe the details. If none of which Eestatgour country,

describe your own country model.

Greececan be classified among the countries in whiod predominancef-public authorities model is
currently in practice. This emanates from the fact thatovision, accreditation and recognitiorf aon
formal and informal learning is under the responsibility of public authorities.
In particular,
1 Under theMinistry of National Education and Religious Affairs
GSAE Second Chance Schools Adult Education Centres, Prefecture Committees forPeoplé s
Education, Parental Schools) are providers for life long education
Higher education establishments: Institutes of Life Long Education

1 Under the Ministry oEmployment & Social Protection:
EKEPIS: Vocationatraining providerdor continuing vocatioal training
OAED: Vocational training providers for continuing vocational training.

2.2.d) Describe, if any, inteministerial approaches to the issue? Describe also the policy objectives
behind such approaches as well as positive results and challtmgeate.

VET

Inter-ministerial approaches are explicitly described in

I. the aforementioned framework of ESSEEKALE).
The National System for Linking Initial Vocational Education and Training with Employment
(ASSEEKA aims at interlinking all the systems developed by different Ministries under a single
coordinating authorityThe Act was signed by the Minisseof Employment & Social ProtectipNational

6 See UNESCO UIE Report (Draft) at: http://www.unesco.org/education/uie/pdf/recognitiondraftsynthesis.pdf
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Education & Religious Affairs, Economy & Finance, Devetgmt, Rural Development & Food,
Mercantile Maine, Health & Social Welfareand hterior, Public Administration an®ecentréization.
Strategic objectives of the system are:
9 establishment of a reliable and efficient system for the diagnosis of labowtmadds
1 development of a comprehensive framework for:
a) evaluation and accreditation of vocational education & training (providers, trainers,
programmes)
b) professional rights procedures
c) accreditation of vocational qualifications regardless ofathg acquired
1 establishment of a system for counseling and career guidance
1 reinforcement of social acceptance of vocational education & training systems.
The system was put into force in 2006.

II. The framework of the Systematisation of Life Long Learninga2.1
Within this framewor k, the fAiNational Committee fc
life long education & life long training needs, the evaluation and coordination of respective providers and
services, as well as the linking with EBEKA. In this committee, social partners and the following
Ministries are representeMinistry of Employment & Social ProtectioMinistry of National Education
& Religious Affairs,Ministry of Interior, Public Administration andecentrdization.

Component 2.3 Resources

2.3.a) Who is/are the financing body(ies) for the recognition of-ftsmal and informal learning? What
is the policy thinking behind such financing? What is the annual budget 2004/2005? (Please convert to
Euro.) Provide data, if podsle, on the breakdown of how the budget has been spent.

VET

Actions concerning VET may be donded up to 75 % by thieuropeanSocial Fund, while another 25%

derives from national resources. These actamasincludednt he Oper at i on aploynfento gr a m:
and VocationalTr ai ni ngo, AEducation & Initial Volthdt i onal
Wel far eo, A Co mptkiteent(li3)RegordBpsrationaRratjrams

In particular,the OP i E m prheonyt and Vocat iides éof theTrunding ofiacceditatignr o v
systems for vocational training centres, job profiles, trainers, support services professionals, programmes
as well as knowledge, skills and competencies.
Under this OP
91 the budgetfor the Project titledfiTraining of the tnemployed ataccreditedvocationaltraining
centers for 2002 0 0(B"%cycle) is 99.774.051 (23.839%eneficiaries)
1 the budgefor Projecttitled fiTraining of the unemployed at accreditedcationaltraining centers
for 20062 0 0 7%&ycl® 3 i s 1 4 0(28®@iEeneficiries) U
9 the budget forfunding the accreditation systems fgob profiles and training programsvas
22425 0 (he fyear20041 2005,
9 the budget for funding the training programs addressed to trainers for adiisnidllion euros
(10.000beneficiaries)Up until now, 7 million euros havelreadybeen spent.

Certification/recognitionof computerskills

The certification procedurs funded by the beneficiaries, who pay feesédificationbodiesaccredited
by OEEK. The certification bodies in tupay acertain feeto OEEK in orderto coverexpenses of the
accreditatbn procedure.
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Certification/recognition ofanguage proficiency
The certification procedure is fundedp to50 % by the Ministry of Nationatducation and Religious
Affairs, while the ranaining cosis covered by the fees paid by the beneficiaries.

Adult Education

GSAEGs training programs are funded by-mdntioeed st at e
principles:
I. accesgo all citizens
II. improvement ofjuality ofeducationaprograms
lll. cost efficiency oplannedactivities
Refer to Annex Adr financial data.

2.3.b) If the system has existed for some years, please provide the budget data since it existed. Has there
been any increase/decrease of budget for recognition offoramal and informal learning since a
framework/system has been takg? If so, describe any elements that have driven such change.

VET

The legal framework for the accreditation of jpiofiles programsknowledge,skills and competencies
was introduce®0052006. The same applies to thecreditation of support servie@rofessionalsT heir
implementation is still pending. Thus, themeno available budget data.

Certification/recognition of computers skills

The certification procedure commencied2006. To this date, therare six private certification bodies
accralited by OEEK. Apart from42.000,00 (p7.000,00) eurospaid by them to OEEK for the
accreditation procedure, no other relevant budgé&thave yet been notified.

Cetrtification/recognition ofanguage proficiency
The certificationprocedurecommencedn 2003 by the Ministry oNationalEducation & Religious Affairs.
There are no available budget data.

Adult Education

Data on &ndingfor GSAEO s adul t educati on pr¥r200§is tonbe fodindin t he
Appendix A. Data denote amportantincreasen the funding for lifelongeducation due to the operation

and wider range of activities 8ICS, AECs, Parental Schookhe Centre for lifelong distanceducation.

Additionally, implementation of other life long educational programs has leadstistantial increase in

optimal allocation ofEuropean fundsSuch programs ardi Ad u |l t BdNewt Teohnol ogi
i Edu c foit Raonars |, NfnGreek Language Lear niforgspediosocial mmi gr
groupso.



2.3.c) Who pays fothe assessment and recognition processes? If an individual is to pay, how much is it
cost to him/her? Break down the costs by levels assessed or by types of subjects assessed, if relevant. Are
there any cossharing arrangements between educational instihs and employers, between education
institutions and government, etc.? Describe the costs arrangements.

VET

In respect to the accreditation of human resources, the following apply:
9 to be included in th&EKEPIS Registry of Trainers for Adults or thRegistry of Support Services
ProfessionalsEKEPIS requires an assessment feé0oéuros
1 to beincluded in the Registry oAccredited Trainers for Adults or the Registry @fccredited
Support Services ProfessiondKEPIS requires an additional accration fee ofLO0 euros

Certification/recognition of computers skills

The certification procedure is funded by the beneficiaries. They pay an application fee of 50,00 to 70,00
euros and an examination fee of 30,00 to 35,00 euros for every learnintpr{tbdte is an option of seven

in total).

The certification body, which conducts examinations and awards certificates, pays an application fee of
2.000,00 euros to OEEK. If accredited, it pays another sum of 5.000,00 euros for receiving the respective
licence.

Certification/recognition ofanguage proficiency

The certification procedure is funded up to 50 % by the Ministry of National Education and Religious
Affairs, while the remaining cost is covered by the fees paid by the beneficiaries: Lewglgohde
proficiency Bl(average)50,00 euros, levad2(good) 60,00 euroslevel C1l(very good): 70,00 euros

Adult Education

Participationin GSAE adult education programs, as welbhasessmergnd certification (when provided)
arefree of charge.

2.3.d) How manyassessment centres andassessors exist to daté any? Where are such assessment
centres located? Please specify the areas/regions with characteristics of such areas/regions (e.g. the
average income, the income disparity, etc.) How wagidtision made where to locate such centres? How
much does it cost to maintain suchntres and/orassessors? How many training programmes exist:
specify how many in a given year, if there are significant increases per year? How much does it cost to
train such assessors? Break down by levels assessed, if relevant.

VET

The implementation phase of theceeditationsystem of knowledge skills and competenciedss still
pending. Thusthe exact number ofssessors and assessmesitershas not yet been deteined.
Assessment processes tebeheld at national antbr regional level and assessors are to be trained. The
total cost of the respective training program is estimated 205€00000 .
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Certification/recognition of computers skills
Every certification body may have assessmegntes of its ownor may have contracted with other
accrediteccentes. They are located throughout the country with the majority bieidghens andsalonica.

Certification/recognition ofanguage proficiency

The number andbcation of the examinationcentes depends upon the number of laggtions received
locally. The Ministry ofNationalEducaton and Religious Affairs makes use ofitsblic schoolsdcilities
throughouthe countrysince examinations take place on Saturdays and Sundays.

Adult Education

GSAE hasrecently (20062007)introducedthe provision fotthe fiRegionalQuality Assessor for Life long
Adult Educatio and thefiRegionalCounselo for Life long Adult Education. The Regional Council is
responsible forthe supervision of the educational and assessment procésmgs. are 13 Regional
Counselorsone peregion.

Component 2.4 others

2.4.a) Provide any other institutional arramgents that you think are the most important characteristics
that exist in your country, which have not been addressed in above Component 2.1, 2.2, and 2.3.

VET
Otherinstitutional arrangements

In GreeceMinistries implement education and training pragsafor their employees. Such Ministries are:
the Ministry ofHealth & Welfare Ministry of Agriculture and Rural Developmen®Public Order Interior
and Public Administration Mercantile Marine,National DefenseJusticeetc. Participation in these
programs may contribute to career development.

A case of impact on policEQUAL in Greece

Within the framework othe European Community | nitiative EQUAL (1 cycle, 2001-2004) EKEPIS
had an active involvement in the development of the National ThenNdiwork (NTN) titled
AfAccreditation of Vocati.onal Qualifications and S

The NTN actually addressed the need for dewelppan accreditationsystem for occupational
gualifications (knowledge, skills and competencies), which would be based orofidéspin response to
the needs of the labour market (small & medium sized enterpridd®) outcome waspolicy
recommendations emanating frdhre pilot apfication in certain profession3hese highlighted the need
for a comprehensive and integrat@cteditationsystem which waild be competenelkasedaccording to
national occupational profiles and standaatsl certain were incorporated into the Greek accreditation
framework. This can be considered a case of positive impact on-padikiyng.
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COMPONENT 3. DESCRIPTION OF TECHNICAL ARRANGEMENTS

Component 3.1. Qualifications, qualification systems, qualifications framework

3la)yWhat term does your counftarymauls eanfdori ndéfRoercnoaglnilt
provide the original termn your own language as well as the literally translated term in English. Please
describe if the term has certain connotations, implications, specific associations, etc.

Theliteralt ransl ation of t he ifteerrmma | i Reercd g n hih Geakislo f | enaol
il 3 Uo 3 1ejddg d seaUdd g &t & dl doll Thg term has not yet been incorporated as sucmy
legal framework previously stated (Component 2).

Nevertheless, conceptual associations to the term are to be found in the legal framé&&8kEBKAand
thehR Accreditation System for progr ams, knowl edge,

Within the framework oESSEE KA, the AAccreditation System for
Qual i ficat i on adreditatian ofivataienal fualificabhshregardless of the way acquired
and their matching to professional certification.

Within the framework of the EKEPI'S fAAccreditati
c o mp et gthec)istens piovides for tlaecreditation of knowledge, skillsand competencies acquired
upon successful completion of an accredited vocational training program.

Inrespecttdi Cer t i fi cati on/ r ec og nunterthenMinstfy of|[Edunatjom,ahg termp r o f i
used i n  Griddsk edh rd@pslate | i t er al | y iGordceptudilya this type dfi t at i
accreditation means certification and recognition.

InrespecttdgiCer t i fi cati on/ r e c o gundertOEEKNsaref Minstoy/)ntpjeunt used s s ki |

Greek is« a0 Ug g whic rassf)l at es | iterally into #fAcertific:
certification means recognition.

3.1.b) Describe if recognising of neiormal and informal learning is iked to qualifications,
gualification systems, or qualifications framework in yoauntry. Providedata, if any, theimpactof such
linkages

To this date, there is no comprehensive Idgaheworkfor qualifications. Thus, thee is no clear linkage
of the recognition of non formand informallearningto qualifications qualifications systems or legal
framework of qualificationsin this wayiit is notpossibleto record any impact of such linkages

The recognition of non formal learnimg the field ofcontinuingvocationaltrainingis a process whictill
be put into effect undehé provisions of thd M DAcdreditationSystem ofPrograms, Knowledge, Skills
and Competerie s 0 .

The recognition of non formal learning in respect to Trainers for Adults and Support Services Professionals
is achieved upon successful completion of a sewaccredited training program arehders them eligible

for employment in EW&o-fundedtrainingand support services actions.isl esimated that 10.000rainers

for Adults and 50@Bupport ServiceProfessionalsvill have beeraccrediteduntil August 208.
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3.1.9 What kinds of qualifications (e.g. certificates, diplomas, degrees, licenses, etc.) are more linked to
recognition of nofformal and informal learning? What are the difficulties or obstacles in linking
recognition of norformal and infemal learning to qualification framework?

The implementation of the EKEPISAccreditation Systemfor Programs, Knowledge, Skills and
Competencieteads to the awarding of a Céidate of knowledge, skills and competencaesgjuired via a
training program. However, the fact thain Greece,job profiles hae not yet beendeveloped and
accredited posaddifficulties for the linking of nonformal learning tdhe abovementionedramework

The processoff Cer t i fi cati on/ r ec ogn urder thenMintstry ofl Edutagiandegds pr o
to the awarding of t he L anRQfalgrecoghizedlfyihestatency St at
The processoiiCer t i fi cati on/ r ec o gundet OEEK (samé Mimstryjepds toeghe s s K i
awarding of théiComputer skills Certificatefully recognized by the state.

In respect trofessional licenseshese may be granted itwdividuals who are not holders of any formal
gualification, but do have work experienceria processedepending on the professiofhesemay entail
recognition ofthe outcomes ahformal learning

3.1.d) Describe if there are differences in such linkages depending on whether the qualifications are
professional or academic recognition? Can the link to the qualification systemsnbemyi of such
recognition be a means for establishing 6l egiti ma

Within the framework for the accreditation and certification of computer skills and language proficiency,
these certificates can estatd h 6 | ebgth in wonkeng lijfe @nd in théormal educational systemsince
they are fully recognised by the state.

The aforementioned vocational training provider¥TCs, see Component 2.1ive certificates of
attendance of a training program,iefihmay have a kind of recognition in the labour market, which in turn
may establish a kind of 6legitimacyd in working I

3.1.e) If your country has a national qualification framework or in the process of establishing one, has
the development towardscognition of nofformal and informal learning been of the drivers for your
country to establish one? Is the development of the qualification framework and its implementation in
practice with the recognition of neiormal and informal learning in parate

To this dateGreece has not yehplemented a comprehensinational qualificatioframework However,

as previously stated, the legal framewddt the accreditation of programs, knowledge, skills and
competencies aims at the recognition nafinformal learning. Moreover, as already stated, the legal
framework for the accreditation of language proficiency and computer skills aims at the recognition of
informal learning.

3.1.f) What are some potential threats of recognition of-fmmal and infornal learning to higher
education institutions, employers, and individuals? How can resistance from the higher education sector
be overcome to embed the recognition of -ftsmal and informal learning into the qualification
framework?

No available data.



Component 3.2. Credittransfer and accumulation

3.2.a) Describe any formal credit arrangements for fformal and informal learning, if they exist. What

are general policies, objectives, and legislative, regulatory of sectoral agreement frameworks for such
credit arrangements? How are the arrangements usad similar levels, between different levels, or
between different sectors? Provide data, if any, of actual users (humber of users, at what level, which
sector, transition path, etc.)

VET

In Greece, le credit transfer system isurrently under elaboration within the framework of European
Credit system for Vocational Education and Training (ECVET).

Adult Education

Thereare no creditarrangements fononformal and informallearningmainly due to th absence of a
national qualifications framework, in which all types of learning are included.

3.2.b) Who is/are responsible for credit arrangements for -fimmal and informal learning? Ist
differentfrom thearrangementgor formal learning?

Refer t03.2a)

3.2.c) How is a credit counted? Number of hours of a course? Please specify how credits are counted on
what base in your country.

Refer to 3.2a)

3.2.d)What are the incentives or disincentives for participants to gain credit and providers toreilie?

Refer to 3.2a)

3.2.e) Describe, if any, how the recognition of Afammal and informal learning is integrated in your
VET system through credit system: e.g. the dual system to integrate experiential learning.

Refer to 3.2a)

3.2.f) Provide data,fiany, how the recognition of ndarmal and informal learning is integrated in your
HED system through credit system: e.g. research on the growing number-optakaternships, etc.

Refer to 3.2a)
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Component 3.3. Assessment methods and procedurés

3.3.a) Describe the assessment arrangements. Who carries out assessments, and with what type of
approaches? Who validates the results of the assessments? How long will the assessment procedures take?
If methods or procedures vary depending on sectorshkshame of the sectors and the methods used for

the recognition for the sector. What assessment procedures do participants go through to get their non
formal and informal learning recognised? Describifferentstages

VET

Certification'recognition of computer skills

The bodies which carry out relevant assessmpracessesare Certification bodies accreditby OEEK.
Assessment procedures atesignedin order to evaluate the knowledge and skills according to set
standards and at tercasand ane wetbhsedekamimatidns 6 c omp et

Certificationrecognitionof Language Proficiency

Examinations are helvice a yearat national levebn the basis of aommonprogram framework for all
languagegEnglish, French, German, Italian) and comnstandards. They are conducted by the Ministry
of Education (Directorate of Language Proficiency rtifieation) and include oral and written
examinations.

The EKEPIS assessment procedure fhnowledge, skills and competenciesf trainees who have
compleed an accredited training program is as follows:

9 a scientific committee is set up by EKEPIS in order to determine the methodology and the content
of examinations according to the standards of every job profile.

1 an accreditation committee is set up by EKERISrder to select examination methods and topics,
carry out examinations at national and/or regional level and validate the acquired knowledge, skills
and competencies. Members of the committee aefield experts from the respective EKEPIS
Register, arainer for Adults from the respective EKEPIS Register asthfi member oEKEPIS.

Assessmentesults are validateby EKEPIS (Board of Directors)The respective Ertificateis mailed to
participantswithin thirty (30) days.

The aforementioned assesent procedure has not yet been implemented. Thus, it is not possible to
specify time requirements. The procedure is not setgpendent.

EKEPISwill develop a databas# examination methods andpics.

Assessment processes may include: oral and/dtewrexaminations, interviews, projeessignments
observation, evaluation dechnical skillsetc. The participants who fail have the right to reapply for
assessment within24-month periodIn case they fail once more, they are obliged to attend aeditec
training program to be eligible to participate in the assessment process required for their accreditation.

TheEKEPIS assessment procedure fainers for Adults is as follows:

As already mentioned Trainers for Adults have to enrol in the EKRB{fister ofAccreditedTrainers for
Adults in order to be eligible for teaching in training programsfeoded by the EU.

The respective accreditation procedure for Trainers for Adults encompasses the following steps:

1 Trainers for Adults apply for enrolmein the EKEPIS Register dfrainers for Adults. Criteria
for enrolment are educational, professional and teaching background and experience.

" Note that some of the questions are to complement data to be collected in Annex.
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1 Upon enrolment, they have to atteadB0Ghour accreditedraining programAt the end of the
program, they preent a 20minute teaching session, whidh evaluated bya twomember

AccreditationCommittee Evaluation criteriaand processesre as follows:

1. Beginning& closing the teaching session
1 consistency with the set standards for beginning and closing tdtertgaession
1 structuringg he Al engactni ng c
presenting oneself
motivatingtrainees
consistency with the set time frame
linking learning units
recapitulating aims, key points
conclusions
2. Setting objectives
1 clarifying objectives
responding to thaeeds and educational level of trainees
meeting the learning objectives of trainees
feasible objectives
reference to knowledge, skills & competencies
1 readjusting objectives if required
3. Relating content with learning objectives
1 linking contentwith aims & objectives
9 readjusting content if required
1 relating time with content and teaching techniques
4. Clarifying concepts and terminologyi Handling of language- Body language
1 competency in the use of language (oral production)
9 concept analysis
1 appropria¢ body language
5. Selecting teaching techniquesombination and flexibility in their application
1 appropriate teaching techniques (mainly interactive)
f teaching technigues compatible to
6. Encouragement and iteraction
active participation
trusting environment
adult education principles
creativity
team work
feedback and se#valuation
7. Access to social vulnerable groups
9 approach tailored to the needs of social vulnerable groups
1 equity
1 active participation
i overcoming stereotypes
8. Use of Audiovisual and electronic equipment
1 compatibility with objectives, content, teaching techniques
1 quality of equipment and appropriate use

T
T
T
T

= =4 =4 -8 -8 -9

TheEKEPIS assessment procedure fupport Services Professionalis as follows:

objectives,

As already mentione&upport Services Professionals have to enrol in the EKEPIS Reqgigtecrefdited

Support Services Professionals in order to be eligibtgoroviding support servicas training programs

co-funded by the EU.
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The respective accreditafi procedure for Support Services Professionals encompasses the following steps:

1 Support Services Professionalsply for enrolment in the EKEPIS RegisterSfpport Services
Professionals

1 Upon enrolment, they have to atteadB0Ghour accreditedraining program At the end of the
program.they presena nintérvention Plad whichis evaluated by twomemberAccreditation
Committee Evaluation criteriaand processeare as follows:

1. Setting clear objectivesof the Intervention Plan
1 am
9 action axesdiagnosis oheedsconsultationpsychological andacial supportinformation career
orientation personal action plan etc)
1 expected outcomes
2. Methodology for needs dagnosis
9 target group and/or individual characteristics
1 analysis of the needs of thargeted group and / or individual
3. Suitable and sufficient actions
1 actions and specific objectives tailored to the target group and/or individual
1 meeting the needs of the target group and/or individual
4. Relating actions tosetobjectives
1 relating adbns to expected outcomes
1 efficiency of actions
5. Techniques andtools for the implementation of the intervention plan
1 development of appropriate techniquesools

Certification of Persons

Enterprises which provide services related to the safethwgiene of citizens or protection of the
environment are obliged to employ certified persons for their services.

Their certification is awarded by an accredited
according to the requirements afifepean Standard EN 45013 or the International Standard ISO 17024 as
these are complemented by the Hellenic Standard of the Hellenic Organisation for Standardization S.A.
Standard 1418.

The persons are assessed for their knowledge, skills and compettweding to the set standards

Criteria for their accreditation and maintenance of accreditationdaget e r mi ned i n t he |
schemeo of the certification body. The scheme d
evaluate the competee of candidates.

Adult Education

Assessmenprocesses are set according to the educatigmalgram They aim at evaluating learning
outcomes on diverdevels(i.e. literacy, numeracyspecificskills).
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3.3.b) Describe different types of assesatmmethods and procedures. Provide data on advantages and
challenges for the different types of assessment (e.g. compbtssrbassessment, summative assessment,
portfolio assessment, etc.) What are the principle drivers of costs of different typesesfnasnts to
different actors? Provide evidence, if any, of certain types of assessment may become beneficial or a
barrier to participants (e.g. psychological, financial, etc.).

VET

Certificationrecognition of computer skills

The certificationbodiesassess the knowledge, skills and competencies according to set standards in the
fcertification schemeod. The assess process inclu
multiple choice questions, gditling etc.

It is a learningoutcome asessment and the respective certificate is a prerequisite for employment in the
public sector in Greece.

Certificationrecognitionof Language Proficienc{KPG)

Assessment process consists of two pantiiten and oral.
Examinations consist of four rdales:

Module 1: readingcomprehensioand language awareness
Module 2: free writing production and mediation skills
Module 3: listening comprehension

Module 4: free speaking production and mediation skills.

Module 1 and 3 are assessed through an optiagd reading program, while Module 2 and 4 are evaluated
by appointed evaluators according to set criteria and marking scale.

The certificate awarded is KPGt he State Certificate of Language
assess ment oOagrfostiadr tompetericds aeasudement) examination system.

Such type of assessment promotes recognition of proficiency in a European language as a work
gualification, since foreign language learning in Greece is viewed as an asset of educational and
profesional mobility within and outside the EU and its global scale descriptors and its specific language
use descriptors are related to those of @eenmon European Framework of Reference for Languages:
Teaching, Learning and Assessment.

The legal frameworlkor the Accreditation of Trainers for Adults provides for EKEPIS to decide upon
the assessment process, which may vary among the following:

a) eval uat i on opresdantation of teachihg sssibfzed 33a)

b) participation in written examinations (itiple-choice, open questions etc)

C) interview

d) acombination of the above.

The EKEPIS assessment process forAbereditation of Support Services Professionaléncludesthe
evaluation of the candidateds pa)esentation of the

The EKEPIS assessment process foktimvledge, skills and competenciesay vary as follows: written
and/or examinations, interviews, observatipnpject assignmentsevaluation oftechnical skillsetc
(see 3.3a).
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Adult Education

The assessmentethodsfollow to a large extent those used in the formal education systente@&sgand
examinationsetc). Howeverpther methods are used as well, suchsal:assessment, group evaluation,
eval uati on poftfolio, praiecst atcaThalatee abesmoreappropriatefor adultseven though
theyrequirestrict proceduresnd fileorganization

3.3.c) Describe the current relationship between academic standards, professional standards, and
occupational standards in your country. Who owns amrols such standards?

The Ministry of National Education and Religious Affairs is the responsible state authority for academic
standards of all levels.

EKEPIS under the supervision of the Ministry of Employment and Social Protection is the responsible
authority body for implementing the accretita of occupational profiles, which setccupational
standards with the s oc iSamdethepaacretitatiorr of dccumaional profilesisont r
still pending, there is no distinct relationslygt establishetetween the different kinds of standards.

3.3.d) Has the issue been raised in your caoyriaf how the assessment practice should be balanced with
the right of individuals to have their learning completely independent of assessmergcagdition
processes be retained? Describe the debate to date, if any.

The issue has not be raised to this date in Greece.

3.3.e) How is the recognition of nefermal and informal learning qualitgssured in your country? Who
is responsible for the qu&ji assurance process? How is the issue of quality assurance treated in the
internationalisation context?

The certification system for language proficiency and the certification process for computer skills are
implemented on the basis mfspectivdaws, under the Ministry of Education.

The EKEPIS accreditation systems kmowledge, skills and competencies well as Trainers for Adults

and Support Services Professiorale based on respective lawader the Ministries of Employment and
Financeandtra s par ent <c¢riteria and procedures. State su
reinforce stability and promote quality of the abonentioned systems.

Component 3.4. Others

3.4.a) Provide any other technical arrangements that you tlerk the most important characteristics
that exist in your country, which have not been addressed in above Component 2.1, 2.2, and 2.3.

No available data.



COMPONENT 4. STAKEHOLDER BEHAVIOUR

Component 4.1.

Characteristics of stakeholdefs

Non-formal learning (Characteristics of Stakeholders Grid)

Provider of non
formal learning (e.qg.
universities, for
profit private

Recogniser of such neiormal learning (e.g.

government, guasjovernment, uwiersities,

companies, professional bodieside unions,
etc.)

Types of recognition|
received (e.g.
academic

qualificationsi

Regulator (e.g. quality
assurance agency,
professional body,
government, etc.)

Main user(s) (Specify)

companies, degrees, diplomas,
c 0 mp a nhodse credits, awards,
training, certificates,
government, NGOs, professional
etc.) gualifications, etc.)
GSAE GSAE Ministry of Education Further GSAE V  Working
Ministry of Education Ministry of p
Education Certificate (p | Education r
to 75-hour o]
educational f
program) e
S
Life Long Si
Education o}
Certificate (p n
to 250 hour a
educational Is
program) V  Low skilled
immigrants
Accreditation V  Retired
of | mmi people
Greek V  Unemployed
language (over 30
competence years old)
V  NEET (Not
in
Employment
nor in
Education or
Training)
age between
15/1630

8 Note that somef the questions are to complement data to be collected in Annex.
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Higher Higher Education establishmentg Further Higher Education | Graduate®f
Education Education establishments secondary or
establishmentg Certificate (up | Ministry of higher education
to 75hour Education
educational
program)
Life Long
Education
Certificate (up
to 250 hour
educational
program)
Foreign Ministry of Education Directorate| State Ministry of EU citizens and
language for the Certification of Language | Certificate of | Education others living,
centres Proficiency Language Directorate forthe | studying and/or
Proficiency Certification of working in
Secondary (KPG) Language Greece
education Proficiency Age group: 15+
schools
Certification OEEK Computer OEEK EU citizens and
Bodies Ministry of Education skills Ministry of others living,
accredited by Certificate Education studying and/or
OEEK working in
Greece
Age group: 10
70 years old
Male: 40%

Female: 60%
Employed: 40%
Unemployed:
60%
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VTCs (life
long training
providers)

EKEPIS
Ministry of Employment

EKEPIS
Ministry of
Employment

V  Working

Is
High skilled
immigrants
Low skilled
immigrants
Retired
Unemployed
NEET age
between
15/1630
Others
social
vulnerable
groups
(people with
disabilities,
ex-drug
users etc)

<< < <

<

Informal learning (Characteristics of Stakeholders Grid)

Types of skillsgained by
informal learning (e.g.GT
skills by using computers,
literacy by reading books,
numeracy, business protocol,
negotiation skills, etc.)

Recogniser of informal
learning

Types of Recognition
received

Regulatory body

Main users (specify)

Foreign hnguage
(English, French,
German, ltalian)
knowledge, skills &
competence (different

Ministry of
Education
Directorate for
the Certification
of Language

State Certificate
of Language
Proficiency
(KPG)

Ministry of
Education

Directorate for

the

Certification of

EU citizens and others
living, studying and/or
working in Greece
Age group: 15+

levels of proficiency) | Proficiency Language

Mediation skills Proficiency

Computer skills OEEK Computer skills| OEEK EU citizens and others
Ministry of Certificate Ministry of living, studying and/or
Education Education working in Greece

Age group: 1670 years old
Male: 40%
Female: 60%
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Employed: 40%
Unemployed: 60%

Component 4.2. Access

4.2.a) What are the eligibilities to go through the recognition process? Ififfers in different

sectors/levels (e.g. HEd, VET, upper secondary, basic education, professional, etc.), describe different
eligibilities for different levels/sectors.

VET

Certificationrecognition of computer skills

Eligibility to the certificationprocess for recognition of computer skills have:
EU citizens and others living, studying and/or working in Greece

Age group: 1670 years old

Male: 40%

Female: 60%

Employed: 40%

Unemployed: 60%

Certification'recognitionof Language Proficiency (KPG)

Eligibility to the certification process for recognition of language proficiency (English, French, German,
Italian) have:

EU citizens and others living, studying and/or working in Greece
Age group: 15+

Eligibility to EKEPIS assessment processes for thaeatitation of knowledge, skills, and competencies
are the trainees who have completed an accredited training program provided by an accredited vocational
training centre. However, the implementation of this process is still pending.

Adult Education

Eligibility to Second Chance Schools have individuals who have not completed the compulsory education
(9-year).

Eligibility to Adult EducationCentres, Prefectur e CosrEducatiprehawe indivauals P e o p
who are higher secondary education graesiat

Eligibility to Parent Schoolbave individuals who are higher education graduates.

Depending on the educational program provided, there may be further eligibility criteria, such as belonging
to a social vulnerable group, level of computer skills etc



4.2.b) How many educational institutions (in comparison with the total number of educational institutions)
at different levels praate the recognition of neformal and informal learning as an admission policy?

VET

Certificationrecognition of comuter skills

The certificates are accepted in educational institutions when IT knowledge is required for participation in
educational/research programs (e.g. {gratiuate courses in universities).

Certificationrecognitionof Language Proficiency (KPG)

The certificates are accepted in educational institutions igreign languagdnowledge is required for
participation in educational/research programs (e.g-grestuate courses in universities).

4.2.c) Describe the situation of access to informatend communication. Is there ea®p information

service centre or heldesk concerning questions which may arise about the recognition system? What
medium has been used (leaflet,-BDM, website, etc)? If there is a website, please provide the figure of
6click ratio ( how pleagenpyvide bllithe kesordp availablensince the launch of the
website.d6). Attach an exampl e. Wh a 't medi a channel
medium (newspaper, journals, free journals, jiity on the metro, etc)? Spectfye namesof suchmedia

channels

VET

Certificationrecognition of computer skills

Information on the certification process for the recognition of computer skitisovided mainly by the
website of OEEK Jww.oeek.gf and the accreditl -certification bodies (www.acta.edu.gr
www.certification.gr www.ecdl.gr www.icthellas.gr www.keycert.gr www.vellum.org.gy. The above
mentionedbodiesmay alsanform the publicby advertisng in the massnedia ad publishing leaflets and
other informational material

Certificationrecognitionof Language Proficiency (KPG)

Information on the certification process for the recognition of foreign language knowledge, skills and
competencies is provided mainly byetwebsite of the Ministry of National Educational and Religious
Affairs (www.ypepth.gr/kp

There is noonestop information serviceegardingthe accreditationfecognition system. Access to
information on EKERS accreditation systems igrovided through the websiteat: www.ekepis.gr
Additionally, useful information related to national policies life long learningis provided througtthe
websites of the Ministry of Nati@h Education and Religious Affaiest: www.ypepth.grand the Ministry
of Employment and Social Affairs atamww.ypapk.grand their relative links.
Other means used for providingformationto the public are as follows:

1 events
Conferences, open events, workshops, meetings etc are regularly organized by EKEPIS with the
participation of all stakeholders, open to the public depending on the event

I mass media
Publicity through the massedia: press announcements, press conferences, participation in radio broadcast
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T publication of t he Newsl etter AKATARTI ZEI NO
EKEPIS publishes a quarterly newsletter for vocational training

9 productionand promotiorof audievisual communication material
Leaflets, manuals, special editions, videos;RDMs, posters etc

Adult Education

Information and promotionf provided educational services of GSAEe effected as follows
9 advertisements, bulletinis the press
1 promotional materialposters, leafletdrochures etc.)
9 audiovisual promotional materidfadio andTV spots).

Substantial information is also provided dme website of GSAEwww.gsae.edu.grwith details on
educational programand useful contacts Additionally, information can be foundon the website of
IDEKE (www.ideke.edu.gras well However, there are no availablee c or ds of fAcl i ck r at

Component 4.3. Participation

4.3.a) How many people have aelly taken up the process at different educational levels? Provide any
evidence on the patterns of participants (gender, age, -®mgnomic groups, ethnicity, employment status,
marital status, educational levels and their family educational levels)?

VET

Certification'recognition of computer skills
It is estimated that, during the year 2006, approximately 7.000 people participated in the examinations for
the certification of computer skills.

Cetrtificationrecognitionof Language Proficiency (KPG)

During the year20032006, the total number of people who participatedhe exams for theertification
of language proficiency is as follows:

9 English language: 1087 candidates, 46.165 pasdegdte of success: 461%)
1 French language: 7.5@%andidates, 332 passe(rate of success: 41.40%
9 [ltalian language: 13.442andidates, 5.776 passgdte of success: 42,97%) and

1 German language: 12.684ndidates, 5.865 pasggdte of success: 46, 20%)

Accreditationof Greek languageroficiency

The total numbr of candidateswho participated in theaccreditationprocess for Greek language
competene was 6.633 with a rate of success at 78, 64%he respective training programs were
implemented by 75 VTCs accredited by EKEPIS.

The EKEPIS accreditation systemr férainers for Adults and Support Service Professionals is under
implementation, therefore there are no data available yet.

The EKEPISaccreditation systerfor knowledge, skills and competencies is still pending, theg¢here

are no data to be recorded
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4.3.b) Provide details of any survéy national household survey, user survey, étthat explains any
linkage of the background of participants and the uptake of the recognition process.

No available data.

4.3.c) Provide evidence, if any, that thecognition of nofformal and informal learning worked as an
i nnovative pathway for disadvantaged groups to ge
t o tr ai ni ngobstititedlze dikadvantagédadmmupdin your country?

To this date, there is no documentation on whether the recogmitioonformal and informal learningas

worked as an innovative pathway for disadvantage:
6training |leads to trainingd track
VET

Disadvantagedroups who participate in VET are people threatened by social and labour market exclusion
as follows:

- peoplewith disabilities

- repatriates,mmigrantsrefugees

- imprisonedrecently discharged, juvenile delinquents etc
- singlei parentfamilies

- people of diersecultural and religiouvackground

- exidrug users, HIV positive

- unemployedoelonging to45-64 age group

- mentally retarded

- mentaly-ill .

Adult Education

Disadvantaged groups in Greece may be the following:
1 Repatriates
1 ROM (gypsies)
T Muslims
1 Imprisoned
1 Immigrants
The Greek language learning program is addressed specifically to working immigrants, who may
participate in the recognition process for Greek language competence.
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Component 4.4. Incentives and disincentives

4.4.a) Provide evidenceof any, if not all, that the recognition of ndormal and informal learning
functions as a transitional or muitiirectional pathway in your country (e.g. a way to further studies,
shorten study period, find a job, change a job, get a better salaryfatdynctions as a way to find a job

from the unemployment status, is there any evidence that the length of unemployment influences the
transition.

VET

Certificationrecognition of computer skills

The certification process of computer skills is susad by the Ministry of National Education and
Religious Affairs.The respective certificate is a prerequisite for applying for a position in the public sector
(PD 50/2001, PD 347/200 & PD 44/2005 Ministry of Interior, Public Administration and
Decentréization). It is an occupational qualification for employment in the private sector as well, on the
condition that such skills are required.

Certification'recognitionof Language Proficiency (KPG)

The certification process dfanguageProficiencyis syervised by the Ministry of National Education and
Religious Affairs The respective certificate is a prerequisite for applying for a position in the public sector
(PD 50/2001, PD 347/200 & PD 44/2005 Ministry of Interior, Public Administration and
Decentralization). It is an occupational qualification for employment in the private sector as well since
foreign languages knowledge is widely required for employment in Greece.

4.4.b) Provide evidence, if any, of detailed case studies where the actgti lehstudies was shortened
by their recognition of noformal and informal learning (e.g. number of such cases, the maximum and
minimum reduced length and, thus, the costs of the study, the most practised subject areas, etc.)

No available data.

4.4.c) Provide data, if any, of the returns of investments for different stakeholders. Any evidence of better
private returns of investment (e.g. earnings) afterwards? Any evidence of fiscal returns? Any evidence of
recognition that this type of learning contrilest to democracy and citizenship as social outcome of
learning?

The accreditation of Greek languageoficiency for working immigrantsis a prerequisitefor their
employmenin the public sector.

4.4.d) Provide data, if any, of practices of fiscal inceaivfor employers (e.g. tax incentives).

No available data.
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4.4.e) Has the government made an explicit statement about promoting equity and social cohesion by
using the recognition of neiormal and informal learning? Ko, whatkindsof schemegxig?

VET

EKEPIS is the authority body for the implementation ofdhereditatiorsystem for knowledge, skills and
competencies. The relevant legal framework explicitly states the Greek policy aims on the matter, which
are the upgrading of occupationglidifications and promoting the integration of thaemployed and
socialvulnerable groups the labour market.

4.4.f) Describe a situation in your country if stigmatisation exists for the recognition efonoval and
informal learning (as opposed toethformal recognition) in the academic wabrand/or in the labour
market? If yes, have there been any attempts to change such effects and to incte&seofisuch
recognition? Whastrategieshavebeentestedsofar?

No available data.

4.4.g) Describeany incentives or levers that promoted puigiitvate partnership in the recognition
practices in the labour market? What schemes or incentives exist to encourage SMEs to engage in the
recognition arrangements?

No available data.

Component 4.5. Others

4.5.a) Provide any arrangements of collective bargaining that exists in your country. If there are
accomplishments gained by collective bargaining for recognition offoromal and informal learning,
please provide details (driving forces, technical arramgnts, beneficiaries, etc.)

No available data.

4.5.b) Provide any other technical arrangements that you think are the most important characteristics
that exist in your country, which have not been addressed in above Component 3.1, 3.2, and 3.3.

No availdle data.
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COMPONENT 5. CASE SUDIES ON BENEFITS AND BARRIERS

VET i Case Study

The Case Study was conducted in March 200fe main goal wag examinewhetherthe needs and
expectations of trainees, who had attended vocational training programsuésd .

The trainees involved in the case study wB89 adults who had completed @ntinuing vocational
training programn all regions of Greece, at VTCs accredited by EKEPIS, during the 3822006
More specifically, hiree (3)VTCs wereselected in eachregion with the exception of théttiki region,
wherenine @) VTCs were selected

The methodused was a personal interviewwith the trainees under survepasel on a structured
guestionnairg¢see respective Annex).

Component 5.1. Economic bnefits

5.1.a) Shortening the formal education process and thus reducing direct costs of learning and opportunity
costs for individuals.

No available data.

5.1.b) Increasing the visibility of neformal and informal learning outcomes and thus enhancing
potential benefits for future economic gains.

No available data.

5.1.c) Improving the allocation of human capital within organisations by matching the appropriate
demands and supplies of skills and competencies.

The majority of the respondents believe ttha training programs reflect the current needs of the labour
market, which is indicative of the fact that the allocation of human capital within organizations is in the
process of being improved by matching the appropriate demand and supply of skitlergoedencies.

5.1.d) Reducing skills shortages or skills mismatch by allowing more mobility within the labour market
(occupational mobility).

Reducing skills shortages or skills mismatch by allowing more mobility within the labour market
(occupational maility) is promotedto some extent, since 6 out of 10 respondentsdsthtd the training
programghey attendetielped them to upgrade their skills.

5.1.e) Ensuring labour force to support economic growth by the active use of the potential labour
populaion (older workers, women, immigrants, unemployed youth, etc.).

No available data.



5.1.f) Ensuring labour force to support economic growth by improving productivity of the current
labour force.

The derivedevidence denotesthat the traines improved heir knowledge and skills and that this
ameliorationwaspositively evaluated by their employers. Thiynded tdhave more stabl@bs with better
income andvorking relationshipsin this way,productivity of the labour force is reinforced and economic
growth supported.

Component 5.2. Educational benefits

52a) Reshaping the established concept of educati on

The majority (7 out of 10) diraineesstatedthat their knowledge wasubstantiallimproved while 6 out
of 10 statd that their skills weresignificantly upgradedThus, this positive experience favours a positive
stance towards patrticipation in training programs within the context of lifelong learning.

5.2.b) Providing flexible personalised leang pathways.

The majority oftraineesstatedthat the existence afainingprogramswhich offer them the opportunity
get trained in thie field of interest and desired specialisatiamanevidence that VTCs providiexible
learning pathways.

5.2¢) Raising educational attainment levels by increasing the completion rates of secondary education
gualifications.

No available data.

5.2.d) Increasing the tertiary participation rates of ntnaditional learners.

Only 4 out of 10traineesstatal that trining programseinforcedtheir desire to pursue further studigs
postsecondary or higher education levéhis fact may lead toa potentialincrease of the tertiary
participation rates of netraditional learners (e.g. adult learners, {tiane learnes).

5.2.e) Improving the teacher work force through more flexible entrance to teaching occupation.

No available data.

Component 5.3. Social benefits

5.3.a) Building social institutions to arrange smoother transition from education to work and from work
back to education; increasing soetoltural equity and social cohesion by providing pathways for
formally excluded disadvantaged groups to be included.

No available data.
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5.3.b) Leading to the better societal values (e.g. promotion of democracy, inteatuinderstanding,
better health, lower criminal rates, etc).

Almost half oftraineesstatal that their participation in a training program has helped theimpoove
their social life in terms of social relationships.

5.3.c) Enhancing flexibility to Bbow more mobility within the education and training sector (e.g. between
VET and HE and from FE to HE, etc).

No available data.

5.3.d) Building a stepping stone for prisoners to bemeegrated into a society.

No available data.

Component 5.4. Personabenefits

5.4.a) Empowering individuals to have more control over where and when they learn.

No available data.

54b) Devel oping the aspirations of those who have
gualification.

No available data.

5.4.9 Reducing the stigma of qualifications associated withfioomal and informal learning.

No available data.

Component 5.5. Others

5.5.a) Describe any cases where you identify other benefits or barriers to such benefits.

The case study showed that somets training programs learning modules and available equipaignt
not fully meet the traineesd needs.

Additionally, r ai neesd6 responses t o work expegenoce isthe mosihfrequene r e
qualification demandelly employers togetherith foreign languagesompetencandcomputer skills
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Adult Education i Case Study

An external evaluation was conducted for the Adult Education Centres (AECs) operating under the
supervision of te GSAE(Ministry of NationalEducation and Religiousffairs). These learning centres
address graduates up to higher secondary education level. The evaluation involved 254 adults who had
completed a further learning program during 2@084, as well as 53 trainers.

Component 5.1. Economic benefits

5.1.a) Shortening the formal education process and thus reducing direct costs of learning and opportunity
costs for individuals.

Participation in AECs further learning progranssfree of chargeThese programs are -fonded by
European Union within thé“3Commurity Support Framework.

In the table below, relevant variables are listed:

Tablel
CostData
AcademicYears
Variables 20032004| 20042005/ 20052006

Total Expenses 3.490|3. 736 7.148.
Trainees 10.507 24.798 69.531
Cost per Trainee 332 151 103
Number ofcourses 892 1.459 3.656
Traineegercourse 12 17 19
Cost percourse 3.91] 2.56 1. 955

Source Lifelong Learning Study Centre (2007).

5.1.b) Increasing the visibility of neformal and informal learning outcomes and thus enhancing
potential benefits for future economic gains.

No available data.

5.1.c) Improving the allocation of human capital within organisations by matching the ppat®
demands and supplies of skills and competencies.

AECsoffer further educational programs in learning areas of-tieghand, e.gahguageompetencdCT,

business etSpedfically, ICT programs contribute tb h e ¢ 0 u n tconyefasncedwhepgEurapkan
language programenhance the promotion ofultilingualism.
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5.1.d) Reducing skills shortages or skills mismatch by allowing more mobility within the labour
(occupational mobility).

In the table below, enlisted are the participatiigures per level of education.

Table2

Level of Education

market

Level of Education

AcademicYear | Adult learners . . Lower Higher Higher

llliterate Primary .
secondary |secondary education

20042005 24.798 1.468 4.110 2.020 9.948 7.252
Percentage (% 100,0 5,9 16,6 8,1 40,1 29,2

20052006 69.531 1.238 8.876 5.476 19.421 | 34.520
Percentage (% 100,0 1,8 12,8 7,9 27,9 49,6

Source Lifelong Learning Study Centre (2007).

In Greece, graduates of highexcendaryeducationface the highest unemploymenski However,the
programsprovidedby AECscont ri but e

changingdemands of théabour market.

to a
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5.1.e) Ensuring labour force to support economic growth by the active use of the potentiat labou
population (older workers, women, immigrants, unemployed youth, etc.).

In AECs, the majority ofadult learnergare(as shown in the tables below):

1 women

9 age group between 30 and 40 years old

1 employed

Table3
Gender
AcademicYear | Adult learners Genda
Men Women
20042005 24.798 9.115 15.683
Percentage (%) 100,0 36,8 63,2
20052006 69.531 19.982 49.549
Percentage (%) 100,0 28,7 71,3

Source:Lifelong Learning Study Centre (2007).



Table4

Age Group
. Agegroup
AcademicYear | Adult learners <19 2024 | 2529 | 3044 | 4564 ~65
20042005 24.798 1.087 | 3.170 | 3.905 | 11.252| 4.381 | 1.003
Percentage (%) 100,0 4.4 12,8 15,7 45,4 17,7 4,0
20052006 69.531 985 7.939 | 11.599| 30.903| 14.855| 3.250
Percentage (%) 100,0 1.4 11,4 16,7 44,4 21,4 4,7
Sour@: Lifelong Learning Centre Study (2007).
Table5
Employment Status
Employment Status
Academic high school & .
Year Adult learners employed lunemployechouse&keeping Retired gniversity Notin
students employment
20042005 24.798 10.305 4.856 4.373 1.257 934 3.073
Percentage (9 100,0 41,6 19,6 17,6 51 3,8 12,4
20052006 69.531 32.265 13.782 10.176 4.136 3.442 5.730
Percentage (% 100,0 46,4 19,8 14,6 59 5,0 8,2

According to the datpresented in #ntables abovethe following conclusionsan be drawn

E

5.1.f) Ensuring labour force to support economic growth by improving productivity of the current labour

force.

Source:Lifelong Learning Study Centre (2007).

increased participation of womemdrethan 70%)
lead ofproductive ages30i 44 yearsold (appr. 45%)
increased participation of adults over 45 years old (over 25%)
increasedarticipationof employed (over 43%)
significant paticipation of unemployed (appr. 20%)

AECs recognizethe need for th@romotion oflife long educationand encourage the appliGah of new

educational methods aiming at the developménew basic skills. The educational programs provided by

AECsare in line with theguidelines of EUandaim at upgrading the knowledge and skillstb& labour
force which inturn contributes to improving their productivignd reinforcingt h e

growth.
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Component 5.2. Educational benefits

52a) Reshaping the established concept of educati

The role of AECs promotes a positive attitudetowards learning equa opportunitiesto further education,

and adaptability to the demands of an ewbangingsocicecoromic environmentThe 95 educational
progamsprovided by GSAE contribute testablising a life long learning culture Thus, elucationdoes

not terminate upon completion of a formal education cycle. Citizens are encouraged to life long learning by
attending further educatiggrograms providedt AECs.

5.2.b) Providing flexible personalised learning pathwsay

The operation of AECs ifurther supportedy a network of 650 life long adult education and further
educationlaboratoriesestablished in municipalities across the countdgnuary 2007). In this way, the
residence and work place of citizens is taketo consideration lifting geographic, economic, and social
barriers. Moreover, AECs provide flexible time schedule (morning or afternoon courses active
participation oflearners in settinghe timeschedule) This flexibility facilitates a d u partispation and
learning

5.2.¢) Raising educational attainment levels by increasing the completion rates of secondary education
gualifications.

AECsprovidethe so calledi Sp e ci al foPtheoagquisitiorsobthe primary education certificate as
follows:

a) adultsdpreparation foexaminations fothe primary shoolcertificate (£'level),
b) adultsdpreparation forexaminations fothe primary shoolcertificate(2™ level),

c) preparationof prisoners(special targegroup) for examinations fathe primary shool certificate (1%
level)

d) preparation ofprisoners(special targegroup) for examinations fathe primary hool certificate (2°
level).

e) preparation ofjyypsies(special targegroup)for examinations fothe primary £hoolcertificate

The T'level is addressed twlultsover 18 years of age who have not attended any primary education class.
The 29lewel is addressed tadults over 18 years of age who hatended onlysomeprimary education
classes.

Upon successful completion tife aboveme nt i oned HAspeci al p r therrstadies 0 ,
in secondangducation (i.eSCS in order to acquire the lower secondary educattificate. In this way
completion rates of primary and secondary education increase.

5.2.d) Increasing the tertiary participation rates of ntraditional learners.

In view of the strategy forthe development oflife long education at tettiary level, a Cooperation
Memorandumwas signedetween the GSAE and thdellenic Open UniversityEAP) in January 2007
with the aim of establishing the salled iEAP Gate® in prefectures e at s of t he.Theount
operation of the O6Gatesd will be supported by t
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This cooperatiomprovides for
9 information onEAP study programs
9 cooperatioron educatiorand researchrograms
1 operation ofEAP library

9 liaison with local communities and authorities

Through the oEARGatte DM, OAEQshewidl | contribute t
rates. It is noted that theEAPO smission is the provision oflistancecoursesat undergraduate &
postgraduatdevel giving priority to adults aged®23to 45andt o i nhabi tants of t
regions.

5.2.e) Improving the teacher work force through more flexible entraot¢eaching occupation.

The trainersemployed in AECs receive training @dult education methodology and the educational
materialused inAECs. The number of traineremployed in AECgluring the academic year 202806
reached 1.747 Thus, AECs offer teahing employmentopportunities Moreover, theoperationof the
iCentre f oFurTirhaeirn efdednnmerncéno200F will offer trainers thepossibility for
upgradingtheir knowledge and skills in order toeet the specificequirements o&dult ife longeducation
andfurthereducation

Table6
Data Academic Year
20032004 20042005 20052006
Trainers 253 744 1.747

Source Lifelong Learning Centre Study (2007).

Component 5.3. Social benefits

5.3.a) Building social institutions to arrangenmoother transition from education to work and from work
back to education; increasing soetoltural equity and social cohesion by providing pathways for
formally excluded disadvantaged groups to be included.

Therewas a remarkabléncreasein the participation of the social vulnerablegroups i.e. immigrants,
repatriatesmuslims, gypsiefom.

During 20042005 academic yeatheparticipationpercentage rate increas®47%in comparison to 2003
2004,while during20052006 therate increased 45% compaison t020042005 (see table below
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Table7

AcademicYear Percentagg%)Changes
Social vulnerable 20042005in 2006-2006in
group 20032004 2004200520052006 comparison to comparison ta2004
20032004 2005
. " i

Repatriates  [AAitir/rdd] 131 Al A

|Rom - Gypsies 30 1.086 1.209 3.520% 11%

[Muslims 90 922 1.199 924% 30%

Immigrants A i A 898 [ o

Total 120 2.008 3.243 1.573,3% 61,5%

Source Lifelong Learning Study Centre (2007).

5.3.b) Leading to the better societal values (e.g. promotion of deropcmatercultural understanding,
better health, lower criminal rates, etc).

AECs educational services contribute to combatititer acy, facilitating access to learningeinforcing
employmenbpportunities and consequently, social integration.

5.3.c) Enhancing flexibility to allow more mobility within the education and training sector (e.g. between
VET and HE and from FE to HE, etc).

Adults who complete a\EC educational program may further attendraning program in order to
acquire speciated krowledge and skills.

5.3.d) Building a stepping stone for prisoners to beameegrated into a society.

Remarkable progress has been achieved in pdngicipation of prisoners in educational programs
facilitating their reintegration in the society

During 20042005 academic yeathe participationpercentage rate increas®4%in comparsonto 2003
2004, whileduring20052006 the rate increased 33¥hcomparsonto 20042005(see ablebelow).

Table8
AcademicYear Percentagg%) Changes
Social vulnerable 2004-2005in 2006-2006in
group 200320042004-2005 20052006 comparison to comparison to
20032004 20042005
|Prisoners 1.840 2.838 3.786 54 33

SourceiLifelong Learning Centre Study (2007).
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Component 5.4. Personal berfis

5.4.a) Empowering individuals to have more control over where and when they learn.

No available data.

54b) Devel oping the aspirations of those who have
gualification.

The external evaluation of AEBZonductednh asample o254 adultsand53 trainers for the academic year
20032004 recorded theircontribution tothe establishmenbf a learning culture andombating school
dropout.50% of the trainers surveyed consider AECs to significantly congrituincreasing education
completion rates.

5.4.c) Reducing the stigma of qualifications associated withfioomal and informal learning.

The continuous increase in the participatiateof adultsin AECs educational programs on the one hand,
and the increase in the participation rate of higleducationgraduatesluring 2005 2006 academicyear

on the other, together with thielevantconclusions derived from the external evaluation aforementjoned
denote considerable alleviation of the stigafaqualifications associated with ndarmal and informal
learning

Component 5.5. Others
5.5.a) Describe any cases where you identify other benefits or barriers to such benefits.

No available data.
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COMPONENT 6. CONCLUSON

6.a) Which national goals, if an, in your country, -foamalenddnformal r e c o
l earningbd6 most closely associated with? Are the:
something else? If something else, specify.

The national goals associated with lifiegplearning and related tihe recognition of anformal and
informal learningare stated in the existent legislative framework as follows:

9 accreditation of occupational qualifications regardless of the way acquired,within the
fiNational System for Linkin/ ET with Employmend (ESSEEKA Law- 2003), which setshe
legal framework for the interlinking of the Greek VET systems (initial & continuing VET systems)
and their linkage with employment to meet the needs of individuals and the needs of the labour
marke in terms of the required knowledge, skills & competesc

9 accreditation of knowledge, skills & competenciescquired upon completion of an accredited
training program, wi t hi n t he EKEPI S f Accr embwledgetShilo& Sy st
Competenes |, which sets the | egal framewor k for t
accrediting knowledge, skills & competencies acquired by life long training in order to promote
the recognition of occupational qualifications by the labour market.

9 certification of knowledge, skills and competencies / recognition ofon-formal & informal
learning: to this date this applies to specific fields (e.g. computer skilforeign language
competence, certification of persons providing services related to thg safeygiene of citizens
or protection of the environment etc)

In Greece, there i30 single, coherent and comprehensive framework for the recognitirmmédérmal and
informal learning.

In the Operational Program for the Development of Human iRess for the programming period 2607
2013 for Greece, the following issues are highlighted:

1 the need for a comprehensive system for the accreditation of occupational qualifications
recognized by the labour market

1 the absence of a framework for the addsgion of occupational qualifications regardless of the
way acquired for a large part of the labour force

1 the inefficient adaptation of the labour force to the demands arising tineneer-changing
working environment

These have led to an impekatineed fora comprehensivEameworkfor the accreditatioand recognition

of RNFIL, whichhas emerged to be of crucial importamté&reece Accreditationas a stepping stone to
recognition and especiallyat Eiropean and internationkgvel, is seen tdave decisive significance in the
development of human resources, promotion of employment, facilitation of mobility, improvement of
active citizenship, reinforcement of social cohesion.



6.b) What strategies (sheterm, midterm and longerm)areneded t o oper ati onal i s
of all types of learning outcomésincluding formal, norf o r ma | and infor mal |l earn

What are the most challenging tasks for pclicgkers in the due course?

In order tooperationalise the recoigion of all types of learning outcome&reece needs to promote the
implementation of the existent legislati framework as aforementioned (see 6.&Y this stage, such
implementation is still pending.

Once activated, the development of a credit temsfystem, whictwould allow an individual to move
between learning systems and across learning seafitirsonsequently commence.

Currently, he proposed European Transfer Credit Unit System for Vocational Education and Training
(ECVET) is under constdétion process in Greecdt aims at supporing the transnationatrarsfer,
accumulation, and recognition afdividuals learning outcome®espitesomereactionsand opposition
voicesraised bya nunber of educational institutions, the system is expetiede adopted in the near
future.

6.c) Address important policy issues for your coigg which have not been addressed in any of the
previous Components.

Other mportant policy issues to be mentioned are as follows:
VET

1 Dbetter adaptation of VET to theequirements and challenges of the labour market via the
systematic recording of training needs and skills gaps

raising incentives concerning participation in LLL

ensuring equal learning opportunities

promotion of VETO&6s recognition

optimising social panters involvement

upgradingst akehol dersd® engagement in processes
monitoring, assessment and evaluation of systems

guality assurance in qualification systems

improvement of counselling and vocational guidance systems

=A =4 =4 =4 -4 4 -4 -4 -4

overcomingoverlappings in the fieldf VET: responsibilities and actions of multiple authority
bodies, levels of VET

9 alleviating overburdening of bureaucracy with impact on the progress of implementation of the
legislative framework

1 reinforcement of gender equality aiming at improvemenheféaccess and participation of women
in the labour market

i investing in pedagogical innovation
1 development of a Data Bank, which will coordinate the existing information and documentation

electronic networks and the information flow towards stakeholdetsnderested parties.
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Adult Education

1 infrastructure for LLL purposes in every major city in the country

9 local authoritie6 s u p p o patticigat@mninrLiBLiby opening up opportunities

6d) Pl ease describe how mucho6 tdater adtLeigfieelso nagr €L eiammli
compulsory education level in your country?

Lifelong Learning (LLL) constitutes one of the basic pillars of the Lisbon Strategy, a basic element of the
European Employment Strategy as well as of the Bologna Follow aée$s from Prague and onwards
(2001) and one of the main priorities of the EU V

LLL strategies in Greece are in alignment with the strategies combating unemployment in order for the
labour force to upgradeiowledge and skills to meet the constantly changing demands in the labour
market. They may also contributegocial cohesion ia society with open learning opportunities for all.

Recently there ha beennoticeablémprovement and investmentpmomotng LLL aiming at reversinghe
existentsituation until the end of 2003 (low percentage of participation, lack of interest by the citfeens)
a result, here has been a remarkable increase in the provision of adult education and VET programs
addresseddtthe employed, unemployed and social vulnerable gré@upstworkof authoriy bodies and
VET providershas been developed

1 OEEK supervisindEK (initial vocational education and training)

1 EKEPISsupervisingKEK (continuing vocational training)

1 GSAE supervisinggecond Chance Schools (SDE), Centres of Adult Education (KEENt
Schools Prefectural Committees oePo p [Eduéason (NELE), Centre of Distance Lifelong
Education of Adults, Centteor Teacher so6. Further Educati on

The introductiornof the ESSEEKA law in 2003 intended to interlink VET systems with the labour market
and rationalise actions. However, the process of implementation seems to run slower than planned since it
raises high demands on coordination among diverse policy maitkerelevant authority bodies.

In this perspectivehe National Committee of Lifelong Learning wesacted ir2005with the
participation of the relevant ministries, authority bodies, social partners and stakeholders to coordinate the
nationalstrategyon LLL.

The issues for more efficient coordination, faster progress of implementation of the legislative framework,
tangible outcomes of VET policies still remain one of the major challenges for Greece.
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6.e)Pl ease | i st some 0 fudoteseeabls and yetmeceshary ganditions to realike the s
60pen Learning Societyd s c e Aamalaadinformalilearhinggi ves v al

A substantial factor might be promoting and widerasges®pportunitiedo the labour market

It seemsessentiathe development of a modern business spirit and the promotion of an enterprise
culture, particularly among the young.

Priority should be given to the development of a range of Magickills, aimed at capacity
building and enhancing agtability to new, changing conditions in the contemporary working
settings througlipgradingvocational training and consultative services.

Cost also can beraajor factor particularly for the lowskilled, who seem to béhe lowerpaid.

Costdoes not mige reference only tmoney, but alsto the amount of time spem order to

acquie a qualification, and how much of it is personal, rather than work &noen this point of

view, investment becomes a necessary conditio
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3. Tables for the whole population

3.1. Financial resources inested in recognition of non formal and informal learning

Table W17 Total expenditure on recognition of non formal and informal learning by source of funds

Year 2006
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 13.989.166 u 0,0072%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 34.467.500 0,0177%
Other 2
é
é
Total 48.456. 666 U 0,0249%

Source G.S.A.E. (2006b

Table W17 Total expenditure on recognition of ron formal and informal learning by source of fund$

Year 2005
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 9.046.530 u 0,0050%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 18.093.407 0,0100%
Other 2
é
é
Total 27.139.937 « 0,0150%

Source G.S.A.E. (2006b




Table W17 Total expenditure on recognition of non formal and informal learning by source of funds

Year 2004
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 7.426.836 a 0,0044%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 11.208.188 0,0067%
Other 2
e
é
Total 18.635.024 0,0111%

Source G.S.A.E. (2006b

Table W11 Total expenditure on recognition of non formal and informal learning by source of funds

Year 2003
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 5.195. 733 0,0033%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 5.691.084 u 0,0037%
Other 2
é
é
Total 10.886.817 u 0,0070%

Source G.S.A.E. (2006b
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Table W17 Total expenditure on recognition of non formal and informal learning by source of funds

Year 2002
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 2.645.565 0 0,0018%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 380. 117 0,0003%
Other 2
e
é
Total 3.0256 82 U 0,0021%

Source G.S.A.E. (2006b

Table W11 Total expenditure on recognition of non formal and informal learning by source of funds

Year 2001
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 2.979.4D a 0,0022%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 1.431.000 u 0,0011%
Other 2
é
é
Total 4. 410. 420 0,0033%

Source G.S.A.E. (2006b
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Table W17 Total expenditure on recognition of non formal aml informal learning by source of fund$

Year 2000
Source of funds Expenditure on recognition of non formal and informal % of GDP
learning
Public 2.802.136 u 0,0022%
Trade Unions
Private (other than
individual)
Individuals themselves
ESF 2463.8 7 U 0,0020%
Other 2
é
é
Total 5.265.773 U 0,0042%

Source:G.S.A.E. (2006a

Notes to Table W1;

T What is expected here is a pictureatifthe resources going to recognition of non formal and
informal learning.L1 might include sources apart froministries of Education. The total of
column 2 [2) thus represents the total annual budget spemécognitionof non formal and
informal learningactivities only

1 Allfigures in column Zhould ben local currency

T Authors must add as many lines asassaryi replacing 6ther' i to provide the most accurate
information possible

i The total of column 3H1) indicates the proportion of GDP devoted to recognition of non
formal and informal learning

I Please provide all available years

Table W21 Total public expenditure on recognition of non formal and informal learningi Year

2006
Expenditure % of all public expenditure % of GDP
13.989.166 0,0182% 0,0072%

Source G.S.A.E. (2006h)Eurostat

Table W21 Total public expenditure on recognition of na formal and informal learning 7 Year

2005
Expenditure % of all public expenditure % of GDP
9.046.530 0,0107% 0,0050%

Source G.S.A.E. (2006h)Eurostat
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Table W21 Total public expenditure on recognition of non formal and informal learningi Year

2004
Expenditure % of all public expenditure % of GDP
7.426.836 0,0089% 0,0044%

Source G.S.A.E. (2006h)Eurostat

Table W21 Total public expenditure on recognition of non formal and informal learningi Year

2003
Expenditure % of all public expenditure % of GDP
5.195. 733 0,0068% 0,0033%

Source G.S.A.E. (2006h)Eurostat

Table W27 Total public expenditure on recognition of non formal and informal learningi Year

2002
Expenditure % of all public expenditure % of GDP
2.645.565 0,0037% 0,0018%

Source G.S.A.E. (2006hEurostat

Table W21 Total public expenditure on recognition of non formal and informal learningi Year

2001
Expenditure % of all public expenditure % of GDP
2.979.420 0,0045% 0,0022%

SourceG.S.A.E. (2006h)Eurcstat

Table W21 Total public expenditure on recognition of non formal and informal learningi Year

2000
Expenditure % of all public expenditure % of GDP
2.802.136 0,0044% 0,0022%

Source G.S.A.E. (2006g)Eurostat

Notes to Table W2:

This table oncentrates on the first line of Table 1, that is, public funding of recognition of non formal and
informal learning (1). The only idea is to provide the proportion of guiblic budgetthat is devoted to
recognition of non formal and informal learning.



Table W31 Public expenditure on recognition of non formal and informal learning as a percentage ¢
total public educational expenditurei Year 2006

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

6.861.000

0,2039%

99,7961%

Source G.S.A.E. (2006h)Eurostat

Table W31 Public expenditure on recognition of non formal and informal learning as a percentage ¢
total public educational expenditurei Year 2005

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

6.268.000

0,1443%

99,8557%

Source G.SA.E. (2006b) Eurostat

Table W31 Public expenditure on recognition of non formal and informal learning as a percentage ¢
total public educational expenditurei Year 2004

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

5.838.000

0,1272%

99,8728%

Source G.S.A.E. (2006h)Eurostat

Table W31 Public expenditure on recognition of non formal and informal learning as a percentage ¢
total public educational expenditurei Year 2003

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

7.596.000

0,0684%

99,9316%

Source G.S.A.E. (2006h)Eurostat
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Table W31 Public expenditure on recogriion of non formal and informal learning as a percentage of
total public educational expenditurei Year 2002

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

7.131.400

0,0371%

99,9629%

Source G.S.A.E. (2006h)Eurostat

Table W31 Public expenditure on recognition of non formal and informal learning as a percentage ¢
total public educational expenditurei Year 2001

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

6.437.000

0,0463%

99,9537%

Source G.S.A.E. (2006h)Eurostat

Table W31 Public expenditure on recogniton of non formal and informal learning as a percentage o
total public educational expenditurei Year 2000

Level of public
expenditure on
education

Public expenditure on recognition
of non formal and informal
learning (%)

Public expenditure on all other
educational activities (%)

5.930.000

0,0473%

99,9527%

Source G.S.A.E. (2006h)Eurostat

Notes to Table W3:

1 The idea here is to break down the public budget on education according to the main destination:
recognition of non formal and informal learning or something elséiafireducation, adult
|l earning, VETé).

9 First, the total public budget devoted to educational activities (L3) has to be provided in column
1. Then this total budget must be broken down into its two main components (P2 and P3).

1 Column 1 must show the totaliblic budget spent on Education activities in local currency.
T P2+ P3=10060.
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Table W41 Destination of public spending on recognition of non formal and informal learning Year

2006
Public expenditure (in local currency) %

Buildings
Staff 13.989.166 U 100%
Assessment, jury
Incentives (Ad
campaigns etc)
Other 1
Other 2
é

Total 13.989.166 U 100%

Source G.S.A.E. (2006a)

Table W41 Destination of public spending on recognition of non formal and informal learning Year

2005
Public expenditure (in local currency) %

Buildings
Staff 9.046.530 u 100%
Assessment, jury
Incentives (Ad
campaigns etc)
Other 1
Other 2
é

Total 9.046.530 u 100%

Source G.S.A.E. (2006a)

Table W41 Destination of public spendng on recognition of non formal and informal learningi Year

2004
Public expenditure (in local currency) %

Buildings
Staff 7.426.836 0 100%
Assessment, jury
Incentives (Ad
campaigns etc)
Other 1
Other 2
é

Total 7.426.836 0 100%

Souce G.S.A.E. (2006a)
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Table W41 Destination of public spending on recognition of non formal and informal learning Year

2003
Public expenditure (in local currency) %

Buildings
Staff 5.195. 733 100%
Assessment, jury
Incentives (Ad
campaigns et}
Other 1
Other 2
é

Total 5.195. 733 100%

Source G.S.A.E. (2006a)

Table W41 Destination of public spending on recognition of non formal and informal learning Year

2002

Public expenditure (in local currency)

%

Buildings

Staff

2.8 .

136 U

100%

Assessment, jury

Incentives (Ad
campaigns etc)

Other 1

Other 2

é

Total

2.

802.

136 U

100%

Source G.S.A.E. (2006a)

Table W47 Destination of public spending on recognition of non formal and informal learning Year

2001
Public expenditure (in local currency) %

Buildings
Staff 2.979.420 100%
Assessment, jury
Incentives (Ad
campaigns etc)
Other 1
Other 2
é

Total 2.979.420 100%

Source G.S.A.E. (2006a)




Table W41 Destination of public spending on recogttion of non formal and informal learning i Year
2
Public expenditure (in local (Z?J(r)rency) %

Buildings
Staff 2.802.136 u 100%
Assessment, jury
Incentives (Ad
campaigns etc)
Other 1
Other 2
e

Total 2.802.136 u 100%

Source G.S.A.E.(2006a)

Notes to Table W4:

1 The main idea here is to break down the figure given in line 1 of Table W1, that is, L1, into the
main destinations for spending.

1 The main pillars have been given but the authors can add ceyatcific categories to replace
fiot her so.

Table W57 Public expenditure on recognition of non formal and informal learning by level of government
T Year 2006

Level of Expenditure (in local currency) %
government

Central 13.989.166 100%

Regional

Other local (please
specify)

Cities

Other 1

Other 2
é

Total 13.989.166 100%

Source G.S.A.E. (2006a

Table W57 Public expenditure on recognition of non formal and informal learning by level of government
T Year 2005

Level of Expenditure (in local currency) %
government

Central 9.046.530 « 100%

Regional

Other local (please
specify)

Cities

Other 1
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Other 2

e

Total

9.046.530

100%

Source G.S.A.E. (2006a

Table W51 Public expenditure on recognition of non formal and informal learning by level of government

T Year 2004

Level of
government

Expenditure (in local currency)

%

Central

7.426.836

a

100%

Regional

Other local (please
specify)

Cities

Other 1

Other 2

e

Total

7.426. 836

100%

Source G.S.A.E. (2006a

Table W51 Public expenditure on recognition of non formal and informal learning by level of government

T Year 2003

Level of
government

Expenditure (in local currency)

%

Central

5.195. 733

a

100%

Regional

Other local (please
specify)

Cities

Other 1

Other 2

e

Total

5.195. 733

100%

Source G.S.A.E. (2006a

Table W57 Public expenditure on recognition of non formal and informal learning by level of government

T Year 2002

Level of
government

Expenditure (in local currency)

%

Central

2.645.565

a

100%

Regional

Other local (please
specify)

Cities

Other 1

Other 2




Total

2.645.565

100%

Source G.S.A.E. (2006a

Table W51 Public expenditure on recognition of non form&and informal learning by level of government

T Year 2001

Level of
government

Expenditure (in local currency)

%

Central

2.979.420

a

100%

Regional

Other local (please
specify)

Cities

Other 1

Other 2

e

Total

2.979.420

100%

Source G.S.A.E. (2006a

Table W51 Public expenditure on recognition of non formal and informal learning by level of government

T Year 2000

Level of
government

Expenditure (in local currency)

%

Central

2.802.136

a

100%

Regional

Other local (please
speci¥)

Cities

Other 1

Other 2

e

Total

2.802.136

100%

Source G.S.A.E. Action Report 20e-D06

Notes to Table W5;

The focus is on public expenditure that must be broken down according to the level of government

involved.

1 The total of column 2L1) has already been given in table W1.
1 The total of column 3 should be 19&

Table W6 Total expenditure on recognition of non formal and informal learning as a percentage
of total educational expenditure (whether public or not)i Year yyyy

Expenditure on
education

Expenditure on recognition (%)

Expenditure on all other
educational activities (%)

L4

P4

PS5

7€




Notes to Table W6:

This table is very similar to Table W3 except that it focuses on all expenditure (including publickto brea
down the proportion that goes to recognition of non formal and informal learning and that which goes to
other types of educational activities.

1 The total budget devoted to educational activities (L4) has to be provided in column 1, then this
total budgetnust be broken down into the two main components.

T Column 1 must show the total budget spent on education activities in local currency.

1 P4+ P5=10006.

Table W71 Destination of total spending on recognition of non formal and informal learning Year
Yyyy

Expenditure (in local currency) %

Buildings

Staff

Assessment, jury

Incentives (Ad
campaigns etc)

Other 1

Other 2

é

Total L4 100

Notes to Table W7:

1 The main idea is to breakdown the figure given in column 1 bfeT@6 (that is, L4) into the
main destinations for spending.

1 The main pillars have been given but authors must add country specific categories to replace
Aot her so.
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3.2. Expenditure per participant in any process for recognition of non formal and infortealrning

Table W81 Expenditure per participant in the recognition process by level of education Year yyyy

Highest level of education Average Average public spending Frequency on
attained prior to participation expenditure per per participant which the average
in a programme for the participant (local currency) is computed
recognition of non formal and (local currency)
informal learning

ISCED O

ISCED 1

ISCED 2

ISCED 3

ISCED 5

ISCED 6

ISCED 7

Notes to Table W8:

f From this section, fiparti ci precaghitionof nerf fermad t o t
and informal learning process.

9  This section deals with the average cost of recognition.

1 ISCED codes are given with maximum accuracy (from 0 to 7 in greatsjeainithe grounds
that it is always easier to aggregate detailed figures than to breakdown aggregated figures. As
the figures asked reflect an average, the frequency is also required in order to aggregate some
rows. This is useful for comparative purpassace not all the countries may have detailed data.
For the countries that do not have such figures, Table W9 contains the same data but on an
aggregated basis.

9 Figures in column 3 cannot be greater than figures in column 2 since the latter corresponds t
the share of public funding.

Table W9 Expenditure per participant in the recognition process by the aggregated level of
learning i Year 2006
Aggregated highest level of education Average Average public Frequency on
attained prior to participation in a expenditure per spending per which the
programme for the recognition of nn participant participant average is
formal and informal learning (local currency) (local currency) computed
ISCED 062 1.129, § 326, 17 42.889
ISCED 3 762,62 220,16 63.4D
ISCED 57 269, 94 77,93 179.510
Source G.S.A.E. Action Report 20D06

Notes to Table W9:

9 This table provides exactly the same data as the previous one (Table W8) but the ISCED level is
aggregated for initial education and training. Some casimay not have the detailed figures
at hand and the proposed grouping is quite usual.
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1 In an area where qualifications framework appears everywhere, countries may firanide
addition or instead the same data according to the levels of their qualifinatiramework.

Table W101 Expenditure per participant in the recognition process by domain of recognitiori
Year 2006
Type of learning Average Average public Frequency on
outcomes/compet expenditure spending per | which the average
encies recognised| per participant participant is computed
(local currency) (local currency)
Agriculture and
veterinary 5.508, 9 1.590, 4 8.796
Computer science; 7 g 9 3 227,87 61.392
computer use
Engineering,
manufacturing and 15. 783, 4 . 556, 7 3.070
construction
General 1.525,0d 440,28 31.773
Programmes
Health and welfarg 2.076, 4 599, 47 23.336
Humanities and 1.898,3 548,04 25.526
arts
Languages 3.647,7 1.053,0 13.284
Science, 142.101| 41.023, 341
mathematics
Services 15. 427, 4. 453, 7 3.141
Social sciences, 5.985,4 1.727,9 8.096
business and law
Teacher training
and education 1.346.01 388.587 36
science
Unknown/ ¢ 67 488, 19.483, 718
know
Source G.S.A.E. Action Report 20e-D06

Notes to Table W10:
9 This table provides the average cost of participating according to the type of learning outcomes
recognised.

i Categories are proposed in a broad sense and, therefore, countries should feel free to provide
different categories, if thegre available.

1 If the average significantly differs by age, gender, employment status, etc., please specify.



Table W111 Expenditure per participant in the recognition process by labour force statu$ Year

2006
Labour Force Average Average Frequency on
Status expenditure public which the
per spending per average is
participant participant computed
(local (local
currency) currency)
Employed 499,89¢ 144,31 96935
(total)
Part time
Full time
Temporary
Permanent
Unemployed 1.516, 437, 8( 31.953
Not in the
Labour Force, 302, 414 46.254
not retired 1.047,
Retired 11. 093 3.202, 4.368

Source G.S.A.E. Action Report 20#D06

Notes to Table W11:

1 This table provides the average cost of participatiogpiding to the position in the labour
market.

1 If the average significantly differs by age, types of engaged industry, etc., please specify.

T From t he A e tirpel conyractd are segaratedt from-tinhe contracts; however, the

total of thesetwolies must equal the fAemployedo | ine.
T From the fAempl oyedo, temporary contracts ar
the total of these two |ines must equal the

8C
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3.3. Characteristics of participants in the recognition processioh formal and informal learning

Table W1271 Population and groups size, from 1990 to 2006

Frequen | Frequen | Freque | Frequenc Total Frequen | Frequen | Frequenc
Year cy of cy of ncy of y of populatio cy of cy of y of

individu | individu | individ | individua n't individu | individu | individua

als als uals Is above al al Is out of
outside | between | below 64 employe | unemplo | labour
the 16 and 16 d yed force
initial 64 years
educatio | of age®
n and

training

formal

systent
2006 F1 F2a F2b F2c F3 F7 F8 F9
2005 F1 F2a F2b F2c F3 F7 F8 F9
2004 F1 F2a F2b F2c F3 F7 F8 F9
2003 F1 F2a F2b F2c F3 F7 F8 F9
2002 F1 F2a F2b F2c F3 F7 F8 F9
2001 F1 F2a F2b F2c F3 F7 F8 F9
2000 F1 F2a F2b F2c F3 F7 F8 F9
1999 F1 F2a F2b F2c F3 F7 F8 F9
1998 F1 F2a F2b F2c F3 F7 F8 F9
1997 F1 F2a F2b F2c F3 F7 F8 F9
1996 F1 F2a F2b F2c F3 F7 F8 F9
1995 F1 F2a F2b F2c F3 F7 F8 F9
1994 F1 F2a F2b F2c F3 F7 F8 F9
1993 F1 F2a F2b F2c F3 F7 F8 F9
1992 F1 F2a F2b F2c F3 F7 F8 F9
1991 F1 F2a F2b F2c F3 F7 F8 F9
1990 F1 F2a F2b F2c F3 F7 F8 F9

Source

Notes to TableW12;

1

1

This table is designed to compute participation rates in almost all the other tables. The first three

columns will be denominators in our different participation rates.

|t

does

previous year file.

The eight figures to be provided have only one code for all the year (F1, F2a, F2b, F2c, F3, F7,
F8 or F9) but this should noteate confusion because they appear in different files according to

year.

not

have

F7+F8+F9=F3 and F2a+F2b+F2c=F3

9 Subsequently referred to as-66 outside ET

% subsequently referred to as-64

1 Subsequently referred to ag.00
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Table W131 Distribution of participants in the recognition process by agé Year 2006

Age Frequency of participants Frequency in the age group (poplation
size)
<19 25.629
20-24 23.720
25-29 25.271
30-44 72.037
4564 29.029
>65 3.825
Total 179.510 F2

Source G.S.A.E. (2006a
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Table W137

Distribution of participants in the recognition process by agé Year 2005

Age Frequency of participants Frequency in the age group (population
size)
Total 114180 F2
Source G.S.A.E. (2006a
Table W13 Distribution of participants in the recognition process by agéd Year 2004
Age Frequency of participants Frequency in the age group (population
size
Total 61708 F2
Source G.S.A.E. (2006a
Table W1371 Distribution of participants in the recognition process by agé Year 2003
Age Frequency of participants Frequency in the age group (population
size)
Total 40.100 F2
Source G.S.A.E. (2006a
Table W13 Distribution of participants in the recognition process by agé Year 2002
Age Frequency of participants Frequency in the age group (population
size)
Total 35.587 F2
Source G.S.A.E. (2006)
Table W13i Distribution of participants in the recognition process by agé Year 2001
Age Frequency of participants Frequency in the age group (population
size)
Total 29.705 F2
Source G.S.A.E. (2006a
Table W131 Distribution of participants in the recognition process by agéd Year 2000
Age Frequencyof participants Frequency in the age group (population
size)
Total 22.968 F2

Source G.S.A.E. (2006a




Notes to Table W13:
1 An assumption here is that compulsory schooling ends at the age of 16; please change when
appropriate (it is 18 in some couets).
1 This table should allow for computing age specific participation rates.
1 Please provide data for all available years

Table W141 Distribution of participants in the recognition process by type of subject Year 2006
Type of learning Frequency %
outcomes
recognised
Total 179.510 100%
Agncplture and 8.796 4.90%
veterinary
Computer science 61.392 34.20%
computer use
Engineering,
manufacturing and 3.070 1,71%
construction
General 31.773 17,70%
Programmes
Health and welfarg 23.336 13,00%
Humanities and 25 526 14.22%
arts
Languages 13.284 7,40%
Science, _ 341 0,19%
mathematics
Services 3.141 1,75%
Soc_lal sciences, 8.096 4.51%
business and law
Teacher training
and education 36 0,02%
science
lL(Jnknown/( 718 0.40%

now

Source G.S.A.E. (2006a

Notes to Table W14:

From the total number of participants, a distinction is introduced in terms of type of learning outcomes
recognised; the country should provide the categories and a possibility is to do it byaggittolture,

service, industry and to break these categories down as far as possible (see Table W10 or W44 as possible
examples).
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Table W141 Distribution of participants in the recognition process by type of subject Year of last

update 2005

Type of learning Frequency %
outcomes

recognised

Total 100
Education 8

Humanities & Arts 14

Foreign Language 18

Social Sciences 42

Business

Administration

Law

Computer Science| 13

PC Use 31

Source Eurostat

Notesto Table W14: Unit: 1000 thousands Numbergeferonly to nonformal learning




Table W157 Distribution of participants in the recognition process by assessment methadYear

2006

Assessment
method

Frequency

%

Traditional tests or
examinations
(Please specify
whetter it is
written or
computerised)

96.582

54%

Declarative
methods

16.323

9%

Methods based on
observation

63.027

35%

Simulations

Evidence of work
practices;

Portfolio-based
approaches (this
can be
combination of
above)

3.578

2%

E-portfdio
approaches (pleas
attach some
description of how
e-portfolio is used
in your own term).

Mix of written test
and practical test

Mix of several
methods (Please
specify with what
methods)

Other 1

Other 2

e

Total

179.510

100

Source G.S.A.E. (2006a

Notes to Table W15:

1 The categories must be provided by the country.

1 Please provide a definition for each type of methods; this is at the heart of this activity.
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Table W161 Distribution of participants in the recognition process by reason for undertaking a

recognition process Year of last update 2005

Reason Frequency %
Personal reason
(better social status
personal " 27,40
devel opmen
Education relatec

reasons (going back t
study, completing 4

gualificat
Job related reasor
(better Wage, jok 204 72,60%
promotion)
Others (Please
specify)
Total 281 100
Source Eurostat
Notesto Table W16:

Unit: 1000 thousands Numbergeferonly to nonformal learning

Table W161 Distribution of partic ipants in the recognition process by reason for undertaking a

recognition process Year 2004

Reason Frequency %

Personal reasons
(better social status,
personal

devel opmen

22.215 36%

Education related
reasons (going back tc
study, completing a
gualificat

26.534 43%

Job related reasons
(better Wage, job 12.959 21%
promotion)

Others (Please
specify)

Total 61.708 100

Source G.S.A.E. (2004

Notes to Table W16:

1 The categories must be provided by the country.
1 The categories shalibe reasonable mutually exclusive.
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Table W171 Distribution of participants in the recognition process by labour force statug Year
2006
Labour force Frequency of | Frequencyin | Frequencyin | Frequency in
status participants the LF group | the LF group | the LF group
(16-64 outside (16-64) (0-100)
ET)
Employed
(totgl) y 96.935
-- Part time
-- Full time
--Temporary
--Permanent
Unemployed 31.953
Not in the
Labour Force, 46.254
not retired
Retired 4.368
Total 179.510 F1 F2 F3
Source G.S.A.E. (2006a

Notes to Table W17:

9 This table deals with participation according to the position in the labour market and will give

specific participation rates.
T From t he # e-tirpelconyraetd d@re separatedtfrom-fithe cantracts; however, the

total of these two |ines must equal the fAempl

T From the fAemployedo, temporary contracts
the total of these two |ines must equal t

1 The categorieshwuld be the same as in Table W11.
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