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GETTING RETURNS FROM INVESTING IN EDUCATIONAL ICT
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Table 2.5 Percentage of upper secondary students attending schools where principals report 
that computers are used a lot for various educational purposes, 2001

Obtaining 
information 

from the 
Internet

Developing 
skills of 

independent 
learning

Providing  
additional  
instruction 

and practice 
opportunities

Allowing 
students to 
learn/work 

at their own 
pace

Combining 
parts of 
school 

subjects

Learning 
by 

simulation

Belgium (Fl.)
Denmark
Finland
France
Hungary
Ireland
Italy
Korea
Mexico
Norway
Portugal
Spain
Sweden
Switzerland

64
93
75
65
73
43
53
80
37
95
59
37
91
72

18
39
22
35
18
15
37
37
37
42
30
16
58
33

15
23
13
6
7

24
29
11
26
52
18
10
49
12

13
32
9

13
17
6

17
31
41
20
21
11
25
13

6
44
7

21
21
3

37
17
29
20
13
8

20
18

7
22
4

16
27
4

28
17
11
14
18
13
13
12

Average 67 31 21 19 19 15

Source: OECD (2004a, Table 3.14a).

The OECD’s work on adult learning (OECD, 2003b; Pont and Sweet, 2003) highlights many innovative 
uses of ICT to improve teaching and learning within the corporate world and in post-secondary 
education. However outside of these settings, and in particular within community settings and in 
those locations where the least qualified adults undertake courses of study, it points to a relatively 
limited use of ICT to improve the quality of teaching and learning. Selwyn (2003) highlights evidence 
from the United Kingdom indicating that the most common purpose of ICT courses offered within 
adult education settings is to develop basic ICT literacy. A number of countries however have 
launched projects to combine the teaching of ICT skills with the use of ICT as a tool to deliver 
course content. The Aulas Mentor in Spain, the Plazas Communitarias in Mexico and the Transformer 
Bus in the United States (OECD, 2003b) are programmes that have managed to reach especially 
disadvantaged adults to use ICT for learning. In the United Kingdom Learndirect provides an 
information technology platform for learning in easily accessible places. 

The evidence reviewed above suggests that we cannot assume that large investments in ICT have 
everywhere had a large positive impact on learning outcomes. Nevertheless, for some schools and 
students the impact of being well supplied with ICT, and of the available equipment being used 
effectively, might bring benefits. Case studies can help to shed some light on this, and these are 
drawn upon in Section 6 below. First, however, the following section considers more specifically 
evidence about whether the use of ICT improves learning.

4. CAN ICT IMPROVE LEARNING? 

Existing experimental studies provide little guidance overall on the impact of contemporary forms 
of ICT upon learning outcomes, and even less on their impact upon the motivation to learn or the 
development of key learning skills. This is for two reasons: it is hard for such evidence to pick up 
the wider learning outcomes that ICT might be expected to improve; and it is hard for research to 
keep up-to-date with the rapidly evolving potential of technology. 




