
CHAPTER 3

HOW WELL DO SCHOOLS CONTRIBUTE  
TO LIFELONG LEARNING?

87Education Policy Analysis   © OECD 2005   

professionalism and the educational challenges they will be facing. And the evidence shows 
that the extent to which teachers engage in professional development is very diverse across 
countries, as well as within them. The 2000 PISA survey indicated that on average across the 
surveyed countries principals report that around 40% of teachers attended a programme of 
professional development. This varied very widely, however: from less than 10% in Greece to 
70% in New Zealand.4 This finding is mirrored by the OECD Survey of Upper Secondary Schools 
(see Figure 3.4). Also based on principals’ reports, this found very wide differences in teacher 
participation in professional development activities over the 2000-01 school year. The percentages 
of teachers who were reported to have participated varied from a high of over 80% in Sweden to 
under a third in Hungary (OECD, 2004b).

Teachers’ continuous learning is influenced by the extent and nature of their professional 
collaboration, as well as by discrete professional development events. The structuring of their 
careers also strongly influences the continuous learning that teachers engage in. It is through 
exposure to different environments and challenges that teachers continue to learn. A major 
conclusion emerging from OECD work on attracting, retaining and developing effective teachers 
is that the career remains for the most part excessively flat and undifferentiated. In most countries 
there are insufficient opportunities and incentives for teachers to build careers that reflect their 
developing skills, performance and responsibilities. The existence of such career patterns would 
help to define teacher competences as part of a lifelong learning continuum. At the same time, 
there is general agreement that the demands made on teachers have widened and the OECD study 
has organised these into the framework presented in Box 3.4. Such demands are broadly consistent 
with the lifelong learning agenda such that the success of schools in meeting this agenda is highly 
dependent on the capacity of teachers in these different domains.

 Figure 3.4 Upper secondary teachers who participated in professional development activities in the  
  2000-01 school year, according to principals (%)

1. Country did not meet international sampling requirements.
Source: OECD (2004b), Table 3.12.

Data for Figure 3.4, p. 97.
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Activities excluding ICT-related ICT-related activities

4.  The New Zealand figure may have been unusually high, however, because of the introduction of new qualifications at 
the time of the survey.
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1. Country did not meet international sampling requirements.

Source: OECD (2004b, Table 3.12).

Data for Figure 3.4 

Upper secondary teachers who participated in professional development activities in the 2000-01 school year, 

according to principals (%)

In education Employed Unemployed or not in 
the labour market

Total

Finland
Denmark
France
Iceland 
Poland
Sweden
Germany
Luxembourg
Norway
Canada 
Switzerland
Australia
United States
Belgium 
Hungary 
OECD mean
Spain
Italy
Greece
United Kingdom
Austria
Netherlands
Ireland
Portugal
Czech Republic
Slovak Republic
Mexico 
Turkey

8.1
8.1
8.0
8.0
7.9
7.5
7.3
6.9
6.8
6.8
6.7
6.7
6.6
6.5
6.4
6.4
6.3
6.2
6.1
6.0
5.9
5.9
5.7
5.6
5.2
5.2
4.4
3.2

4.2
6.0
5.2
6.2
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5.9
6.9
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6.4
6.9
6.4
6.4
6.4
5.7
6.4
6.5
5.7
6.1
7.1
7.5
7.8
7.8
7.9
7.3
5.8
7.0
5.9

2.7
0.9
1.8
0.8
3.1
1.2
1.8
1.1
1.1
1.9
1.4
1.9
2.0
2.1
2.9
2.2
2.3
3.1
2.8
1.9
1.5
1.3
1.5
1.5
2.5
4.0
3.6
5.9

6.9
6.9
7.0
7.0
7.1
7.5
7.7
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8.2
8.3
8.3
8.4
8.5
8.6
8.6
8.7
8.8
8.9
9.0
9.1
9.1
9.3
9.4
9.8
9.8

10.6
11.8

Source: OECD (2004e, Table C4.1a).

Data for Figure 3.5 

Expected years in education and not in education for 15-to-29-year-olds, 2002




