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1. Introduction
1.1. Objectives, purpose and overview of the manual
The principal objective of this manual is to provide a practical, user-friendly guide for those involved in the International Pilot Study on the Evaluation of Quality in Educational Spaces (EQES): national co-ordinators and research teams, teaching staff, students, school principals and others. 
The purpose of this pilot project is to assist education authorities, schools and others to maximise the use of and investment in educational spaces.
The manual describes four research tools, which countries are required to implement: 

· Priority-rating exercise for OECD quality performance objectives. All countries are required to complete this exercise for each school.
· Educational facility analysis. All countries are required to complete this questionnaire for each school.
· Student and teaching staff questionnaires. All countries are required to complete these questionnaires in each school.
· Focus groups. All countries are required to complete at least one teaching staff focus group and at least one student focus group in each school.
For each tool, this manual presents:
· The tool’s objective(s).
· Research questions. 

· Expected response time. For some tools, information on actual response and/or preparation time is requested.
· Step-by-step instructions on how to implement the tool, including minimum implementation requirements.
· Presentation of results in the final report.
All questionnaires and activity report templates are provided as annexes to this manual. These are:

· OECD Quality Performance Objectives (QPO) Priority-Rating Questionnaire.
· Educational Facility Analysis.
· Student Questionnaire.
· Teaching Staff Questionnaire.
· Template for Focus Group Report.
· Templates for national co-ordinators for Initial, Mid and End-of-Activity Reports; and Post-Project Feedback Report.
A summary of the tools is presented in Chart 1. 
1.2. Tool implementation, validation and testing 
Countries are required to implement the priority-rating exercise for OECD quality performance objectives; educational facility analysis; student and teaching staff questionnaires; and at least two focus groups. A guide for tool implementation is provided in Chart 2.
A degree of flexibility has been built into each tool to allow for better reflection of local conditions. National co-ordinator and research teams can therefore modify the tools to best meet local needs, in consultation with the OECD Secretariat. 

In this pilot project, the statistical properties of data will not be explored. Results from these tools will not be compared across countries in this pilot study.
1.3. Conceptual framework
The methodology for this pilot study will be guided by the CELE Organising Framework on Evaluating Quality in Educational Spaces. The Framework consists of two dimensions. The first dimension addresses how “quality” is defined within the context of policy issues. The second dimension presents important characteristics in the process of evaluating aspects of quality. The matrix in Annex 1 illustrates the relationships between these dimensions. The objective of the Framework is to demonstrate the inter-relationships over a space’s life cycle between the broad policy issues that both shape and respond to quality issues in educational spaces; current conceptions of what defines “quality” in educational spaces; the demands and benefits of the space to its numerous users and other stakeholders; and appropriate methods that can be used to evaluate different aspects of quality.

This Framework is not intended to serve as a checklist. It is a multi-dimensional, policy-oriented tool that will be used in this and other OECD projects to help discern the most appropriate means by which to evaluate different aspects of quality in educational spaces in different countries at local, regional and/or national levels. It can also be used by individual countries to assess “quality” in terms of their own goals and priorities. 
The matrix is presented in Annex 1. The complete framework is available at www.oecd.org/edu/spaces/evaluatingquality.
Chart 3 maps the criteria of the CELE Organising Framework against the individual items from the tools in the pilot study.
	Chart 1. Summary of tools, International Pilot Study on the Evaluation of Quality in Educational Spaces
	

	Tool (required)
	Research questions
	Area of framework explored
	Respondent
	Estimated response time
	Output in final report, 
Section 2

	Priority-rating exercise, OECD QPOs
(REQUIRED for each school)
	· Which OECD quality performance objectives are considered important in the educational mission of the school or (if it exists) in the design brief for the school? 

· Which OECD quality performance objectives are effectively met in the everyday functioning of the school? 

· What school-related factors are affecting the ability of the school to meet its performance objectives? 

· What local factors are affecting the ability of the school to meet its performance objectives? 

· What (national or regional) policy-related factors are affecting the ability of the school to meet its performance objectives?
	All
	National co-ordinator and school principal
	2-3 hours
	School summary.

· Important quality issues/themes at the school.

· National policy priorities concerning quality of educational spaces.



	Educational facility analysis
(REQUIRED for each school)
	· How can the contextual aspects of the school – each of which has a direct or indirect relationship with the school’s educational spaces – contribute to a quality learning environment?
	School location.

School demographics.

Ownership, financing and management of school estate.

Community use of school.

Activities at the school.

School site.

Construction and maintenance of the school.

Spaces and places in the school.

Environmental sustainability.
School safety and security.
	National co-ordinator, with the relevant school authorities
	2-3 hours
	School summary.

· General description of the school. 

· Special features of the school.

	Student and teaching staff questionnaires
(REQUIRED for each school)
	· To what extent do schools provide quality educational spaces according to users?

· How do students’ perceptions of the quality of educational spaces (as measured by other tools) compare with the actual spaces and those same aspects considered by teaching staff?
	Accessibility*.
Learning spaces.

Comfort.

School’s appearance.

Safety and security.

Maintenance.
Environmental sustainability*. 
Your say…
*students only
	Students

Staff
	30-35 minutes
	Quality issues: Perspectives from teaching staff and students.
· Students’ perspectives: 5 fast facts/statistics.
· Teaching staff’ perspectives: 5 fast facts/statistics.

· Summary of findings from questionnaires.

	Focus groups
(at least one teaching staff group and one student group for each school)
	Linked to responses from student and teaching staff questionnaires.
	Selected from questionnaire responses.
	At least one teaching staff group and one student group for each school
	60-90 minutes
	Quality issues: Perspectives from teaching staff and students.
· Focus questions, summary of main points and the group’s conclusions.


Chart 2. Approximate timeline for national co-ordinators for tool implementation, International Pilot Study on the Evaluation of Quality in Educational Spaces

Chart 3. Mapping the criteria of the CELE Organising Framework against the individual items from the tools in the EQES pilot study
	CELE Organising Framework Criteria
	Quality performance objectives
	Educational facility analysis
	Teaching Staff Questionnaire
	Student Questionnaire
	Focus groups

	Fit for purpose (relating to the benefit of the facility to users)
	 
	 
	 
	 
	 

	Equitable access to learning and adequate space capacity in relation to demand
	 
	 
	 
	 
	 

	Accessibility to all. The facility is accessible for all young people and adults. 
	QPO2
	 
	 
	1.1a, 1.1b, 1.1c, 1.1d
	To be seen

	Accessibility to all. The facility makes provision for students with special needs, including vulnerable and economically disadvantaged students and students with disabilities.
	QPO3
	 
	1.1.2j, 1.1.2k, 1.1.2l
	 
	To be seen

	Accessibility to all. The facility is accessible for pedestrians, bicycles, goods vehicles, private care, public transport and safety services.
	QPO4
	 
	 
	1.1h
	To be seen

	Accessibility to all. The facility's structure is easy to understand for its occupants and offers sufficient points of recognition.
	QPO5
	 
	 
	1.1e, 1.1f, 1.1g
	To be seen

	Student capacity. There are sufficient number of learning spaces to accommodate a large proportion of the current and projected student enrolment.
	QPO6, QPO7
	1. Location, 2. Demographics
	1.1.2a
	 
	To be seen

	Learning spaces
	 
	 
	 
	 
	 

	Learning spaces. Learning spaces are agile, accommodating a range of educational programmes and pedagogies.
	QPO1
	5. Activities at the school; 8. Spaces and place in the school
	1.1.2b, 1.1.2c, 1.1.2d
	 
	To be seen

	Learning spaces. Learning spaces have sufficient storage capacity.
	 
	 
	1.1.2f
	 
	To be seen

	Learning spaces. Learning spaces are of sufficient size to allow students and teachers to work, move around in the classroom and work with others.
	QPO9
	8. Spaces and place in the school
	1.1.2g
	2.1a, 2.1b
	To be seen

	Learning spaces. Spaces that support spaces in which students learn are of sufficient size to allow students and teachers to work, move around in the classroom and work with others.
	QPO9
	8. Spaces and place in the school
	1.1.2g
	2.1a, 2.1b
	To be seen

	Comfortable spaces
	 
	 
	 
	 
	 

	Comfortable spaces. Quality of furniture does not hinder the learning process.
	QPO10
	 
	 
	3.4a, 3.4b
	To be seen

	Comfortable spaces. Quality of lighting does not hinder the learning process.
	QPO13
	 
	2.3a, 2.3b
	3.3a, 3.3b
	To be seen

	Comfortable spaces. Level of internal and external noise does not hinder the learning process.
	QPO12
	 
	2.2a, 2.2b, 2.2c
	3.2a, 3.2b
	To be seen

	Comfortable spaces. Lack of temperature and humidity control in the facility does not hinder the learning process.
	QPO15
	 
	2.1a, 2.1b, 2.1c
	3.1a, 3.1b, 
	To be seen

	Other spaces
	 
	 
	 
	 
	 

	New technologies. The facility can host current information technologies.
	QPO11
	 
	1.1.2h, 1.1.2i
	2.1c
	To be seen

	Social spaces. The facility provides a variety of areas where students and staff can meet with friends and colleagues, sit quietly or engage in recreational activities.
	QPO22
	8. Spaces and place in the school
	1.2.2a, 1.2.2b, 1.2.2d
	 
	To be seen

	Staff spaces. The facility makes adequate provision for workspace for teachers and school administration.
	QPO8
	 
	1.2.2a, 1.2.2b, 1.2.2c, 1.2.2d
	 
	To be seen

	Community use. The facility is accessible to the community for use during or after-school hours.
	QPO2
	4. Community use of the school
	 
	 
	To be seen

	Symbolic, visually pleasing and offers learning opportunities
	 
	 
	 
	 
	 

	Symbolic. The facility, through its design, displays unique character and meaning to the school and its occupants.
	QPO1, QPO16
	 
	1.1.2e, 3.1c
	4.1c
	To be seen

	Visually pleasing, The facility, inside and outside, is visually pleasing. 
	QPO17
	 
	3.1, 3.1b
	4.1a, 4.1b
	To be seen

	Educational tool. The facility or elements of the facility offer learning opportunities for students.
	QPO18
	9. Environmental sustainability
	 
	7.1e, 7.2a, 7.2b, 7.2c,7.2d
	To be seen

	Fit for purpose (relating to the space's operational layout)
	 
	 
	 
	 
	 

	Cost-effectiveness. Initial investments in capital, maintenance and repairs, and operations and staff demonstrate long-term cost-effectiveness.
	 
	 
	 
	 
	To be seen

	Management and operation systems. The facility is effectively and holistically managed and operated (i.e. through the use of flexible management systems by trained operators).
	QPO14
	3. Ownership, financing and management of the school estate; 7. Construction and maintenance of the site
	5.1a, 5.1b, 5.1c, 5.1d, 5.1e
	6.1a, 6.1b, 6.1c, 6.1d, 6.1e
	To be seen

	Feedback loops. There is provision for feedback loops between the building brief and the completed building, and the facility evaluation and the design brief.
	 
	3. Ownership, financing and management of the school estate
	 
	 
	To be seen

	Design selection. There is a competitive design selection process, involving users.
	 
	 
	 
	 
	To be seen

	Healthy and safe
	 
	 
	 
	 
	 

	Potable water. Drinkable water is available in sufficient locations around the facility.
	QPO19
	8. Spaces and place in the school
	 
	 
	To be seen

	Sanitary facilities. The facility has clean, functioning toilets, and separate facilities for males and females.
	QPO19
	8. Spaces and place in the school
	5.1e
	6.1e
	To be seen

	Fire safety. The facility has a functioning fire alarm system.
	QPO20
	10. School safety and security
	 
	5.2a
	To be seen

	Fire safety. The facility has clearly marked emergency exits and first-aid equipment.
	QPO20
	10. School safety and security
	 
	5.2b
	To be seen

	Fire safety. Each classroom has fire extinguishers and a plan indicating emergency exits and school gathering points.
	QPO20
	10. School safety and security
	 
	 
	To be seen

	Building system, material and condition. No building system (mechanical, electrical, plumbing or structural), material or condition presents a health or safety hazard to its occupants.
	QPO20
	10. School safety and security
	4.1a, 4.1b, 4.1c
	5,1a, 5.1b, 5.1c
	To be seen

	Vehicular and pedestrian traffic. Vehicle pick-up and drop-off zones, parking and pedestrian oaths provide safe traffic patterns.
	QPO20
	8. Spaces and place in the school
	 
	1.1h
	To be seen

	Environmentally sustainable
	 
	 
	 
	 
	 

	Site planning. The facility demonstrates environmentally responsible site planning.
	QPO21
	6. School site
	 
	 
	To be seen

	Sustainable systems. The facility demonstrates effective and efficient use of water.
	QPO21
	9. Environmental sustainability
	 
	7.1c
	To be seen

	Sustainable systems. The facility demonstrates effective and efficient use of energy.
	QPO21
	9. Environmental sustainability
	 
	7.1d
	To be seen

	Sustainable systems. The facility demonstrates effective and efficient use of recycling.
	QPO21
	9. Environmental sustainability
	 
	7.1a, 7.1b
	To be seen

	Sustainable systems. The facility demonstrates effective and efficient use of daylighting.
	QPO21
	9. Environmental sustainability
	 
	 
	To be seen

	Sustainable systems. The facility demonstrates effective and efficient use of waste management.
	QPO21
	9. Environmental sustainability
	 
	 
	To be seen

	Sustainable methods and materials. The facility demonstrates use of sustainable construction methods and building materials.
	QPO21
	9. Environmental sustainability
	 
	 
	To be seen


1.4. Broad research questions
School participating in this pilot will be evaluated according to two broad policy criteria identified in the CELE Organising Framework on Evaluating Quality in Educational Spaces:

· Capacity of the space to increase access and equity to education. The space provides equitable access to learning, offering adequate space capacity in relation to demand. This issue acknowledges the fundamental right of all individuals to access an educational institution, and addresses the problems of over-occupancy, which can compromise building users’ comfort and safety, and under occupancy, which can have a detrimental effect on school ethos.

· Capacity of the space to improve educational effectiveness and promote acquisition of key competencies. The space supports diverse learning programmes and pedagogies. It facilitates the interaction of individuals in socially heterogeneous groups; empowers individuals to manage their lives in meaningful and responsible ways by exercising control over their learning environment; and provides an environment that encourages students to use tools interactively.

1.5. Description of study
In early 2007, PEB launched the OECD Facility Performance Evaluation (FPE) pilot study [EDU/PEB(2007)3], now known as the International Pilot Study on the Evaluation of Quality in Educational Spaces. This pilot study was approved by the PEB Governing Board for inclusion in its 2007-08 programme of work in the area of “Procurement Policy and Practice in Educational Spaces”. This work was initiated in the 2005-06 programme of work in two ad hoc experts’ group meetings on “Evaluating Quality in Educational Facilities”, in Lisbon, Portugal and Telchac-Puerto, Mexico. Another meeting on this topic held in Paris in September 2006 reinforced country’s interest in this work at an international level.
The project’s broad purpose is to assist policy makers, the school community and others to formulate and implement policies that improve the quality of educational spaces. 
The three objectives of the pilot study are:

· To develop user-friendly, cost-effective tools and data gathering strategies, using agreed-upon methodologies. It is important that results from these evaluations feed back into optimising the educational effectiveness of these spaces. In addition, the development and piloting of tools will serve to validate the approach used in the full study.

· To identify good practices and “lessons learned” in participating countries, with a view to improving the quality of educational spaces throughout the life cycle of the building.

· To explore the contextual issues and constraints to improving the quality of educational spaces, and to establish broad benchmarks against which the performance of the school can be evaluated.
1.6. Criteria for school selection

To ensure consistent reporting, between one and five schools offering ISCED 2 – depending on the country, students will be aged between 11 and 13 years – must be selected to participate. If the school is used at night by older students, however, it is important that their views and those of staff are considered. The International Standard Classification of Education Systems (ISCED) is an international classification system for educational programmes, which is used as an instrument for assembling, compiling and presenting statistics of education both within individual countries and internationally. Country ISCED maps are available in the OECD Handbook for Internationally Comparative Education Statistics: Concepts, Standards, Definitions and Classifications at the following address: www.oecd.org/education/database.
A representative population of students with special needs must be enrolled at the school. 
In each participating country, schools will be selected to participate in the pilot study on the basis of the schools’ need for one of the following:
· An assessment of a recently constructed school to improve upon the design of future school construction.

· An assessment of an existing school to determine the merits of renovating the building versus abandoning all or a substantial portion of the building.

· An assessment of the effectiveness of a recently remodelled or expanded building.

· An assessment as part of the planning and design process for improving the quality of education in a school.
Other criteria such as size of school, demographic context (i.e. rural vs. urban areas), and socio-economic background of the school can also be used by countries in the selection of schools. 
1.7. Roles and responsibilities of those involved in the study
The pilot study involves four key groups:

· OECD Secretariat. This term will be used to refer to the CELE Secretariat.
· National co-ordinator. Each participating country will nominate a national co-ordinator. This individual should be familiar with the pilot study and facilities-related issues in his/her country. It is recommended that this national representative is appointed from within the national ministry of education. The national co-ordinator may choose to work in co-operation with a university-led research team, which would assist him/her with the organisation, dissemination and implementation of research tools, analysis of data and report-writing.

· Group of experts. Individuals from a number of disciplines, including architects, sociologists, urban planners and teaching staff; institutions, such as universities and schools, national and regional/state ministries, inter-governmental organisations and consultants; and nationalities will be represented in this group. Much of this group’s work will be conducted by e-mail, although a meeting(s) will be organised in 2007-08 to discuss the development of the manual, testing of research tools and results.
· Agents involved in the pilot study. It is envisaged that in each school in each country, multiple agents will be involved in the pilot study: students, teaching staff, school principals, members of the community, representatives from local/regional/national administrations, facilities asset managers, etc. 
The role of the OECD Secretariat is to:

· Review material for inclusion in the manual, finalise the manual and disseminate it to relevant parties.
· Serve as the main contact point for the pilot study for national co-ordinators, the CELE Governing Board, the expert group and other interested parties.

· Organise and co-ordinate meetings and workshops associated with the pilot study.

· Draft the final report for the pilot study, in collaboration with the group of experts.
The role of the national co-ordinator is to:
· Provide feedback to the OECD Secretariat and expert group on the manual and implementation plan for the pilot study.
· Identify, in collaboration with the relevant authorities, the schools that will be involved in the pilot study, and propose them to the OECD Secretariat and group of experts (see National Co-ordinator Initial Activity Report, Section 6).
· Liaise with the OECD Secretariat on preparations and progress in each school pilot in the country (see National Co-ordinator Mid-Activity Report, Section 6).
· Ensure the organisation, dissemination and implementation of research tools (see National Co-ordinator End-of-Activity Report, Section 6). As noted above, the national co-ordinator may seek the collaboration of a university-based research team to assist him/her in this work.
· Complete a priority-rating exercise for OECD quality performance objectives (see Section 2) and educational facility analysis (see Section 3) for each school, in co-operation with the relevant school authorities.
· Attend international and national meetings and workshops associated with the pilot study.

· Review the final report for the pilot study.
· Assist with dissemination activities associated with the pilot study.
· Assist the OECD Secretariat and group of experts to review the process, tools and outcomes of the project, with a view to maximising the efficiency and impact of the full study (see Post-Project Feedback Report, Section 6).
The role of the group of experts is to:
· Write the manual for the pilot study, according to a pre-defined structure, in co-operation with the OECD Secretariat.

· Analyse data collected by national co-ordinators.

· Attend international meetings and workshops associated with the pilot study.

· Assist the OECD Secretariat in the drafting of the final report for the pilot study and in revising the manual.
1.8. Literature review
The following literature review is not exhaustive. It is intended to provide readers with an overview of the three research areas that are the cornerstones of this manual:
· Performance evaluation of educational spaces.
· Optimising use of educational spaces as a pedagogical tool.
· The link between quality of educational spaces and improving learning outcomes.

1.8.1. Performance evaluation of educational spaces
Methodologies that seek to evaluate the performance of educational spaces borrow from a large body of research literature on building performance evaluation. Assessing Building Performance (Wolfgang Preiser and Jacqueline Vischer (Eds.), Elsevier, Oxford, 2005) and Building Evaluation Techniques (George Baird, et al., McGraw Hill, New York, 1996) highlight the need for a more holistic approach to the issues that drive building quality and to develop the tools that can most effectively measure these issues. These publications also reflect the critical role of stakeholders – not only the users of the building but facilities managers, clients and professionals – in driving the evaluation process, ensuring feedback loops, and ultimately improving building delivery and operation. 
Three methodologies are described in this section: Facility Performance Evaluation (FPE), Post-Occupancy Evaluation (POE) and Usability Studies. Although each shares broadly common goals and methods, FPE/POE and usability studies differ in several important respects.

Facility Performance Evaluation (FPE) ​is defined by Zimring, Rashid and Kampschroer (“Facility performance evaluation (FPE)”, Whole Building Design Guide, 2005) as the systematic evaluation of the performance and/or effectiveness of one or more aspects of a building – both before and during occupation –  in relation to a broad range of space-related issues. The broad goal of FPE is to better understand the impact of early design delivery decisions on long-term efficiency and effectiveness of buildings, and to more effectively measure the impact of building delivery processes and decisions on customer response, both initially and over the life cycle of the building. 
Post-occupancy evaluation focuses on the collection of data in facilities during the occupation phase only. Researchers who have conducted post-occupancy evaluations in schools - including Jeff Lackney (“The State of Post-Occupancy Evaluation in the Practice of Educational Design”, paper presented to Environmental Design Research Association, EDRA 32, Edinburgh, Scotland, 5 July 2001), Sheila Ornstein (“Post-Occupancy Evaluation Performed  in Elementary and High Schools of Greater São Paulo, Brazil: The Occupants and the Quality of the School Environment”, Environment and Behaviour, Vol. 29, No. 2, pp. 236-263, 1997), Henry Sanoff (School Building Assessment Methods (2001), Washington, D.C., National Clearinghouse for Educational Spaces. www.edspaces.org) and Chris Watson (“Post Occupancy Evaluation in Scotland”, PEB Exchange, Vol. 3 (53), pp. 11-13, www.oecd.org/dataoecd/15/35/36134438.pdf, 2004) – have used student and teaching staff questionnaires, walkthroughs and focus groups to evaluate the extent to which the physical environment meets the needs of its users. 
First developed in the 1950s for software and IT development, the application of usability concepts to buildings began only one decade ago. “Usability” is defined by the international standard on usability (ISO, 1998) as “the extent to which a system can be used by specified users to achieve specified goals with effectiveness, efficiency and satisfaction in a specified context of use”. Although usability studies have not been used in an educational context and the methodology is in its early stages of development, the International Council for Research and Innovation in Building and Construction (see Keith Alexander’s (Ed.) Usability of Workspaces, Phase 2, International Council for Research and Innovation in Building and Construction, Rotterdam, 2008) is seeking to explore education and other applications of usability. Keith Alexander and Siri Blakstad et al. describe the differences between usability and POE as:

· Usability studies evaluate the situation of use of the product, which depends on users’ values in culture, context, time and situation. 

· Usability studies require more in-depth analysis of each user and their individual goals and perspectives. 
1.8.2. Effective learning environments for effective learning

There is little existing research that focuses on how educational spaces are used as tools to facilitate the changing needs and demands of curriculum and pedagogy. However a growing body of literature highlights the need for learning environments to betters respond to these needs and demands.

For example, Kenn Fisher - in material prepared for the Department of Education and Early Childhood Development in Victoria, Australia, as part of the Victorian Schools Plan, 2006, http://www.education.vic.gov.au/management/infrastructure/schooldesign.htm) – argues that “physical spaces in schools should be designed to match the learning required for a modern curriculum”. Fisher adapted Lennie Scott-Weber’s framework (In Environmental Behaviour Research and the Design of Learning Spaces, Society for College and University Planning, Ann Arbor, 2004), which examines pedagogy and related learning settings using five key pedagogical approaches - delivering, applying, creating, communicating and decision-making –, linking them to spatial learning settings (http://www.scotland.gov.uk/Publications/2007/12/14115428/6).

Fisher also developed a “process map” linking pedagogy and space, identifying three acoustic zones and accompanying attributes, spatial principles/alternatives and furniture arrangements:

· Reflective/creative. 1-3 students work independently and reflectively in acoustically and visually private spaces in for example lounges, comfortable seating and movable tables.

· Creative/interactive. Small groups of 3-5 students work inter-dependently/collaboratively making, forming, constructing and creating in for example round tables with movable chairs and storage for student work and resources and display and projection space.

· Interactive. Large groups work interactively, with little separation between groups and potentially high noise levels with flexible furniture for large groupings and access to multiple display areas.
Similarly, Jyri Mannunen et al., in Environments that Support Learning. An Introduction to the Learning Environments Approach (Finnish National Board of Education, Helsinki, 2007) identify five types or views of learning environments: the learning environment as a space and a building, inside the school or in the school grounds or local community; as interaction, fostering co-operative and collaborative learning; as an application in educational technology, integrating ICT into the physical, pedagogical and curriculum; as a place and area; and as a didactic whole or an environment that supports learning. 

In countries such as the United Kingdom (http://www.teachernet.gov.uk/management/ newrelationship/personalisedlearning/), the shift to personalised learning is highlighting a need to move from a standardised pedagogy and the four walls that contain it. Whilst its roots are still firmly lodged in constructivism, it demands the provision of high quality teaching through appropriately designed, suitably staffed and highly resourced learning environments. Pedagogies associated with personalised learning demand a variegated environment that provides learning settings suitable for a wide range of differentiated learning styles, interests, pathways and needs, all of which respond to the global shift towards a collaborative approach to the creation and sharing of knowledge.

The 2006 OECD report Personalising Education states:

Personalised learning is not a return to child-centred theories; it is not about separating pupils to learn on their own, it is not the abandonment of a national curriculum; and it is not a license to let pupils coast at their own preferred pace of learning. The rationale for personalised learning is clear: it is to raise standards by focusing teaching and learning on the aptitudes and interests of pupils. Personalised learning is the way in which our best schools tailor education to ensure that every pupil achieves the highest standard possible.

Whilst accepting that personalised learning is in its ‘embryonic stages’, a recent report by the Office for Education Policy and Innovation in Victoria, Australia identifies that learners are central to four key factors: a highly structured, student-centred approach; thorough integration of information and communication technologies; a commitment to lifelong learning; and the development of communities of collaboration.
1.8.3. Quality in educational spaces and educational outcomes
Two related questions are important in considering the impact of the educational space on student learning:

· What impact does the school space have on student achievement?

· What aspects of the school space should be assessed in evaluating quality in educational spaces?

Through an extensive review of the literature, “The Impact of School Environments: A Literature Review” by Steve Higgins, et. al (Design Council, London, 2005, www.designcouncil.org.uk/en/Design-Council/3/Publications/The-Impact-of-School-Learning-Environments/) explores the impact of learning environments on student achievement, engagement, affective state, attendance, and well-being. The review finds clear evidence that extremely poor environments have a negative effect on students and teaching staff, and that improving these has significant benefits. In particular, inadequate temperature control, lighting, air quality, and acoustics have detrimental effects on concentration, mood, well-being, attendance, and ultimately, attainment. However, once school environments are raised to minimum standards, the evidence of effect is less clear. Higgins finds unequivocal evidence with regard to the importance of user engagement in defining and solving design problems. The review concludes that the most successful designs are likely to be those which have the elements of flexibility and adaptability for changes in curriculum, future cohorts of learners, and teaching staff.

In “Do School Spaces Affect Academic Outcomes?”, Mark Schneider (National Clearinghouse for Educational Spaces, Washington, DC, November 2002, www.edspaces.org/pubs/outcomes.pdf), explores which space attributes affect academic outcomes the most and in what manner and degree. The research is examined in six categories: indoor air quality, ventilation, and thermal comfort; lighting; acoustics; building age and quality; school size; and class size. The review concludes that school spaces affect learning. Spatial configurations, noise, heat, cold, light, and air quality obviously bear on students' and teaching staff' ability to perform. Needed are clean air, good light, and a quiet, comfortable, and safe learning environment. The review asserts that this can be and generally has been achieved within the limits of existing knowledge, technology, and materials; it simply requires adequate funding and competent design, construction, and maintenance. 

In “School Space Conditions and Student Achievement” by Glen I. Earthman, past research on the effect of building condition and student performance is reviewed (Education & Access, University of California, LA, 2002, http://repositories.cdlib.org/cgi/viewcontent.cgi?article=1011&context=idea). He concludes that poor thermal and acoustical quality, in particular, have a negative impact on student performance. Earthman also concludes that school overcrowding makes it harder for students to learn.

Several authors have outlined the important building elements that should be measured in an assessment of quality in educational spaces and the methods that can be used for collecting information. The “1998 Guide for School Space Appraisal” by Harold Hawkins and H. Edward Lilley (Council for Educational Space Planners, International, Scottsdale, AZ, http://www.cefpi.com) provides a comprehensive method for measuring the quality and educational effectiveness of school spaces. Appraisal criteria are categorised into six areas: 

1.
Enhance teaching and learning and accommodate the needs of all learners.
2.
Serve as centres of the community.
3.
Result from a planning/design process involving all stakeholders.
4.
Provide for health, safety, and security.
5.
Make effective use of all resources.
6.
Allow for flexibility and adaptability to changing needs.
The Council of Educational Space Planners International, in their 2004 publication Creating Connections: The CEFPI Guide for Educational Space Planning, guides school planners from the conception of educational needs through occupancy and use of the completed spaces (http://www.cefpi.org/creatingconnections/). Chapter 15, “Assessing the Completed Project”, provides examples of building elements that may be evaluated including safety and security, school site, educational adequacy, and support areas.

In School Building Assessment Methods, published in 2001 by the Clearinghouse for Educational Spaces, Washington, D.C., Henry Sanoff discusses how schools and classroom spaces enhance or detract from the learning process (http://www.edspaces.org/pubs/sanoffassess.pdf). He provides school assessment guidelines for communities anticipating the expansion of existing schools or the construction of new ones, and he presents survey and discussion tools that encourage stakeholders to discover and reflect upon the physical features of school buildings. Small group discussions are suggested as an effective method for creating a productive dialogue, allowing people to consider many different viewpoints. Sanoff references Jeff Lackney’s summary (presented at a 1998 regional Council of Educational Space Planners conference) of design principles that can assist in developing an assessment instrument. The principles include: stimulating environments; (2) places for group learning; (3) linking indoor and outdoor places; (4) public space; (5) safety; (6) spatial variety; (7) changing displays; (8) resource availability; (9) flexibility of learning spaces; (10) active/passive places; (11) personalised space; and (12) the community as a learning environment.

In Building a Safe Environment, David Reid explains how proper site and space assessments can create a school atmosphere that discourages violence (American School and University; v73 n3, p386-90; Nov 2000, http://asumag.com/mag/university_building_safe_environment/). Reid stresses that solutions will vary depending upon the characteristics of the student body and the surrounding community. Reid addresses issues involving access, general appearance, surveillance, comfort and convenience, security systems and equipment.

The Commission on Architecture and the Built Environment (Assessing Secondary School Design Quality, 2006, United Kingdom, http://www.cabe.org.uk/AssetLibrary/8736.pdf) presents the results of an audit of 124 secondary schools. The Commission assessed the quality of 52 of these as a representative sample. The assessment was based on 111 indicators, grouped into three categories: functionality – how useful a building is as a school, building quality - the performance of a building materials and components, and impact – a buildings ability to create a sense of place and have an uplifting effect on the local community and environment. 
The Massachusetts School Building Authority (Needs Survey Report, 2006, http://www.massschoolbuildings.org/NSurveyDisclaimer.htm) presents the results of work to gather state-wide baseline data about the general conditions of locally-owned public school spaces. The data are from observations of teams of educators and engineers whose task was to utilize a standard survey method to ascertain the general condition of each school. Data collectors visited the superintendent in every school district to receive an inventory of school properties and then visited every school to gather baseline data. In addition to baseline and condition data, the survey collected information about school enrolment, space per student, and number of specialized spaces such as science, art and music.

In the 2005 publication Capital Requirements Survey (Donnell-Kay Foundation, Colorado, http://www.dkfoundation.org/PDFs/DK%20Capital%20Requirements-Final3.pdf), the results are provided for a privately-funded survey of 178 Colorado school districts. Space managers were asked to rate their buildings’ overall functional adequacy and the adequacy for specific functions including vocational, fine arts, science, technology, site, physical education, and core functions. Superintendents were asked to rate their buildings’ overall functional adequacy and the adequacy for ten curriculum areas including English, social science, math, foreign language, science, physical education, music/art, special education, pre-school, and after school spaces.

An assessment conducted by the Arkansas General Assembly, Arkansas Statewide Educational Spaces Assessment-2004, summarizes the assessment of its 6 569 permanent school buildings, with tables displaying numbers of school by type, space conditions, educational suitability, enrolment growth projections, and associated cost summaries (www.arkleg.state.ar.us/data/education/statereport.pdf). Educational suitability is assessed based on per student space standards for different types and sizes of schools.
In 2004, the then-Department for Education and Skills (United Kingdom) published Asset Management Plans, which provided the criteria used to make decisions about spending on school spaces. Guidance presented in eight sections: (1) the plan framework; (2) property information systems and school premises data; (3, 3a) condition assessment; 4) suitability assessment; (5) sufficiency assessment; (6) appraisal guidance; and (7) data analysis (http://www.teachernet.gov.uk/management/). The suitability assessment is a measure of how well the space meets the needs of students, teaching staff, and other building users. The suitability assessment measured size and shape, location, fittings and furniture, information and communications technology, and environment (finishes, temperature, ventilation, lighting, and acoustics). The sufficiency assessment performed two measures: (1) the pupil capacity of a school compared to the current and future enrolment; and (2) the overall area of a school building and grounds in support of the places available and the current enrolment.

A study involving face-to-face interviews and surveys of teaching staff, students, principals, boards of trustees and design agencies in 15 primary and secondary schools in New Zealand revealed a number of interesting results concerning the perceived impact of aspects of the physical learning environment on learning outcomes (Ministry of Education, New Zealand, 2004).
An assessment conducted in 2003 by the Maryland General Assembly, School Space Survey, provides the results of a space survey of 1342 Maryland schools (http://mlis.state.md.us/other/education/public_school_spaces_2003/). Spaces were evaluated against 31 minimum standards. The standards included indoor air quality, fire safety, building systems/ materials/or conditions, security, potable water, lavatories, communications system, human comfort, acoustics, lighting, accessibility, telecommunications, student capacity, pre-kindergarten/kindergarten, general elementary classroom, general secondary classroom, special education, instructional resource rooms, secondary science laboratory, library/media centre, technology education, physical education, fine arts, health services, food services, auditorium/theatre arts, administration, guidance, itinerant services, site layout, and teacher planning.

In the 2000 publication, New Hampshire Public Schools Spaces Adequacy and Condition Study Report, the State of New Hampshire Department of Education provided data on 391 schools regarding physical condition and educational adequacy (http://www.eric.ed.gov/ERICDocs/). Data were collected on school site, building, building systems, building maintenance, building safety and security, space adequacy and learning environment.
The incorporation of design techniques that address physiological need and improve student well-being often has the added benefit of enhancing environmental sustainability. A Lincolne Scott study of 30 schools in the United States found that a ‘green’ school can significantly reduce those emissions responsible for smog and its consequent respiratory conditions, acid rain and greenhouse gases - as well as reducing water consumption - by 32%. Schools incorporating environmentally sustainable design (ESD) techniques report reductions in asthma, cold and flu; improvements in attendance and test scores and the consequent positive effect school finances; improved teacher retention; and a decrease in maintenance and operation costs.

2. Priority-rating exercise for OECD quality performance objectives
2.1. Objectives of tool
All countries are required to complete this exercise. The objectives of this tool are:

· To better understand the broader contextual issues and constraints that may be having an impact on quality in educational spaces. 
· To establish broad benchmarks against which the performance of the school can be evaluated. 
2.2. Research questions
 The five research questions for the OECD quality performance objectives (QPOs) priority-rating exercise are: 
· Which OECD QPOs are considered important in the educational mission of the school or (if it exists) in the design brief for the school? For example, the educational mission of the school, which was elaborated in the design brief, highlighted the importance of minimising the school’s environmental impact through, for example, the use of solar panels, passive thermal design, rainwater collection, etc. 
· Which OECD QPOs are effectively met in the everyday functioning of the school? For example, although not a specific objective in the original design brief, the school has become the centre of the local community, both during and after-school hours. For example, although provision of teacher support spaces was an important feature in the educational mission of the school, insufficient resources were available to provide this.
· What school-related factors are affecting the ability of the school to meet its performance objectives? For example, in the case of a recently remodelled school with new information technology spaces and new classrooms with separate activities areas, staff have experienced difficulties adapting teaching pedagogies and existing knowledge to maximise use of the new spaces. 
· What local factors are affecting the ability of the school to meet its performance objectives? For example, in a school located in a densely populated urban area with high incidence of crime, although the design brief specified the importance of creating a safe and welcoming environment for students, the school space remains subject to a higher degree of vandalism and graffiti. 
· What (national or regional) policy-related factors are affecting the ability of the school to meet its performance objectives? For example, a new national policy stipulating a change from half-day to full-day schooling has resulted in significant changes to the allocation and use of space in the school. For example, a new national policy that requires all schools to provide access for students with disabilities has been difficult to implement due to the school’s existing layout.
2.3. Expected respondent and estimated response time

The national co-ordinator, in consultation with the school principal, will complete the priority-rating exercise for each school.
The estimated response time is two to three hours.
2.4. Instructions for tool implementation
Each QPO will be rated according to three broad questions:

1. How important is each OECD QPO in the educational mission of the school or (if it exists) the design brief? (1. Very important; 2. Important; 3. Possibly important although not specifically mentioned; 4. Not important and not specifically mentioned). 
2. How important is each OECD QPO in the everyday functioning of your school? (1. Very important; 2. Important; 3. Possibly important although not or rarely specifically addressed; 4. Not important and not specifically addressed).
 If the rating for Question 1 is different to Question 2, respondents are asked to provide a brief explanation.
3. How have local, regional and national policies and regulations shaped each OECD QPO? (1. Significantly: It is a policy priority and local, regional and national guidelines or regulations exist; 2. Moderately: It is a policy priority but guidelines or regulations have not been developed or have been developed but implementation or enforcement is difficult; 3. Not at all: it is not a policy priority and local, regional and national guidelines or regulations do not exist). 
Additional comments, explanations and relevant guidelines/regulations should be provided, when requested (see Annex 2).
2.5. OECD quality performance objectives
There are 22 OECD QPOs (see Annex 2). Countries are requested to add any additional QPOs in the questionnaire. Each objective broadly reflects the criteria in the CELE Organising Framework on Evaluating Quality in Educational Spaces. It is important to note that a school will not be evaluated according to its ability to meet all performance objectives. A school will be evaluated according to its ability to meet the school’s QPOs.
The OECD QPOs are:
QPO 1. Agility. It is quick and easy to adapt educational spaces, in terms of spatial (i.e. furniture can be moved), technical (e.g. ICTs can be changed, lighting can be changed) and organisation (the space can be reconfigured) aspects, to support a range of educational programmes and pedagogies. 
QPO 2. Openness to the community. Use of the school by the community is encouraged. 

QPO 3. Accessibility for people with disabilities. Students, parents/guardians and staff with disabilities can participate with non-disabled individuals in all educational programmes and support activities.

QPO 4. External accessibility. The school is accessible for all required means of access, for example, pedestrians, bicycles, goods vehicles, private cars, public transport and safety services.

QPO 5. Internal accessibility. The school's structure is easy to understand for its occupants and offers sufficient points of recognition.

QPO 6. Student capacity. There are sufficient spaces in which students learn to adequately support the current and projected student enrolment and the educational mission of the school.
QPO 7. Additional student capacity. If additional student capacity is desirable, the school was constructed with oversized core space (e.g. library/media centre, food services, auditorium and administration) or was designed to easily add to core areas and has the capability of easily adding spaces in which students learn and related support areas.

QPO 8. Space for teaching staff. The space provides adequate work and meeting space for teaching staff and administrative staff.

QPO 9. Size of learning and support spaces. Local net square metre standards are met for spaces in which students learn and those that support the spaces in which students learn.

QPO 10. Furniture. Furniture is ergonomically appropriate and suitable for the methods of teaching and educational activities.

QPO 11. ICT. The space can support adequate information technologies.

QPO 12. Internal and external noise. Spaces in which students learn meet acceptable levels of quietness. 

QPO 13. Lighting. Spaces in which students learn have adequate quantity and quality of illumination.

QPO 14. Temperature and humidity. During student occupancy, the air temperature and relative humidity in spaces in which students learn fall within an acceptable range.

QPO 15. Maintenance. Maintenance at the school in carried out regularly and effectively. 
QPO 16. Symbolism. Educational spaces convey the importance of learning and a high regard for students and staff.

QPO 17. Appearance. The school and school site are visually pleasing.

QPO 18. Learning resource. Aspects of the school offer learning opportunities for students.

QPO 19. Healthy environment. The school provides a healthy environment for its occupants.

QPO 20. Safe environment. The school provides a safe environment for its occupants.
QPO 21. Environmental sustainability. The school respects and is in harmony with the environment.
QPO 22. Social spaces. The school provides a variety of indoor and outdoor areas where students and staff can meet with friends and colleagues, sit quietly or engage in recreational activities.
2.6. Presentation of results in the final OECD report
Data from the QPO priority-rating exercise will be presented in the final report in two ways:

· Local benchmarks. Those QPOs rated by the school as “very important” or “important” to the educational mission and daily functioning of the school will be presented in the report as broad benchmarks. Results from other tools in the study will be used to evaluate the schools’ performance using this benchmark. Any reported differences between QPOs in the educational mission of the school and its daily functioning will also be presented in this section. 
· Contextual issues and constraints. The local, regional and national policies and regulations that schools report as “significantly” shaping each OECD QPO will be presented.
3. Educational Facility Analysis
3.1. Objectives of tool
All countries are required to complete this questionnaire for each school. The objectives of this tool are:

· To provide descriptive information on the school, with a view to illuminating the social, economic, demographic, educational, operational, etc. context of the school’s QPOs.
· To collect data on objective – or quantifiable - aspects related to quality in educational spaces.
3.2. Research questions 
 The research question for the educational facility analysis is: 
· How can the contextual aspects of the school – each of which has a direct or indirect relationship with educational spaces – contribute quality in educational spaces?
3.3. Expected respondent and estimated response time
The national co-ordinator, in consultation with the relevant school authorities, will complete the priority-rating exercise for each school.
The estimated response time is two to three hours. This does not include additional preparation time.
3.4. Instructions for tool implementation
Information is requested on ten areas (see Annex 3):

· School location.

· School demographics.

· Ownership, financing and management of the school estate.

· Community use of school.

· Activities at the school.

· School site.

· Construction and maintenance of the school.

· Spaces and places in the school.

· Environmental sustainability.
· School safety and security.
If the respondent cannot answer precisely, for the purposes of the study, a best estimate will be sufficient.
3.5. Presentation of results in the final OECD report
 Selected data from the educational facility analysis will be presented in the report in a text box that presents descriptive information on each school, in addition to photographs and simplified architectural plans. Data from each of the ten categories may also be used to inform the analysis of data from other research tools. 
4. Stakeholder research tools

This chapter presents two complementary stakeholder research tools:

· Questionnaires for students (Annex 4) and teaching staff (Annex 5). 
· Focus groups for students and staff (Annex 6). 
4.1. Student and teaching staff questionnaires 

4.1.1. Objectives of tool
All countries are required to complete this exercise in each school. The objectives of this tool are:
· To better understand how staff and students perceive quality in educational spaces in terms of accessibility, use of educational spaces, comfort, the school’s appearance, safety and security, and maintenance. 

· To collect data from staff and students on subjective aspects related quality in educational spaces.
4.1.2. Research questions 
 The research questions for the questionnaires are: 

· To what extent do schools provide quality educational spaces according to users?
· How do students’ perceptions of quality in educational spaces (as measured by other tools) compare with the actual educational spaces and those same aspects considered by teaching staff?
4.1.3. Expected respondent, participation and response rates and estimated response time
Students and teaching staff in each school will complete the questionnaires.
The estimated response time for each questionnaire is about 30-35 minutes.
4.1.4. Instructions for tool implementation
Teaching staff are requested to provide information on six areas, and students on seven areas:

· Accessibility (students only).

· Learning spaces.

· Comfort.

· School’s appearance.

· Safety and security.

· Maintenance.

· Your say…

In selecting respondents to the questionnaire, national co-ordinators are requested to consider the following selection criteria:

· Gender balance.

· Range of different classes and subject areas (i.e. include students and teaching staff who use regular classrooms and specialised spaces such as workshops and computer and science laboratories).
· Range of ages for students.
· Number of respondents. Do not ask every student and teacher in the school to complete the questionnaires. For the purposes of this study, a modest number of respondents (e.g. no more than 25% of total staff and students at ISCED 2 level) will be sufficient for the purposes of this study.
On-line questionnaires are currently available in English and two versions of Portuguese (Portuguese and Brazilian), with the capacity for other languages. These tools were pre-tested in Brazil and Portugal in April 2009 (see Text Box 1). Only the OECD Secretariat has administrator rights, so national co-ordinators cannot modify the questionnaires directly, check responses or complete data reports for analysis purposes. However, anyone can access the link and respond to the questionnaire. The OECD Secretariat will receive the questionnaire responses and create a data report and send it to the national co-ordinator for analysis. The questionnaires in English are available for testing at the following addresses: 

· http://webnet.oecd.org/Survey/Survey.aspx?s=96059485a68241d5821da6969f0d6b67 (student questionnaire).

· http://webnet.oecd.org/Survey/Survey.aspx?s=1bb7645e513043a1a79e1f32b6cead4f   (staff questionnaire). 

4.1.5. Presentation of results in the final OECD report
 Data from the student and teaching staff questionnaires will be presented as descriptive statistics at the school level, illustrated by charts and tables. In this study, data from the questionnaires will not be compared across schools and countries. 
Text box 1. Pre-testing web-based EQES student and teaching staff questionnaires
Some useful tips, based on pre-tests conducted in Brazil and Portugal, April 2009

1. Check the translation carefully. Allow sufficient time to check the translation. Don’t forget to translate terms found in the electronic questionnaire such as "Back", "Continue", "Next" and "Finish".

2. Select the correct respondents. Ensure your respondents are the correct age and from multiple classes. Asking the school principal to select students to participate in the exercise may help to establish school ownership over the exercise.

3. Choose the most appropriate venue for the test. The questionnaire can be conducted in regular classrooms or in a computer room. Whichever venue is selected, ensure that students understand that they must respond with reference to the room in which they last received instruction and that this room must be cited in the questionnaire. It may be useful for students to mark the room on a plan.

4. Prepare the test room(s). Arrive at the school earlier to ensure that the computers are set up correctly and the Web link works.

5. Enlist the support of the school, Asking other students and the school principal to assist during the pre-test may put the group at ease and encourage participation.

6. Keep test conditions relaxed. This is not a test. Students and teachers should be encouraged to notify the supervisor if a question is unclear or difficult to answer. Respondents should also understand that there is no "right' or "wrong" answer, and that their anonymity is assured.

7. Get background information correct. It is important that details such as the name of the school, date of birth of student, classroom number and subject taught in the questionnaire is correct. If it is not, the response may be invalid.

8. Understand the value scale. Ensure that respondents understand the value scale: they must respond to questions on a scale of 1 to 5: 1 is " Strongly disagree" and 5 is Strongly agree". There is a box for "Not applicable".

9. Answer all questions. Respondents cannot move on to the next question in the web-based questionnaires until an answer is given. If the respondent has not answered the question, a window will appear announcing that "an answer is required". This window cannot be altered from English. Test administrators should therefore explain to respondents what this means in the language of testing before taking the survey.

10. Provide support to respondents. Before the pre-test, explain the purpose of the questionnaire, and be available to respond to questions before, during and after the pre-test. 

11. Have a back-up plan. Technology is unpredictable and the link may be slow, so bring paper copies of the questionnaire, just in case.
12. Ensure availability of technical support. Make sure that technical support is on hand. 

13. Give us your feedback. Help the Secretariat make the questionnaire process and content more meaningful by providing us with feedback on your experience. 

Many thanks to our Brazilian and Portuguese colleagues for their feedback on their successful pre-tests.

4.2. Focus groups
4.2.1. Objectives of tool
All countries are required to complete at least one teaching staff focus group and at least one student focus group in each school. The objective of this tool is:

· To explore in greater depth common and conflicting issues raised in student and teaching staff questionnaires.
· To develop common recommendations (by the group) about improving the school’s educational spaces.
4.2.2. Research questions 
The research questions for the focus groups are: 

· To what extent do schools provide quality educational spaces according to users?
· How do students’ perceptions of the quality of educational spaces (as measured by other tools) compare with the actual educational spaces and those same aspects considered by teaching staff?
4.2.3. Expected respondent and estimated response time
Students and teaching staff will participate in focus groups. It is highly recommended that each group is composed of a single population, for example all teaching staff and all students. Countries may choose to conduct several focus groups.
The duration of one focus group session is between 60 and 90 minutes. This does not include additional preparation time. The focus group report should take one hour to complete.
4.2.4. Instructions for tool implementation: Guide for facilitators conducting focus group session
Focus groups must be organised after the analysis of responses to the student and teaching staff questionnaires. The following steps are recommended to organise focus groups:

· Nominate a facilitator, who is either the national co-ordinator or a person(s) nominated by the national co-ordinator, to present the focus questions, monitor timing of the focus group, guide discussion and summarise the main issues at the end of the session. It is desirable that this person be a trained facilitator with expertise in architecture and design issues. Training should cover their role to: (1) make all participants comfortable in expressing their opinions, (2) avoid a dynamic in which the dominant opinions of a few are accepted, (3) not inadvertently influence the group by the manner in which they pose questions, (4) keep the discussion on the focus topic(s), and (5) to identify patterns and priorities or reach consensus.
· Nominate another person to assist the facilitator, to record discussion on appropriate equipment and take photographs or video the group, with the consent of participants. Discussion need not be transcribed.
· National co-ordinators should prepare five focus questions – in order of priority for discussion (highest priority first) - using results from the student and teaching staff questionnaires. These questions will be presented to the facilitator and focus group members well in advance of the discussion. It may not be desirable or possible due to time constraints to address all focus questions: the facilitator should commence with priority questions.
· Select focus groups participants. Each focus group should be composed of no more than eight people. It is recommended that one group is composed of all teaching staff and another group of all students. 

· The duration of one focus group session is between 60 and 90 minutes. This does not include additional preparation time. The focus group report should take one hour to complete.
The main criteria for selection of participants in each focus group are:

· Desire to participate, for example, teaching staff can ask students if they wish to participate.
· Gender balance.
· Distribute focus group questions to the focus group participants well in advance of the session.
· If possible, organise a visit to another school(s) to increase the frame of reference of focus group participants.
· Arrange participants in a roundtable format to facilitate open discussion and exchange of ideas.

· After explaining the purpose of the questionnaire, start the focus group by posing a provocative opening question to the group, for example “If the Prime Minister/President phoned you and asked you if there was anything you learned or understood better about your school from completing the questionnaire, what would you say?”
· After exploring focus questions, conclude the session by asking the group to reach consensus on which deficiencies in the school’s learning environment are their highest priority.
· Complete a focus group report after each session using the template in Annex 6. The report should be completed by the facilitator and the assistant.
4.2.5. Presentation of results in the final OECD report

Findings from the focus groups will be presented as anecdotal evidence to support or explain data from the questionnaire. The conclusions of the group will also appear in the report.
5. Reporting phase of the pilot study
National co-ordinators are requested to submit three short activity reports to the OECD Secretariat. The broad purpose of these reports in to facilitate communication between the OECD Secretariat and countries participating in the pilot, with a view to improving the quality and relevance of the study’s tools for future work in this area.

5.1. Initial Activity Report
The Initial Activity Report (Annex 7) will take no more than 60 minutes for national co-ordinators to complete. The purpose of the first report is threefold:
· To collect information on schools selected and selection criteria.
· To confirm contacts for the pilot study, including national co-ordinators and research teams.
· To provide information on timeline for the project, and details related to the implementation of staff and student questionnaires, focus groups, country modifications to the manual and translation issues.
5.2. Mid-Activity Report
The Mid-Activity Report (Annex 8) will take no more than 60 minutes for national co-ordinators to complete. The purpose of this report is to record any changes made by the country during the implementation phase, or since the Initial Activity Report was submitted.
5.3. End-of-Activity Report
The End-of-Activity Report (Annex 9) contains the results of all data from the research tools - including educational facility analysis, QPO questionnaire, student and teaching staff questionnaires, and focus groups - and a short (maximum 5 pages) synthesis of results. National co-ordinators are requested to provide these data in English at the end of the study. 

6. Synthesis and analysis phase of the pilot study 

Each chapter of the manual describes how data will be presented in the final report. The report will be composed of two sections: summary of results and results from individual schools. 

The first section will draw together the results from individual schools to summarise:

· Common issues. What are the common issues in participating countries involving the use of existing educational spaces and their capacity to meet user’s educational and other needs? 
· Policy messages. What are the broader implications and message for education policy as it relates to quality and usability issues relating to educational spaces? What factors have assisted or hindered the fulfillment of the school’s mission in particular and the quality of the school’s educational spaces in general (e.g. commitment/leadership/autonomy of the school community/users; use of innovative teaching and learning strategies; influence of local, regional and national level regulations and policies, etc.)?
· Recommendations. Using results from individual schools, how can educational spaces be more responsive to the educational and other needs of users? How can results from the pilot study feed back into the design loop to improve the current and future planning and design of educational spaces?
· Study methodology. This section will describe the study methodology and its application in future studies. 
The second section will report the results from individual schools in at least two sections. Plans, photos and quotations from those participating in the study will also be used.

· School summary.
1. General description of the school. School location/urban setting; year of construction and major building work; total enrolment (number of males and females); number of teaching staff; ownership and financing; site area and size of spaces for learning, teaching staff, outdoor, etc.; and energy use and carbon footprint (from Educational Facility Analysis).
2. Special features of the school. If relevant, information on special programmes and spaces at the school, environmentally sustainable practices, use of alternative procurement strategies, community use and safety-related details about the school site will be added (from Educational Facility Analysis).

3. Important quality issues/themes at the school (from Priority-Rating Exercise for OECD Quality Performance Objectives).
4. National policy priorities concerning quality in educational spaces (from Priority-Rating Exercise for OECD Quality Performance Objectives).
5. Tools from the pilot study selected by the school and national co-ordinator contact information.
· Quality issues: Perspectives from teaching staff and students.
6. Students’ perspectives: 5 facts/statistics (from Student Questionnaire).
7. Teaching staff’ perspectives: 5 facts/statistics (from Teaching Staff Questionnaire).
8. For focus groups, the focus questions, summary of main points and group’s agreed priorities.
7. Evaluation phase of the pilot study
Following the pilot project, a meeting will be held involving national co-ordinators, the group of experts and the OECD Secretariat to provide the Secretariat and others with feedback on the project. The specific aims of the meeting are to:

· Revise the EQES manual.
· Appraise and revise the CELE Organising Framework on Evaluating Quality in Educational Spaces in light of the study’s findings.
· Explore statistical properties of data, and improve the reliability and validity of the research tools for the full project.

· Maximise the efficiency of reporting between the Secretariat and countries and within countries in future studies, including the efficiency – in terms of data input, processing and analysis - of Web-based questionnaires.
· Incorporate new dimensions in future studies to measure innovation, leadership and community participation.
· Organise training workshops for national co-ordinators in preparation for the full project.
· Discuss the publication of the final report.
· Consider future applications for this tool, after the full project, for example in higher education institutions, vocational education and training spaces and spaces for students with special needs.
· Consider possible new tools for future studies, for example observation, walkthrough, spatial network analysis and design review.
A Post-Project Feedback Report (Annex 10) must be completed by national co-ordinators in advance of this meeting. It will take no more than 60 minutes to complete. The purpose of this report is to provide basic feedback to the OECD Secretariat on the ease of implementation of each research tools in order to improve subsequent versions of this manual and the dissemination of the project in general. It requests information on:

· General relevance of the manual. 

· Usefulness of the CELE organising framework. 

· Clarity and helpfulness of instructions. 

· Usefulness of reporting templates. 

· Time taken to implement the instruments and complete reporting templates.
· Unexpected project costs. 

· Communication. 
· Impact of the study at the school, research and policy levels. 
8. Authorship of this manual
The Secretariat gratefully acknowledges the contribution of the following experts to this manual, particularly those who participated in the meeting of pilot project manual writers on 16 November 2007: 

· Allen Abend, Consultant, National Clearinghouse for Educational Facilities, United States.

· Rodolfo Almeida, Consultant, UNESCO.

· Teresa Valsassina Heitor, Architect, Parque Escolar, Portugal.

· Sheila Ornstein, Architect, Urbanist, Professor, School of Architecture and Urbanism, University of São Paulo, Brazil.

· Keith Thomson, City of Edinburgh Council, Children and Families Department, Scotland. 
Other contributors to this manual are Alastair Blyth, OECD Secretariat; Kenn Fisher, University of Melbourne; José Freire da Silva, Architect, Parque Escolar, Portugal; Christian Kühn, Professor of Architecture, Technical University of Vienna; Nanci Moreira, Foundation for the Development of Education (FDE) Department of Education of São Paulo State (SEE), Brazil; and Henry Sanoff, University of North Carolina, United States. This manual was compiled by Hannah von Ahlefeld, and electronic questionnaires were prepared by Christin Cave, OECD Secretariat. 
Annex 1. CELE Organising Framework on Evaluating Quality in Educational Spaces
	LINK BETWEEN EDUCATION POLICY AND EDUCATIONAL FACILITIES
	PRINCIPLE OF QUALITY
	CRITERIA OF QUALITY
	POINT(S) OF EVALUATION IN THE BUILDING CYCLE

(i.e. pre-design, design, construction, 12 – 24 months after initial occupation, any critical stage during the building’s use)
	EVALUATOR(S) OF QUALITY

(i.e. policy-makers, students, teaching and non-teaching staff, parents, educationalists, financial bodies, architects, spaces and asset managers and researchers)
	EVALUATION TOOL(S)

(i.e. stakeholder questionnaires, focus groups, walkthroughs, interviews and observation]; statistics and indicators using admin. data; international school-based questionnaires; local, regional and national performance standards).

	Increase access and equity to education.
The space provides equitable access to learning. It should also have adequate space capacity in relation to demand.
	Fit for purpose 
(relating to the benefit of the space to users)
	Accessibility to all. The space is accessible for all young people and adults. It makes provision for students with special needs, including vulnerable and economically disadvantaged students and students with disabilities; it is accessible for pedestrians, bicycles, goods vehicles, private cars, public transport and safety services; and the structure is easy to understand for its occupants and offers sufficient points of recognition.1
Student capacity. There are sufficient spaces in which students learn to adequately support the current and projected student enrolment.
	
	
	

	Improve educational effectiveness and promote acquisition of key competencies. 
The space is agile, supporting diverse teaching and learning programmes and pedagogies. It facilitates the interaction of individuals in socially heterogeneous groups; empowers individuals to manage their lives in meaningful and responsible ways by exercising control over their learning environment; and provides an environment that encourages students to use tools interactively – both socio-cultural and physical tools such as computers and even elements of the school itself.2
	 
	Learning spaces. Learning spaces are agile, accommodating a range of educational programmes and pedagogies; multi-purpose; age-appropriate; of sufficient size to allow students and teaching staff to work, move around in the classroom and work with others; and have sufficient storage capacity to support the spaces in which student learn. 
Comfortable spaces. Quality of furniture and lighting; level of internal and external noise; levels of maintenance and temperature and humidity control in the space do not hinder the learning process.
	
	
	

	
	
	New technologies. The space can host current information technologies.

Social spaces. The space provides a variety of indoor and outdoor areas where students and staff can meet with friends and colleagues, sit quietly or engage in recreational activities.
Staff spaces. The space makes adequate provision for workspace for teaching staff and school administration.

Community use. The space is accessible to the community for use during or after-school hours, and monitored to ensure the safety and security of staff and students.
	
	
	

	
	Symbolic, visually pleasing and offers learning opportunities.
	Symbolically meaningful. The space, through its design, displays unique character and meaning to the school and its occupants.

Visually pleasing. The school and school site are visually pleasing. 

Educational resource. Aspects of the space offer learning opportunities for students.
	
	
	


	Optimise building performance, operation and cost-effectiveness.

The space satisfies the performance and operational requirements of a school and demonstrates long-term cost-effectiveness.
	Fit for purpose 
(relating to the space's operational layout)
	Cost-effectiveness. Initial investments in capital, maintenance and repairs, and operations and staff demonstrate long-term cost-effectiveness.

Management and operation systems. The space is effectively and holistically managed and operated (i.e. through the use of flexible management systems by trained operators).

Feedback loops. There is provision for feedback loops between the building brief and the completed building, and the space evaluation and the design brief.
	
	
	

	
	 
	Design selection. There is a competitive design selection process, involving users.
	
	
	

	 
	Healthy and safe
	Potable water. Drinkable water is available to staff and students in an adequate number of locations.
	
	
	

	 
	
	Sanitary spaces. The space has clean, functioning toilets, which are available in sufficient number and locations, and separate spaces for males and females.
	.


	
	

	 
	 
	Fire safety. The space has a functional fire alarm system and meets standards for the flammability of materials and egress for building occupants.
	
	
	

	 
	 
	Emergency lighting. The space has a functional emergency lighting system.
	
	
	

	
	
	Secure design. The space’s structure protects the physical security of the building’s occupants. 
	
	
	

	 
	 
	Building system, material and condition. No building system (mechanical, electrical, plumbing or structural), material or condition presents a health or safety hazard to its occupants.
	
	
	

	
	
	Vehicular and pedestrian traffic. Vehicle pick-up and drop-off zones, parking and pedestrian paths provide safe traffic patterns.
	
	
	

	 
	Environmentally sustainable
	Site planning. The space demonstrates environmentally responsible site planning.
	
	
	

	 
	 
	Sustainable systems. The space demonstrates effective and efficient use of water, energy, recycling, waste management and daylighting.
	
	
	

	 
	 
	Sustainable methods and materials. The space demonstrates use of sustainable construction methods and building materials.
	
	
	


1. See United Nations Office of the High Commissioner for Human Rights (2002), “International Covenant on Economic, Social and Cultural Rights”, Geneva; and the six Education for All goals in The Dakar Framework for Action: Education for All, Meeting Our Collective Commitments (2000), Paris.

2. See Rychen D.S. and Salganik, L.H. (Eds.) (2003), Key Competencies for a Successful Life and a Well-Functioning Society, Hogrefe & Huber, Göttingen. This report is the product of the OECD’s interdisciplinary and policy-oriented research programme, DeSeCo Definition and Selection of Competencies: Theoretical and Conceptual Foundations, which was launched at the end of 1997 as part of OECD’s INES Education Indicators Program. The report defines the three “key competencies” necessary for individuals to lead an overall successful life and for society to face the challenges of the present and the future: interacting in socially heterogeneous groups, acting autonomously, and using tools interactively.

Annex 2. OECD Quality Performance Objectives (QPOs) Priority-Rating Questionnaire
OECD QUALITY PERFORMANCE OBJECTIVES (QPOs) PRIORITY-RATING QUESTIONNAIRE
All countries are required to complete this questionnaire for each school.
Basic information

Please provide the following information about yourself and your school.

Name of school:

Date of questionnaire completion:

Name and professional title of respondent(s):

Actual questionnaire response time:
Instructions
This questionnaire requests information on the importance of OECD QPOs in the educational mission of the school and the everyday functioning of the school. It also requests information on local, regional and national policies that may have shaped these QPO.
1. Please provide a rating for each OECD QPO in the three columns below. Additional comments, explanations and relevant guidelines/regulations should be provided, when requested.
2.  The questionnaire should take between two and three hours to complete. 
3.  The national co-ordinator, in consultation with the school principal, should complete this questionnaire.
4. Please add any additional QPOs in the space provided at the end of the questionnaire.
5. Please send the completed questionnaire to Hannah.vonAhlefeld@oecd.org.
	QPO
	1. How important is each OECD QPO in the educational mission of the school or (if it exists) the design brief?

1.1.Very important

1.2. Important.

1.3. Possibly important although not specifically mentioned.

1.4. Not important and not specifically mentioned.
	2. How important is each OECD QPO in the everyday functioning of your school? 

2.1. Very important.

2.2. Important.

2.3. Possibly important although not or rarely specifically addressed.

2.4. Not important and not specifically addressed.
	3. How have local, regional and national policies and regulations shaped each OECD QPO? 

3.1. Significantly: It is a policy priority and local, regional and national guidelines or regulations exist.

3.2. Moderately: It is a policy priority but guidelines or regulations have not been developed or have been developed but implementation or enforcement is difficult.

3.3. Not at all: it is not a policy priority and local, regional and national guidelines or regulations do not exist.

	
	Rating
	Additional comments
	Rating
	If rating for Question 1. is different to Question 2, please briefly explain
	Rating
	Please briefly describe the local, regional and national guidelines or regulations

	QPO 1. Agility. It is quick and easy to adapt educational spaces, in terms of spatial (i.e. furniture can be moved), technical (e.g. ICTs can be changed, lighting can be changed) and organisation (the space can be reconfigured) aspects, to support a range of educational programmes and pedagogies.
	
	
	
	
	
	

	QPO 2. Openness to the community. Use of the school by the community is encouraged.
	
	
	
	
	
	

	QPO 3. Accessibility for students with special needs. Students, parents/guardians and staff with disabilities can participate with non-disabled individuals in all educational programmes and support activities.
	
	
	
	
	
	

	QPO 4. External accessibility. The school is accessible for pedestrians, bicycles, goods vehicles, private care, public transport and safety services.
	
	
	
	
	
	

	QPO 5. Internal accessibility. The school's structure is easy to understand for its occupants and offers sufficient points of recognition.
	
	
	
	
	
	

	QPO 6. Student capacity. There are sufficient spaces in which students learn to accommodate a large proportion of the current and projected student enrolment.
	
	
	
	
	
	

	QPO 7. Additional student capacity. If additional student capacity is desirable, the school was constructed with oversized core space (e.g. library/media centre, food services, auditorium and administration) or was designed to easily add to core areas and has the capability of easily adding spaces in which students learn and related support areas.
	
	
	
	
	
	

	QPO 8. Space for teaching staff. The space provides adequate work and meeting space for teaching staff and administrative staff.
	
	
	
	
	
	

	QPO 9. Size of learning and support spaces. Local net square metre standards are met for spaces in which students learn and those that support the spaces in which students learn.
	
	
	
	
	
	

	QPO 10. Furniture. Furniture is ergonomically appropriate and suitable for the methods of teaching and educational activities.
	
	
	
	
	
	

	QPO 11. ICT. The space can support adequate information technologies.
	
	
	
	
	
	

	QPO 12. Internal and external noise. Spaces in which students learn meet acceptable levels of quietness. 
	
	
	
	
	
	

	QPO 13. Lighting. Spaces in which students learn have adequate quantity and quality of illumination.
	
	
	
	
	
	

	QPO 14. Maintenance. Maintenance at the school in carried out regularly and effectively.
	
	
	
	
	
	

	QPO 15. Temperature and humidity. During student occupancy, the air temperature and relative humidity in spaces in which students learn fall within an acceptable range.
	
	
	
	
	
	

	QPO 16. Symbolism. The space conveys the importance of learning and a high regard for students and staff.
	
	
	
	
	
	

	QPO 17. Appearance. The school and school site are visually pleasing.
	
	
	
	
	
	

	QPO 18. Learning resource. Aspects of the school space offer learning opportunities for students.
	
	
	
	
	
	

	QPO 19. Healthy environment. The school provides a healthy environment for its occupants.
	
	
	
	
	
	

	QPO 20. Safe environment. The school provides a safe environment for its occupants.
	
	
	
	
	
	

	QPO 21. Environmental sustainability. The school respects and is in harmony with the environment.
	
	
	
	
	
	

	QPO 22. Social spaces. The school provides a variety of indoor and outdoor areas where students and staff can meet with friends and colleagues, sit quietly or engage in recreational activities.
	
	
	
	
	
	

	Other. Please describe.
	
	
	
	
	
	


THANK YOU FOR COMPLETING THIS QUESTIONNAIRE!
Annex 3. Educational Facility Analysis
EDUCATIONAL FACILITY ANALYSIS
All countries are required to complete this questionnaire in each school.

Basic information

Please provide the following information about yourself and the school.

Name of school:

Date of questionnaire completion:

Name and professional title of respondent(s):
Actual questionnaire response time:
Instructions
This questionnaire requests information about the following aspects of your school spaces:
1. School location.

2. School demographics.

3. Ownership, financing and management of the school estate.
4. Community use of school.
5. Activities at the school.
6. School site.
7. Construction and maintenance of the school.
8. Spaces and places in the school.
9. Environmental sustainability.
10. School safety and security.
 - Please complete as many questions as possible. If you do not know an answer precisely, your best estimate will be adequate for the purposes of the study. 

- The questionnaire should take between two and three hours to complete. 
- The national co-ordinator, in consultation with the relevant school authorities, will complete this questionnaire.
- Please send the completed questionnaire to Hannah.vonAhlefeld@oecd.org.
1. School location

1.1 Which of the following best describes the community in which your school is located?

(Please tick only one box.)

 FORMCHECKBOX 
 A village, hamlet or rural area (fewer than 3 000 people) 

 FORMCHECKBOX 
 A small town (3 000 to about 15 000 people) 

 FORMCHECKBOX 
 A town (15 000 to about 100 000 people) 

 FORMCHECKBOX 
 A city (100 000 to about 1 000 000 people) 

 FORMCHECKBOX 
 A large city with over 1 000 000 people

1.2. Please describe in the box below, in 150-200 words, the urban setting of the school, for example socio-economic background of surrounding community, nature and condition of housing, availability and proximity of basic amenities to the school (e.g. water and electricity, healthcare centre, police station, fire brigade, recreational area) and incidences of violence and graffiti at or near the school. 

2. School demographics

2.1. As at March 31, 2009, what was the total school enrolment (number of students)?

 (Please write a number in each row. Write 0 (zero) if there are none.)

a) Number of boys:      
b) Number of girls:      
2.2. Which grade levels and corresponding age ranges are found in your school?

(Please tick one box in each row, and write the age range in numerals.)

a) Grade 5: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.

b) Grade 6: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.
c) Grade 7: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.
d) Grade 8: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.
e) Grade 9: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.

f) Grade 10: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.
g) Grade 11: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.

h) Grade 12: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.

i) Grade 13: Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 Age range:       years.

2.3. Is student accommodation provided at the site? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please describe in one or two sentences in the box below the nature of accommodation and the number of students accommodated. 

2.4. What is the legal student capacity of the school?      
2.5. Will there be a significant increase or decrease in the projected school-age population in the area in which the school is located over the next five to ten years?

2.6. How many teaching staff are there at your school?      
A full-time teacher is employed at least 90% of the time as a teacher for the full school year. All other teaching staff should be considered part-time. Please include teacher’s aides.

 (Please write a number in each space provided. Write 0 (zero) if there is none.)

Full-time teaching staff:      
Part-time teaching staff:      
2.7. How many non-teaching staff are there at your school?

(Please write a number in each space provided. Write 0 (zero) if there is none.)

Full-time non-teaching staff:      
Part-time non-teaching staff:      
2.8. How many students with special needs are enrolled at the school?
3. Ownership, financing and management of the school estate

3.1. Is your school a public or a private school?

(Please tick only one box.)

 FORMCHECKBOX 
 A public school 

(This is a school managed directly or indirectly by a public education authority, government agency, or governing board appointed by government or elected by public franchise.)

 FORMCHECKBOX 
 A private school

 (This is a school managed directly or indirectly by a non-government organisation; e.g. a church, trade union, business, or other private institution.)

3.2. About what percentage of your total funding for a typical school year comes from the following sources?

(Please write a number (%) in each row. Write 0 (zero) if no funding comes from that source.)

a)      %: Government (includes departments, local, regional, state and national) 

b)      %: Student fees or school charges paid by parents 

c)      %: Benefactors, donations, bequests, sponsorships, parent fund raising

d)      %: Other 

Total 100%
3.3. Which body is primarily responsible for allocating resources related to operational issues, such as maintenance of school buildings, minor repairs and rental of school spaces? 

(Please tick only one box.)
 FORMCHECKBOX 
 Central government

 FORMCHECKBOX 
 State government

 FORMCHECKBOX 
 Provincial/regional authorities or governments

 FORMCHECKBOX 
 Sub-regional or inter-municipal authorities or governments

 FORMCHECKBOX 
 Local authorities or governments

 FORMCHECKBOX 
 School, school board or committee

 FORMCHECKBOX 
 not applicable

3.4. Which body is primarily responsible for the management of these resources related to operational issues, such as maintenance of school buildings, minor repairs and rental of school spaces? 

 FORMCHECKBOX 
 Central government

 FORMCHECKBOX 
 State government

 FORMCHECKBOX 
 Provincial/regional authorities or governments

 FORMCHECKBOX 
 Sub-regional or inter-municipal authorities or governments

 FORMCHECKBOX 
 Local authorities or governments

 FORMCHECKBOX 
 School, school board or committee

 FORMCHECKBOX 
 not applicable

3.5. Approximately what percentage of the school budget is spent on maintenance of school buildings, minor repairs and rental of school spaces?      %
Maintenance costs comprise the total spending on maintenance, including any spending on either ongoing or deferred maintenance. It excludes maintenance on furniture and equipment.
3.6. Who at the school is responsible for managing the school building?      
3.7. Were public-private partnerships used in the construction, maintenance or everyday operation of the school? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please describe in three or four sentences in the box below the objective and nature of the partnership. 
3.8. In what year was the school last evaluated? 

Please describe in three or four sentences in the box below the outcomes of this evaluation and any facilities-related recommendations.

4. Community use of school

4.1. How frequently is the school used by the community?
(Please tick only one box.)
 FORMCHECKBOX 
 Every day
 FORMCHECKBOX 
 At least once per week
 FORMCHECKBOX 
 At least once month
 FORMCHECKBOX 
 Less than once per month
 FORMCHECKBOX 
 Never
4.2. For what purpose is the school used by the community? 
(Please tick only one box.)

 FORMCHECKBOX 
 Adult education courses.

 FORMCHECKBOX 
 Vocational training courses.

 FORMCHECKBOX 
 Recreational activities.

 FORMCHECKBOX 
 Community meetings.

 FORMCHECKBOX 
 Other. Please describe.      
4.3. Is the community involved in assisting with school maintenance or providing the school with additional materials or equipment? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please describe in two sentences in the box below the nature and extent of this community support. 
5. Activities at the school

5.1. Please indicate the full name of the programmes offered at your school, for example Secondary school, first stage; Secondary school, second stage; Initial vocational courses: Skill courses for recognised trade, Initial vocational courses: Other skill courses; Courses subsequent to initial vocational courses: Trade technician).

→ For a complete list of educational programmes offered in your country, please consult the OECD Handbook for Internationally Comparative Education Statistics: Concepts, Standards, Definitions and Classifications for (OECD, 2004, pp.197ff, www.oecd.org/education/database).
• Name of Programme 1:       

• Name of Programme 2:       

• Name of Programme 3:      
• Name of Programme 4:       

5.2. For each programme in your school:

a) How many <instructional> weeks are in the school year? 

• <Programme 1>      
• <Programme 2>      
• <Programme 3>      
• <Programme 4>      
b) How many days or evenings per week is the school used? 

• <Programme 1>      
• <Programme 2>      
• <Programme 3>      
• <Programme 4>      
c) How many hours in total are there in the school week? (include lunch breaks, study hall time, and after school activities) 

• <Programme 1>      
• <Programme 2>      
• <Programme 3>      
• <Programme 4>      
d) How many shifts are used (i.e. one shift, all day long, morning, afternoon, evening, night)? 

• <Programme 1>      
• <Programme 2>      
• <Programme 3>      
• <Programme 4>      
6. School site

6.1. Is the school site located:

In a floodable zone? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

In a seismically active area? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

Near a pollutant source that may impact on the school site (e.g. chemicals factory, underground gasoline storage tank, major motor vehicle highway)? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

Near any other high-risk area? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

6.2. What is the total site area?      
Please define “total site area”:

6.3. What is the gross floor area?      
Please define “gross floor area”:

6.4. What is the net floor area?      
Please define net floor area”:

7. Construction and maintenance of the site
7.1. In what year was the main school building originally constructed?      
7.2. In what year(s) were major building renovations undertaken; and what was the nature of this work?
(In the table below, please indicate the year and type of buildings or additions.)
	Year
	Type of new buildings or additions

	
	

	
	

	
	

	
	

	
	


7.3. What major repairs and maintenance have been undertaken at the school in the last five years?

(In the table below, please indicate the year and major repairs and maintenance completed in the last 5 years.)
	Year
	Type of major repairs and maintenance 

	
	

	
	

	
	

	
	

	
	


8. Spaces and places in the school

8.1. Please complete the following table on the number, size, equipment, layout and use of space in each subject area at the school: 

	Type of space
	Number of spaces
	Approximate number of students using space per week
	Subject(s) taught in space
	Equipment available
	Layout of space(s)
	Approximate area (m2)

	Teaching spaces: classrooms
	
	
	
	
	
	

	Teaching spaces: science laboratory
	
	
	
	
	
	

	Teaching spaces: special education room
	
	
	
	
	
	

	Teaching spaces: library and resource centre
	
	
	
	
	
	

	Teaching spaces: Other (please specify)
	
	
	
	
	
	

	Teaching spaces: Other (please specify)
	
	
	
	
	
	

	Teaching spaces: Other (please specify)
	
	
	
	
	
	

	Athletic spaces, indoor and outdoor
	
	
	
	
	
	

	Management spaces, including areas for administration and teaching staff.
	
	
	
	
	
	

	School support facilities, including kitchen, dormitories and infirmary
	
	
	
	
	
	

	Social spaces, including playgrounds, student room and auditorium.
	
	
	
	
	
	

	Circulation spaces, including corridors and lobby.


	
	
	
	
	
	

	Other (please specify)
	
	
	
	
	
	


8.2. Please attach photos and architectural drawings of the school and grounds, including plans, elevations and sections. 
9. Environmental sustainability
9.1. How much water is consumed in the school year?       litres
9.2a. How much electricity is consumed in the school year?       kWhours (kilo-watt hours i.e. kw used per hour)

9.2b. How much gas is consumed in the school year?       kWh
9.2c. How much oil is consumed in the school year?       kWh

9.2d. How much coal is consumed in the school year?       kWh
9.2e. How much liquid petroleum gas is consumed in the school year?       kWh
9.3. Does your school produce its own energy (i.e. through photovoltaic panels, solar panels,wind turbines)? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

If “Yes”, please describe in one or two sentences in the box below the nature of these practices, how much is produced and how energy production is monitored. 
9.4. Which water saving practices are used at your school (e.g. rainwater collection, dual-flush toilets, taps with timers, etc.)? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

If “Yes”, please describe in one or two sentences in the box below the nature of these practices. 
9.5. Is recycling practiced at your school (i.e. separation of paper, glass, plastic, etc.)? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

If “Yes”, please describe in one or two sentences in the box below the nature of these practices. 
9.6. Are there any other waste reduction practices at the school? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

If “Yes”, please describe in one or two sentences in the box below the nature of these practices. 
9.7. Are there examples of sustainable design and construction at the school (e.g. use of passive thermal design, renewable construction materials, natural ventilation)? Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please provide in one or two sentences examples . 
If “Yes”, please describe in one or two sentences in the box below the nature of these practices. 
9.8. How are the principles of environmental sustainability integrated into the curriculum? 
9.9. How is the school (grounds, building) used for demonstration or instruction? 
10. School safety and security
10.1. Is there vandalism or property damage at the school?

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

If “Yes”, please describe in one or two sentences in the box below the nature and scale of the problem. 
10.2. Is there a high incidence of theft at the school?

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

If “Yes”, please describe in one or two sentences in the box below the nature and scale of the problem. 
10.3. Is there a plan showing emergency exits in each classroom?

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 
10.4. Are fire extinguishers located near each classroom?

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

10.5. Is there a functioning fire alarm in the school?

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 
 

THANK YOU FOR COMPLETING THIS QUESTIONNAIRE!
Annex 4. Student Questionnaire

STUDENT QUESTIONNAIRE

Basic information

Please provide the following information about yourself and your school.
Please NOTE that the electronic version of this questionnaire is available at:

http://webnet.oecd.org/Survey/Survey.aspx?s=96059485a68241d5821da6969f0d6b67 
Student name:

Date of birth:

Name of school:

Date and time of questionnaire completion:

Classroom number:

Subject taught in classroom:
Instructions
This questionnaire requests information about the following aspects of your classroom and school in general:

1. Accessibility.

2. Learning spaces.
3. Comfort.
4. School’s appearance.
5. Safety and security.
6. Maintenance.
7. Environmental sustainability.
- Students are requested to complete ALL questions. If a question is not applicable, please tick “Not applicable”.

- Please tick one box for each question. 

- The questionnaire should take students about 30-35 minutes to complete. 
Your responses will remain strictly confidential. They will be used in an international study about the quality of the school learning environment.
1. Accessibility 

1.1. How much do you agree or disagree with the following statements about entering and moving around the school?

a) It is easy to get to the main entrance from the street (i.e. through accessible walkways). 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) It is easy to get from the inside to the outside of the building. 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) It is easy to get from one floor within the building to another.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



d) It is easy to move along the same floor (i.e. there are no congested corridors or changes in the levels in the building, which make moving around difficult).
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



e) The routes or pathways around the inside of the building are well signposted or easy to identify for visitors or newcomers.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



f) The routes or pathways outside the building are well signposted or easy to identify for visitors or newcomers.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



g) The main entrance is well signposted or easy to identify for visitors or newcomers.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



h) There is sufficient room to drop off and pick up students, and for others to drive through.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



2. Learning spaces
2.1. How much do you agree or disagree with the following statements about your classrooms?

a) There is plenty of space for me to work at my desk. 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) There is plenty of space for me to move around in the classroom and work with others during class.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) I have access to functioning computers with Internet access in my classroom.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



3. Comfort

3.1. How much do you agree or disagree with the following statements about the temperature and air quality in your classroom?
a) My classroom has good air circulation (i.e. I can breathe easily, it is not stuffy or too breezy). 
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The temperature in my classroom is comfortable in:


i) Winter.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 




ii) Summer.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



3.2. How much do you agree or disagree with the following statements about noise in your classroom?
a) There is not too much noise coming from inside the classroom to disrupt my work.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) There is not too much noise coming from outside the room to disrupt my work.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



3.3. How much do you agree or disagree with the following statements about light in your classroom?
a) There is natural light from the windows.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) My classroom has good lighting (i.e. it is not too dark or too bright), so that I can work comfortably.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



3.4. How much do you agree or disagree with the following statements about the furniture in your classroom?
a) I can sit at the desks comfortably.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The chairs are comfortable to sit on.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



4. School’s appearance
4.1. How much do you agree or disagree with the following statements about the visual appearance of your school?
a) The outside of the school building is welcoming and attractive.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The inside of the school building is welcoming and attractive.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) The classroom is covered in displays of student’s work and other decorations, which makes it look attractive.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



5. Safety and security
5.1. How much do you agree or disagree with the following statements about the safety and security of your school?

a) I feel safe in the school.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) I feel safe in the school grounds.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) There are secure lockers in which I can store my belongings.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



5.2. In the case of an emergency, do you know how to?
a) Set off the fire alarm.

	Yes  FORMCHECKBOX 

	No  FORMCHECKBOX 



b) Find emergency exits.

	Yes  FORMCHECKBOX 

	No  FORMCHECKBOX 



6. Maintenance

6.1. How much do you agree or disagree with the following statements about the maintenance of your school?

a) My classroom is clean.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The school building and grounds are generally clean.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) My classroom is in good physical condition (i.e. wall paint and floor coverings are not damaged, windows and doors function correctly and the ceiling does not leak).
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



d) The school buildings and grounds are well maintained (i.e. wall paint and floor coverings are in good condition, windows and doors function correctly and the ceiling does not leak).
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



e) The toilet spaces are clean and functional.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



7. Environmental sustainability
7.1. Are the following environmentally-friendly spaces or devices available at your school?
	a)
	Spaces for separating waste in the classroom (e.g. paper).
	Yes
	  FORMCHECKBOX 
 
	No
	 FORMCHECKBOX 
 
	I don’t know
	 FORMCHECKBOX 
 

	b)
	Spaces for separating waste outside the classroom (e.g. paper, glass, plastic, biodegradables).
	
	
	
	
	
	

	c)
	Water saving devices or spaces (e.g. automatic shut off taps, dual flush toilets, rainwater collection tanks).
	
	
	
	
	
	

	d)
	Energy saving devices or spaces (e.g. motion detectors for lights in classrooms, solar panels).
	
	
	
	
	
	

	e)
	Spaces used by the students in lessons (e.g. meters to monitor energy consumption, ecological/horticultural spaces)
	
	
	
	
	
	


7.2. How much do you agree or disagree with the following statements about your school’s commitment to the goals of environmental sustainability?
a) Most students are interested in taking steps to [to green the school] reduce the school’s negative impact on the environment 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	I don’t know  FORMCHECKBOX 



b) Most teaching staff are interested in taking steps to [to green the school] reduce the school’s negative impact on the environment.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	I don’t know  FORMCHECKBOX 



c) My community is interested in taking steps to [to green the school] reduce the school’s negative impact on the environment.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	I don’t know  FORMCHECKBOX 



d) I try to [to green my home] reduce my own negative impact on the environment.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	I don’t know  FORMCHECKBOX 



8. Comments
If you have any additional comments about your school environment, please write them here. If they refer to one of the questions above, please cite the question number. If your comments relate to a particular room, please indicate the room number or name.

	


THANK YOU FOR COMPLETING THIS QUESTIONNAIRE!

Annex 5. Teaching Staff Questionnaire

TEACHING STAFF QUESTIONNAIRE

Basic information

Please provide the following information about yourself and your school.
Please NOTE that the electronic version of this questionnaire is available at:

http://webnet.oecd.org/Survey/Survey.aspx?s=1bb7645e513043a1a79e1f32b6cead4f   

Name of school:

Date of completion:

Teacher’s name:

Subject class(es) and grade(s) taught:
Average no. of students with special needs in one of your classes:
Instructions
This questionnaire requests information about the following aspects of the spaces and places in which you work, and the school spaces in general:
1. Teaching and teaching staff’ spaces.
2. Comfort.
3. School’s appearance.
4. Safety and security.
5. Maintenance.
- Teaching staff are requested to complete ALL questions. If a question is not applicable, please tick “Not applicable”.

- Please tick one box for each question. 

- The questionnaire should take about 30-35 minutes to complete. 
Your responses will remain strictly confidential. They will be used in an international study about the quality of the school learning environment.
1. Teaching and teaching staff’ spaces

1.1. Teaching spaces

1.1.1. Please list the space(s) that you currently use for teaching (e.g. regular classrooms, computer laboratory, science laboratory, library, gymnasium or sports spaces). 

     
1.1.2. How much do you agree or disagree with the following statements about the teaching space(s) that you currently use?

a) The spaces in general are large enough to accommodate the number of students being taught. 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) Furniture can be easily moved and arranged to accommodate different learning activities 
(e.g. activities in large or small groups; seating arrangements in circles, rows or groups).

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) There are different areas for students to pursue different learning activities 
(e.g. quiet space for individual study or reading; space for computer work; space for group work). 
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



d) The physical layout of the classroom allows for new methods and teaching practices.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



e) There are areas where students’ work can be displayed (e.g. wall boards).

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



f) There is enough storage space for teaching materials and students’ work.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



g) There is enough space for me to work at my desk or move around when teaching. 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



h) Students have adequate access to functioning computers, with Internet. 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



i) I can use electronic equipment - such as video projector, DVDs and projection screens. 

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



j) The school is accessible for students with special needs, especially drop-off points.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



k) Classrooms are accessible for students with special needs.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



l) Classrooms are equipped for students with special needs.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



1.2. Spaces for teaching staff 

1.2.1. Please list the spaces that you currently use in the school for completing work outside teaching time, such as for lesson preparation, marking, administrative work, staff meetings, etc. 

1.2.2. How much do you agree or disagree with the following statements about the spaces available for teaching staff in the school?
a) There is enough space in the school to carry out work outside teaching time.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) There is enough space to hold meetings between staff or with parents.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) There are functioning computers to help me complete work outside teaching time.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



d) The staff room is a comfortable area for teaching staff.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



2. Comfort

2.1. How much do you agree or disagree with the following statements about the temperature and air quality in the teaching space(s) that you currently use?
a) The classroom has good air circulation (i.e. I can breathe easily, it is not stuffy or too breezy). 
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The temperature in the classroom is comfortable in:


i) Winter.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 




ii) Summer.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) I can control ventilation and temperature in the classroom (i.e. you can open and close windows; switch on fans, air conditioners or heaters; or adjust the thermostat).

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



2.2. How much do you agree or disagree with the following statements about noise in the teaching space(s) that you currently use?
a) Sound echoes too much in the classroom.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) (When students are quiet) I have to raise my voice to ensure that students hear me at the back of the classroom.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) Noise from outside the classroom does not disrupt student learning.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



2.3. How much do you agree or disagree with the following statements about light in the teaching space(s) that you currently use?

a) The classroom has good lighting (i.e. it is not too dark or too bright; there is no glare), so that I can teach and see students and their work without difficulty.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) I can control lighting in the classroom (i.e. you can turn the lights on and off, open and close shutters/blinds to control natural light).

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



3. School’s appearance
3.1. How much do you agree or disagree with the following statements about the visual appearance of the school?
a) The outside of the school building is welcoming and attractive.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The inside of the school building is welcoming and attractive.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) The school building conveys to the community the importance of learning.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



4. Safety and security
4.1. How much do you agree or disagree with the following statements about the safety and security of your school?

a) I feel safe in the school.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) I feel safe in the school grounds.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) There are secure lockers in which I can keep my belongings.
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



5. Maintenance
5.1. How much do you agree or disagree with the following statements about the maintenance of your school?

a) Classrooms are clean.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



b) The school building and grounds generally are clean.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



c) Classrooms are well maintained (i.e. wall paint and floor coverings are in good condition, windows and doors function correctly and the ceiling does not leak).
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



d) The school buildings and grounds are well maintained (i.e. wall paint and floor coverings are in good condition, windows and doors function correctly and the ceiling does not leak).
	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



e) The toilet spaces for staff are clean and functional.

	Strongly disagree
	 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 

	Strongly agree
	Not applicable  FORMCHECKBOX 



6. Comments
If you have any additional comments about your school environment, please write them here. If they refer to one of the questions above, please cite the question number. If your comments relate to a particular room, please indicate the room number or name.

	


THANK YOU FOR COMPLETING THIS QUESTIONNAIRE!

Annex 6. Template for Focus Group Report

FOCUS GROUP REPORT

Instructions
- Facilitators, in consultation with assistants, are requested to complete one report for each focus group. There should be at least two focus groups per school. It is highly recommended that one group is composed of all teaching staff and the other group all students. Please complete ALL sections of the report.
- The focus group should last between 60 to 90 minutes. This report should take one hour to complete.
- Please send the completed report to Hannah.vonAhlefeld@oecd.org.
1. Basic information

Please provide the following information about yourself and the focus group.

1.1. Name of school:

1.2. Date:

1.3. Time of focus group session:

1.4. Duration of focus group session:

1.5. Name and profession of facilitator:

1.6. Name of assistant:

1.7. Names, gender and status (e.g. student, teacher, etc.) of focus group participants:
1.8. Your actual preparation time for the focus group:
2. Summary

Please tick one box for each question.

2.1. All members of the group understood the purpose of the focus group. 

Strongly disagree 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 
 
Strongly agree
 Not applicable  FORMCHECKBOX 

2.2. All members of the group understood the focus group questions. 

Strongly disagree 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 
 
Strongly agree
 Not applicable  FORMCHECKBOX 

2.3. All members of the focus group were engaged in discussion.

Strongly disagree 1  FORMCHECKBOX 
 2  FORMCHECKBOX 
 3  FORMCHECKBOX 
 4  FORMCHECKBOX 
 5  FORMCHECKBOX 
 
Strongly agree
 Not applicable  FORMCHECKBOX 

3. Focus group questions

3.1. Were focus group questions presented to the facilitator and focus group participants in advance of the session?

Please tick one box.
Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

3.2. Before the focus group session, did focus group participants visit another school(s)?

Please tick one box.
Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, did the focus group feel that this was a useful exercise that deepened their understanding of educational spaces at the school? Which school(s) were visited?
3.2. The five focus group questions, from highest to lowest priority, are:

3.3. Were all focus group questions discussed?

Please tick one box.
Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “No”, please indicate which questions were NOT discussed.
4. Starting off the focus group
4.1. In less than 200 words, please summarise the main points of the opening discussion of the focus group: what provocative question was posed to the group and how did they respond?

5. Focus group discussion: Summary
5.1. In less than 400 words, please summarise the main points of discussion in the focus group. 

You may like to summarise the session using the focus group questions as headings. Additional discussion points can also be presented as “Other discussion”.

6. The group’s recommendations

6.1. Which deficiencies in the school’s learning environment did the focus group agree are their highest priority?
Annex 7. Template for National Co-ordinators for Initial Activity Report

INITIAL ACTIVITY REPORT

Instructions
- National co-ordinators are requested to complete this report before the implementation of research tools. 
Please complete ALL relevant sections of the report.
- The report should take no more than 60 minutes to complete.

- Please send the completed report to Hannah.vonAhlefeld@oecd.org.
1. Schools selected and selection criteria 
Please provide the following information the school you have selected to participate in the pilot project.

	Name and address of

school
	School principal
	Levels of education
	Criteria for school selection in the pilot project

1. School’s need for an assessment of a recently constructed school to improve upon the design of future school construction.

2. School’s need for an assessment of an existing school to determine the merits of renovating the building versus abandoning all or a substantial portion of the building.

3. School’s need for an assessment of the effectiveness of a recently remodelled or expanded building.

4. School’s need for an assessment as part of the planning and design process for improving the quality of education in a school.

5. Other (please specify).

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


2. Pilot project contacts:

Please provide contact details for the national co-ordinator and any others involved in the pilot project.

	Contact
	Name
	Profession
	Address

	National co-ordinator
	
	
	

	Other contact…
	
	
	

	Other contact…
	
	
	

	Other contact…
	
	
	


3. Timeline:
Please indicate the following details for each pilot tool in the pilot project. 

	Research tool
	Deadline for completion of translation (if applicable)
	Estimated start date for implementation
	Estimated end date for implementation
	Estimated date of reporting to the 
OECD Secretariat

	QPO Priority-Rating Exercise
	
	
	
	

	Educational Facility Analysis
	
	
	
	

	Student Questionnaire
	
	
	
	

	Staff Questionnaire
	
	
	
	

	Analysis of data from student and staff questionnaires
	
	
	
	

	Focus Groups
	
	
	
	


4. Staff and student questionnaires 

Are you using paper or electronic questionnaires for the student and staff questionnaires?
5. Focus groups

Please indicate the estimated number of focus groups that will be implemented in each school.

6. Country modifications to the manual
Please indicate if you intend to modify any of the tools as they are presented in this manual.
	Research tool
	Modification 
(Yes/No)
	If “yes”, please give reasons and describe the changes

	QPO Priority-Rating Exercise
	
	

	Educational Facility Analysis
	
	

	Student Questionnaire
	
	

	Staff Questionnaire
	
	

	Focus Groups
	
	


7. Translation issues (respond only if applicable)

Please describe areas of the manual or specific questions with which you are having translation difficulties.
Other comments:

Annex 8. Template for National Co-ordinators for Mid-Activity Report 
MID-ACTIVITY REPORT

Instructions
- National co-ordinators are requested to complete this report after the implementation of the student and staff questionnaires. Please complete ALL relevant sections of the report.
- The purpose of this report is to record any changes since the beginning of the project, as recorded in the Initial Activity Report.
- The report should take no more than 60 minutes to complete.

- Please send the completed report to Hannah.vonAhlefeld@oecd.org.
1. Schools selected and selection criteria

Has there been any change to the original selection of schools in this pilot project?
(Please tick one box)

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please indicate in the box below any change in the schools selected and criteria, if applicable.
	Status (i.e. please indicate if it is a new or replaced school)
	Name and address of school
	School principal
	Levels of education
	If applicable, criteria for new school selection in the pilot project

1. School’s need for an assessment of a recently constructed school to improve upon the design of future school construction.

2. School’s need for an assessment of an existing school to determine the merits of renovating the building versus abandoning all or a substantial portion of the building.

3. School’s need for an assessment of the effectiveness of a recently remodelled or expanded building.

4. School’s need for an assessment as part of the planning and design process for improving the quality of education in a school.

5. Other (please state).

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


2. Pilot project contacts:
Has there been any change to the original list of contacts for this pilot project?

(Please tick one box)

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please indicate in the box below the details of new contacts.
	Status (i.e. please indicate if it is a new or replaced contact)
	Contact
	Name
	Profession
	Address

	
	National co-ordinator
	
	
	

	
	Other contact…
	
	
	

	
	Other contact…
	
	
	

	
	Other contact…
	
	
	


3. Timeline

Has there been any change to the timeline for the pilot project?

(Please tick one box)

Yes  FORMCHECKBOX 
 No  FORMCHECKBOX 

If “Yes”, please indicate in the box below any changes in the timeline.
	Research tool 
	Deadline for completion of translation (if applicable)
	Estimated start date for implementation
	Estimated end date for implementation
	Estimated date of reporting to the 
OECD Secretariat

	QPO Priority-Rating Exercise
	
	
	
	

	Educational Facility Analysis
	
	
	
	

	Student Questionnaire
	
	
	
	

	Staff Questionnaire
	
	
	
	

	Analysis of data from student and staff questionnaires
	
	
	
	

	Focus Groups
	
	
	
	


4. Staff and student questionnaires 

Did you use paper or electronic questionnaires for the student and staff questionnaires.
5. Focus groups

Please indicate the final number of focus groups and their composition.

6. Country modifications to the manual.

Please indicate if you have modified any of the tools since you submitted the Initial Activity Report.
	Research tool
	Modification 
(Yes/No)
	If “yes”, please give reasons and describe the changes

	QPO Priority-Rating Exercise
	
	

	Educational Facility Analysis
	
	

	Student Questionnaire
	
	

	Staff Questionnaire
	
	

	Focus Groups
	
	


7. Translation issues (respond only if applicable)

Please describe additional areas of the manual or specific questions with which you are having translation difficulties.
Other comments:

Annex 9. Template for National Co-ordinators for End-of-Activity Report 
END-OF-ACTIVITY REPORT

Instructions
- This report contains the results from each research tool and a short synthesis of results:

 1) Educational facility analysis: Please provide all responses.

2) QPO questionnaire: Please provide all questionnaire responses.

3) Student and teaching staff questionnaires: Please provide a data file or a summary of responses. Do not send the individual questionnaires. 

4) Focus groups: Please provide all completed templates.
- National co-ordinators are requested to provide the questionnaire responses in English.

- Using results from all research tools, national co-ordinators may provide a synthesis of findings from the study of no more than 5 pages. 
- Please send the completed report to Hannah.vonAhlefeld@oecd.org.
Annex 10. Template for National Co-ordinators for Post-Project Report
POST-PROJECT REPORT

Instructions
- National co-ordinators are requested to complete this report after all research tools have been implemented

- The purpose of this report is to provide basic feedback to the Secretariat on the ease of implementation of the research tools in order to improve subsequent versions of this manual and the dissemination of the project in general. Please complete ALL questions in the report, for each tool used.

- The report should take no more than 60 minutes to complete.

- Please send the completed report to Hannah.vonAhlefeld@oecd.org.
	Question
	Priority-rating exercise for Quality Performance Objectives
	Educational Facility Analysis
	Staff and student questionnaires
	Focus groups

	General relevance. Were the questions and themes outlines in the tools useful and relevant? How might the manual be changed to better reflect issues faced in the field?
	
	
	
	

	Framework. Did you find the CELE organising framework useful? How would you modify it to make it more relevant your experiences in the field?
	
	
	
	

	Instructions. Were the instructions outlined in the manual clear and helpful? How would you improve them?
	
	
	
	

	Templates. Did you find the reporting templates useful? How would you improve them?
	
	
	
	

	Time. How many hours did it take you to implement the instruments and complete reporting sheets – were the time estimates provided in the manual realistic? Which aspects were more time-consuming to complete than others?
	
	
	
	

	Resources. How many people (i.e. national co-ordinator , research team) were working on implementing the instruments and completing reporting sheets – should the responsibilities of the national co-ordinator  be shared? Which aspects of the manual were more resource intensive than others?
	
	
	
	

	Cost. Could you provide an approximate costing for the implementation of this project? Were there any unexpected costs associated with the project? Could these costs be minimised in future projects?
	
	
	
	

	Communication. Please describe how information about this project has been communication (within and outside the Ministry and local project teams) in your country.
	
	
	
	

	Impact. What has been the actual or potential impact of this study on schools, research and policy? 
	
	
	
	

	Please provide any general comments on how this manual might be improved
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