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1. We have been privileged to be part of the Rotterdam "Schooling for Tomorrow" Conference. I
would like to thank the City of Rotterdam and the energetic team of conference organisers and
educators, the Dutch authorities, and the OECD. Together they put together a programme that really
did allow us to explore the key issues confronting schooling for tomorrow while remaining rooted in
the action and realities that we can see today. And, I would like to thank all of you – participants from
many different countries, with different responsibilities – for making this conference the success it has
undoubtedly been.

2. We need new forms of governance and policy-making to prepare our schools for the 21st

century. Our conference has itself embodied many of the principles we have identified as the basis for
this: international in scope and reference but grounded in local action; long-term in vision but relevant
today; ambitious and demanding; a dynamic synergy of different partners engaged in networking and
dialogue. We also need a very rich and relevant knowledge base. For our conference, the reports
produced both through the OECD and the many national case studies have offered us just this. The
OECD analytical report provided a particularly useful starting point by reflecting on the nature of
childhood at the outset of the 21st century, and a range of vital issues to do with families, communities,
values and social cohesion, as well as those aspects of rapidly-changing knowledge-based societies
and of education that are more frequently recognised as setting the agenda for schooling in the future.

3. Policy-making, not just students, teachers and schools, must be in a process of constant
learning. For this, methods and strategies for long-term thinking are needed. Despite the fact that
education is par excellence about long-term investment and change, forward-thinking methodologies
are woefully under-developed in our field. I found, as others, that the scenarios for the future presented
in the OECD report represent a valuable tool for clarifying the strategic choices that our societies are
confronting.

4. The OECD has produced five scenarios: "the status quo continues", "schools as key social
centres", "schools as focused learning organisations", "the market model", and "technology and the
network society". We have given our own assessment through a survey of conference participants of
both the desirability and probability of these different futures. A clear viewpoint has been expressed
here in favour of the "re-schooling" scenarios – especially Scenario 3, "the school as a focused
learning organisation" – and rejection of the market model.

5. To move to what we would like to happen defines a challenging policy agenda, fostering
innovation and dynamism at all levels. My conclusions cover both general directions for policy and
support for local-level innovation.

                                                          
1 It was held 1-3 November 2000 at the Netherlands Architecture Institute, as well as at various other sites in the
city, and was jointly organised by the Netherlands Ministry of Education, Culture and Science, the Rotterdam
municipal authorities, and OECD/CERI.
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Orientations for Future Policies

6. High ambitions, strong organisations: In the knowledge societies of today and tomorrow,
schools need high ambitions in order to fulfil their potential and to survive as highly relevant
organisations for our societies. It is vital to narrow the achievement gap, within and between schools.
Schools, and other places for learning, must be strong, independent, and well equipped. Well-
developed systems of assessment and accountability are needed to provide the knowledge that schools’
high ambitions are being met within the larger national goals.

7. Schools as democratic agents for social cohesion: An integral element of their ambitious
agenda is building cohesion and social capital. Schools are among the most effective avenues of
inclusion, and this should be one of the main outcomes on which their success is judged.

8. Well-resourced schools to meet demanding public responsibilities: If schools are to meet
demanding objectives, they must be well-resourced. They should be confident of their funding to meet
their clear public responsibilities, whether this comes directly or indirectly from the public purse.
While diverse partnerships are now such an important feature of education, schools should not have to
be reliant on them to meet their core funding needs.

9. Networks and partnerships are critical: School autonomy goes hand-in-hand with being
connected to the community, other educators, and the broader society. Hence, the key role of networks
and partnerships. Too much educational practice in OECD countries is characterised by isolation:
schools from parents and the community and from each other; teachers and learners in isolated
classrooms. Partnerships may address skills and employment, society and culture, or bring together
different parts of the educational world; parents are among the most important of schools’ partners.

10. From teaching to learning: the curriculum is at the heart of schooling. The focus needs to
shift from teaching and towards learning. Guiding this shift in focus should be the underlying aim that
schools are laying the foundation for lifelong learning – the knowledge, competences, and motivation
to go on learning in the many settings beyond school. Facilities in schools need to be attractive,
flexible and fitted for a wide variety of purposes if they are to foster this shifting curriculum emphasis.

11. Teachers and leadership: Far from implying any lessening of their importance, the shift from
teaching to learning calls for still more demanding professional repertoires. Teachers should
themselves be highly motivated and work through networks and teams. It is a matter of the utmost
concern that in many countries severe problems of recruitment and teacher supply are emerging. New
incentives are needed across the whole range of conditions and rewards, both to attract high-quality
recruits and maintain a vibrant, diverse teaching force. Strong autonomous schools meeting high
ambitions also call for strong leaders, principals and managers. Professional development for
leadership and management is thus vital.

12. ICT as a learning and development tool: ICT should be used to the full in school learning,
and for this there needs to be a shift from basic investments in hardware to the development of the
innovative use of ICT in the classroom. Investments to support teachers working together to use ICT
as a learning tool can foster a deeper pedagogy of the whole school. Teachers and students should
exploit ICT’s enormous potential for communication and collaborative learning. There must be much
closer links in ICT learning strategies between schools, homes and communities in order to bridge any
emerging “digital divide”.

Fostering and Disseminating Innovation

13. An important element of the success of this conference has been in the site visits to
innovations in Rotterdam - some in schools and others in community initiatives - and their comparison
with parallel programmes in other countries.  Policies should work to provide the environment in
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which innovations can flourish and good practice can be disseminated; certain conclusions relate
specifically to this.

14. National standards, school autonomy: Authorities should set clear and ambitious standards
for schooling, but there must be adequate space for local initiative in meeting those standards. Schools
should flourish as autonomous learning organisations and educational innovation should be firmly
rooted in locally-defined needs and problems.

15. Bold experimentation, evaluation, and dissemination: A climate of experimentation should
be fostered within the broad frameworks of national goals, with imaginative solutions devised for the
real challenges being confronted on the ground. Evaluation and feedback are critical. Some “failures”
are inevitable and must be accepted in order to encourage risk-taking; valuable lessons can be learned
from them as well as from the successes. Lessons learned and successful practices should not remain
isolated examples, but be disseminated so that they can enjoy a much broader impact. We lack good
dissemination strategies, and these are a priority.

16. The key role of partnerships: Partnerships are fundamental to schooling for today and
tomorrow: they open new learning opportunities and knowledge; they provide the critical links
between schools and their communities; they broaden the support base on which dynamic schools and
teacher professionalism depends.

17. Sustaining innovation and improvement: There should be high levels of support for
successful innovation and experimentation to ensure that the benefits are sustainable. Those facing the
greatest challenges, in situations of compound disadvantages, most need that support. Local excellence
and innovation cannot be sustained simply through the idiosyncratic influence of the charismatic
individual – teacher, principal, community leader – though such figures are critical sources of
inspiration.

18. In sum, schools have been very important and, in many respects, successful institutions. They
were integral to the transformation from agrarian to industrial societies. They represent a very
important investment for our countries in making the further transformation from industrial to the
knowledge-based societies of today and tomorrow, but for this they must be revitalised and dynamic.
We have pointed the way to how this can be done.


