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Chart 3.1A-P. Numbers of students receiving additional resources by nationally classified categories of 
disability, difficulty and disadvantage and by country, as a percentage of all students in primary and lower 

secondary education1 (2001) 
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Note: Only includes data which can be readily placed in one of the 16 categories. 
1. For France, Germany and Switzerland, data are for the period of compulsory education. 
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Chart 3.1A-P. Numbers of students receiving additional resources by nationally classified categories of 
disability, difficulty and disadvantage and by country, as a percentage of all students in primary and lower 

secondary education1 (2001) (continued) 
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Note: Only includes data which can be readily placed in one of the 16 categories. 
1. For France, Germany and Switzerland, data are for the period of compulsory education. 
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Chart 3.2. Numbers of blind and partially sighted students by location and by country, as a percentage of 
all students in primary and lower secondary education1, 2, 3 
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1. In France, Germany and Switzerland the data refer to the period of compulsory education. 
2. In special classes data are not applicable in Belgium (Fl.), Belgium (Fr.), the Netherlands and Switzerland; in Greece and Italy data are 
negligible; in Germany and Spain data are included in specials schools; in Mexico data are included in totals of category A only; in Poland data 
for specials classes are not available. 
3. For regular classes in Belgium (Fl.) data refer to primary, lower secondary and upper secondary; data are not available in Belgium (Fr.), 
Greece, Hungary and Switzerland; in Korea data for regular classes are negligible. 

 

Chart 3.3. Numbers of blind and partially sighted students by location and by country, as a percentage of 
all blind and partially sighted students in primary and lower secondary education1, 2, 3, 4 
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1. In France and Germany the data refer to the period of compulsory education. 
2. In Germany and Spain data for special classes are included in special schools. 
3. For regular classes in Belgium (Fl.) data refer to primary, lower secondary and upper secondary. 
4. In France data for regular classes may be inflated since students from the Ministry of Education only are taken into account here. 
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Chart 3.4. Numbers of blind and partially sighted students by phases of education and by country, as a 
percentage of all students in that phase of education1, 2, 3, 4, 5, 6, 7 
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1. In Belgium (Fl.) data for lower secondary education in regular classes include upper secondary education. 
2. In Belgium (Fr.) data for lower secondary education in special schools include upper secondary education. 
3. In Germany the breakdown by ISCED levels is not available for special schools; therefore data refer to regular classes only. 
4. In France data for pre-primary education are not available. 
5. In Greece data for lower secondary education include upper secondary education. 
6. In Mexico data for upper secondary education are not available. 
7. In Turkey data for lower secondary education are not applicable. 

 

Deaf and partially hearing 

As for blind and partially sighted students, the statistics gathered on categories 
covering deaf and partially hearing pupils are treated separately in only a few countries 
(France, Mexico, the Netherlands and Poland). In most countries, they are treated as a 
single entity and this method is adopted here. 

As can be seen from Chart 3.1B, the proportion of deaf and partially hearing students 
registered in educational statistics varies substantially from country to country. The 
lowest percentage being Korea at 0.03% and the highest, France (0.21%). This means that 
some countries register proportionally 7 times as many as others. If the extremes are 
ignored, this ratio falls to 4.75, between the Netherlands (0.19%) and Greece (0.04%). 
The median percentage of deaf and partially hearing students in primary and lower 
secondary education is 0.12% with an inter-quartile range of 0.08 to 0.16. 

Charts 3.5 and 3.6 show where these students are being educated (regular classes, 
special classes or special schools). A comparison of Charts 3.1B and 3.5 suggests that the 
different proportions identified are independent of the nature of the placement. 

Chart 3.6 on the other hand shows how variable the placement is among countries. It 
reveals that eight countries divide deaf and hearing impaired pupils among regular 
classes, special classes and special schools: the Czech Republic (34.3%, 0.3%, 65.4%%), 
France (45.3%, 9.9%, 44.8%), Italy (96.0%, 1.8%, 2.2%), Japan (23.7%, 17.6%, 58.7%), 
Korea (17.1%, 15.8%, 67.2%), the Slovak Republic (49.9%, 4.2%, 45.9%), Turkey 
(23.2%, 11.1%, 65.7%) and the United States (43.3%, 42.5%, 14.2%). 
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it is not possible to compute this as students in special classes and regular classes are not 
counted separately). 

Chart 4.1. Numbers of students receiving additional resources over the period of compulsory education in 
cross-national category A, as a percentage of all students in compulsory education, 20011  
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1. France: for the sake of international comparability French students administered by the Ministry of Health have been added to these data 
provided by the Ministry of Education. This probably has the effect of slightly inflating the percentage for France in contrast to other countries 
that have an unknown number of students outside the education system. 
 

Chart 4.2. Percentage of students receiving additional resources over the period of compulsory education in 
cross-national category A by location1, 2, 3, 4 
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1. Special classes: not applicable in Belgium (Fl.), Canada (NB), the Netherlands. 
2. Special classes: included in special schools in Germany and Spain. 
3. Special classes: included in regular classes in England. 
4. Special schools: not applicable in Canada (NB). 
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schools (and the rest in special classes), and the Netherlands where only 2% of students 
receiving additional resources because of learning and other difficulties are educated in 
regular classes, the rest being mainly in special classes (61%). In Germany 12% are in 
regular classes, but the split of the remainder between special classes and special schools 
is not available. Apart from the Netherlands, two other countries, Korea (62%) and the 
United States (55%), place most of these students in special classes. 

Chart 4.11. Numbers of students receiving additional resources over the period of compulsory education in 
cross-national category B, as a percentage of all students in compulsory education, 20011, 2 
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1. Countries are ranked in ascending order of percentage of students. 
2. In Italy and Japan there are no national categories falling within category B. 
 

Chart 4.12. Percentages of students receiving additional resources over the period of compulsory education 
in cross-national category B by location1, 2, 3 
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1. Regular classes: not applicable in Belgium (Fr.) and France. 
2. Special classes: not applicable in Belgium (Fl.), Belgium (Fr.), Canada (NB), and Spain; included in special schools in Germany. 
3. Special schools: not applicable in Canada (NB) and Spain. 
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Chart 4.21. Numbers of students receiving additional resources over the period of compulsory education in 
cross-national category C, as a percentage of all students in compulsory education1, 2, 3, 4 
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 1. Countries are ranked in ascending order of percentage of students. 
2. In Korea and the United Kingdom (Eng.) there are no national categories falling within category C. 
3. Greece: category 8 “socio-economic/cultural educational difficulties” is not available in regular classes. 
4. Hungary: category 9 “disadvantaged students” is not available. 
 

This median percentage for C (2.88%) is slightly greater than that for A (2.73%) and 
far greater than for B (2.15%). The central range (0.00% to 14.96%) is substantially 
larger than that for A (1.54% to 3.58%), but more similar to that for B (0.71% to 5.51%). 
Table 4.7 provides comparison data restricted to those countries for which data are 
available for all cross-national categories. The median values for A, B and C respectively 
are now 2.73%, 2.38% and 3.30%. Inter-quartile ranges are 1.81% to 3.65% for A, 1.84% 
to 4.79% for B, and 0.04% to 14.61% for C. The ranges increase substantially from A to 
B, and from B to C (illustrating how comparisons where different countries enter into the 
comparisons are potentially misleading). 

Table 4.7. Comparison of percentages of children in cross-national categories A, B and C over the period of 
compulsory education (countries for which data are available for all three categories) 

 A B C 
Netherlands 2.08 6.52 14.85 

Spain 2.73 2.15 3.30 

Belgium (Fl.) 3.86 1.53 15.29 

Canada (NB) 2.89 2.38 2.46 

United States 5.16 7.13 23.07 

Korea 0.47 0.09 0.00 

Mexico 0.51 1.13 22.74 

Germany 1.54 2.61 0.00 

France 2.58 2.18 12.59 

United Kingdom 3.03 17.70 0.00 

Czech Republic 4.08 5.51 0.08 
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Limiting the cross-national category C analysis to those countries with national 
categories falling within C, data are available from 10 countries (median percentage 
7.94%; quartiles 0.67% and 15.18%). Taking these figures together with the high values 
of 12.59% (France), 14.85% (Netherlands), 15.29% (Belgium [Fl.]), 23.07% (United 
States) and 22.74% (Mexico) which are very similar to corresponding percentages for 
students with difficulties – and in both cases of difficulties and disadvantages 
substantially in excess of the highest percentages reported for students with disabilities – 
it appears that when such categories are recognised in national systems the numbers of 
students receiving additional resources are considerable.  

Chart 4.22. Percentages of students receiving additional resources in compulsory education in cross-national 
category C by location1, 2 
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1. Special classes: not applicable in Canada (NB), the Netherlands, Turkey and the United States. 
2. Special schools: not applicable in Belgium (Fl.), Canada (NB), Spain, tbe Netherlands, Turkey and the United States. 
 

This conclusion has to be treated with caution since other countries may recognise the 
need for these students but include funding in regular per capita calculations. Further 
analytical work is needed. 

Chart 4.22 presents data from seven countries on the location of students receiving 
additional resources for disadvantages. In four of the seven this education is exclusively 
in regular mainstream classrooms, while in all countries over 90% are in such locations. 

Pre-primary education 

Chart 4.23 indicates the number of children receiving additional resources in pre-
primary education who are considered to fall within cross-national category C for 
different countries, as a percentage of all children in pre-school education. The median 
value for the number of children receiving additional resources because of disadvantages 
is 0.49%, with an inter-quartile range of 0.00% to 3.46%. 

While it appears that typically countries provide little or no additional resources at 
pre-primary level for these children, France (12.99%), the Netherlands (19.24%) and 
Belgium (Fl.) (25.17%) are notable exceptions.  
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Chart 5.1. Gender ratio by location and cross-national category (period of compulsory education) 
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Chart 5.2. Gender ratio by phase of education and cross-national category (special schools, special classes 
and regular classes combined) 
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An exception occurs when comparing gender ratios in special schools. The 
percentage of males is smaller for students receiving additional resources for disabilities 
than for those receiving additional resources for difficulties (Tables 5.7 and 5.8). Median 
values are 61.4% (disabilities) and 67.2% (difficulties) over the period of compulsory 
education, the difference in percentages being statistically significant (Wilcoxon test, 
n = 8, T = 0, p<0.05). This difference is consistent across all phases of education  (pre-
primary 62.8% and 66.7%; primary 61.5% and 68.3%; lower secondary 62.1% and 
71.8%; upper secondary 60.1% and 70.5% – differences statistically significant at 
primary and lower secondary levels). This corroborates the pattern found in Chart 5.2. 

There are tantalising indications of other interesting patterns in the data. It is still 
considered premature to speculate on the interpretation of gender ratios at this time. A 
more extensive database will help to understand what lies behind this strong finding of 
males having greater access to additional resources provided to access the curriculum. 
The need is to move beyond the overall finding of a broad 60/40 male/female split. 
Consistent findings of higher and lower ratios, or of variability of ratios, with particular 
categories, settings, phases of education, or countries, when linked to knowledge about 
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Chart 5.3. Numbers of students receiving additional resources in special schools as a proportion of all 
students by age, 2001 
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Chart 5.3. Numbers of students receiving additional resources in special schools as a proportion of all 
students by age, 2001 (continued) 
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Chart 5.4. Numbers of students receiving additional resources in special classes as a proportion of all 
students by age, 2001 
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Chart 5.4. Numbers of students receiving additional resources in special classes as a proportion of all 
students by age, 2001 (continued) 
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A contrast of the special school and special class data for France reveals an 
interesting story. Within the education system it appears that the majority of A type 
students are in special classes until the transition to lower secondary school. At this point 
the proportions in special classes decrease dramatically from 1.70% to 0.24% while at the 
same time the numbers in special schools increases from 0.01% to 2.86%. Clearly these 
figures do not account fully for the increase in the special school population which may 
also be inflated by new students not previously counted within special education. 
Although in France approximately 0.8% of students are educated outside of the 
educational system, in this provision the proportions steadily increase over time (see 
Chart 5.5) and the new numbers in special schools do not match with an equivalent 
decrease in the non-registered student numbers. On the other hand it does seem likely that 
the relatively low proportions of students in special schools in the primary years may be 
linked to the provision made by the Health Ministry. 




