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Tuning educational structures in Europe and beyond: Why and How?

TUNING INITIATIVE A PROJECT BY AND FOR UNIVERSITIES

WHY TUNING ? (1)

Â Promoting transparency and comparability in Higher Education

Â Focus on employability and citizenship

Â Focus on professional and academic profiles

Â Europe wide introduction of Learning Outcomes and 

Competences approach

Â Responds to growing demands of a lifelong learning society which 
requires more flexibility and differentiation

1. MEASURING PERFORMANCE
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TUNING INITIATIVE A PROJECT BY AND FOR UNIVERSITIES

WHY TUNING? (2)

Â Distinction between generic and subject specific competences

Â Change of paradigm: from staff centred to learner centred teaching,
learning and assessment (input to output based)

Â Introduction of a common language

Â Raising awareness of the importance of quality in process and 
delivery

Tuning has identified key issues, has developed a 
consistent approach on the basis of synthesizing theories 
and methodologies for purpose

MEASURING PERFORMANCE

Tuning distinguishes:

ÂQuality of process in designing the degree 
programme

ÂQuality of outcomes of the learning 
experience (level of competence achieved)

2. MEASURING PERFORMANCE

THE TUNING DYNAMIC QUALITY DEVELOPMENT CIRCLE

Definition of 

academic and 

professional profiles

Identification 

of resources

Programme design: definition of 
learning outcomes / 

competences
Construction 

of curricula: 

content and 

structure + 

balanced 

ECTS credit 

allocation

Evaluation 

and 

improvement
(on the basis of 

feed back and 

feed forward)

Selection of types of 

assessment

Selection of teaching and 

learning approaches

MEASURING PERFORMANCE
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What is a competence according to Tuning?

Tuning definition of competences 

Å Competences represent a dynamic combination of 
knowledge, understanding, skills and abilities. 

Å Fostering competences is the object of an educational 
programmes. 

Å Competences are formed in various course units and 
assessed at different stages.

[competences are obtained by the student]

MEASURING PERFORMANCE

What is a learning outcome according to Tuning?

Level of competence is expressed in terms of Learning 
outcomes (required or expected achievement): 

ÅStatements of what a learner is expected to know, understand 
and be able to demonstrate after completion of learning. 

ÅThey can refer to a single course unit or module or else to a 
period of studies, for example, a first, a second or third cycle 
programme. 

ÅLearning outcomes specify the requirements for award of 
credit. 

[learning outcomes are formulated by academic staff]

MEASURING PERFORMANCE

Learning outcomes and competences in study programmes

Degree profile (Doctorate)

Third cycle learning outcomes defined in terms 

of generic and subject specific competences

Degree profile 2nd cycle (MA)

Second cycle learning outcomes defined in terms of 

generic and subject specific competences

Degree profile 1st cycle (BA)

First cycle learning outcomes defined in terms of 

generic and subject specific competences

1st

cycle

2nd

cycle

3rd

cycle

MEASURING PERFORMANCE
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gathers the essence of what  is - ñshould beò - the 
degree holder.

detects the occupations and tasks which can be  
carried out by the graduate.

focuses on the environment in which the gaduate is 
able to function successfully.

defines the main expected learning outcomes in 
terms of competences ïgeneric and specific.

IDENTITY

FUNCTIONS

CONTEXTS

EDUCATION

Key elements  academic-professional profile

3. MEASURING PERFORMANCE

4. MEASURING PERFORMANCE

In degree programmes different types of levels are distinguished:

ÅDegree programme levels (Bologna cycles)

ÅIntermediate levels (basic, intermediate, advanced, specialized)

For the cycle levels (general) descriptors have been developed:

ÅQF for EHEA (Dublin Descriptors)

ÅEQF for LLL

The concept of competences is based on levels of development and 

achievement, which can be expressed in a learning outcome or a 

descriptor. 

Degree Level
Â Level of knowledge and understanding with the capacity to apply them in a 

professional manner. 

Â Level of the competences to be demonstrated through the elaboration and 
defense of arguments and problem solving capacity.

Â Level in the capacity to gather and interpret relevant information in order to 
be able to develop judgements with accuracy.

Â Level of capacity to communicate information, ideas, problems and 
solutions to different target groups. 

Â Level of development in the capacity to be able to continue learning in their 
profession and throughout life in an autonomous manner. 

MEASURING PERFORMANCE
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Concept of macro competences

Macrocompetences offer a synthetic vision of the key 
competences for the degree profile 

Â identify the relation and the contribution of the different areas, and 
modules to the profile

Â facilitate and make explicit the formulation of specific competences by 
focusing on the essential  

Â facilitate easy communication and tuning of the key elements of a 
degree programme

Â Serve as input for the teams working on the elaboration of the 
programme

MEASURING PERFORMANCE
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DEVELOPMENT OF COMPETENCIES
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Competence ACA STU EMP GRA ACA STU EMP GRA

Ability for abstract thinking, analysis and synthesis 1 2 2 2 1 2 2 2

Ability to apply knowledge in practical situations 2 1 1 1 2 1 1 1

Knowledge and understanding of the subject area and underst. of the prof. 3 3 3 4 3 4 4 4

Ability to identify, pose and resolve problems 5 4 5 3 4 3 3 3

Capacity to learn and stay up-to-date with learning 7 5 8 5 5 7 9 5

Capacity to generate new ideas (creativity) 10 13 14 16 6 8 8 9

Ability to be critical and self-critical 12 14 18 19 7 9 17 11

Ability to communicate both orally and through the written word in native language 8 9 13 13 8 13 12 12

Ability to search for, process and analyse information from a variety of sources 15 19 19 18 9 12 14 8

Ability to undertake research at an appropriate level 4 6 7 6 10 18 20 15

Ability to work in a team 11 15 6 9 11 5 5 7

Interpersonal and interaction skills 23 24 20 22 12 14 11 14

Ability to work autonomously 24 25 24 24 13 15 15 17

Ability to plan and manage time 17 17 9 14 14 6 6 6

Ability to adapt to and act in new situations 20 20 21 20 15 10 7 10

Ability to make reasoned decisions 13 8 12 8 16 16 10 13

Ability to act on the basis of ethical reasoning 6 7 4 7 17 22 22 23

Ability to communicate in a second language 19 10 22 15 18 11 16 16

Skills in the use of information and communications technologies 14 12 15 10 19 19 21 20

Ability to motivate people and move toward common goals 22 22 17 21 20 17 13 19

Ability to work in an international context 26 23 26 23 21 20 24 21

Ability to evaluate and maintain the quality of work produced 16 18 11 11 22 23 19 22

Ability to act with social responsibility and civic awareness 9 11 10 17 23 25 23 24

Ability to design and manage projects 18 16 16 12 24 21 18 18

Appreciation of and respect for diversity and multiculturality 21 21 23 25 25 24 26 25

Commitment to the conservation of the environment 25 26 25 26 26 26 25 26

LATINAMERICA EUROPE 2008

Key generic competences according to Tuning surveys

5. MEASURING PERFORMANCE 

INTERCULTURAL DIALOGUE

Graduates

MEASURING ACHIEVEMENT OF COMPETENCES

METHODOLOGY:

Â Definition of the competence.

Â Indication of the levels of achievement for that 
competence. 

Â For each level of achievement, determination of  
indicators.

Â For each indicator, in a matrix, statement of the level 
attained from 1 to 5 (progression route). 

An example of an interpersonal competence : Teamwork

6. MEASURING PERFORMANCE
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Levels of Achievement : TEAMWORK

Â FIRST LEVEL OF ACHIEVEMENT: Actively participates 
and collaborates in team tasks, and encourages trust, 
friendliness and focus on the common goal through the 
attitudes he/she conveys.

Â SECOND LEVEL OF ACHIEVEMENT: Contributes to the 
consolidation and development of the team, encouraging 
communication, fair distribution of tasks, a pleasant 
atmosphere, and cohesion. 

Â THIRD LEVEL OF ACHIEVEMENT: Is capable of running 
work groups, guaranteeing the integration of all group 
members, and their focus on an excellent level of work 
achieved. 

MEASURING PERFORMANCE

LEVELS OF

ACHIEVEMENT

INDICATORS

DESCRIPTIONS

1 2 3 4 5

THIRD LEVEL:

Is capable of 

running work 

groups, 

guaranteeing 

the integration 

of all group 

members, and 

their focus on 

an excellent 

level of work 

achieved. 

Actively co-

operates in the 

planning of 
group work, 

the distribution 

of tasks, and 

deadlines. 

Does things 

without any 

prior 
planning

Makes last 

minute plans, 

and leaves 
loose ends. 

Unrealistic 

deadlines. 

Makes 

concrete 

suggestions 
for the 

distribution of 

tasks, and 

sets 

reasonable 
deadlines. 

Stimulates the 

participation 

of other group 
members, 

coordinating 

their 

contributions. 

Distributes feasible 

tasks to members, 

along with clear 
aims, in time-

pressured 

situations when 

there are many 

elements to be 
dealt with. 

Efficiently 

manages 

meetings.

Is not 

capable of 

coordinating 
a meeting for 

which he/she 

is 

responsible. 

Attempts to 

manage the 

meeting but is 
not in control 

of the 

timetable, 

commitments 

made, nor the 
results.

Efficiently 

manages 

meetings, and 
achieves 

objectives. 

Efficiently 

manages 

meetings, 
achieving 

balanced 

participation 

from all those 

present.

Achieves balanced 

participation and 

commitment from 
all team members. 

Suggests 

ambitious and 

well-defined 
goals for the 

group. 

Is incapable of 

forming clear 

objectives for 

the group. 

Suggests 

ófuzzyô goals 

that confuse 
the group

Suggests 

attractive goals 

for the group, 

and defines 

them clearly. 

Encourages the 

team, defining 

achievable goals 

and a clear 

vision for the 
future. 

Energizes the team 

so that they take on 

group objectives as 
their own. 

TEAMWORK: THIRD LEVEL OF ACHIEVEMENT (1/2)

TEAMWORK: THIRD LEVEL OF ACHIEVEMENT (2/2)

LEVELS

OF 

ACHIEVEMENT
INDICATORS

DESCRIPTIONS

1 2 3 4 5

THIRD LEVEL:

Is capable of 

running work 

groups, 

guaranteeing 

the integration 

of all group 

members, and 

their focus on 

an excellent 

level of work 

achieved

Facilitates the 

positive 

management 
of differences, 

disagreement

s, and 

conflicts that 

arise within 
the team. 

Encourages 

conflicts by 

exaggerating 
differences.

Gets lost 

and does 

not know 
how to 

reconcile 

differences 

expressed 

by others 
without 

completely 

removing 

him/herself 

from the 
situation. 

Faces up to 

conflicts, 

dealing with all 
contributions 

and differences 

that there are in 

the team. 

Faces up to 

conflicts, 

balancing 
contributions, 

and coming out 

successfully. 

Makes others 

see differences 

are enriching, 
and enables 

the 

achievement of 

agreements 

pleasing to 
everybody. 

Encourages 

all team 

members to 
commit 

themselves to 

the manage-

ment and 

running of the 
group. 

Does not get a 

personal 

commitment 
from the 

members of the 

team, 

damaging 

group 
dynamics and 

motivation.

Finds it 

difficult to 

get a basic 
commit-

ment from 

members for 

the 

functioning 
of the group. 

Gets the 

commitment of 

every 
participant, 

meaning that 

the team works 

as such. 

Gets a 

personal and 

collective 
commitment 

from the team 

regarding all 

key aspects of 

the project. 

Achieves a 

state in which 

team members 
show 

commitment 

and accept the 

suggestions of 

others as their 
own. 

Developed by Aurelio Villa and Manuel Poblete(Universidad de Deusto, 2007)
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Tuning methodology is of global significance: more than 55 countries involved

7. MEASURING PERFORMANCE

CLEAR CONCEPT

EASY TO UNDERSTAND

WORLDWIDE ACCEPTANCE

RESPECTS DIVERSITY

MEASURING PERFORMANCE


