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and examinations for qualifications. But while there has been extensive attention to the teaching 
of reading, writing, and mathematics, there has in most cases not been comparable attention to 
teaching in business, technical fields, health occupations, or other vocational areas except in the 
German tradition (Achtenhagen and Grubb, 2001). So vocational teaching, in many ways more 
difficult than academic teaching, has fewer sources of information and support.

In the current writing on non-university institutions that offer tertiary programmes, there has been 
strikingly little attention to instructional issues. One looks in vain for any references to the nature of 
instruction in any of the prior OECD reports, or the series of country reports by Eurydice entitled “Two 
Decades of Reform in Higher Education in Europe: 1980 Onwards”, or comparative work like Huisman 
and Kaiser (2001) or Kirsch, Beernaert and Norgaard (2003). If tertiary colleges and alternative 
universities are to realise their potential for improving teaching compared to universities, then they 
will need to direct more attention to the many ways of promoting innovation in teaching.

6. ECONOMIC BENEFITS 

Tertiary education can provide a wide variety of potential benefits, including increases in knowledge 
of many different sorts, greater sophistication and precision in thinking, changes in values like 
tolerance and receptivity to new ideas, greater familiarity with the range of human accomplishments 
and the humanities, greater willingness to engage in political and civic life, as well as the degrees and 
qualifications that gain access to better employment and higher earnings (Schuller et al., 2003). However, 
most of the non-university institutions that offer tertiary education are oriented primarily towards 
occupational purposes: they pursue economic benefits for students, employers and the economy. 

Such benefits are not always easy to measure. In many countries – like Austria, Finland, Norway 
and Switzerland – the newer types of tertiary institutions are too new to have been extensively 
evaluated. In other countries with more extensive histories, much information about economic 
benefits is anecdotal, for want of appropriate data. As a result, benefits are often taken as an article 
of faith, rather than resting on a firm empirical base. 

1. Upper secondary education = 100. 

2. Or nearest year.

Source: OECD (2004c).

Data for Figure 1.3, p. 46.

 Figure 1.3 Relative earnings1 by level of educational attainment, 25-to-64-year-olds, 20022
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Year Tertiary-types 5A and 6 Tertiary-type 5B

Spain
Australia
Korea
Sweden
Denmark
Belgium
Canada
United States
Germany
Finland
Ireland
France
OECD average
United Kingdom
Netherlands
Portugal
Switzerland
Czech Republic
Norway
Hungary

2001
2001
1998
2001
2001
2002
2001
2002
2002
2001
2000
2002

-
2001
1997
1999
2003
1999
2002
2001

141
148
147
148
127
152
177
195
161
181
163
167
164
174
144
192
168
180
135
210

95
106
106
110
114
114
115
118
120
121
124
125
126
128
139
141
141
151
155
164

1. Upper secondary education = 100. 

2. Or nearest year.

Source: OECD (2004c).
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